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How teachers’ attitudes towards and understanding of inclusive practice in PE and youth sport has an influence on quality experiences.
This assignment will be analysing how teachers influences with a positive inclusive lesson can benefit children. This will be reviewed off the following quote;
 “Teachers are expected to employ differentiated strategies that are both appropriate and challenging in a variety of learning environments that are inclusive of all pupils (including those with SEN) who often manifest very diverse levels of ability and needs (Penney, 2002; Smith, 2004:42).”
The assignment will make specific reference to barriers associated with SEN (special educational needs), gender inequality and children from deprived backgrounds. It will also review models such as the inclusion spectrum. Finally deciding on teaching models and methods which follow the spectrum and can be used to benefit the needs of all individuals. Explaining how each child has unique needs and just little things within a lesson plan from equipment down to teams allocated can have a positive/negative influence on any individual’s participation or progression.

There are many different types of disabilities and needs that require specific methods of inclusion to cater for aspects of disabilities. Some people have the perception that making any lessons more tailored to suit SEN may cause it to effect those who don’t have SEN and require different challenges within a lesson. Dyson & Millward (2000) wrote that some lessons become ‘too’ inclusive. Farrel et al (2007) found that in many corresponding papers that involving SEN children in mainstream school lessons had no corresponding issues as long as there were necessary measures to insure inclusion was combatted properly. The SEN guide (2004) identifies that children have a unique understanding of their needs and they should feel confident that they are listened to and valued. With disabilities such as ADHD the needs are more psychological because the symptoms can range from getting distracted easily to finding it hard to concentrate (youngminds, 2018). This can require things like breaking down a lesson or making the session more one to one based to allow them to be able to concentrate on one thing rather than a whole class leaving them isolated from the class. Whereas other disabilities like DCD more commonly known as dyspraxia, affect fine or gross motor skills (Simons, 2012). Fine being smaller more precise movements and gross being larger whole-body movements. These have a huge effects on things like the individuals balance because they can’t stand on one foot, their motor planning because they may struggle to grasp the concept of how to carry out a movement while trying to perform it and eye foot coordination because they can’t direct their foot how they may desire resulting in a kick of a ball going somewhere undesired. While both types of disabilities appear to affect different areas, one being more of a psychological disability and one being more of a physical disability, they both can have a knock on affect for the other Children with ADHD may also struggle with cognitive development with their concentration being low this causes them to misunderstand instructions and not perform the action desired properly. But DCD can result in because they can’t perform the same tasks as other individuals, they can obtain a negative psychological attitude on participating with others and make them less included.

Diagnosis of disability
It is important to be diagnose and identify disability whether it be genetic, open or to protect their health (HFT, n.d.). Understanding which or the following it can be enables the individual to get suitable support and help wherever necessary. Help could include one to one support, physical learning (rather than visual learning) and physical aid with any impairment they may have. Appropriate communication with both the individual and/or authority figures in their life who understand their disability (parent/guardian/youth worker). It is also very important not to isolate them or leave them out from the group. TDA (2009) believe giving them the option to change with their peers is just one of the ways that integrates them into a group, but this is dependent on their confidence.

Gender inequality
Articles like girl’s participation in physical activities and sports: benefits, patterns, influences and ways forward (Bailey, 2002) show studies of how women’s participation decreases as the girl grows up. This does suggest that girls lose interest somewhere in school. In fact, Kannus (1999) wrote “levels of activity steadily decline from about 6 years of age until adolescence, when activity levels drop more steeply.” There are many factors that can affect this that can be categorised as either personal or environmental factors. Personal being things like perceived barriers, perceived competence and motivation. Environmental including social, types of activities and school.  “Explanations for inactivity include unsuitable weather, school pressures, dissatisfaction with school physical education classes, reluctance to get sweaty or dishevelled, and inaccessibility or inconvenience of sporting provisional” (Garcia et al, 1995). This suggests from a physical education stand point that lessons are not engaging enough, don’t offer enough enjoyment away from pressures within school and needs to be easily accessible or repeatable away from a lesson environment to gain enthusiasm. In terms of making it enjoyable the curriculum be “narrow” and competitive games dominant which does fail to interest all individuals within a school environment (Sallis, 1991). Consensus from competitive activities is that boys and girls are both offered sports based on their gender. This may contribute for the desire of boys or girls to participate because boys may want to participate in sports only offered to girls and the opposite for girls (Kay, 1995). It is also perceived that boys and girls get embarrassed not only by participating in front of the opposite sex but in some cases certain social groups. This can be because of how they want to look in front of others. For example, not wanting to look stupid performing an exercise in hgfront of them or looking sweaty and what is perceived as trying too hard. 

Children from deprived backgrounds 
This refers to children who are from poor families, areas that don’t offer much opportunities and children who did not learn fundamentals efficiently due to this. Children from poor families are more susceptible to not take part in PE or youth sport because firstly they may be ashamed with their sport kit and not want to change. Alternatively, this can have a negative social effect on the child as other children may refer to them as “dirty” or “smell”. This would affect their inclusion because they may not have the confidence to perform. These children may not be offered opportunity due to lack of equipment (football goals, certain balls or boots) or it could be due to lack of participants (no local teams or no local tournaments). This means development can be slow or fundamentals missed. This would affect their ability to reach what is referred to as the “proficiency barrier”. The proficiency barrier is where children gain competency in their FMS (fundamental movement skills). The following diagram illustrates the progression through school.

