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What is the impact of the strategy ‘see 3 before me’ in learners’ engagement within a foundation phase class which is participating within a continuous provision task?
	Targets
	What I did

	Ensure you synthesise and reflect - you have done this in a few places but in other places it could be further extended.
	I have reflected in my research using the ARC model and I re-read this in order to display my reflections effectively. I have tried to link reflections to my appendix and justify why I have made decisions based on reflection. 

	Be as specific as possible when making recommendations - this will allow you to show knowledge and understanding.
	I have tried to explain recommendations specifically and explain what I would change if I completed the research again. I have also tried to consider next steps and my own thinking towards more research linked to this in order to gain a deeper insight into peer collaboration. 

	Please proofread your work as I am sure you would have corrected these prior to submission.
Revise your referencing techniques.

	I have ensured I have had time to proofread my work, I have also tried to be as thorough as possible within my use of references. 




Introduction
Research is an extremely important part of development and progression within a certain area. Throughout this research study I have tried to look at results, engagement, and next steps to help develop my teaching and development. Campbell (2007) explains the importance of research to professional groups as well as the individual completing the research. Emphasis is placed on the power of research to improve practice across whole professions and this encourages one of the professional standards within Wales of professional learning.
Hattie (2012) illustrates brilliantly how at the forefront of the learning process, and a major aspect that effects learning is the engagement within the learning. Many strategies and ideas have been developed in order to promote engagement, and a strategy that interested me was the ‘see 3 before me’ strategy. This is an assessment for learning (AFL) strategy to try to promote independence within the classroom by putting in place steps to follow when working. These steps include Thinking time, asking a friend, using a help desk and then asking a member of staff if there is still an issue. The aim of this study was to identify how effective this strategy can be within foundation phase, in promoting year 2 pupils’ engagement when they are working on continuous provision (CP) activities. A big interest was to observe how many times the strategy was used by 3 chosen participants from 3 different attainment groups, if at all. Lastly, which step of the strategy seemed to prove most popular among participants, when promoting engagement within the task.

Research context
The research took place within 2 schools, in Year 2 classes. There were a total of 24 mixed ability male and female pupils within each class observed. School one had 8 continuous provision areas for the pupils to complete throughout a period of a week. The decision of which activities pupils complete at what time during their CP time was left to pupil choice. These activities are completed independently, while the teacher is working with two other groups on focus tasks. Then each group will rotate throughout the day, allowing for opportunity for all to complete CP activities and focus tasks before the end of the day. School two were aware of the strategy but had not yet implemented it, whereas school one has Implemented this strategy prior to this research study. School two had timetabled CP sessions, so each group would work at an area when it is their turn. The participants chosen from each school were based on levels of attainment, set by the class teacher. Three participants, one of Higher attainment, one of middle and one of lower attainment were chosen in each class. The types of activities available for the children to complete in school 1 and 2 can be seen in the Continuous provision planning sheet in the supporting documents (Lesson study 1, LS1 Appendix E and Lesson Study 2, LS2 Appendix K). The continuous provision activities are introduced on a Monday ready for the new week. This is a time for the class to observe and ask questions about each area in order to understand what to do independently during CP time. I discussed with my research partner if this strategy was appropriate for the school two’s class setting and we agreed it was appropriate for both classes. 

