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Predominantly focusing upon bilingual Filipino-English language learners, the article discusses the processes and theories underpinning the journey of learning a second language or additional language. Herein, ‘second language’ will encompass the learning of second and/or additional languages. Whilst the article focuses entirely upon students learning English as a second language, some of the theoretical and practical approaches can be adopted, adapted and applied to other education systems including Wales. The purpose of the article is to discuss several aspects of language learning, including the social, cultural, linguistic and personal benefits and challenges of learning a second language. Predominantly, the article could support theoretical knowledge development and encourage practitioners within the educational field to recognise where there are shortfalls in current approaches to teaching second languages, including Welsh. Within this assignment, these key themes will be explored in relation to the process of learning Welsh as a second language within English-medium schools in Wales. 
The abstract of the article immediately refers to bilingual learners yet fails to identify the definition of bilingualism for the purpose of the article. This leads us to a question often asked by language learners: what does it mean to be bilingual? Chin and Wigglesworth (2007) identify that bilingualism often means different things to different people, and largely varies depending upon the individual. Whilst NALDIC (2011) argue that bilingualism can be defined as the ability to use two languages, Baker (2000) claims that the definition is more complex due to the multi-disciplinary nature of language. In line with some of these definitions, one individual may be competent in reading a second language such as Welsh and struggle to speak the language, whereas another individual may experience the opposite, yet both individuals could consider themselves to be bilingual due to having a command over the language (Baker, 2000). This supports Beardsmore’s (1986) argument that there are countless interpretations of the meaning of bilingualism due to its complex, multidisciplinary nature. Within the context of this assignment, a bilingual student will be interpreted as an individual who has a command over two languages, providing them with the ability to hold simple conversations in both languages. 
According to Krashen and Terrell (1988, p.18), an important “theoretical point is the acquisition-learning distinction.” Hood and Tobutt (2015) and Krashen (1988) both suggest that language acquisition is the process of naturally acquiring a language through meaningful situations within natural contexts, whereas language learning is generally associated with formal lessons that are typically undertaken within an educational setting. From personal experience, the provision of Welsh second language is often situated among language learning rather than language acquisition. During the professional teaching experience, the writer realised that teachers generally approach teaching Welsh in this way, often due to their own lack of confidence or ability in the language reducing the effect of any immersive opportunities. In contrast, the article seems to position its research within language acquisition due to the promotion of using a second language as the main language of instruction within another academic context, such as to support mathematics learning. This immersive and cross-curricular approach to teaching and learning supports Harley (2010) who claims that the immersion technique allows students to explore languages more naturally than they would in a structured, generalised lesson. Furthermore, the immersive approach also encourages more confident students who are not entirely focused upon grammatical accuracy, instead focusing upon “fluency and communicative accuracy” (Harley, 2010, p.86). When applying this theoretical knowledge to the second language Welsh education system, it is crucial to acknowledge that bilingualism is not an instantaneous occurrence that happens immediately once a practitioner speaks Welsh. Instead, the goals of English medium schools within Wales could be to achieve bilingual lessons, where students are exposed to Welsh and English equally. This approach is identified within Williams’ (2006) research. Although written from a Welsh-medium perspective, Williams (2006) highlights that a key difference between the teaching and learning in Wales and Canada is that students in some Canadian schools receive teaching through their second language for a minimum of 40 minutes per day, where the language level meets the level of the students. Students within these schools reach a language competence level such that they can attend a school where their second language is the sole language medium. From personal experience, the second language system is considerably inferior within Wales, with many students still unable to communicate effectively in the Welsh upon leaving compulsory education. Once again, this highlights the need for change in approach to Welsh second language education. 
A key theme within the article is the reasoning or motivation behind learning a second language. The article identifies that within some cultures, learning English as a second language is considered to contribute to greater success in academic study and provide greater opportunity for skill and career progression, due to the increasingly English-Language-based job market. This could be identified as a key motivation behind learning English, amongst others which are not listed within the article. Although justified, inclusion of additional motivating factors, such as preserving cultural, historical or familial links could strengthen this argument further and would also provide a clear link to other languages, including Welsh. As identified by PACEY (2019), Wales is a bilingual nation and there is an increasing level of pressure upon the Welsh fluency of the nation due to the Welsh Government’s goal to reach one million Welsh speakers by 2050 (Welsh Government, 2018; National Assembly for Wales, 2016; Coleg Cymraeg Cenedlaethol, 2015). This goal suggests that the workforce will move towards bilingualism with support from various institutions, including the Welsh Government and those working within the education sector. As a result, it is evident that those learning English and Welsh as second languages could hold a similar motivation: job or skill progression. Furthermore, Welsh-medium jobs can earn between 8 and 10 percent more than their English-medium counterparts (Pembrokeshire County Council, 2018), which could be identified as another motivational factor behind learning the language. Inclusion of statistics within the article relating to increased earnings due to utilising English as a second language would prove to be informative, and a sound comparative with Wales. Whilst there is an increasing focus upon a bilingual workforce within Wales, presently the demand for bilingual employees is lower than English speaking due to a lower number of Welsh speakers than English speakers (Welsh Government, 2018). 
