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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



My first year in practice was based within a children’s Assessment Team. During my first year in practice, there were often times I felt overwhelmed and out of my comfort zone, whereby I regularly questioned my abilities as a social worker and whether I had enough knowledge to be dealing with the increasing complexities of my caseload. As a newly qualified social worker, it became apparent I now had more responsibilities to make decisions on how my assessments could benefit the children and families I work with. 

It was identified during my first year review that I needed to further develop my skills and confidence in challenging other professionals which included within the court arena, core group meetings and child protection conferences. By developing professional relationships with staff from other areas such as education, I recognise how this is important in order to safeguard the children I work with and something I hope to continue over the next few years. As a newly qualified social worker I recognise that I lack confidence when working with experienced professionals. 

The authority has embraced the ‘signs of safety’ strengths based approach in which the focus is on collaboratively working with families in order to support and achieve change (Miller & Rollnick, 2002). From the training I have been given, and also workshops my team have run on Signs of Safety, it became apparent that focusing on building positive partnerships with parents, their family networks and friends helped build safety around children where there are worries in order to support and alleviate their family life was crucial (Chapman & Field, 2007). This way of working is building my confidence when working with families who also I feel work well with the authority due to how the approach is very inclusive. However dealing with challenging and confrontational families is something I have always struggled with, and this is something I identified as an area I need to gain more confidence with. 

Another area which was identified for my learning outcomes was recognising the need to develop my skills in writing and recording information for different settings. This is an area I recognise is new to me as producing written work in languages suitable for the families I work with is very much different from the court written skills needed when I am given more complex cases. I therefore recognise my written skills are going to need to adapt. 

Over the next year I hope to attend as much training as I can including the section 47 training which has been discussed as part of my professional development. Although I also recognise as my caseload is going to increase, this can be difficult and I am going to need to adapt to managing my time more. Through being given more increasingly complex cases, I hope this will build my knowledge, skills and confidence. I recognise that even in the last year I am more confident with new processes and making decisions, however this is still an area I hope to build on through my experience. 
509 words. 
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  23/09/19
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



My observation involved introducing a long-term social worker to a family following an Assessment of Care and Support under the Social Services and Wellbeing Act 2014. The family became known to the department following a referral from school after disclosures were made by an 11 year old child regarding online grooming and her concerning internet use. 
The family are originally from Germany however had been living in the UK for 4 years. The child’s mother originally left the family home in Germany as she met a male online who she now lives with. Following this, the child’s father decided to move to Wales with her in order to be closer to her mother, and she moved into the home with her mother and step father. Her father now lives nearby with his new partner.  They live in a densely populated area, and are close to local facilities. The observation took place in the mother’s home, although her father also came to the home to meet with me. 

Although the family are German, they declined the use of an interpreter as they stated they felt comfortable talking in English. The child also stated she would prefer to speak to me in English, although the offer was there for her to have the assessment in German. 

Prior to my observation, I had already completed my assessment and had met with the young girl four times who understood I would be coming to introduce the long-term social worker and consent was gained prior to this from the family. Due to the concerns relating to the case, I had also completed a SERAF assessment which identified concerns of sexual exploitation, and I had met with professionals under a multi-agency SERAF meeting in order to safeguard the child and identify support which could be put in place.  The family were already aware the child was under the SERAF process and had requested support, therefore my observation was introducing the new social worker who would be working with the child over a longer period of time, as well as inform them the plan moving forward in terms of safeguarding her.

354 words. 
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


My chosen model to assist me with critically reflecting on my communication methods and skills during my observed practice is Gibbs Reflective Cycle (Gibbs, 1988). 

As the family were German, although their preferred language to communicate with me was English, I continued to offer them the service in their home language throughout my involvement. In particular the 11 year old child, although she told me she would prefer to speak to me in English and her use of English was excellent, I continued to reassure her if she changed her mind at any time, I would arrange an interpreter. Trevithick (2008), states that a fundamental part of any assessment is effective communication, words and meanings. As the family are German and their view of social services was very different, I needed to be sensitive and have an understanding of their family dynamics which included being aware of their identity and culture. As I had met the family before, I was already aware the mother was apprehensive towards social workers, however I felt during the observation and through my previous visits, she was more comfortable. Although the use of interpreter was declined, I did always question whether she would have been less apprehensive if she had accepted an interpreter as language can affect emotions (Thompson, 2006). The Welsh Government’s ‘More than just words’ (2012), is an integral part to the assessment team I work and the services delivered to families, making it a requirement for families having the ‘active offer’ in their preferred language
As this was an arranged visit, punctuality was important and I made sure I arrived on time. Furthermore, the 11 year old had autistic traits, and I realised from my previous meetings with her she would consider this important. Lishman (1994), recognises that this gives families a sense of being important and attentive to them.  As soon as I went into the home, the child was excited to see me, however I firstly asked if I could speak to the parents separately and I would come and see her on her own following this. Although the child had no problem in doing this, I didn’t want her to feel excluded from the conversation, and on reflection perhaps I could have spoken to her first as she kept calling down whilst I spoke with the parents asking me to hurry up. 