Literature review
	Within Donaldson’s (2015) Successful futures the current ethos, and pedagogy of the foundation phase is highlighted. It explains how the nature of the foundation phase pedagogy is at current, a success of the education in Wales. Within successful futures, foundation phase pedagogy is also seen to promote creativity and flexibility within the curriculum which links to the development of each child as an individual and the promotion of the 4 purposes of the new curriculum. A clear link to the foundation phase pedagogy and its effects on engagement are also addressed. “Often they have found it successful in increasing children and young people’s engagement.” (Donaldson, 2015, p.87.). Regarding my research, a clear link to engagement is made within successful futures and with the implementation of an Assessment for learning strategy such as ‘3 before me’ will this add to the perceived benefits of foundation phase pedagogy and increase engagement further.
Individual steps of the strategy ‘3 before me’ and the skills that they promote have clear links to previous research. I investigated this further by reading books, documents and journals in order to try to find research regarding my research topic. One step to consider is to ‘ask a friend’, which encourages peer collaboration. The importance of engagement of the pupils is illustrated by Aggleton P et al (2010) by emphasising how it is considered to link to children’s health and well-being. The importance is clear to develop effective strategies that promote engagement and allow the child to learn and engage within an activity. Aggleton P (2010) then goes on to explain how some of the most successful schools allow for the pupils to become partners within their learning, and how they can play a role within the learning process. This is displayed within the strategy as the pupils are given the opportunities to think, collaborate with peers and use resources on the help desk to learn and complete their work independently. Vygotsky (1935) explains within his social development theory how for a child to reach their proximal development, they will need help in order to reach it. The option of peer collaboration is available throughout the activities within our research, and it is possible by peer collaboration that an individual could be helped and pushed by a more knowledgeable other in order to sustain engagement and complete a task. This is a positive of the strategy, although there are other areas to consider in order to increase the chances of successful collaboration and its effect on engagement. Such as, the effectiveness of the pupil’s collaboration and what they perceive as successful collaboration. In the book P2P Collaboration, it identifies certain disadvantages towards using peers to learn and teach. Van Zyl (2016) explains how teachers may not have the time or do not demonstrate and develop the children’s skills in order to collaborate effectively. Many children may not know what a successful collaboration of peers looks like and this could cause other issues as well as engagement being lost within an activity. Van Zyl (2016) goes onto argue how there are disadvantages with peer collaboration but with resources such as technology being utilized and available to the class during the process, this could increase the likely hood of success. This idea could link to the use of digital resources such as iPads being used on the help desk.  
The link between independent learning, and engagement as explained by Griffith and Burns (2012) is that it is essential to have engagement within an activity for there to be independent learning present. They need to be focused, engaged and driven to take part within the activity. The choices available to the child when using the ‘3 before me’ may help engagement within a task. When considering this strategy of allowing pupil choice it may come with its own benefits. Wolpert-Gawron (2018) explain how there has been research that confirms that pupil choice increases engagement and motivation to complete an activity, and this refers to all ages. This strengthens the idea that by using a strategy like ‘3 before me’ and allowing pupil choice of activity within continuous provision, and the steps they take to achieve it will have a positive effect on engagement.  
The strategy being researched is associated with assessment for learning and can be viewed as an AFL strategy. Formative assessment such as peer feedback, independent learning and pupil choice is held in high regard among some professionals and links very clearly to the progression of the 4 purposes within Donaldson’s successful futures. “Formative assessment produce significant, and often substantial, learning gains.” (Black and Wiliam ,1998, p.3.). With these options available to the pupils throughout their independent tasks it does strengthen the case of learning and engagement within a task. However, Black and Wiliam (1998) go on to address how for formative assessment to be successful, the children within the class should be trained and understand how to self-assess. If they are not, this could lead to difficulties for the children to be successful with such strategies in order to promote engagement and learning. This emphasises the point of time and knowing your class. For these strategies to work, it is important certain skills are taught and shown to the class before expecting them to complete and use them independently. “Independent learners know and feel they can make responsible choices and decisions and they get the job done.” (Murdoch, 2008, P.7). 

