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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
The purpose of this essay is to evaluate a critical incident witnessed during an observation taken place at a local primary school. A discussion of the critical incident will provide the opportunity explore its relationship with one of the four purposes within Donaldson’s (2015) new curriculum for Wales. The critical incident that will be discussed is focused on child behaviour within the classroom, and possible reasons for this behaviour. When pupils are being educated in a relaxed but controlled environment pupils enjoy learning and are more likely to succeed. It will be insightful to explore how pupils’ behaviour impacts on their learning, (Adnan & Isa, 2019). Not only does pupils behaviour effect their peers, but also the teachers, (Haydn, 2012). Behaviour within the classroom is an important factor to discuss, whilst also considering how the pandemic might have had an impact. Exploring this will develop knowledge on its impact within the classroom, whilst also considering new strategies that could be used. This will be discussed to conclude when reflecting on the critical incident, and approaches moving forward after obtaining new information.  

The role of the critical reflection
Larrivee (2000) and Bass et al, (2017) defines critical reflection as an examination of professional and personal beliefs, whilst also considering the moral consequences and how this may impact on practices. Teachers have professional standards which they are expected to meet daily and by reflecting often they can develop their role as a teacher. Recording and reporting is one of the standards that come under refining teaching. This states how it is important that they produce accurate reports, that provides feedback to allow for a deeper analysis of the pupils learning experience, (Welsh Government, 2018). Tripp and Kemmis, (1975) recognises that through reflection teachers can reflect on their experiences in the classroom and progress from it. Having the opportunity to observe several lessons, and to later reflect on what happened was key in considering strategies that could be used in the future. This meets the pedagogy professional standard where teachers will be demonstrating progression of the pupils learning through building on previous experiences.
Whilst observing the lessons, Schön’s (1983) reflective model proved tobe useful as having the opportunity to reflect on what was happening in the moment allowed for an in-depth analysis. This reflection theory also enables the teacher to reflect on their own professional standard whilst carrying out the lesson. However, Larrivee (2008) argues that teachers find it difficult to balance being critical, and ensuring they are focused on the lesson. This may be something to consider next time when reflecting within the classroom. Being critical can be a challenge as we often accept practices and ideas witnessed without questioning its value before putting it into practice, (Gramsci, 1971). However, when an individual is being observed, they are often more critical of their own work and begin to make assumptions on how it is being perceived, (Habermas, 1987). 
Rolfe et al’s framework for reflexive learning (2001) is based on three questions, What? So what? Now what? These questions are repeated at three stages, descriptive, theoretical and action orientated. Repeating these questions allows for a deeper analysis each time. Rolfe et al (2001) believe that following this process can support beginners in their first time reflecting by providing the opportunity for reflection to be thorough. In support of this, Mann et al (2009) noted that recent literature implies that introspection and a deep learning method are inextricably linked and mutually beneficial as it enables the individual to obtain a significant amount to reflect upon.  
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Figure 1: Kolb’s reflective cycle (Mcleod, 2017). 
The main reflective model followed during the observation was Kolb’s (1984) reflective cycle, (figure 1). Using Kolb (1984) reflective model was effective as it mirrored the process of the bridging experience. To begin, the reflective cycle involves the initial experience, which is observing the lesson. After this, one can then reflect on the experience, this was done by writing up the notes made and dividing into sub-titles. The third stage of the reflective cycle involves concluding what was learnt from the experience and to share and present ideas with peers. The sharing day with peers and mentors enabled this. Teachers are reflecting on learning daily, but under the professional standard pedagogy, teachers are also encouraging the pupils to reflect and evaluate behaviours and their outlook of learning, (McLeod, 2015). Donaldson’s (2015) curriculum for Wales states how teachers need to provide an environment which allows pupils to develop their critical thinking and to critically evaluate continuously. Within the ‘ambitious and capable learners’ purpose of the curriculum, it states that pupils should “evaluate critically what they find” and “are questioning and enjoy solving problems,” (Donaldson 2015, p.10). Critical reflection is essential for teachers and pupils in the twenty first century as it enables them to enhance their development further, (Reed & Canning 2010; McLeod, 2011).
Then the final stage is the active experimentation, where one can put into practice what was learnt from the bridging opportunity when placement begins. Following this reflective model enabled a clear and deep analysis of the lessons. Although, some argue that this form of reflection does not allow the individual to consider different perspectives and the assumption that they may make about the observation, (Atkins & Murphy, 1993; Lehane, 2020). This process enables teachers to develop new techniques from the critical reflection. Innovation is one off the five profession standards, where teachers should develop next techniques and then evaluate the impact the changes made could have on the classroom. Teachers need to continuously reflect on their own practice whilst considering the professional standards and the influence it can have on pupils learning, (Zwozdiak-Myers, 2018).

