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Revisit referencing conventions – To meet this target, I used the referencing handbook and tips provided by the university.
[bookmark: _Int_3oYlo3Xg]Aim to demonstrate your full understanding of theories – I tried to meet this target by going into more depth with my descriptions; however, it was difficult due to the assignment brief. 
Continue to develop a critical approach throughout – I met this target by doing more research before writing the assignment so that I could fully understand and be more critical.










Demonstrate how cross-curricular teaching and learning can influence in-depth skills and understanding. Underpin this with reference to relevant research, a detailed lesson plan and an enhanced provision material.

Cross curricular learning can be defined as the integration of multiple subjects to establish a broader understanding of concepts (Kerry, 2010). The curriculum for Wales (CFW) was designed to take on the approach of cross curricular teaching and is formed around four purposes to ensure a positive learning experience for pupils. The four purposes are ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens, and healthy, confident individuals (Welsh Government, 2022). These four purposes ensure that learners gain the essential skills to move forward such as critical thinking, problem solving, innovation, understanding, personal development, well-being, and resilience. Cross curricular teaching brings about many opportunities for pupils and can encourage them to engage with real world experiences (Strawbees Education, 2024). This ensures that learners can gain authentic knowledge through learning. For example, they may use subjects to solve realistic problems such as pollution. When doing this, they could use science in conjunction with humanities to discuss sustainability and environmental impact. Such activities will ensure that transferable skills like problem solving, and critical thinking are developed (Miteva, 2024). This is highlighted in Dewey’s theory of experiential learning where he discussed that understanding is formed when pupils comprehend the relevance of their learning (Dewey, 1916). By following a plan which favours cross curricular learning, the teacher has more flexibility to be creative and introduce interdisciplinary teaching. The CFW allows teachers to interlink subjects to ensure that they are not isolated (Welsh Government, 2020). Unlike traditional curriculum, the CFW mentions six areas of learning and experience which can be used to design a curriculum based on the learners needs. This ensures that their skill development is supported, and lessons are tailored and specific (Welsh Government, 2020). Cross curricular teaching can enhance collaboration as practitioners come together to create cohesive lesson plans and strategies to improve knowledge and teaching (Thompson, 2024). For example, a teacher may be taking on a thematic approach and liaise with their colleagues for suggestions to make it more cross curricular and engaging. Gardner proposed a theory of multiple intelligences. He stated that children learn in different ways such as linguistic, mathematical, spatial and kinaesthetic (Gardner, 1983). This is effective in cross curricular learning as it naturally favours this theory due to the integrated subjects. This will ensure that learners are able to call upon these ways of learning to effectively retain information. While cross curricular learning is generally portrayed positively, it does come with its challenges such as time constraints in the planning and delivery of lessons (Learning corner, n.d.). This is due to the need to adapt resources to ensure that genuine connections between subjects are formed rather than superficial links. This means that more research is needed by teachers which requires more time that is rarely available. The use of cross curricular teaching can mean that is it difficult to assess challenges and identify where support is needed. This is because it is hard to isolate singular subjects once they are integrated and to measure where a learner may need extra attention.  A significant challenge to introducing cross curricular learning is the limited availability of resources. This is because of the lack of funding that most schools are experiencing. Due to this, teachers are unable to access differentiated resources to support the needs of their students. As a result, more time is allocated to be able to create these resources (Harris, 2008). 