Methodology
Lesson study and its positive impact have been adopted around the World in order to try to progress and promote professional development. “Lesson study (LS) is an approach to continuing professional development (CPD) that schools should adopt.” (Dudley, 2015, Page 1.). Dudley (2015) also goes on to argue that LS can help schools enhance learning, teaching and development and the curriculum, as it is taken place within the classroom. These statements show by completing lesson study research it can allow for development across the school by enhancing student development and staff’s development. We have chosen to carry out lesson study research, a type of action research, to gain a deeper insight into children’s engagement within a primary classroom setting. The focus group for the research were chosen based on their level of attainment within their classwork and contribution. Three participants were chosen as we felt it would give us the best opportunity to gather the research needed, whereas if the sample size was bigger its possible it would not have been as accurate. It may have been difficult to track movements and each participant use of the strategy. 
During the lesson study, observations were made by an observer on a constant basis throughout a 60-minute lesson. The Non-Participant approach was used as we wanted the learning and reaction to the activity to be natural and independent. “When you are not participating you are freer to record everything and can be more thorough.” (Brain, 2005, p.4). This was important as we only had one observer, and three participants that could be working in different areas of the class. Observation forms were created with specific questions to look for within the lesson, including participants engagement as well as a comments section to add on the spot thoughts. This was important as it allows the observer to keep focus on the questions but also give the opportunity to write down any considerations or thoughts during the observations that could be used within the interview process. We also used the Leuven scale during the studies, and this allowed the observers to view at what level the participants engagement fell into (LS1 Appendix A). When planning our methodology this strategy was agreed to be very useful within our research. Allen and Gordon (2011) believe the scales allow the observer to view the process of the child’s learning instead of just focusing on the outcomes of that child. Within research this is key, as we are observing the participants process of learning and their engagement within a task and we are not specifically measuring their outcomes within the activity. 
Post observation, all the participants were interviewed at the same time with both research partners present. After a short break, we gathered our participants in order to interview them about their views and opinions on the ‘3 before me’ strategy. Reasoning for group interviews is argued by Cohen et al (2011) how individual opinions and disagreements can be resolved within group responses. This can then allow for significant and common issues to be identified which can then be very useful when considering next steps to the research study. The structure of the interview was semi structured which allowed for probing questions and additional comments in order to get a deeper understanding of the participants opinions and views. This type of structure helped us due to the age range of the participants that we were researching as they may need a more flexible interview. “The younger the child, the greater the need for a flexible, free flowing format”. (Reynold, and Kamphaus, 2003, p.226.). As research partners, we decided we would be looking to measure Quantitative data collected from the observation sheets and interview process as we made tally charts and answered specific questions in relation to the participants engagement. Bamberger (2000) explains his views of how quantitative can include notes prepared, interviews or conversations, and the responses within the interviews that have taken place. This was the basis of our research study with notes, questioning and interviews leading to our main findings of the study. However, Qualitative data collection was implemented within the interview process. The use of probing questions and a semi- structured interview allowed for questions to be asked to develop ideas behind why the participants have chosen to use a certain step of the strategy. It allows for explanation and thinking behind the choices that were made. “Qualitative research is interested in the motives and aims, not just the behaviour,” (Sherman, 1988, p.4.). This was a real benefit, as we have used both quantitative and qualitative data in order to gain the best understanding of why the strategy is used and what steps help keep them engaged.
Reflection was an important part of the study and took place by both researchers directly after each lesson study. It allowed us to reflect on observations, implement changes for the second lesson study and collaborate regarding how we felt after the study and interviews had taken place. Reflection-on-action was used during this process and as explained by Sullivan et al (2016) this type of reflection allows the researcher to take time after the event or lesson to think critically as to why certain things happened within the lesson, and what was happening. Cox’s Arc Model displays four sections that help reflect on our research and the question that has been posed. As displayed in Appendix D and D2, reflection on the researchers’ feelings, understanding, what went well and what was disappointing within the study, were considered. This type of reflection allowed for self-reflection, strengths and limitations of the study and potential changes that could be implemented to improve it. Hamilton and Dinat (2006) portray how using the reflective process to reflect on feelings is a way to see the bigger picture. Allowing our feelings as the researchers to be reflected upon really encourages positive change. Changes can be made in order to adapt the lesson study to help and give as much impact on the class as possible. One of the changes made were the number of reminders that we gave to the class about the strategy. We felt in lesson study one, only reminding the class once didn’t allow all pupils to engage in the strategy. Changing it to 5 reminders in the second lesson study we felt that in a busy classroom environment, this would help all to work independently and use the strategy however they felt was necessary. 