I began going through with the parents the reasons I became involved which was due to the child’s extremely concerning internet use and her sexualised behaviour. I felt this re-cap of my involvement was important to build the rapport in the conversation, before explaining the decision made to transfer the case to the long-term team (McNicholl, 2013). I was conscious that introducing a new social worker would mean a change of worker for the family and somewhat some inconsistency, however I explained that due to the child being under the SERAF process, and explaining my role as a short term social worker allowed them to understand why there was a change in workers. Redesigned roles in teams can give social workers time to respond flexibly to the needs and circumstances of individuals (Gillinson, 2017). Although I had been able to build rapport with the family, I recognised that the social worker in the long-term team would be able to give more time for the case. 

The child’s devices were under Police investigation due to her sending videos of herself, and talking to older men online. I had found out through speaking to the father on the phone prior to my visit that the child had been allowed to use the mother’s phone unsupervised and had contacted someone she used to speak to, and therefore I had to challenge the mother that she was not following my advice and placing her daughter at further risk.  Gast & Patmore (2012 ), states that a social workers role can sometimes come across as a power imbalance for families, and therefore although I was mindful to work with the family, I had to challenge the mother that she could not continue to allow the child to use the internet unsupervised when she was placing herself at risk. The mother did acknowledge this, however this was something I had to be firm with her as I had to have previous conversations with her regarding this.  This was also difficult as it was the father who told me about this and I didn’t want to create tension, however I was also mindful to have the child’s interests as my priority. 

Following this I went up to the child’s bedroom, as I was conscious she wanted to speak with me and she was impatient I was talking to her parents. On reflection this may have been due to her knowing what I was talking to her parents about, however I went through with her why I was introducing the new social worker, and why we were worried. This young girl had previously told me she wanted to be raped/kidnapped and have sex to ‘get it over with’ and therefore she already knew why I was worried about her, however I also did not want to embarrass her and go over it too much. As the child is on the autistic spectrum and can be socially awkward in different situations I was conscious to smile at appropriate times and not make too much eye contact as I didn’t want to come across intimidating but enough to show an interest in what she was saying (Lishman, 1994). I also introduced the new social worker by talking about informal things such as the childs’s interests in music etc which I felt put her at ease. 

I continued to talk to the child about her internet use using open questions, and this form of questioning allowed her to share her thoughts and views of the situation. The child was frustrated she was not allowed to use the internet any more freely, but kept telling me ‘but my mum understands I won’t go on those chat rooms again’ which validated my concerns the mother was not supervising her on the internet.  These open questions allowed me to get far more detailed answers from the child, and it also allows practitioners to build rapport with service users (SCIE, 2017).

I ended the visit by telling the young girl that I would now no longer be coming to see her, and that the new social worker would now be working with her. I had to explain to her in a child friendly way about the referral I had made to a children’s mental health specialist who specialised in sexualised behaviour, however I was also mindful to limit my use of jargon in order not to disempower her. Through my communication skills I felt I was able to explain it in a child friendly way. Trevithick (2005) says that to avoid confusion, words should be clear and transparent.

I thanked the family for working with me, and explained I would no longer be visiting. I also explained that if there was anything they wanted to ask me they could. Section 1, of the Children Act 1989 states the child’s welfare is paramount and I felt this was the focus throughout my observation. As part of my practice I also felt I adhered to the social work codes of practice. The Care Council for Wales (2014) emphasise the core values in working with families in a respectful manner and an anti-oppressive way, and I always felt I worked respectfully and ethically with this family, and I was always open and honest with them about any worries the department had.  The family including the young person seemed at ease and knew what the plan was moving forward, and I felt this showed with how relaxed they were with me despite introducing a new worker. By asking the young person for feedback, this evened out any perceived imbalanced during the observation along with the child preferring written communication at times. From my involvement with this family I was able to identify the support needs of the child including referring her to children’s mental health specialists, and undertaking a SERAF assessment which would hopefully reduce the risks to her in the future.  
1376 words. 
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
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Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Within this section will include a case study where there has been safeguarding concerns for children within my current role. The essay will include an outline of the chosen case study, and I will critically reflect on the interventions, safeguarding concerns and models used throughout my involvement. Legislation and policy will be included to reflect the work done on this case. Lastly, I will reflect on my values, and any future practice learning outcomes identified as part of my involvement. 