Observation school & class context 
The observations took place in a mixed gender Welsh medium Primary School near Bridgend. There are 306 pupils between 3-11 years old on roll. This consists of 40 pupils who attend the nursery at the school. There are 11 classes, which includes five mixed age classes. There are few pupils that come from Welsh-speaking homes, therefore, its key to note how important the Welsh language is within the schoolwork and environment. Upon my visit this was clear as throughout the day pupils would continue to speak Welsh outside of the classroom. The school has identified that 16% of pupils have additional learning needs, thus includes a few who have a statement of special educational needs. Approximately 13% of pupils are eligible for free school meals based on the rolling average over the last three years, (ESTYN, 2016). The school is a pioneer school and is currently working closely with the Welsh Government alongside other schools to proceed with developments relating to professional learning and the new curriculum soon to be implemented. Upon my visit, it was clear to see how the new curriculum is being implemented, and how the pupils are aware of their own learning. However, when discussing the pupils and the school during this essay anonymity is key, so following the BERA (2018) ethical guidelines is extremely important to ensure the names of individuals and the school is not identified.

Critical incident linked to Donaldson’s Four Purposes 
Under pedagogy within the professional standards, teachers are expected to meet the needs of the pupils through excellent planning and teaching that provides pupils with the best experience with the four purposes being at the centre, (Welsh Government, 2017). 
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Figure 2: Four purposes within the curriculum (Donaldson,2015)

There are four purposes within the curriculum (figure 2), which are visions and aspirations for every pupil’s characteristic. Thus being, ‘ambitious, capable learners’, ‘enterprising creative contributors’, ‘ethical, informed citizens’ and lastly, ‘healthy, confident individuals,’ (Donaldson, 2015, p.29). However, the main purpose that will be discussed is ‘enterprising, creative contributors’ as this purpose is linked to a critical incident witnessed. 
Having the opportunity to observe lessons across two days at the school allowed for critical incidents to occur authentically where links with theories could be explored. The year three and four class were put into four groups of six which was randomly selected by an online app. This was an English lesson where pupils would be practicing their languages, literacy and communication which is one of the six areas of learning and experience within the new curriculum. The lesson required the groups to draw an outline of their body on a piece of paper, which then they labelled and practised their use of adjectives when describing the body parts. As the groupwork commenced, the teacher gave praise to the groups that were working and listening well, rather than highlight those that were being disruptive. This is an example of positive reinforcement from B.F Skinners’ theory of operant conditioning, where a reward is given for a desired behaviour rather than drawing attention to undesired behaviour, (Omomia, 2014).
The critical incident during my observation was a boy who was being disruptive and distracting other members of the group. This behaviour continued throughout the lesson, with the teacher warning him of his actions and reminding him of the behaviour chart they had and if he continued, he could miss five minutes of his break. Unfortunately, this happened as his behaviour continued and as a result of his behaviour the group did not work well together to complete the task. A detailed description of the incident can be seen in ‘cofnod 2’ in appendix 1. 
When exploring the boy’s behaviour in relation to the four purposes within Donaldson (2015) curriculum for Wales, this behaviour impacts both his and his groups opportunity to develop their skills to be ‘enterprising, creative contributors’. Within this purpose, teamwork is a key skill that can be developed where pupils should “lead and play different roles in teams effectively and responsibly,” (Donaldson, 2015, p.31). The individual’s behaviour resulted in him losing the opportunity to play an effective role within the group, as his behaviour was not very responsible. This groupwork also presented an opportunity for pupils to apply their skills and knowledge to contribute ideas for the task. This may have been obstructed by the boy’s behaviour as the group ran out of time to complete the task. However, the group may not have understood the task and therefore began to play around instead of attempting to solve the problems the group faced. As a result of the disruptive behaviour the group were unable to share their abilities and skills with their peers to commit to completing the task to the best of their abilities. 