[image: ]
Figure 1. progression of motor proficiency skill levels (Seefeldt, 1980) pg-317.
The table illustrates the importance of the FMS to produce and perform more complex skills in later life including sports participation and simpler activities like rope skipping. Without FMS like hop and stand as simple as it may seem the activities like rope skipping is not possible. 



The inclusion spectrum
The inclusion spectrum is a 5-method system on how to improve lessons to be more inclusive within P.E. Through modifying the lesson in a range of different areas that combat isolation, understanding and progression. The diagram below shows how a normal inclusion spectrum table would appear.
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Figure 2. The inclusion spectrum, (Black, K. Stevenson, P. 2011). Available at http://www.sportdevelopment.org.uk/index.php/component/attachments/request_login (accessed on 27/12/2018) 
The top circle “everyone can play” refers to making the objective modified or easier for everyone so children don’t get disheartened by not completing the objective. The far left one “alternate activity” or “separate” means the individual attempts a task alone or by themselves to develop their proficiency and competency. The middle circle “disability sport” is a tactic to integrate disabled students and their sports into lessons with a disabled student teaching other student about their special sport such as blind football. Parallel is making individuals participate in similar ability levels for a more inclusive experience rather than higher ability levels not passing or including others.  “Modified” counters the problem of making the activity too easy by having modified games to promote progressive natures within a lesson environment. The STEP method supports modifying a game and makes breaking down a session easier and modifying easier to combat. STEP stands for Space, Task, Equipment and people. Space is decreasing or increasing the play surface to combat different areas within a work area for example smaller areas can challenge finer skills for example tackling so there is less room to evade it or if there was a need for a larger space to work on special awareness. Task breaks down the lesson with certain tactics like everyone can do task 1 is an introduction to the skill in parts and developed into task 2 a further look at the skill and where it may be used. Equipment is changing ball size or durability to make it easier to catch or bounce higher to cater to different ability levels. The final area is people, making the partners/groups fairer and making progression at a similar rate (STEP Academy Trust, 2015).

Garden/zone inclusion method
The garden inclusion method consists of classes being split into small groups possibly groups of 4 or 2, giving them a set zone made of 4 cones (5m x 5m or 10m x 10m), asking them to create a modified game with certain criteria (rules, scoring system and how to modify it) and opportunity to use a range of equipment from balls to skipping ropes. This particular inclusion method offers the possibility for students to work with their friends in small controlled groups, the zone means that students aren’t worried about embarrassing themselves in front of other groups because they are focused on their own zone, asking them to create their own games means that the lesson is fun for them and they can pursue whatever type of activity they desire and lastly choice of equipment. The choice of equipment gives them opportunity to try new things and use equipment they may not get the opportunity to normally. The teacher’s role in this model is to allow the children to take control but offer input where necessary. For example, if they are struggling to create a game that involved with a football offer to involve other equipment like hoops, they have to bounce the ball through before scoring in a certain way.

Sport education model inclusion method
The sport education model Siedentop (1995) is a model based on a tournament setting with teams and non-traditional games. The key features of the model include seasons, mixed teams, individual roles, modifying games, progressive nature, festivity and ulterior methods.  Season setting makes each session have an extra benefit throughout the semester, this makes children value each session and want to perform each lesson. Mixed teams mean they are not with their friends and offer them an opportunity to make new friends. The teams are also set into even teams with mixed ability levels so they will perform against similar levels rather than one team dominating the other. Individual roles make each person included even if they are not particularly talented at the non-traditional sports. The roles can include coach, manager and kit manager all external to the sport but gives them a team environment. Progressive nature works from the base of learning desired tactics of the game and modifying the games to become progressively more difficult and challenge everyone. Festivity makes the tournament more professional like their favourite sporting events ultimately making them want to participate. Ulterior methods make this particularly good for inclusion with a unique aspect of gaining points for the tournament outside of the sport to involve everyone and make individuals more valued. The teacher’s role within this model is to allow them to self-teach but offer input to allow them to connect the dots. This means they have to work more as a team to develop their ideas into the tournament.

Youth sport
Youth sport is more predominantly competitive sports based. The NCYS (n.d.) suggests there are a range of benefits including physical health, social well-being, psychological health, academic performance and health behaviours. Competitive sports do have opportunities where non-traditional sports can’t with team building and tactics that are not so consistent in non-competitive sports such as space awareness and development into certain types of sports with transferable skills. Youth sport also effects physical literacy. “Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life” (IPLA, 2017) Youth sport gives individuals understanding of why it is important to continue with sport in to adulthood with them developing all the benefits listed above.

Conclusion
In conclusion both models insist on the group being broken up, this allows them to overcome issues that children from broken backgrounds, gender inequality and SEN may have of being embarrassed of others watching and judging them. Although they both mix the groups differently with two different outcomes with one being more comfortable for the children and the other being more inclusive offering more progressing with certain skills (teamwork/communication). Both modify the game to offer area for personality and progressive nature. Meaning they can be inclusive and varied to suit a wide range of needs and ability. They offer opportunity for different equipment and tournament/ team values they miss outside of school or in other subjects. The teacher’s roles are more passive and allow the children to take more control meaning they can make it however they want. This defuses the idea of it being “narrow” in competitive sport. Even if the children feel like it they can make it any game they like not even competitive. The benefits of both are endless but dependant on age and enthusiasm. The sport education model works better on individuals who are more proficient and have gained the competency whereas the garden method can develop the FMS in younger individuals. Utilising models like this gives children an appropriate lesson that is everyone can benefit from with challenge of progression and task setting. It is important to note that some children with SEN may need more guidance and with the teachers being allowed to be more passive within the class they can support any children who need it.
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