The Local Authority I work for have accountability for safeguarding children in the areas they are responsible for (HM Government, 2015). I recognise that within my role as a child protection frontline social worker that this is embedded into my daily practice. Law and legislation provides me with clear guidance and structure to follow, along with the Social Services and Wellbeing (Wales) Act 2014 which provides framework for all social care in Wales. S7 of the SSWBA relates to safeguarding.  Although the Children Act 1989/2004 provide the basis for all child protection legislation, in Wales we follow child protection procedures under the All Wales Child Protection Procedures 2008. I am also conscious that in Wales we also work under the Codes of Professional Practice by the Care Council for Wales (Social Care Wales, 2019).

The team I currently work for are a Children’s Assessment Team whereby under section 21 of the SSWBA 2014, we undertake assessments of care and support where there are concerns regarding children following a referral. Also under the SSWBA, families can also request support themselves. The timescales for intervention are a maximum of 42 working days, and following a referral we must see the child within 7 days. This ensures families are thoroughly assessed in terms of their needs, and that time is not lost when there are concerns regarding children. Following the 42 working days, we transfer cases to the long-term teams, or step cases down with preventative services in place. Therefore my current role is fast paced, and we come across many families. 

The chosen case I will be discussing in this essay are two siblings Child A (15 years old) and Child B (13 years old). These two children are the step siblings of Child C D and E (6, 5 & 3 years old). The concerns surrounded Child A and B’s step father, although their mother also lived at home with them. The family were originally from England, however lived within a densely populated area of Wales where there are high rates of poverty and unemployment. The family do not speak any Welsh, and therefore the assessment was undertaken in English. I reflected on how difficult it must have been for the children coming to a Welsh school and having to learn a new language in their education.  

The reason for my involvement with the family and reason the assessment was undertaken was due to Child A and B disclosing in school their poor treatment at home. This included being treated differently from their siblings C,D & E by their step father, and that they weren’t liked at home and regularly called ‘morons’ and ‘idiots’. They disclosed being made to do chores at home such as sweeping the whole house with a dust pan and brush as they weren’t trusted with a vaccum, that they weren’t given any money for things in school, and if they did their step father would check their receipts. They also disclosed locks being put on their step sibling’s bedrooms to prevent them from entering. Both children disclosed how unhappy they were at home, and that they had contemplated running away from their situation due to how unhappy they were. The department already had information on the system that when the family relocated to another area of Wales, they were reported as a missing family on the National Database, and that mother had not sought any medical help with her pregnancy of Child E, adding to worries that the family may have been hiding something. When I looked at the reason for our involvement I instantly recognised that the initial concerns related to emotional abuse, which involves the continual emotional mistreatment of a child which can sometimes involve psychological abuse, humiliating and isolating or ignoring a child (NCPCC, 2019)

Prior to the case being allocated to me, it was agreed by a duty manager and Police that this information did not warrant a joint s47 Investigation under the Children Act 1989, and therefore the case was allocated to me as a single agency section 47, as Police felt it did not warrant a criminal investigation. On reflection, this could be down to the difficult nature to evidence emotional abuse. Vevers (2018) states although social workers are use to detecting the signs of physical abuse, emotional abuse can be difficult to evidence due to there being no ‘forensic’ evidence and the impact of parent/child interactions may not be apparent from first visits.  It is the responsibility of managers and Police to make decisions during strategy discussions to initiate s47 enquiries, and within the investigation it is the role of the social worker to conduct an interview with the family in a way which opens up the possibility of developing working relationships with families. This does not however minimise the seriousness of any possible risks to the children involved (Archer, 2016). The Police did however disclose that the step father had a 10 year ban on having any animals due to killing a German Sheppard. I then went to the school to speak with Child A and B, where they broke down in tears about their home life, although were still only disclosing the above information. I felt that the children were minimising things as they kept telling me they were fearful of their step father finding out. The children did however ask me to find their birth father who they had not seen for six years since their mother entered the relationship with their step father. This was something I reassured the children I would do my best to do and I felt quite emotional after seeing the children’s presentation. They were small builds, very pale and seemed withdrawn. Child B would also only whisper to me when she was spoken to. This instantly made me reflect on my knowledge that children who may be abused are often withdrawn and quiet (NSPCC, 2019)

Due to this being a single agency s47, the parents were rung that same evening to discuss the case had been allocated to me for an assessment. Immediately the step father showed his controlling manner and wouldn’t allow me to speak with the mother on the phone and told me the children were lying.  Following discussions with my manager about my worries on this case, it was agreed I would attempt to visit Children C,D & E in school to see what they would say. However to my frustration, the step father had kept them off school for a number of days, until the school phoned me to say they were in school a few days later. This inevitably added to the escalation of concerns. When I spoke to children C and D about their home life, they begun disclosing things that Child A was locked in the dog shed when he was naughty, that children A and B were regularly spat at, and there were alarms in the kitchen to prevent them from entering. Children C  & D also disclosed that children A & B were made to take their clothes off and stand at the top of the stairs. It became apparent to me that the biological children of the step father had normalised the treatment of A & B, however as they were much younger they were not fearful in talking to me without prompting about the treatment of their step siblings. I then immediately phoned the office to inform my manager, who after a discussion with the Police, then warranted a joint s47. Investigation. 

