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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	The choice of vulnerable group and service. Feel it is appropriate at the moment due to the number of refugees needing support. 

	Which aspects do you consider could have been improved in this piece of work?
	Further detail on the theories surrounding PCP approaches.

	What have you found most satisfying whilst undertaking this submission?

	Developing the group and searching the different activities available. Learning more about ACE’s.



Design a person-centred service for vulnerable children.  Include a critical evaluation of different types of person-centred planning.

[bookmark: _GoBack]The United Nations Convention on the Rights of the Child (UNCRC) (Bradford, 2012) identifies how children have the right to be heard and have their opinions taken into consideration when decisions are being made which affect them. Furthermore, it went on to provide the context for the 1989 Children’s Act (O’Brien and O’Brien, 2002) which recognising the importance of children making decisions which influence their lives. These changes mean that there is a greater understanding within society regarding children’s needs (Kincaid and Fox, 2002). However, changes in practice involve more than just having a policy in place with Sanderson (2002, cited in O’Brien and O’Brien, 2002, pg. 340) highlighting how ‘implementing plans involves moving from planning to action, reflection and back to action’ and in recent years an approach more commonly used to meet the needs of children is Person-Centred Planning (PCP). Ritchie (2002, cited O’Brien and O’Brien, 2002, pg.10) defines PCP as ‘a way of organising around one person to define and create a better future’ with Cole, McIntosh and Whittaker (2000) echoing how it helps people to speak out about their personal hopes and ambitions and be more in control of their lives. The main focus of this essay will be based around the use of PCP approaches to develop a service for children who are deemed to be vulnerable. It will begin by taking a look at where PCP originated from and the ideas and theories behind its use. The benefits and challenges of applying PCP approaches will be considered within the essay with Holburn and Vietze (2002) identifying how success is dependent on all those involved. It will go on to consider a vulnerable group of children and look at why PCP is needed in order to support them effectively. Vulnerable children are defined as ‘being under the age of eighteen and at high risk of lacking adequate care and protection’ (Home Grown School Feeding, nd, para.5). Anne Longfield (OBE) the Children’s Commissioner for England (2017) highlights how difficult it is to determine how many vulnerable children there are in the United Kingdom (UK) due to the wide range of forms it covers. One particular group which has been identified by the Welsh Assembly Government (WAG, 2016) as vulnerable are child refugees. They face issues including; social isolation, lack of access to support networks and language barriers (WAG, 2016). This essay will focus on developing an Art Therapy group aimed at providing them with a way of dealing with the trauma they may have faced (Chapman, 2016). Reasoning behind both the choice of vulnerable group and service will be undertaken including details about how PCP approaches can be effectively used to support them. A description of the service will be provided along with a critical analysis of the different methods used when applying the principles of PCP, including the use of one-page profiles which are seen as an effective way of gathering and sharing important information about an individual child (WAG, 2015). Finally, the essay will conclude by taking a look at what the future holds for PCP including how the introduction of the new Additional Learning Needs and Education Tribunal (Wales) Act 2018 which received Royal Assent in January 2018 will affect service provision (WAG, 2018).

PCP is thought to have originated in the early 1970’s in North America as an approach to improve the quality of life and services of those with developmental disabilities (O’Brien and O’Brien, 2002).  However, the term ‘person-centred’ was first used in the early 1960’s by Carl Rogers (The Health Foundation, 2014), he noted how children know better than anyone else in how to proceed when providing them with support (Aubrey and Riley, 2017). The first evidence of its use in the UK was in 1979 when it was used as a planning tool to reflect the needs of those with learning disabilities (Department of Health (DOH), 2001). However, by 1988 more people were seen to be adopting the approaches within different settings (O’Brien and O’Brien, 2002). During the 1990’s the use of PCP began to develop further (Holburn and Vietze, 2002) with Kincaid and Fox (2002) highlighting how during this time there was a development of individuals with disabilities taking an active role in determining the support they needed. The ideas behind the use of PCP started to appear in a number of policy documents (The Health Foundation, 2014) and the DOH (2001, cited in Sanderson, Thompson and Kilbane, 2006, para. 2) note that a significant step in making PCP available to individuals was the 2001 White Paper, Valuing People. The main objective was enabling individuals to have more control over their lives and the services they need. Following on from this in 2010 the Coalition Government published the White Paper ‘Equity and Excellence: liberating the NHS’ and introduced the catchphrase ‘no decision about me without me’ (The Health Foundation, 2013). Further developments were seen in the Welsh White Paper: The listening organisation 2013 which focuses on ‘ensuring care is person-centred in the National Health Service Wales’ (The Health Foundation, 2014). 