Literature review 
Leading from the critical incident, this review will provide knowledge for the evaluation process to develop as a student teacher. Based on the critical incident, behaviour is the area that will be explored within this literature review. Ofsted (2015) notes that the improvement of pupils’ behaviour is a key focus for schools as pupils gain the most successful education when excellent teaching, leadership and behaviour are implemented. Also, for teachers to gain an understanding for appropriate approaches to managing the behaviour, they must understand why the pupil is misbehaving to begin.
There will be a review of literature regarding the pupil’s behaviour, whilst exploring possible reasons for the behaviour. Research has found that the most common reasons for pupils misbehaving is a lack of understanding and for attention, (Tanase, 2021). The pupil’s behaviour can also be heavily influenced by factors out of school such as their home environment and their neighbourhood, (Lleras, 2008). In March 2020, the UK was put into lockdown because of COVID-19. This resulted in 4.8 million primary school pupils being sent home in the UK to learn from home, (UNESCO, 2021). This changed the way in which pupils learnt completely, with parents having to fill the absence of teacher’s physical presence and provide additional support to the pupils to aid them with their work. However, this extra support was conditional to family circumstances and knowledge of technology (Andrew, 2020; Misirli & Ergulec, 2021). 
On returning to school, it is difficult for pupils to revert to sharing their teacher’s attention with up to thirty other pupils. The attention and support pupils received during their home learning could greatly impact their behaviour, with research into learning from home found that 14% of the 1011 parents surveyed reported their child’s behaviour to be worse in lockdown, (Patrick et al, 2020). Pupils often misbehave to gain the attention of the teacher, as they have learnt over time that disruptive behaviour gets a response, (Carpenter et al, 2017). Calarco (2011) states that pupils will cautiously monitor the teacher and strategically misbehave to gain attention. Within the critical incident, the individual was misbehaving, but once the teacher provided additional support with the task the individual did join in with the group work. However, with the teacher supporting another group, the disruptive behaviour returned. This need for attention could be a result of the lockdown, as the individual is not receiving the same individual attention as before.
The change in the learning environment for the individual since returning to school can significantly influence development. Bronfenbrenner's (1977) ecological system theory notes how different environments can influence their cognitive and emotional development. Within the ‘microsystem’ surrounding the individual as seen in figure 4, two of the main environments that influences the individual is their home and school. The surrounding circle is the ‘mesosystem’, where the relationship between home, school etc must have a secure relationship and environment to ensure a positive influence on the individual, (Hayes et al, 2017).
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Figure 4:  Bronfenbrenner's ecological systems theory (Bioecological model, 2021)
With Bronfenbrenner's theory in mind, the school climate in which pupils learn in is key for the desired outcome. When the learning environment is warm, positive, and supportive, the greater the academic achievement because of improved pupil focus and less disruptive behaviour, (Thapa et al, 2013). Whereas, if the learning environment is negative and lacking support, the pupil’s wellbeing is affected which can lead to disruptive behaviour, (Lleras, 2008; Aldridge & McChesney, 2018). This could have been the situation for the individual in the critical incident, where the individual did not receive as much support and a positive learning environment at home, compared to being at school. Therefore, could be struggling to adapt to the positive environment upon returning to school.
When pupils are continuously disruptive in class this causes great stress on teachers, (Friedman-Krauss et al, 2014) with many studies noting that pupil’s behaviour was the largest contributor to having a negative effect on their well-being, (Aloe et al, 2014). The individual in the critical incident continued to misbehave throughout the lesson, this can cause a strain on the teacher as they become emotionally exhausted by the behaviour, which can affect the learning outcomes for the other students, (Klusmann et al, 2016). Both the teacher and students’ health and well-being are important, and if this is hindered it can impact on their academic development. As a result of the pandemic, many pupils’ mental well-being has been affected, especially those from vulnerable groups, (Holmes et al, 2020). The individual’s behaviour could be a result of their own poor health and wellbeing, as they are not emotionally and mentally ready to learn, and therefore misbehave as a result of being unable to focus and understand the task (Haslam et al, 2009). 
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Figure 5: Dr Siegel’s (2010) triangle of well-being
When considering the health and well-being of the individual within the critical incident, the psychiatrist Dr Siegel’s (2010) triangle of well-being comes to mind. The triangle in figure 5 displays Dr Siegel’s idea of good health and well-being for an individual. Where mind, brain and relationships all influence one another in a positive way, to enable the best possible mindset for development. However, if one of the components is not at its best, for example, relationships, then this can have a negative effect on the development of the mind and brain. When considering this with the critical incident, the individual may have a negative relationship with someone at home, meaning they are not at the optimal mental health when attempting work during lessons. This can then influence how the individual will respond to work, in this case the individual responded negatively with disruptive behaviour, as not all three components of the triangle were able to corporate effectively, (Oron & Welbourn, 2018).
With a recent report by the OECD signifies how pupils’ mental well-being in Wales is poor, with 63% of pupils in Wales stating how they sometimes or always feel worried, (Sizmur et al, 2019). This is a priority for the new curriculum for Wales, with the pupil’s health and wellbeing becoming one of the six areas of learning and experience, (Donaldson, 2015). It is also incorporated within one of the four purposes for the curriculum with the aim for “healthy, confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy,” (Donaldson 2015, p.30). Research indicates that pupils who are happier, have a positive attitude towards school and perform better academically, (Kostelnik et al, 2015). Pupils with good health and well-being are more eager to learn, listen and follow directions from the teacher, and have a good relationship with their peers. This allows for a positive environment for the pupils to learn and work with their peers, especially during group activities, (Ho & Funk, 2018). This however was not the case when reflecting on the critical incident. The individual was unable to partake in the group work effectively and had a negative attitude towards the work. This not only impacted on the individuals learning, but also their peers as others were then encouraged and began to imitate this behaviour. Ang et al (2010) notes how the more frequent a behaviour is exhibited within a group of pupils, the higher the probability of the behaviour being familiar in the group.