Instead of the initial suspicion of emotional abuse, this now crossed over to physical and possible sexual abuse. On reflection this related to my initial professional judgement that there may have been more disclosures made by the younger children who were kept off school. Under s47 of the Children Act 1989, threshold was then met for a joint investigation. Scie (2018), stated that the aim of this when threshold is met is to interview both children and the parents, and that it will include information from the children’s school and other professionals. In Wales, all regional documentation is developed by the Mid and West Wales Safeguarding boards on a multi-agency basis and in consultation with social workers, police, service users and young people and their families. Under the Safeguarding Boards (Functions and Procedures) (Wales) Regulations 2015, these boards have statutory responsibility to undertake childcare practice reviews where there has been significant incidents where abuse of a child is known or suspected. On reflection although I was initially frustrated this had not been a joint investigation from the start, I was relieved this was now the case. The Safeguarding Boards aim to achieve improvements in multi-agency children’s services. This then protects the children I work with due to lessons learnt from previous practices. (Cysur, 2019). This is also implemented by the authority I work for. Before the implementation of regional safeguarding boards in 2013, Local Safeguarding children’s boards were responsible for carrying out safeguarding functions.

Within the Children Act 1989, local authorities have a duty to investigate if they have ‘reasonable cause to suspect that a child is suffering or likely to suffer significant harm. This is then what warranted the joint investigation being undertaken as I had a duty to make enquiries to decide what actions need to be undertaken to safeguard the children and promote their welfare (Children Act 1989, section 47). I was however frustrated that the children had disclosed this information without Police present, and I immediately knew this case was going to be a difficult one. In 2003, Lord Laming produced a report following the death of Victoria Climbe stressing the need for effective and better multi agency working and I was conscious that I continuously shared information with the Police. (Lord Laming, 2003). Within my current role, it is required that training is given to social workers undertaking child protection enquiries which I had done a few months prior. The team managers are responsible for ensuring staff are adequately trained in order to develop their skills under section 7.3 of the Codes Of Practice in Wales. Now the case had changed, the Police were obliged to work jointly with the department in order to see whether criminal offences were being committed. 

Myself and the Police officer planned to interview Child A and B, however during the interview they both clammed up and wouldn’t speak. Child A also scribbled all over the witness booklet and he was displaying a lot of anger. It was my belief that due to this not being a joint investigation from the start, Child A had repercussions at home from speaking. Nevertheless, due to no disclosures being made by the children, Police stated they had no criminal stance to do anything, despite the younger children having disclosed this information. Dickson-Swift et al (2009), speaks about the emotional impact in conducting interviews, whereby the interviewers can be left feeling uneasy about the level of disclosures they obtain. Within this case both myself and the Police officer were left feeling uneasy and quite upset. It was evident the older children wanted to talk however they were too frightened to due to their demeanour and body language. Although during s47. Training and through research interviewers must encourage participation and capture the voice of the interviewees, we were conscious that we could not force or put words in the children’s mouths, and therefore were left feeling powerless (Oreilly & Dogra, 2006). Plous  (1993) states interviews should be focused around open-minded and non-judgemental questioning in order to gain balanced views. This was very difficult for myself and the Police officer, as the information we wanted to gain from Child A and B were that disclosed by their siblings, however we could not directly put words in their mouths. On reflection, the fact that Police have recognisable status could have impacted on the children feeling unable to talk as they represent authority, and it was my belief that the children already mistrusted authorities due to their treatment at home. Child development theory was also taken into account due to Child A being 15 years old, and teenagers find it hard to express their feelings whilst developing their identity and opinions (Oguejiofo, 2019). Child A had also lived with his step father for 6 years, and therefore his views of professionals may have been swerved by continuously being told not to speak to anyone. 