Ethical considerations
An important part of research studies is that there are ethical considerations when carrying out research within a classroom. These include the Esurance that relevant Ethical guidance documents have been referred to. The Ethics form (section C) shows 3 core ethical documents that have been referred to during the completion of the form. These documents helped to give myself and my research partner guidance when planning the methodology of our research. In accordance with BERA (2018), throughout our research we have assured anonymity of participants and all schools involved throughout the research project. A Key area of the Ethical considerations is the information given to the participants and the risk to participant and researcher. Each participant was asked to complete and assent form and due to the age range, each of the participants parents/carers were sent an information sheet and a consent form for them to allow their child to take part in the research (Appendix M). The participants were made aware from the start that if any time they would like to withdraw from participating within the research then they can do so. Participants were made aware of what was being observed and asked to take part in a short interview after the lesson study had been complete. I had good response from both consent and assent forms and there were no issues within participants taking part or wanting to withdraw throughout the research period. The risk to investigator was always minimised by myself and my research partner teaching and observing within a professional manner. All discussions and observations were written down and recorded on paper and all participants were interviewed with both research partners present. The completed ethics form also displays how all data will be stored and who will have access to the data generated (Section J).

Lesson Study 1
Within school one’s lesson observation study there were 24 pupils present, and 1 observer with me and the class teachers working with the children on focus tasks. The third group were working within 8 areas around the outside of the class independently, with the ‘3 before me’ strategy available to aid them. A High, middle and lower attaining pupil were all working on continuous provision tasks throughout the hour-long lesson. These independent activities are set with the goal of completing all seven within a week, and the pupils could decide in what order they would complete the activities in. The class was reminded of the strategy and the steps within the strategy once before the lesson began, and the observed lesson took place lesson one on a Friday morning. 
The three participants were labelled Pupil A (Lower) Pupils B (Middle) and Pupil C (Higher) for the purpose of the study.  During lesson study 1, the class used the strategy a total of 4 times between all three participants. With pupil A using the Strategy twice. Through our reflection we did agree that this wasn’t a high usage of the strategy. Firstly, the time of week that the lesson was being delivered was a consideration when looking at the usage of the strategy. The lesson study took place on a Friday morning after a full week of working on the continuous provision tasks. This could have built pupil’s confidence within the tasks and at this point the participants may not have needed the strategy to keep engagement of the task as they may have attempted the strategy or viewed the task earlier in the week. 
	Through the observations that were completed, the most used step of the strategy was the asking friends and collaborating with peers. They seemed to be fully engaged and turning activities into competitive situations. This seemed to hold the engagement of participant B and A. We also had the opportunity to view the strategy being used from a peer asking participant C for help and guidance within a task. Participant C may be a more knowledgeable other within the class, as she is the higher ability of the participants taking part. This openness and ability to collaborate and work with peers definitely had an effect on the class and whether it was A and B working together at a fast pace, or C helping others and engaging in thinking time, the strategy was used. However, we noticed contradictions during the interview with the participants (LS1 Appendix C2 and C3).  This was acknowledged with participant C and B making suggestions that they are happy to work alone during these activities, although we had seen them use the strategy to collaborate throughout the lesson and fully engaged while using it. This could be due to the circumstances of the interview, and as referred to as the Hawthorne effect by some researchers. Gillespie (1993) illustrates how the effect of unexpected influences could influence behaviours displayed by the participants. In this instance, the researchers without planning to, may have influenced the response of the participants due to it being an unfamiliar situation. This could be the reason for the behaviour and response from the observation and practical tasks, to the interview discussions not matching. 
	The responses of the participants during the lesson study show that they all used certain steps of the strategy, especially ‘asking a friend’ which seemed to have the most positive impact on engagement. This can be used to help themselves as well as other peers within the class. It is important to consider how participants C and B could recall the strategy and explain it in depth during the interview as well as A. However, A did forget what the help desk was when questioned. This lack of knowledge on the help desk that is very visible and central to the class may explain the lack of impact that step of the strategy has on pupil A. A reliance on peer collaboration may be a way of keeping engaged within the lesson. 