PCP has been identified as an inclusive process by both O’Brien and O’Brien (2014) and the WAG (SNAP Cymru, 2014). Devas (2003) notes that inclusion occurs when society is accessible. However, this does not always happen and society can be disabling for many individuals which is identified within the Social Model of Disability which notes how issues do not come from the individual but the barriers put in place by society (O’Brien and O’Brien, 2002). Devas (2004, Nind and Seale, 2010, pg.10) further argues that ‘although it is the individual who makes choices, it is down to society to create access’. The Health Foundation (2014) identifies four principles of applying the approaches noting how it should be; personalised, coordinated, enabling and individuals should be treated with dignity, compassion and respect. This is further echoed by Sanderson (2002, cited in O’Brien and O’Brien, 2002, pg. 345) who highlights how it should involve people in all decisions about their life and build on their existing skills and interests. In 1995 the DOH (1995, cited in Walker, 2018, pg.25) produced the ‘Levels of Partnership’ model consisting of four levels including; providing information, involvement, active involvement and full partnership. Full partnership is a reflection of PCP in that it allows children to involved in the decision-making process. PCP is a continual process of listening and learning about what is important to and for individual children, now and in the future (SNAP Cymru, 2014) and is reflected in Wales through the Seven Core Aims (WAG, 2015) which notes how children should be listened to and treated with respect. Furthermore, the catchphrase ‘Having a voice, having a choice’ (WAG, 2004, cited in Reason, nd, para.4) has being adopted and highlights the importance of allowing children to participate in making decisions which affect them. The Children’s Act 1989 (Reason, nd) and the Social Services and Well-Being (Wales) Act 2014 (WAG, 2017) reflect the need for providing children with a voice and the Embedding the Voice of Children and Young People in Service Evaluation (nd) notes how it contributes to a child’s sense of belonging and increases the likelihood of services making an impact. 

PCP lays the foundations on which effective support and intervention can be built (Kincaid and Fox, 2002) and Sanderson (2002, cited in O’Brien and O’Brien, 2002, pg.347) notes how it can be a life changing experience but disappointing if nothing changes. The 2004 Children’s Act (Walker, 2018, pg.9) identifies that agencies must have arrangements in place to promote cooperation between one another and in order for it to be effective there needs to be a shared vision and commitment about what is best for the child (Waller and Davis, 2014; Kincaid and Fox, 2002). A study carried out by Robertson (Sanderson, Thompson and Kilbane, 2006) highlights how PCP positively benefits the lives of those involved with O’Brien (1997, cited Kincaid and Fox, 2002, pg.35) noting how it also benefits the service providers. An example of how the principles of PCP have being adopted is at Crownbridge School in Torfaen (Estyn, 2014). The school which provides education to those with additional learning needs felt that PCP was the most appropriate model in meeting everyone’s needs and now begins with information gained from pupils, parents and a wide range of professionals (Estyn, 2014). Applying the principles of PCP does come with challenges for those involved and can affect the likelihood of children achieving their goals. These include the differing functions within agencies, the agency structures and differing values (Walker, 2018). Furthermore, Kincaid and Fox (2002) note how many agencies are divided with opinions and understanding which can prove difficult when trying to identify the most effective way of supporting children (Realising the Value, 2016). 