The following day I begun requesting information from other authorities/previous schools I believed the family had moved around to. Under the Data Protection Act 1988 revised in 2018 all agencies involved with children have a duty to assist and provide information in support of child protection enquiries. This also comes under s27 of the Children Act 1989 and incorporated into the All Wales Child Protection Procedures 2008. Information came to light that there were similar concerns with the step father’s previous step children whereby he would remove their clothing to humiliate them, and be possessive over food in the home. This added to the investigation evidence building and coincided with what the younger children disclosed. During this process I reflected on the challenges of multi-agency working as there were delays in receiving information back from various Local Authorities which I had to chase up due to it’s urgent nature. Barriers to communication has been highlighted as one of the limitations to multi-agency working and therefore it was important I ensured the information was sent back in a prompt manner in order to safeguard the children (Atkinson, Jones, Lamont, 2007). Furthermore, the step father had spelt his name several different ways in an attempt to conceal from authorities, and therefore this was also a barrier when it came to information sharing from an authority in England. 

Whilst Police still carried out their investigation, it was decided a Child Protection Case Conference would be held in the meantime following a discussion between myself, my manager and the legal department. A legal gateway meeting is an opportunity for a social worker to discuss a case fully in order to decide with case management that appropriate legal action is taken when required to promote children’s welfare (Family Lives, 2018). Although this was not enough action in my personal opinion due to the worries, it was decided that we would have to reconvene another meeting at a later date when the investigation progressed. During this time, our legal department had managed to track down birth father who was invited to the Initial Child Protection Case Conference. In Wales, the Child Protection Register (CPR) is a confidential list of all children within each authority who have been identified as being at risk of significant harm. The children’s names were placed on the CPR, however birth father decided to exercise his parental responsibility (PR) and take the children back with him as he was so worried. 

As the children were placed on the CPR in Wales, I then had to transfer the case of the older siblings to the Local Authority in England. Under the All Wales Child Protection Procedures 2008, transfer conferences held are to be held within 15 working days. Although the s47 enquiries were still being investigated in Wales. Since Child A and B had moved with their biological father, they disclosed being withheld water for days and had to drink out of the bathroom tap, they were locked in the dog shed and witnessed severe animal abuse with the family pets. 

In relation to the case of child A and B, this is not the first time that various Local Authorities had come into contact with the children, along with one Local Authority reporting them missing. On reflection, I feel that services coming into contact with the children missed opportunities in possibly picking up these concerns sooner. Health professionals reported concerns with the step father’s controlling/aggressive behaviour and the mother’s own family had reported concerns they had been sleeping in pick up trucks to escape Local Authorities. Emotional abuse towards a child often appear to constitute a insistent ‘background’ which doesn’t become noticeable until a striking event alerts the importance of it (Munro, 2008). I often thought about Child A and B, and how signs may have been there which were picked up by other professionals, however until the children felt comfortable enough to, this may have been difficult. Nevertheless, this again stressed the importance of multi-agency working under the All Wales Child Protection Procedures 2008 which ensures interventions are implemented to achieve positive changes in a planned way.

The children’s mother came forward following the ICPCC and requested help from me alleging she was a victim of domestic abuse despite initially colluding with the step father that the children were lying. Although I agreed to help her, and under the New Domestic Abuse Bill 2019 which makes it a criminal offence for controlling and coercive behaviour within the UK which protects women suffering domestic violence. Supervision with my manager allowed me to breakdown the case and I reflected that the mother had been part of the abuse allowing it to happen to her children for 6 years. The Police also were investigating mother’s involvement in the case as part of the s47. Enquiries. Systems theory could be used within this case which often can positively or negatively influence others within the system (Caffaro & Conn-Caffaro, 2014). Although the mother came forward eventually and spoke of abuse she had seen, and this positively influenced the case in terms of evidence gathering, she also negatively influenced the children by colluding with the step father. It was hard to comprehend that although I fully appreciated the mother could be a victim, my loyalties and welfare remained paramount to the children, and she allowed him to treat his step children in this way. Although there remained a system around Child A and B due to their biological father coming to get them and safeguard them, professionals also remained working together extremely closely in order to ensure that the children were at the focus of intervention within the family system. On the contrary, whilst working alongside the domestic abuse worker with the mother, I also reflected when listening to her professional opinion when she spoke to me about Stockholm syndrome. (Carver, 2014) states that Stockholm syndrome is the ‘emotional bonding with an abuser and is actually a strategy for survival for victims of abuse and intimidation’. This demonstrates the complexity of the case, however also remaining child-centred was my focus throughout my involvement. 