Reflection/evaluation & next steps 
To develop as a student teacher, it is necessary to reflect and evaluate on the critical observation in order to identify next steps for the future. Within this section Kolb’s (1984) reflective cycle will be used to when discussing the critical incident in four distinct stages.
Concrete experience – The observations took place in three lessons across key stage two, which provided different incidents to occur. The two days observing meant that it was difficult to identify one incident that was critical and could be analysed in this essay. However, the incident that was of most interest was the behaviour of an 8-year-old boy in key stage 2. The pupils were given a fun group work activity to draw and label the body whilst describing its purpose. However, a couple of the boys were misbehaving and not partaking in the task. After a warning from the teacher the boys began to partake in the group work. Yet one individual continued to misbehave and mess around, rather than joining in on the group work. The way in which he conducted himself implied that he was wanting the teacher’s attention whilst being disruptive on the pipes and making noise to draw attention to himself. With his behaviour continuing the teacher sat with the group to ensure he was partaking in the task. After having the attention desired, he was then working well alongside his group, but once the teacher had left, he continued to misbehave which resulted in him losing five minutes of his playtime.

Reflective observation – When reflecting on the critical incident, many thoughts came to light on the individual’s behaviour, and why he might have been behaving in that manner. Firstly, there is the impact that the pandemic might have had on his development and behaviour at home, which then resulted in the individual finding it difficult to adapt back into the routine and life of school. Another possibility that came to mind was his need for attention and the reason behind it. Whether he was getting constant attention at home, which he was also craving at school or maybe it was a lack of attention at home and therefore was misbehaving to get attention. Lastly, the individual may be suffering poor health and well-being, and therefore not in the correct frame of mind to be attempting a task, which could result in a negative attitude towards the lesson and his peers. These possibilities made me consider how this might affect his ability to participate in lessons and how this could affect his mental health and well-being. The pandemic had an impact on everyone, but we are yet to know the long-term effects this may have on their development. 