[bookmark: _Int_KE9AjNKM][bookmark: _Int_GewgL8ur][bookmark: _Int_mhS13nnI][bookmark: _Int_pwSYFQRR]The literacy and numeracy framework (LNF) and the digital competence framework (DCF) come under the enhanced provision in the curriculum for Wales. The LNF (Welsh Government, 2020) was designed to improve the literacy and numeracy skills of learners and help teachers embed these skills into all subjects to ensure learning is cross curricular. The framework highlights at which progression step the learner should be achieving new milestones. It provides a small description much like a success criteria that varies depending on age. It ranges from progression step one to progression step three. The framework informs teachers how they can use these success criteria to set targets for their learners to ensure that skills are developed and progression is shown. It focuses on translanguaging, listening, reading, speaking, writing, mathematical proficiency, number systems, geometry and statistics. The LNF assists teachers in being able to assess the support needs of learners as they are shown the progression that should be observed. It also outlines the diverse needs of learners (including additional needs) and emphasises that the framework can be adapted to suit. From this, teachers will be able to write reports for parents to see the next steps that may need actioning. Estyn stated that schools needed to raise the standards for literacy and numeracy and since the framework has been put in place; improvement has been observed (Estyn, 2020).  

The DCF (Welsh Government, 2018) was designed to ensure that learners develop the necessary skills to be digitally confident. It focuses on interacting, collaborating, critically thinking and problem solving on digital technology. Embedded in the DCF is the LNF. This is to ensure that learning is cross curricular and that learners are given opportunity to progress. Estyn states that it is essential that schools follow the DCF as it provides learners with opportunities to improve their digital skills (Estyn, 2018) . However, Estyn also comments that learners are often unclear of expectations as lessons involving digital skills are often not planned thoroughly enough (Estyn, 2019). It can be determined that the DCF is different to information technology as it focuses on the digital skills developed in all subjects not just one. The DCF is embedded in the curriculum for Wales and aims to ensure that learners can evolve into creative, enterprising and critical thinkers as per the four purposes. The DCF focuses on the separate progression steps from one to three and emphasises the importance of staying safe online and balancing screen time with daily life. Both the LNF and the DCF highlight a Welsh medium and an English medium to ensure that cultural barriers and gaps in integration are overcome. 

Cross curricular learning brings about many opportunities such as the development of transferable skills (as seen in appendix 1). The curriculum for Wales mandates that cross curricular skills that are brought about in the LNF and the DCF should be embedded in all of the areas of learning and experience. This means that skills such as collaboration, critical thinking and problem solving are developed and learners can progress. (Equal Education Partners, n.d.)  

[bookmark: _Int_8KiFmvMX]It can be observed that engagement and independence increased after teaching became cross curricular (Thompson, 2024). The curriculum for Wales encourages students to take ownership of their own learning. To aid learners in this, lessons tend to be thematic and project-based. This helps learners to recognise patterns due to the repetition present in the lessons. The repetition in lessons helps the learners to form schemas (Wachtel, 1981) and begin to problem solve and critically think; therefore, enhancing their engagement and the volume of tasks they are able to complete independently. 

Cross curricular teaching ensures that teachers get greater flexibility in the planning and delivery of lesson as the curriculum for Wales in not prescriptive. This means that teachers can have the freedom to design interdisciplinary lessons which suit their learners. This ensures that teachers can offer the support that learners might need and be able to tailor their planning to appropriately challenge their pupils. As well as this, schools have the autonomy to develop their own curriculum models using the six areas of learning and experience which can assist in reflecting learners needs (Welsh Government, 2022). 

While cross curricular learning is mostly beneficial, it does come with its challenges. One being that measuring cross curricular learning progress is difficult. This is because traditional subject-based assessment methods such as national testing may not fully capture interdisciplinary learning. Teachers have found that there is unclear differentiated resources and strategies which evaluate where support is required. Learners have varied needs meaning that cross curricular lessons will have to cater to these. Therefore, it can be difficult to access differentiated resources to ensure that learners are appropriately supported and challenged (Donaldson, 2015). 