In conclusion this case was the most challenging case I have dealt with within my first 2 years of practice. Finding the children’s biological father and having a part to play in them moving there I felt positive outcomes were achieved for them, alongside the step father being brought to justice with the level of abuse that went on in the home. Furthermore we have been able to safeguard Child C, D and E who are now currently in Local Authority Care under Police Protection s46 of the Children Act 1989. Despite me being initially frustrated that the case had not progressed jointly from the beginning, the work that took place alongside professionals from health, Police and schools all played a part in sharing information and safeguarding the children. I also came across challenges throughout demonstrating the importance of effective multi agency working and the barriers that can occur. I received an email from the head of service acknowledging my work within this case alongside the police and school also contacting my manager, and this was something that really boosted my confidence. Despite the case being extremely emotional, this is something I feel I have evidenced my work under the main children’s safeguarding legislation which is necessary throughout all my future practice. The Rights of the children were embedded into my practice under the United Nations Convention on the rights of the child, and this is even more so practicing as a social worker in Wales. I often used supervision with my manager to reflect on this case, and without my manager’s experience and guidance this was something that was very daunting for me. 

This is a case that I will always remember for the rest of my career and has resulted in the Police progressing with child cruelty/neglect and animal abuse charges. The complexity of the case and the impact on the children is something I found extremely practically and emotionally draining. However I also felt throughout I fought for justice for the children affected. However I also feel within my learning objectives at the beginning I really struggled with confrontational families and this is something I was able to overcome during this case where the step father was extremely hostile towards me. This has been a valuable learning experience in developing my skills in line with section 47 procedures, and has taught me to always strive for the best practice and not give up on the children I work with. I feel I have come a long way since qualifying as this would be a case I would have immensely struggled with a year ago, and therefore I can see my practice is developing through utilising supervision, experience and support within my team. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Since the implementation of the new Social Services and Wellbeing Act 2014 which aimed to combine both adult and children safeguarding policies, any ‘vulnerable adult’ over the age of 18 in need of care or support are now considered an ‘adult at risk’. The adults considered most at risk are those who have ill health, older adults, any adult with disabilities or learning disabilities, and those suffering with mental health issues. Currently within the SSWBA, 2014 s.127 of the act provides applications made available in court to protect vulnerable adults. This allows vulnerable adults have access to professionals such as social workers, and also assess what risk that adult is at (Welsh Government, 2015). Within this application in The Court of Protection, it has powers to make ‘best interest’ decisions when it comes to an adults welfare, property, financial issues and appoints a deputy (Community Care, 2013). Crown (2018), states that this relates to all adults who are unable to protect themselves from abuse or neglect. 

The Care Standards Act (2000) led to The Protection of the Vulnerable Adults scheme (POVA), which highly acknowledged the need to safeguard adults and protect vulnerable people from having risky adults work with them. This led to all people in occupations working with vulnerable adults be ‘vetted’ as part of The Safeguarding and Vulnerable Groups Act 2006. This now however coincides with the ‘safeguarding’ element of the SSWBA, 2014. 

The ‘In Safe Hands’ Guidance (2000), places responsibility for Local Authorities in Wales to ensure prompt responses to adults at risk, including coordinating adult protection procedures and keeping up to date with current practice. 

The Mental Capacity Act 2005 protects the rights of vulnerable adults who lack capacity and can’t make decisions for themselves. Under this legislation, it ensures that adults have the upmost rights to make decisions for themselves, unless it is proven otherwise. If a vulnerable adult with mental health issues requires care, treatment and assessment, this comes under the Mental Health Act 2007. The deprivation of liberty standards is used to testimony for any individual who is wrongly deprived of their liberty under the Deprivation of Liberty Safeguards (2009). This came following a decisions in the ECHR that our laws did not give vulnerable adults who lacked capacity and consent to medical treatments enough protection. These safeguards apply to all people working with vulnerable adults including care homes and hospitals. These all run alongside the SSWBA, 2014. 

Although my practice relates to children, I would understand my role and responsibilities for ensuring adults I may come across at risk are safe, and report to the relevant authorities if needed. I have had direct experience of this when a father I worked with had learning difficulties, and I had suspicions he may be being financially exploited.  I am aware how important it is to be aware of adult legislation as I come across adults daily.
482 words.
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



My area of work since qualifying has predominantly been within children’s services, however I have some experience of working with adults. There are similarities between safeguarding of both adults and children, however it is my view that there is more guidance within children’s services. Since the implementation of the Social Services and Wellbeing Act 2014, there is now a clear characterisation of ‘adults at risk’ and the requirement to report concerns to relevant agencies. (Welsh Government, 2013).

Within children’s safeguarding and legislation including the Children Act 1989 and 2004, and the All Wales Child Protection Procedures 2008, these have strict thresholds and timescales for social workers within child protection.  Within adult services, the ‘No secrets’ guidance  was set out on improving adult safeguarding where there is abuse  (DH, 2000). This sought to improve multi agency working and preventing potential people who could pose a risk from working with vulnerable adults (Brown, 2009).  Until the implementation of the SSWBA, there were only Government guidance in regards to safeguarding of adults. 