The Children’s Commissioner for England (2017, para.3) notes how all children are vulnerable, but there are certain groups facing difficulties which make it harder for them to succeed in life. Pierson (2010) and Waller and Davis (2014) identify how refugees are among one of the most excluded groups in the UK and are faced with a number of challenges (Cunningham-Anderson and Anderson, 2004). The Refugee Council (2013, cited in Waller and Davis, 2014 pg.103) defines a refugee as a ‘person whose application for asylum has been successful and who is allowed to stay, having proved that they have a ‘well-founded fear of being persecuted’ should they return home’. In 2008 the WAG developed the Refugee Inclusion Strategy with an aim of enabling refugees to rebuild their lives and become active members of society. Furthermore, the Refugee and Asylum Seeker Delivery Plan (WAG, 2016) aims to adopt the principles set out in the Well-Being (Wales) Act 2014 which highlights how they should have equal access to health services, arts, sports and culture. Bronfenbrenner’s ecological framework (Pierson, 2010) provides a way of looking at the connections between family, neighbourhood and society with the child placed at the centre. However, Cattanach (2007) identifies how it assumes a continuity of culture but for refugees this is not the experience they face. The culture of their birth place has been left behind and wider society may be hostile towards them. With these aims in mind the choice of service to support child refugees will be an Art Therapy Group called ‘Healing Hands’. 

Art therapy is the process of making art in a safe and accepting environment (Kalmanowitz, 2016) with Chapman (2016) and Metzl (2015) noting how it allows children to communicate and express their troubling feelings in a more age appropriate way. Refugee children may have witnessed traumatic events (Terr, 1979, cited in Elliot and Place, 2004, pg.118) and suffered losses including their home, identity, family and possessions (Kalmanowitz, 2016). Rousseau et al. (2005) identifies a drawback to the service being that it may open up old wounds which may then be difficult to heal echoed by Laub and Podell (1995, cited in Ottarsdottir, 2010) who highlight how the recollection of memories may be too overwhelming for some children. However, left undealt with the feelings of loss may manifest and become more serious as children get older. Public Health Wales (2015) highlights the growing concern at present in the UK about the effect Adverse Childhood Experiences (ACE’s) can have on children now and in the future. ACE’s are defined as ‘stressful experiences occurring during childhood that directly harm a child or affect the environment in which they live’ (Public Health Wales,2015, pg.4). The focus at present is on prevention, however, for child refugees the damage has already been done so focus needs to move towards helping children deal with the traumatic experiences they have encountered. 

The group will be based in a community centre (Action for Children, 2017) in a town within Carmarthenshire, where it was reported that fifty-one refugees had resettled in 2017 (Tom Houghton, 2017). The reason for choosing this venue is that it provides an inclusive environment for all children and their families. The group will run for twelve weeks and support children between the ages of four to eleven (Rousseau, Drapeau, Lacroix, Bagilishya and Heush, 2005). Parental involvement will be encouraged within the Group. It will be run by one staff member who will take on the role of the lead professional and two assistants to help with activities, all of whom will have training in social work, education and counselling (Yohani, 2008). The aim of the lead professional will be to co-ordinate the activities taking place in the group and be a point of contact for children and their families (Walker, 2018). The centre also has access to a number of local services including health visitors and midwives providing a wide range of resources, knowledge and experience (Action for Children, 2017). The lead professional will ensure that these other services are able to support children and their families as and when required (Walker, 2018).  The lead professional will act as an advocate, a process highlighted by Children in Wales (2014) whereby another person can speak up for children making sure that their rights and views are heard. Finally, an interpreter will be on hand which meets the requirements set out in article thirty of the UNCRC (Bradford, 2012) which highlights how children who come from a minority group have the right to learn and use the language and customs of their own family.  

The first session will involve getting to know the children and families. There are a number of PCP approaches which can be used to do this including; one-page profiles, Making Action Plans (MAPS) and Planning Alternative Tomorrows with Hope (PATH). MAPS is identified by Kincaid and Fox (2002) and O’Brien and O’Brien (2002) as a tool used to promote inclusion and focuses on listening and assisting children to effectively support them in achieving their goals. PATH focuses on a child’s dreams (Kincaid and Fox, 2002) and is ideal for long term planning. Both MAPS and PATH are very detailed approaches and Kincaid and Fox (2002) note how they can take between two to three hours to complete meaning they would not be appropriate approaches for the group. Therefore, it is felt that one-page profiles would be the best use of time and resources. HSA (nd) identifies how one-page profiles use three headings; what people appreciate about me, what’s important to me and how best to support me. They are useful in providing all the information needed about the child and what matters to them on one piece of paper. Furthermore, the WAG (2015) notes how they reflect what is important to the child and can be easily updated to reflect changes in circumstances (HSA, nd). A similar approach is used by ‘My View’ (Refugee Council, 2018) a care project which offers counselling and art workshops. During one session the children created a flag to represent the things that were important to them, the things they liked doing and how they felt they came across to people. Working in non-verbal way has been highlighted by the Refugee Council (2018) as more appropriate due to the language barrier. Furthermore, the UNCRC (2009, cited in Waller and Davis, 2014, pg.85) general comment twelve recognises the value of non-verbal forms of communication including drawing and painting and stating that ‘very young children demonstrate understanding, choices and preferences’. 