Abstract conceptualisation – From this experience of observing the critical incident I feel I have witnessed how numerous incidents can happen during a lesson and how I might approach these situations when on placement myself. Having the opportunity to observe the teachers’ techniques was useful as I can practice this when teaching. Having a further discussion with the teacher about the behaviour management technique used will help aid me when teaching as the same behaviour chart is used throughout the school. I believe this is effective as the pupils are aware of the consequences no matter which class they are in. I have also developed my skills of analysing incidents deeper, whilst considering the different reasons why they might occur. The way in which the teacher was rewarding good behaviour, rather than drawing attention to the bad behaviour was also a strategy that proved to be effective and something that I will remember when teaching. 

Active experimentation – Having witnessed the teachers approach to behaviour management, I feel that I would apply similar strategies when I begin my placement experience. I may also consider providing the individual with an opportunity to partake in a mindfulness activity prior to the task to ensure his engagement during the lesson. I feel this could be used for pupils who may be struggling to adapt back into the routine of school following the lockdown, as they would not have attended a full school year in over two years because of the pandemic. I will use the strategies learnt from the observation and later reflect on how effective it was.

Conclusion  
In conclusion, this essay has explored the possible factors that can impact on an individual’s behaviour. Having the opportunity to observe lessons in a school allowed for an analysis of a critical incident which focused on behaviour. When observing in the class, having a good reflective model to follow enabled a deeper analysis when later reflecting on what was witnessed, and to consider possible reasons for the behaviour. Upon reflecting on the incident, it was important to consider it against the four purposes of the new curriculum. It was evident that the behaviour impacted both the individuals, and the groups chances of meeting their full potential within the purpose. As a result of the disruptive behaviour the pupils were unable to “lead and play different roles in teams effectively and responsibly” as the groupwork was interrupted continuously, (Donaldson, 2015, p.31).
When considering what might be the cause of the behaviour, a frequent theme that emerged through research was the individual’s environment. Bronfenbrenner's (1977) ecological systems theory supports this, as the environment in which pupils learn has a significant effect on their development. When considering the impact the pandemic had on the pupils, it is evident that they had to adapt to a new style of learning whilst learning from home. Now having to adapt back to the school environment has proven to be difficult for some, as the learning environment may feel unusual. Pupils are having to adapt to not receiving the one-to-one attention they might’ve had at home. However, some pupils may not be receiving the desired support at home, and therefore this has resulted in poor health and wellbeing for the pupils. This was explored during this essay as pupils with poor health and wellbeing are unable to focus and learn as well because they are not in the correct mindset to do so. 
With health and wellbeing being a key focus within the new curriculum, this will allow pupils to become aware of the importance of looking after oneself, and the positive impact that can have on their development. Having the opportunity to evaluate the critical incident thoroughly has provided significant factors to consider when handling pupils’ behaviour in class. It has also highlighted the importance of ensuring pupils are in the correct mindset for learning, which will be considered when planning lessons. Further factors that may impact on behaviour will be considered during placement as many incidents will arise, and the reason for this can be researched.


Appendices (equivalence to 1,000 words)

Appendix 1: ARSLYWAD / NODIADAU MAES 

Cofnod 1
	Dyddiad ac amser, grŵp blwyddyn: 
· 22/09/21
· 10:40
· Blwyddyn 6 (oedrannau 10-11)
· 20 o blant

	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth
· Sgiliau digidol
· Sgiliau llythrennedd
· Y Dyniaethau
· Dinasyddion egwyddorol, gwybodus.
· Mwgwd yn cael ei wisgo gan pob aelod o staff yn y dosbarth.
· Eisteddais i yng nghefn y ddosbarth.
· Roedd un disgybl gyda ADY yn y dosbarth ac cafodd e hanner awr un i un pob dydd.
· Pryd dechreuodd yr athrawes siarad roedd y plant yn dangos parch yn syth ac yn wrando ac yn edrych ato hi.