The Welsh Government places great emphasis that all children have autonomy with decision making, making them have equal rights to adults when it involves basic needs being met (Williams, 2008). Although some adults can decline services unless they lack capacity to do so, should parents refuse to work in child protection cases, social workers can override this as the child’s best interests are paramount (Munby, 2008). There is also a marked difference between children and adult safeguarding when undertaking a s.47 investigation which is in the Children Act 1989. During this investigation, consent it not gained when enquiries are made that can place a child at risk, however this is always sought when necessary. Within adult services, consent must be gained unless there is risk of harm. Although family members related to the adult have no power to the information (Data Protection Act 1998). 

Categories for abuse however are both the same within adult and children safeguarding which includes physical, neglect, sexual and emotional harm. Adult safeguarding however also includes the financial abuse category whereas children’s doesn’t. (Welsh Government, 2009)

Both safeguarding of children’s and adults work within the Human Right’s Act 1998. Wales in particular adopt the United Convention on the Rights of the Child (UNCRC) which sets out legal structure that every child has a right regardless of any culture, race, ability and economic factors.
398 words. 
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Using Gibbs’ model, it provided me with framework to see what has been going well, and areas to improve as part of my practice. There are times where I continue to lack confidence in areas and over the last year there have been occasions I have struggled with the increased caseload at a time where there was shortness of staff.  Many of my colleagues had been in the team for years and appeared to deal with cases efficiently and it would have been less stressful to follow their examples of practice.  However on the contrary, this may have limited my own skills and abilities to critically reflect on cases I have worked (Thompson 2008).
Supervision with my manager has given me the opportunity to reflect on cases that have affected me emotionally, and also gave me the opportunity to seek advice whenever I was unsure on anything. This is something that has allowed me to gain confidence as it gave an opportunity for my supervisor to reflect on good work I have done, as well as opportunities to improve my practice and areas I may need to improve. My confidence is something I regularly spoke to my supervisor about, as there were times when working with other professionals I lacked the confidence to challenge being so new to the role. However I can see from over the last year, I now continue to build on this and as I’ve adapted to becoming a qualified social worker.  As my confidence develops, I am more able to advocate for the children and families I work with who are disadvantaged. Lord Laming (2009) advised that regular high quality supervision is essential. Within the last year I have had 2 changes of supervisors which takes adjusting, however even with different supervisors it has provided me with time to critically reflect on my cases and my future development. 
Since the first developmental review, I have had the opportunity to write court reports, which has given me experience in regards to adapting my written skills when needed. I received positive feedback from a CAFCASS guardian and solicitor, and this is something that really boosted my confidence when it is all still relatively new to me. At the time of when I had my first court report and was extremely nervous, to being given them now, although I am still developing I can see a marked difference in my knowledge of processes. I also recognised I needed to be section 47. trained being in an assessment team, which I now am following a weeks training. 

During the last year, I have worked cases which have ranged in complexity, from issues of substance misuse and domestic violence to poor home conditions and homeless youths. Sayer (2008) & Schon (1987) , stated when considering critical practice within child protection, social workers need to think beyond ‘how to do it’ and begin critically analysing situations that arise within practice. This is something over the last year I have found myself developing more in terms of analysing and informing my interventions, as I recognise that no case is the same, and as social workers we must treat every case individually. Nevertheless, the experiences in these cases do allow me to reflect on what I could do next time if the same situation arose, alongside my knowledge of available services increasing. Furthermore, directly working with professionals who are experienced in other fields has developed my knowledge of issues affecting families emphasising multi agency working within the Social Services and WellBeing Act 2014.  At times I have allowed other people’s influences to affect my decisions based on historical concerns. However a particular case where a mother had a baby adopted years ago and making the necessary changes to her lifestyle, I was able to advocate the positive changes the pregnant mother had made, identify support which meant she now is safely caring for her baby. At the start of my practice I probably wouldn’t have had the confidence to challenge someone more experienced giving their opinions on the case purely based on history. 

During the last year, some families have become dependent on me and I have on times allowed this to happen. Supervision has also allowed me to recognise this and not create co-dependency.  However the ‘signs of safety’ approach I have been working with families has allowed me to focus on co-operating and working with families, and in return results in client participation (Bunn, 2013). Therefore I now have learnt to always equip families with their own strengths and networks to prevent this from happening. 