Lesson Study 2
	School two’s structure and context did vary slightly to lesson study one. Some key differences between the studies is that within lesson study 2, it is a shared room with a year 1 class. This added increased noise levels and is something to consider when thinking about engagement and could this effect to engagement in any way. The lesson observation was 1 hour, and because of the shared class environment the pupil choice aspect of what activities they can try is swapped for a timetabled structure. Therefore, each group will take part on a CP activity when they are timetabled to do so. Due to the structure of the class, this strategy seemed to be a way of keeping the foundation phase pedagogy. One intentional difference between the two lesson studies is that the class would be reminded of the strategy up to 5 times throughout the lesson. This will place a bigger emphasis on the strategy, and we were eager to see if this triggered anymore use out of the strategy when the participants are reminded. For this lesson, Participant A (Higher) and B (Middle) were timetabled together on a maths activity, whereas Participant C (Lower) was placed on Tabletop activity with additional peers.
	The strategy was used in lesson study 2 seventeen times between the 3 pupils. This is a clear increase from lesson study 1. These were then tallied and recorded. (LS2 Appendix G). The reminders are clear and consistent throughout the lesson and are delivered with a whole class approach, not just the participants being reminded (LS2 Appendix G).  With this type of language ‘remember to use the 3 before me strategy’ used, this may have encouraged certain behaviours. This shows a potential link between reminders given to the participants and its effect on the use of a strategy. 
The other consideration is the timing of this lesson was very different from lesson study 1. This lesson was delivered on a Monday morning, with new activities, and the new implementation of a help desk. This may relate to an increase in use of the strategy as there are new tasks, and the participants may need more help in comparison to if they had time to discuss and view the tasks and complete an activity on a Friday afternoon linking to lesson study ones participants.  
	The most popular step of the strategy during lesson study 2 was Asking a friend, which links to peer collaboration lesson study one’s results. This is a clear theme throughout the research and the importance of working with peers seems to have a clear impact and popularity among the participants. Participants Pupil A and B worked together throughout the duration of the lesson. The engagement from Pupil A was very high within the task and it was clear they wanted to complete it. It was very interesting when observing as pupil B was seen to be mirroring Pupil A throughout the lesson. Pupil B would wait and track pupil A in order to gain insight on how to complete a question or activity. Pupil B’s engagement was moderate, as displayed on the Leuven scale in LS2 (Appendix G, question 6).  It is important to consider here how the perceived more knowledgeable other, Pupil A is leading Pupil B. However, with moderate engagement how much is participant B learning for themselves. Is this strategy effective if participant A is clearly more engaged than the other and leading their learning, with participant B completing the same questions, without the method of getting there themselves. It is important to consider how pupils within the class could mirror others in a negative way just to get the answers written down and complete the activity to move on to a game on the iPad which was what happened in this case. 
Pupil C placed high on the Leuven scale and worked with other peers for the duration of the lesson. Pupil C seemed to establish control and implement a plan for the group they were working with in order to be more efficient. He gave the group different roles and the group worked well together. Participant C was very excited when the group got a correct answer and an interesting note was that ‘asking a friend’ and collaboration was the only step used. Pupil C was placed further away from the teacher and help desk but then it does pose the question of whether the help desk and resources on it would have been any benefit to them or the group within the task given. The group involved with participant C were working collaboratively and all the pupils seemed to be enjoying the task. However, as Participant C had given specific roles to each of his peers, it was noted how each pupil was only completing one aspect of the task each. They were not all completing the whole task which may lead to gaps in their learning and them not developing certain skills as certain parts of the task were being completed for them. This links to effective peer collaboration and allowing the class to collaborate but also get the most out of activities for each pupil which may not have happened here. 