	[bookmark: _Hlk83311061]Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)
Roedd gan y plant prosiect i wneud ynglyn a’r ffoaduriaid. Cyflwynodd yr athrawes y dasg, ac wrth i’r plant bod yn canol yr dasg roedd rhaid i unigolyn gadael y ddosbarth. Mae gan yr unigolyn anghenogion dysgu ychwanegol felly mae’n cael cymorth ychwanegol am hanner awr pob dydd. Mae’r cymorth mae’r plentyn yn cael yn amlwg yn hanfodol i gefnogi fe ac yn bwysig iawn. Ond wrth i’r unigolyn dod nol i’r dosbarth, wnaeth gweddill y ddosbarth orffen y dasg, a wnaeth athrawes mynd dros y gwaith cyn i’r unigolyn dod yn nol. Erbyn i’r unigolyn dod nol roedd pawb ar y carped yn ymarfer ei tablau gyda’r athrawes. Dangosodd yr athrawes iddo beth wnaeth e golli a dechreuodd y plentyn dal lan. Ond wrth dal lan wnaeth e golli’r amser i ymarfer ei sgiliau mathemateg a heb gwpla’r gwaith arall cyn i amser cinio ddod.

	Meysydd y gellir eu harchwilio - yr hyn rydych chi’n meddwl gallai fod “o dan y fonet” yn y digwyddiadau hyn

Wrth wylio’r dosbarth roedd yr athrawes yn cyfathrebu ag cefnogol iawn o’r disgyblion. Roedd yr athrawes yn trin pob disgybl yr un peth, ac wrth i’r unigolyn cael eu galw i fynd am ei sesiwn, na wnaeth yr athrawes denu sylw at hyn. Doeddwn i ddim yn ymwybodol o pam mae’n cael sesiynau. Efallai mai trawma neu rywbeth yn digwydd yn y tŷ ac mae hwn yn rhywbeth i ystyried. Mae’r unigolyn yn colli hanner awr o wersi fe pob dydd wrth gael un i un. Wrth iddo fe ddod yn nol i’r dosbarth efallai mai’n teimlo’n tu ôl a ddim yn ymwybodol o beth sydd yn mynd ymlaen. Mae’r athrawes yn yr unig aelod o staff yn y dosbarth, felly mae’n lletchwith iddi hi gael y cyfle i fynd trwy beth mae’r unigolyn wedi colli a dysgu gweddill y dosbarth. Os roedd cynorthwyydd yn y dosbarth gallwn nhw fynd trwy y gwaith yn fanwl gyda’r unigolyn ac eistedd gyda fe os mae eisiau rhagor o gymorth.

	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)
· Ar ôl amser chwarae bore
· Llyfr crom i bob disgybl
· Gweithio mewn grwpiau 
· Amgylchedd positif ac eithaf tawel
· Cyfarwyddiadau clir wrth ddangos ar y bwrdd gwyn, ond hefyd ar lyfrau crom y plant.
· Dyn o’r Urdd wedi dod i ddweud hwyl fawr i’r plant, felly roedd hwn wedi tynnu’r plant o eu tasg am gwpwl o funudau.
· Roeddwn i’n wrthdyniad i’r disgyblion wrth i mi eistedd yn gefn y dosbarth yn arsylwi (plant yn troi rownd i weld pwy sydd yna/ Athrawes yn cael trafodaeth gyda ni)
· Byrddau mewn rhesi yn wynebu’r blaen y dosbarth.
· Plant fili wynebu ei gilydd wrth wneud gwaith grŵp oherwydd COVID.