For my future practice and development, I’d like to expand on the communication skills and knowledge I have been able to build on over the last year in order for me to be an experienced practitioner to advocate for the people I work with. Social work is a job in which I love, and is the platform for me to be able to express my values and passion for equivalence and social justice.  I also hope to continue practicing in a role which lets me work in partnership with families and professionals and achieve positive outcomes for the children I work with. I would benefit from attending training on goal centred interventions, as opposed to focusing on risk. Frost and Parton (2009), state this can sometimes prevent outcomes.  I also will continue to utilise supervision as a platform to learn and reflect on my practice (Ruch, 2007). I thoroughly enjoy being a social worker and I feel I will constantly be learning for the rest of my career.
932 words.
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	14/11/2018

	2
	26/02/2019

	3
	27/03/2019

	4
	Sickness


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

I have had the privilege of seeing Chloe develop into the practitioner that she is today since she was a final year student, as her assessor, and also her supervisor / manager post qualification. Chloe has developed into a passionate, committed and effective practitioner.
Chloe`s confidence over the past two years has really grown, and this is down to her own commitment to develop her skills as a social worker. Chloe has been committed to develop professionally through attend training, and embedding the training into her practice. Chloe embraced the changes that have taken place within social services due to the implementation of the Social Services Well-Being Act Wales 2014. Chloe, has built on her assessment skills, engaging families in the assessments, through fully engaging in the changes which were taking place. Chloe, using a strengths based, signs of safety approach. Chloe was able to identify the benefits for families through engaging with families to develop their own plans and improve the outcomes for children.  Chloe`s written assessments, using the new forms, despite the changes are of good quality, comprehensive, however, at a written level that the families could read and understand. Again, embedding the training that she had been attending in her practice. 
 Chloe fully utilised supervision, not only for case management, but also a an opportunity for   reflective practice. Chloe is keen to develop her skills in case management and her engagement and relationships with families and other professionals / agencies. Chloe was very self-aware in regards to where she needed to develop her practice, especially around building on her confidence. Chloe was aware that by attending the S47 training she would be expected to work alongside the police with very complex and challenging families.  Chloe embraced this training, and has successfully developed her practice and confidence in this area of child protection, as is evidence in section 4.  Chloe did not shy aware from the aggressive approach the step father /father had towards all professionals who were involved with this family. Chloe appropriately challenged him, and tried to build trust with the children to enable them to disclose what was happening in the home.  Chloe, using observation and listening skills, identified an important piece of information which she brought back to supervision, and enabled Chloe to track down a report which was in a file in another authority in England. This report mirrored concerns and child abuse experienced by an older step sibling, and now happening with these step children. Chloe was then able to build on this evidence, and through her commitment to safeguard children, the children in this family are now safe in the care of their birth father / foster carers.  This case has demonstrated Chloe`s growth in confidence, and she now has to believe in herself and the skills and experience that she has. As Chloe
 has stated above, she has been complemented by the Head of Services for the hard, and professional work she demonstrated in safeguarding these children. Every professional who became involved in this case found it to be emotionally harrowing, hearing what these children had gone through for a number of years. Chloe managed her emotions around this through working hard and building up the evidence, building trust with the children, and using supervision to work through the emotion that she was experiencing. Chloe did extremely well in this case, demonstrating her professionalism, calm and measured approached, despite the difficulties she faced in gaining the children`s trust, and the challenging conversations  with the parents.
I have seen Chloe`s skills in report writing and giving evidence in court grow. As Chloe has stated above, she has been complement in regards to her court report.  I was present when Chloe recently gave evidence. The solicitor cross examining her was very challenging, however Chloe stood her ground, keeping to recommended outcomes in her court report and ensured that the child`s wishes and feelings were heard, as well as what was right for the child in regards to her development and identity. Using research and theory to validate this. 
Last year Chloe demonstrated her ability to manage her case load effectively during a very stressful period in the team. There were staff changes / shortages and an increase in referrals, alongside pressure from senior management to reduce caseloads and ensure PI`s are met. During this time Chloe maintained her focus. Chloe was very supportive towards new staff joining the team despite the pressures that she was under, as well as minimising the impact of the pressure which she was under on her practice with families. Again Chloe effectively utilised supervision to support her through this period, as well as drawing on the more senior peer support within the team. 
Chloe`s confidence, as stated above has grown, more than what I think she herself realises. Chloe was very open and transparent in supervision when discussing areas where she felt she needed to develop, especially in regards to her confidence in challenging more experienced professionals from other agencies. Chloe worked hard to overcome this, and due to working more complex cases, S47 training and building on her knowledge and experience, Chloe has developed in this area. 
I have observed Chloe with families as a student during visits, and also as a practitioner in meetings. I can see how she has grown as a practitioner, and this is down to her commitment to supporting vulnerable children and families. Chloe has achieved this through ensuring she attended training, utilising reflective practice in supervision and peer support. 
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
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 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 
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PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Chloe Harris

	Name of Team/Agency 
	Llanelli Assessment Team

	Name of Mentor 
	Clare Yarnton

	Name of Line Manager 
	Clare Yarnton


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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