[bookmark: _Int_XyvwgG9U][bookmark: _Int_I5FyjFZf][bookmark: _Int_MzbfFfnS][bookmark: _Int_uaQ01CCu]Effective cross curricular learning requires extensive collaboration between teachers and there may not be enough hours in the day to come together to plan these lessons. Schools need more structured planning time to evaluate topics (themes), skills and the learning outcomes expected across the areas of learning and experience. As well as this, some teachers may not have the resources and training abilities to be able teach all subjects effectively. Some schools face the challenge of accessing technology, funding and the learning environments like outdoor spaces (Play Wales, n.d.). This means that cross curricular teaching can be challenging due to the limited resources. In coordination with this, it is vital that subject depth is maintained as it ensures that learners retain subject specific knowledge (Millward, 2017). This can be difficult in cross curricular teaching as it doesn’t focus on individual subjects and can be argued that it doesn’t go into enough depth with each area of learning and experience (Shearman, 2023).  

[bookmark: _Int_rTSfZJsQ][bookmark: _Int_z24DDp0P]During bridging, the author observed scaffolding to be an effective approach in cross curricular teaching as it often happens naturally. Vygotsky (Vygotsky, 1978) and Bruner (Bruner, 1996) proposed the idea of scaffolding which emphasises that children’s learning is socially constructed and efficiently achieved through collaboration. While Vygotsky (Vygotsky, 1962) connects scaffolding to the space between what a learner can do independently and what they can do with guidance (the zone of proximal development); Bruner describes scaffolding as the support given by teachers to help learners to solve tasks they cannot do independently. By using this approach, teachers are able to offer support to learners of all abilities ensuring that their needs are met. The education endowment foundation (Aubin, 2022) refers to scaffolding as being adaptive. During the authors enhancement days, they observed the teacher using scaffolding in their cross curricular teaching. Within a read, write, inc session, the learners were encouraged to count the syllables and break up words to make them easier to read. The teacher gave examples beforehand and prepared the learners to independently do the task. Guidance was also provided when required.  

[bookmark: _Int_PdriBeUB][bookmark: _Int_jJGgGK3N]During the authors research, they determined that the LNF and the DCF were highly effective in shaping learning and teaching. It ensured that learners are able to develop the essential skills and access a broader range of information. The frameworks played a significant role in improving communication, reading, logical thinking, problem solving, understanding and safe use of digital technology. The author found that the frameworks ensure that teachers are able to increase their lessons effectiveness due to the tailored lesson plans that guide learners to develop their core competencies. As a result of these personalised lessons, learners are more engaged and interactive (J.W, 2017). The frameworks ensure that schools address learning gaps and that learners of all abilities are supported to develop fundamental skills. Overall, the frameworks ensure that core competencies like literacy, numeracy and digital skills are embedded into all learning experiences and that schools can design their curricula to reflect these transferable skills and ensure it is consistent.  

[bookmark: _Int_qYcdfWst]During the author’s placement, they intend to use cross curricular learning to teach. By doing so, they will follow the professional standards for teaching and leadership (Welsh Government, 2019). Using the curriculum for Wales, the author will base their teaching on the four purposes for learners. This will help drive the learners to become ambitious, enterprising, ethical and healthy individuals. During the authors enhancement days, they observed various displays that encouraged these attributes. The writer would like to be able to call upon research and knowledge to create effective lesson plans and demonstrate a confident understanding of theory and pedagogy. During these lessons, the author will integrate as much Welsh language as possible to develop the learner's literacy skills. By doing this, the author will be able to create a positive impact on the cognitive and social skills of the learners and themselves. By focusing on these targets, the author will ensure that they can monitor and track the student's progress. This will help them to make adaptations and apply different initiatives that could achieve increased benefits. By engaging in cross curricular teaching, it will help the author to collaborate with their colleagues and support skill progression across the areas of learning and experience. 
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Student-teacher: Layla Inkin Class / Reception

Group:
AoLE or Subject: Language, literacy and communication. Date (please Monday 24t February 2025
note that this
may be a
continuous
session):
Meaningful links to Curriculum The what matters statement for language, literacy and communication include: languages connect us, understanding languages is
(What Matters Statements, Descriptions | key to understanding the world around us, expressing ourselves through languages is key to communication and literature fires
of learning, ‘previous’ curriculum...) imagination and inspires creativity. These will be considered throughout the lesson.
| can naturally incorporate the literacy and numeracy framework into the lesson to develop the core competencies.
Meaningful links across the The main AoLE | will be using is language, literacy and communication to discuss a story and be able to demonstrate an
curriculum understanding of spring. However, | will be cross-curricular teaching by integrating expressive arts with singing and
Links to other AoLEs or the Cross- dancing, maths and numeracy to count and sort natural resources, science and technology when working with plants
curricular skills frameworks] and photosynthesis and health and wellbeing by going on a walk.

Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe
the desired impact on learning)

| aim to draw upon my research and prior knowledge during lessons to be able to adapt them to suit learners of all abilities.

Learning Intention
“This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A.
2016 p. 196)

By the end of the lesson, the children should be able to discuss the signs of spring, count and sort natural objects and understand the basics of
plants.

Success Criteria
What the pupils need to demonstrate to successfully meet the Learning Intention.

The pupils should demonstrate an understanding of the signs of spring, they should be able to count objects and be able to sort them into
categories and they should be able to explain that plants need sun to grow and that they give us oxygen to breathe.

Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

Some individuals may not be able to complete the counting tasks and comprehend the ideas put across. To overcome this barrier, | can adapt the
lesson to suit learners of all abilities. To do so, | could provide the learners with visual aids or additional support.
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Timing: Role of the teacher & support staff: Pupils’ learning and acf 's: Inclusive Strategies Check what pupils know,
Break down e.g., key questions, retrieval of prior learning, What will the pupils be learning to do and what activities / (including understand, and can do:
timings into modelling and explanations, checking resources will facilitate this? differentiation): Key questions, types of retrieval
groups f understanding, planned use of | adults. practices, self and peer assessment
:"I’j"“’,‘:";f;; Please refer to Foundation Learning planning document for Reasons for and details of opportunities, purposeful AfL
e g’ Choice of pedagogical model or of the 12 details of continuous provision. Scaffolding. Strategies, live marking
quickly and that pedagogical principles opportunities, planned feedback.
transitions are. Types of representation in
taken into
tasks.
account
The teacher will introduce the The pupils will be on the carpet and There is a sign Use key questions such
10 mins | concept of seasons by reading the encouraged to take part in a discussion language version of | as:
book ‘Goodbye winter, hello spring’ | about the book. the book on YouTube - Do you know
by Kenard Pak which can be played what spring is?
as the teacher reads. - What do you
Visual aids in the think the book is
book can also be about?
used to see the - Whatis different
changes of spring as about spring and
well as talking about winter?
them.
20 mins | The teacher will take the children on | The pupils will collect natural resources on | Visual aids of objects | The teacher may ask

aforest walk during the spring to find
different materials. They will discuss
what can and can’t be found such as
leaves, robins, wildlife, etc.

the walk which can be used in a future
task. They will be encouraged to discuss
what they have found and what season
they may be able to find that object.

could be used as a
scavenger hunt type
material. Questions
such as ‘can you find

the pupils what items
they might be able to
find in spring before
and after the walk.
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a green leaf?’ could
be used.

20 The teacher will encourage the The pupils will count their materials and The teacher may Ask key questions such
minutes | children to sort what they have sort them into categories such as sticks, create boxes with as:
found and create a discussion rocks, leaves, flowers, etc. They will then images of the items
over how many they found. They make a picture using these materials. to ensure the pupil - Whatis going to
will then encourage the children to can sort their be in your
create a picture using these materials. picture?
materials. While the pupils are - How does the
completing the task, Vivaldi's music make you
spring can be played and the feel?
teacher could ask the children how - Howmany ....
the music makes them feel. Do you have?
10 The teacher will sing along and The pupils will then learn and sing/dance to | Use a version of Play the song more
minutes | teach the pupils the actions to the | a spring song such as spring chicken. spring chicken with than once to see if they

song spring chicken.

sign language or
images for a visual
aid.

can recall actions and
words.