Following on from the first session there will be a programme in place however, children will be able to choose a different activity if they wish. Rogers believed that therapy to support children worked best when the child is placed at the centre and felt that children should direct the progress of sessions with the therapist taking on the role of the facilitator (Aubrey and Riley, 2017). During all the sessions there will be areas available where the children are free to choose activities to participate in. A wide variety of supplies will be provided including; modelling clay and play-doh, coloured markers and crayons, paper of different colours, scissors, glue and water colours and finger paints (Webb, 2007). Webb (2007) has identified how modelling clay provides a safe outlet for aggressive feelings as it requires pounding, poking, squeezing and cutting. Other sessions will include the development of a story where the children will choose a character who has been through the process of becoming a refugee and draw the story including the past, the journey, the arrival and the future (Rousseau et al., 2005). Further ideas include drawing in sand, drawing a place where they feel safe and producing a present and future self-portrait which should reflect where they have been, who they are today and how they see themselves in the future (Intuitive Creativity, nd). Once the twelve sessions have being completed children will be given their own canvas bag to take home which will include a blank canvas, a journal which will include their one-page profile and all the work they have completed, crayons, paints and brushes.

The proposed outcomes of the group will be to support children in working towards dealing with the traumas they have encountered. Rubin (1999, cited in Ottarsdottir, 2010, pg.146) highlights how children find it easier to use visual forms of communication to relay trauma due to the experiences been so distressing. Art Refuge UK (nd) was established in 2006 and note that children who attend art therapy have improved confidence, are able to build social networks and discover a sense of belonging. Feedback from one group includes a child stating that ‘The group has helped me to express my feelings about missing my mother and father’ (Art Refuge UK, nd, para.2). The group also aims to empower them in believing that they do belong and have a voice. Bandura (1997) developed the theory of self-efficacy which determines how people approach tasks, goals and challenges (Brims, Allen, Gordon and Whalley, 2011). The group aims to develop this in children so they are more able to create and manage the circumstances which affect the course of their lives (Dumas, Del La Garza, Seay and Becker, 2002).

To conclude, it is evident when looking back at how far PCP has developed that the ideas are an effective way of providing support for those in need. The approaches have developed over the last forty years ago and have gone from just supporting those with developmental disabilities (O’Brien and O’Brien, 2002) to being used by the NHS (The Health Foundation, 2013) and Schools (Estyn, 2014). The policies put in place by National Government are evidence of how they feel the approaches benefit all those involved including children, their families and service providers. In terms of the vulnerable group it can prove difficult to provide services for them with Mott (2000, cited in National Foundation for Educational Research, 2004, para. 44) highlighting how the lack of information regarding refugees is considered to hinder provision. Furthermore, the WAG (2017) identifies developing schemes to enable children and families to integrate into Welsh society can be a challenge but they are committed to supporting and enabling refugees in rebuilding their lives (WAG, 2016). Looking to the future there are further developments which are evident in the recently introduced Additional Learning Needs and Educational Tribunal (Wales) Bill which hopes to provide opportunities to meet the needs of children through person-centred services (The Children’s Commissioner for Wales, 2017). Furthermore, The Children’s Commissioner for Wales (2017, pg.12) highlights the importance of participation in the 2016-2017 Year of Change report stating ‘children have a right to have a say on issues that affect them and to make choices’. Hopefully these changes will ensure that the use of PCP approaches continue and children are still placed at the centre of all the decisions which affect them (Pierson, 2010). 
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