According to the article, research studies have indicated that students believe both teachers and their home-life environment as having a positive influence upon their experience and attitude towards learning a second language. The involvement and influence that teachers, parents and peers have upon second language learning, and upon learning in general, largely varies upon the attitudes and language knowledge of these individuals (Darwish, 2017). However, whilst this point is valid, there is no acknowledgement within the article of the negative effects that a teacher with a poor attitude or subject knowledge can have upon a learner, and how these sometimes-pessimistic views of language learning can inhibit a student’s motivation and progress (Adebukola and Omolara, 2015). Furthermore, Darwish (2017) suggests that teaching is a very personal profession where the practitioner can influence a student’s perception of a language through their authoritative position. Through my own experience within Welsh education settings, it was noticed that practitioners with a lower comprehension of the Welsh language or who struggle with the Welsh language themselves can inadvertently influence students into holding a similar opinion, just as practitioners also influence students on other subjects by expressing their dislike, such as the complexities of mutations, algebra or dancing. This concept is supported further by Treaty School (2009) which highlights that practitioners within a Welsh language immersive school must be bilingual themselves in order to appropriately support and model the language. The inclusion of research into the impact of a teacher’s negative perspective of language learning upon students could benefit readers of the article, as it would demonstrate the need to ensure language teachers are equipped with appropriate knowledge and maintain a positive attitude towards language learning, whilst also providing a balanced argument.
Whilst the influence of teachers is undeniable, so is the influence of parents, carers and the wider family. Chin and Wigglesworth (2007) argue that parental involvement in the process of language learning can present in numerous ways; whilst parents may be involved in their child’s learning, their own behaviour may not support beneficial and maintained language learning (Chin and Wigglesworth, 2007; Baker, 2000). Meanwhile, Rowland (2014) highlights that the complexity and level of exposure to language has a monumental impact upon the child and can either hinder or promote successful language learning or acquisition. This means that two students from different families may have access to the same resources, but one family may not provide language rich opportunities to expand the child’s vocabulary and understanding, therefore disadvantaging this child over their peer from the offset. In relation to Wales’ approach to teaching and learning, this places even greater emphasis upon the need for practitioners to have and maintain a solid understanding of Welsh. From personal experience, it is evident that not only do staff need greater understanding of the Welsh language to support their students, which can be enhanced through further training opportunities, but also need to have the ability and resources to support parents in supporting their children in learning Welsh. Personally, one can confirm the criticality of ensuring positive parental engagement with the Welsh language: whilst the writer’s mother was supportive, the writer’s father considered Welsh to be a dying language, therefore reducing one’s enthusiasm towards learning the language. Furthermore, as a result of personal experience, it is of the writer’s opinion that parents and carers need to be advised of the potential benefits of learning Welsh and approaches that can be taken to support this language development.  
Whilst the article refers to the social and societal influences around learning a second language, there is no reference to the lack of parental influence upon second language learning that some students experience, resulting in an unbalanced argument. Other literature provides a more balanced view of the impacts of parental involvement, including Bartram (2007), who highlights that whilst some parents will maintain a positive attitude towards their child(ren) pursuing the process of learning a second language, others will negate the process of learning a second language through their sometimes dismissive, belittling view of language learning. 
An aspect that the article fails to refer to are the cultural benefits of learning a second language. As recognised by documents such as Y Cwricwlwm Cymreig (ACCAC, 2003) and the National Curriculum for Welsh (DCELLS, 2015), learning a second language can often provide strengthened links with a country’s cultural and historical background. (Smith, 2019). Unlike the psycholinguistic or sociolinguistic approaches that the article refers to, Drury (2007) argues that a socio-cultural approach to teaching and learning a second language allows students to maintain their connection with their cultural heritage whilst also exploring another. Within Wales, this approach would largely suit students due to the increasing number of children whose upbringing is predominantly English, having moved into Wales from other areas of the UK (Bingham, 2014). The Welsh language allows for cultural awareness to be developed by all students, regardless of their own background. 
One key focus of this article is the use of the second language within other areas of learning. The article explores the findings from a research project which identified some of the benefits and challenges of using a second language within certain mathematical activities involving various cognitive processes. In order to practically apply this approach to Wales, practitioners would need to have an extensive comprehension of Welsh. As identified by Estyn’s Improving Teaching Report (2018, p.5), effective teachers must have “deep subject knowledge and choose the best approach for the activity and subject.”  From the writer’s experience, current knowledge of the Welsh language within school staff has been low, with students often surpassing their teacher’s own language level. During professional teaching experiences, it was noted that few members of teaching staff had received further training to support Welsh development amongst students. It was observed that in some cases bilingual wall displays intended to promote the Welsh language were incorrectly translated and some teachers taught incorrect sentence structures, grammar and pronunciation. These occurrences emphasise and support the need for extensive additional training for all staff within educational settings to ensure continuity, progression and accuracy within the teaching of Welsh as a second language. 
In conclusion, whilst the article highlights many areas for consideration, ultimately the progress of students in learning the Welsh language relies upon the competence and confidence of their teachers. As identified throughout this assignment, strong role models with a positive outlook on the importance of the Welsh language, and language in general, have a profound impact upon the motivation and competence of the students (Chin and Wigglesworth, 2007; Rowland, 2014). Moving forward, the Welsh Government would need to provide means for practitioners to develop their own Welsh language skills before a language-acquisition or immersion approach to teaching Welsh could be adopted. Given time, the Welsh second-language education approach could demonstrate greater similarities to other education systems, such as those identified within the article. 
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