Cofnod 2
	Dyddiad ac amser, grŵp blwyddyn: 
· 23/09/21
· 9:30
· Blwyddyn 3&4

	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth
· Llythrennedd Saesneg
· Unigolion iach, hyderus
· Ieithoedd, Llythrennedd a Chyfathrebu
· Gwaith grŵp 
· Mwgwd yn cael ei wisgo gan pob aelod o staff yn y dosbarth.
· Eisteddais i yng nghefn y dosbarth.
· 24 plant
· Gwers gyntaf

	[bookmark: _Hlk83315241]Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

Cafodd y plant ei dosbarthu i mewn i grwpiau o chewch trwy ddefnyddio ‘class dojo’. Roed ganddyn nhw bapur ac roedd rhaid iddyn nhw wneud amlinelliad o gyrff y plant. Wedyn wnaeth y plant labeli gwahanol rannau o’r corff ar y papur. Roedd ganddyn nhw siart lefel sŵn yn y dosbarth, ac roedd gwaith grŵp yn cael ei nodi fel sŵn lefel dau ac wnaeth yr athrawes atgoffa’r plant o hi wrth iddyn nhw mynd mewn i grwpiau. Wrth wylio’r plant yn wneud y dasg, sylweddolais i ar rhai o’r bechgyn yn chwarae o gwmpas yn un grwp ac ddim yn helpu gweddill y grŵp. Rhoddodd yr athrawes rhybydd i’r bechgyn a ofyn iddyn nhw cario ymlaen gyda’r tasg. Ar ôl cwpl o funudau ar y dasg, dechreuodd un o’r bechgyn chwarae o gwmpas ar pibell yn y dosbarth. 
Aeth yr athrawes draw i cael y plentyn i lawr ac rhoi rhybydd olaf, ac yna wnaeth hi gweithio gyda’r grŵp a cael pob aelod yn cyfrannu. Wrth i’r grŵp gweithio ar y dasg, aeth yr athrawes i ymweld a grŵp arall, ond wnaeth y bachgen chwarae o gwmpas eto, felly dywedodd yr athrawes bydd yn colli pump munud o amser chwarae ac roe dd rhaid iddo rhoi ei enw i mewn i’r sach ‘colli 5 munud o amser chwarae’. Yna roedd y plant yn eistedd ar y carped ac yn trafod sut wnaethon nhw weithio fel grŵp.

	Meysydd y gellir eu harchwilio - yr hyn rydych chi’n meddwl gallai fod “o dan y bonet” yn y digwyddiadau hyn

Wrth i’r bechgyn chwarae lan, roedd rhaid i’r athrawes mynd draw i’r grŵp yn aml a gall hwn cael effaith ar weddill y dosbarth wrth iddyn nhw gael llai o amser i ofyn am gymorth os roeddwn nhw yn cael trafferth. Mae’r athrawes yn adnabod y plant yn dda ac yn gwybod beth yw’r ffordd gorau i ymateb i’r sefyllfa yma, ond mae’n dal yn anodd iddi hi wneud yn siŵr dob pawb yn cael yr un faint o sylw wrth iddi hi bod yna heb gynorthwyydd i gefnogi. Wrth feddwl am y bachgen roedd yn chwarae lan, mae’n wneud i mi feddwl os mae’n chwarae lan er mwyn cael sylw. Efallai mae fwy yn mynd ymlaen y bywyd yr unigolyn, ac mae’r bachgen yn chwarae o gwmpas i gael y sylw nad yw yn cael yn y tŷ. Efallai mae’r unigolyn yn cael trafferth cyfathrebu a gweithio o fewn grŵp ac o ganlyniad mae angen fwy o gymorth arno i gyfathrebu eu syniadau yn well.

	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

· Amgylchedd eithaf prysur
· Roedd gan yr athrawes poster i ddangos lefel y sŵn ar gyfer wahanol sefyllfaoedd, ac wedyn yn atgoffa os roedd y sŵn yn cynyddu gormod.
· Roeddwn i’n wrthdyniad i’r disgyblion wrth i mi eistedd yn gefn y dosbarth yn arsylwi (plant yn troi rownd i weld pwy sydd yna/ Athrawes yn cael trafodaeth gyda ni)
· Plant yn y grwpiau yn siarad ac yn tynnu sylw’r plant ac yn dechrau siarad am rywbeth gwahanol i’r dasg.
· Roedd rhai o’r plant yn cerdded o gwmpas y dosbarth wrth fynd i’r tŷ bach neu i ôl dwr.
· Mae’r athrawes yn wneud dilyniant clap ac mae’r plant yn ailadrodd ac yna yn tawelu.
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	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth
· Mathemateg a Rhifedd
· 24 plant
· Dysgwyr uchelgeisiol, galluog
· Ieithoedd, Llythrennedd a Chyfathrebu
· Mwgwd yn cael ei wisgo gan bob aelod o staff yn y dosbarth.
· Eisteddais i yng nghefn y dosbarth.
· Gwers ar ôl egwyl 

	Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

Wrth arsylwi ar y wers, ges i’r cyfle i fynd o gwmpas y dosbarth a gweld y gwaith roedd y plant yn wneud. Wrth gerdded o gwmpas wnes i sylweddoli roedd merch ond wedi gwneud y cwestiwn gyntaf ac yn edrych fel roedd hi’n cael trafferth gyda’r ail gwestiwn. Wnes i ofyn iddi hi os roedd hi’n deall y gwaith a dywedodd roedd hi’n deall y gwaith ond wedyn wrth iddi hi barhau ysgrifennu gwnaeth hi guddio’r gwaith gyda’i braich hi. Yna wnaeth yr athro parhau i dasg arall ac na cafodd y ferch y cyfle i orffen y gwaith.



	Meysydd y gellir eu harchwilio - yr hyn rydych chi’n meddwl gallai fod “o dan y bonet” yn y digwyddiadau hyn

Efallai roedd y ferch yn deall y gwaith, ond cefais i’r argraff roedd hi’n cael trafferth ond ddim yn gofyn am help. Wrth weld hyn mae’n wneud i fi ystyried sut gallai rhai plant cael trafferth ond yn rhoi’r argraff ei fod nhw’n deall a pheidio gofyn am help. Efallai mae’r ferch yn ddihyder ac yn becso am ofyn am help o flaen ffrindiau hi oherwydd maen nhw yn deall. I weld faint roedd y plant wedi dysgu cawson nhw gwis ar ‘Kahoo.’ Mae’r ap yma yn dda oherwydd mae’r plant yn gallu ateb yn ddienw ac wedyn dydyn nhw ddim yn becso am ddod yn olaf. Ond, wrth iddo fond yn ddienw, nad yw’r ap yn rhoi’r cyfle i’r athro gweld pwy roedd yn cael trafferth.


	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

· Roeddwn i’n wrthdyniad i’r disgyblion wrth i mi eistedd yn gefn y dosbarth yn arsylwi (plant yn troi rownd i weld pwy sydd yna/ Athrawes yn cael trafodaeth gyda ni)
· Byrddau mewn rhesi yn wynebu’r blaen y dosbarth.
· Dosbarth tawel, ambell i blentyn yn torri ar draws//siarad weithiau.
· Gwers cyn cinio
· Tynnu sylw nhw wrth ofyn i’r plant cau’r llyfrau crom.
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healthy, confident individuals who:
) have secure values and are establishing
their spiritual and ethical beliefs

3 are building their mental and emotional well-being

by developing confidence, resilience and empathy 3 connect and apply their knowledge and
> apply knowledge about the impact of diet and exercise skills to create ideas and products
on physical and mental health in their daily lives ) think creatively to reframe and solve problems
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manage risk will b ) express ideas and emotions through
> have the confidence to participate in performance %2 different media
> form positive relationships based upon trust and ) give of their energy and skills so that other
mutual respect people will benefit

) face and overcome challenge

ambitious, capable learners who:

) set themselves high standards and seek and
enjoy challenge

> are building up a body of knowledge and have the
skills to connect and apply that knowledge in
different contexts

> are questioning and enjoy solving problems

) can communicate effectively in different forms
and settings, using both Welsh and English

> can explain the ideas and concepts they are leaming about

3 can use number effectively in different contexts

3 understand how to interpret data and apply
mathematical concepts

) use digital technologies creatively to communicate, find
and analyse information

) undertake research and evaluate ritically what they find

and are ready to learn throughout their lives.

and are ready to play a full part in life and work.

3 have the skills and knowledge to manage everyday

life as independently as they can
and are ready to lead fulfilling lives as
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ethical, informed citizens who:
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