Discussion 
Upon reflection of the research and results the strategy was used, and certain steps of that strategy helped to keep participants engaged within the tasks set. There is however some consideration that are important to consider when analysing the results. 
The strategy was used more often and in a more consistent way within school 2 than school 1. Denton (2013) portrays how the use of reminding language throughout the lesson can trigger actions that the pupils have learnt or been told before. It allows access to that prior knowledge, and in this case may have reminded the participants of the strategy and then they decide what steps to use and actions to take in order to help themselves. This key change to our planning may influence the use of the strategy. 
Using the strategy did encourage engagement and we did see an increase in engagement from participants when using the step ‘asking a friend’. This peer collaboration and its effects on engagement within a class could be researched further as its own topic. Chapman et al (2016) explains how working with others can help develop social skills and develops their empathetic abilities and helps them acknowledge strengths and weaknesses held by all. This development of social skills can help promote their own self-assessment when learning by knowing their own strengths and weaknesses and how working with others can keep them engaged and solve problems in groups. However, a key consideration when looking at peer collaboration is that it is effective and a benefit to all involved. It is important to avoid situations of higher attaining pupils completing work first and other pupils copying or missing out on stages of learning as there is an easier way to get the answer.
	When using resources within a strategy to promote engagement it is important to keep refreshing the resources in order to have relevant resources for the tasks that are set. During lesson study 2 the help desk was used by participant C once after completing the task (Appendix G). This could be down to the fact that he gained information from peers and only needed one step of the strategy, or that the task being completed had no need for resources or there were not relevant resources for them to use. Which poses the question of whether it is possible to effectively provide resources for all activities with the CP areas at once.
A main strength of my research were the changes implemented from lesson study 1 to 2. The number of reminders given to the class proved to promote the use of the strategy, which could be argued that its increased engagement. This reflection allowed us as researchers to view strengths and weaknesses of our own work and adapt them, in order to help to promote a positive impact. It puts emphasis on the importance of reflection and allowing the researchers to make impactful changes within their research. In my next school experience, I would look to implement something similar and pilot it with certain tasks to start. It is important to know your class and cater to their needs. This will not work as it has for all schools. This will help me moving forward as I have seen the positives from certain steps of this strategy in promoting engagement. It may need reminders or adaptions but tools like this will help the pupils to work towards Donaldson’s Successful Futures (2015) and the new curriculum. Helping to develop ambitious, capable learners and healthy confident individuals by collaborating and having time to think and complete activities by themselves. This experience has helped me when developing useful strategies, as well as helping the pupils that took part. This isn’t a typical situation to participate in as a year 2 pupil, however it will help the participants to increase confidence, social skills, and awareness of their own ability and knowledge within the classroom. 
	There are limitations to consider when reflecting on the research project with one limitation being the sample size used for participants. The Institute of Medicine et al (2001) explain how the smaller the sample size, the more prone to variability and how there is a higher chance of failure to demonstrate the purpose of the research. With a sample size of 3 participants it is hard to argue that with more participants, there will be more results and information to strengthen our focus of the research. In addition to sample size, another limitation could be the times of the week that the lessons were delivered in each lesson study. Lesson study 1 was carried out on a Friday afternoon, and Lesson study 2 on a Monday morning. This difference could have had a big bearing on the participants confidence to complete a task that has been introduced that day. A task introduced later in the week gives the class more time to establish themselves and view the activities in order to complete them rather than seeing an activity for the first time and having to complete it that day or lesson. This could have affected the participants use of the strategy between the two lesson studies as in lesson study 1 participants may have been more reliant on others and needed more help with new activities.

Recommendations
If I completed the research study again, I would try to match the day of the week that each study took place on, in order to improve the fairness of the study. I would implement the studies for both schools on a Monday morning as this would be interesting to see with new challenges, is there more of a dependence on the strategy and the help desk in order to complete the activity. 
One key point when implementing strategies is that the teacher knows and understands their class and prepares them to use it effectively. Moving forward in my career I would ensure that I have equipped my classes with the correct skills and experience to collaborate effectively and self-assess themselves in order to gain the benefits of strategies such as this. This would help eliminate the risk of a potential limitation highlighted within my research of a more knowledgeable other being used to gain information, but not understanding the learning behind it. Research into this area of effective peer collaboration really interests me and is something that I can investigate further to develop my overall teaching and the impact it has on my learners. My continued enthusiasm for research and professional development can help me deal with and overcome specific classroom problems within my career. “Combination of Theoretical knowledge and how it can be applied to solve specific problems of practice.” (Timperley, 2011, p.g 17.).
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