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This essay will be critically analysing strategies for promoting inclusivity in the Welsh National Curriculum, focusing from a viewpoint of children with additional learning needs (ALN) and ethnic minority backgrounds accessing the inclusion they are entitled to within the curriculum. To understand from all perspectives this essay explores legislation, theory and practise to inclusion with in the Welsh National Curriculum and the barriers that children face every day to achieve inclusion. The alliance for inclusive education defines inclusion in schools as an “education that includes everyone, with non-disabled and disabled people (including those with “special educational needs”) learning together in mainstream schools, colleges and universities” and further define inclusive practise as “attitudes and methods that ensure all learners can access mainstream education. Everyone works to make sure all learners feel welcome and valued, and that they get the right support to help them develop their talents and achieve their goals” (2020). In hypothesis, The Welsh Government define an inclusive education as:

A process through which all pupils access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community. Inclusion requires the active involvement of all concerned. It places the onus on schools to adapt their organisation and their ways of responding to both meet the needs and value the development of all children and young people in all areas of school life. In particular, inclusion of pupils involves much more than the placement of a child or young person in a mainstream or a special school. It requires an inclusive curriculum and measures to improve teaching and other staff’s awareness of inclusive learning and equality issues.
(Welsh Government, 2016, p. 2)
When comparing all three definitions, the alliance to education covers the cover the children’s right article twenty-eight to an education and full access to the curriculum (UNICEF, 2020) and specifically mentions children with ALN admitting the Welsh Government goes far more in-depth by specifying that pupils must have access to participate in all learning opportunities in order to succeed, likewise they acknowledge every pupil that may be at a disadvantage of achieving their best. For example, when recognising ‘all children and young people in all areas of school life’ this includes groups of children in with ALN, in poverty and ethnic and minority groups. They are emphasising that all children must be involved in learning the curriculum in order to embrace inclusion in all educational environments. 

The Welsh government continue to support inclusion in schools by illustrating legislation that coincides with the Welsh National Curriculum to support inclusion for pupils. The inclusion and pupil support guidance give practitioners and other educational environments information on how to embed inclusion into their school ethos and curriculum. The key aspect of these guidelines is to support inclusion and meet the needs of all children that are a compulsory school age including the ambition of students achieving their full potential. The Welsh Government have aimed for this document to uphold inclusion for all pupils to a high standard through encouraging high attendance, managing behaviour, teaching a satisfactory curriculum with additional support when needed and maintaining pupil’s safety and well-being. This document expresses that in order for practitioners to have an inclusive classroom environment they must engage with all pupils whilst monitoring that all key skills are developed through a cross curricula approach with in their pedagogy. Overall, this guidance covers inclusive practise through a whole school approach assuring that practitioners, care givers and the community all work together for an inclusive environment (Welsh Government, 2016). The inclusion and pupil support framework are built upon significant national legislation such as the United Nations Convention on the Rights of a Child (UNCRC) and The Equality Act 2010.  Before 2010 there was various different acts which covered discrimination, which led to The Equality Act 2010 being formed as one document to cover all this information. The six protected characteristics that the Equality Act 2010 safeguards against are sex, race, disability, religion or belief and sexual orientation (The Government, 2015). The Department of Education have released guidelines that can help schools fulfil The Equality Act 2010 in an educational environment and promote inclusivity in schools by enabling pupils to express themselves without being discriminated against. All schools in Wales and England must apply this legislation with in policies of the school, practitioners must follow and be aware of this anti discriminatory practise to protect pupils from discrimination, harassment and bullying. When teaching the curriculum to student’s, schools and practitioners must provide a curriculum that is inclusive to all (Department for Education, 2014). Coinciding with this legislation is The Equality Challenge Unit 2013 which intends to stop unconscious bias in schools, admitting the document is aimed at higher education the same principles must apply in all educational environments. This document ensures practitioners are aware of diversity in pupils and fair opportunity for everyone regardless of their characteristics (Equality Challenge Unit, 2013).  

Inclusion with in the curriculum is constantly being reformed in Wales and over the last few decades has improved dramatically with the legislation produced from the Welsh Government, which has been previously mentioned. However, it has been observed that there has been a high emphasis focused on national results and testing, rather than pupils feeling included in the curriculum and being supported to achieve their best. Pressure has been based on statistics and how well the country is succeeding as a whole, these results can be shown through Programme for international Student Assessment (PISA). Students are often slipping through the system because schools are focusing on results forming into high statistics and pupils with ALN who may not take part in any examination are being neglected the extra help they need in order to achieve (Ainscow, Booth and Dyson, 2006). Likewise, pupils with ALN are often referred to special education needs (SEN) schools rather than be integrated with classes in mainstream schools (Ainscow and Sandill, 2010). Schools have been reported to have the wrong agenda on what pupils should be succeeding in although Wales are currently reforming their education system to Successful Futures which is to be more inclusive for all students including individuals with ALN, successful futures focuses on the child’s health and well-being rather than their grades (Donaldson, 2015). In addition to this, the Special educational needs and disability code of practise was re written in 2015 and the aim for this group of children to be included in the curriculum. This document states that children with ALN will be diagnosed as quickly and serenely as possible in order for the child to get the appropriate help they need for them to be as successful as they can including attending primary, comprehensive school and college (Department for Education, 2015). 

The ‘SPICE’ learning theory that creates diverse and inclusive educational surroundings can be affective. The anagram stands for social, physical, intellectual, cultural and emotional, practitioners need to remember all these aspects in order to making an inclusive classroom (Pazzi, 2020). The social barriers children face in school can have large effects on their achievement for example, if a child is being excluded by other children because they have ALN or a diverse background it needs to be classed as bullying. This can make the individual feel lovely or isolated and this could cause a lack of development in social skills which can lead to the child missing out on opportunities to participate continuing throughout their life (Welsh Government, 2019). Pursuing to the physical aspect, this links to the physical body of the pupil and the environment which they are learning with in. In this case for a pupil with ALN would need a learning environment where they have access to learning activities and are able to participate in everything from physical education to playing in the playground. For instance, if a child needs wheel chair access there must be ramps to enter the building or if a pupil has a hearing impairment they must be in close enough to the teacher, so they can still learn the curriculum (Welsh Government, 2018). Moving onto the intellectual development, this is crucial to children reaching their potential, in Wales classes are segregated on the basis of children’s ability in each subject and in some cases children with ALN will be in separate classrooms to. It has been known that pupils with ALN or from ethnic minority groups are typically put in lower sets and is a barrier to inclusion or the pupil reaching their potential (Kutnick et al, 2005). The cultural prospect of SPICE needs to be considered in educational environments, numerous schools in Wales will have diverse students from different cultural backgrounds. It can be problematic for this group of pupils to feel accepted and included in school on the grounds that the child will have had a different upbringing to the rest of the children in their class. For example, a child from an ethnic minority background will have been brought up alongside their culture and will celebrate contrasting religious events. To overcome this barrier practitioners can educate pupils about diverse cultures and celebrate these events as a class or school in order to create inclusion for pupils (Ofsted, 1999). Finally, the emotional element that learners can face through school life is an important aspect for practitioners to support. Schools can often struggle putting measures in place supporting children with ALN, including pupils with Autistic Spectrum Disorder who will struggle with developing skills to control their behaviour in the classroom and sometimes it can be too much for them to cope with sitting next to peers. Schools can use methods such as sensory rooms to help the learner when they cannot control their emotions by cause of sensory overload (Welsh Government, 2019). 

As previously mentioned, the UNCRC is world-wide law that is made up of fifty-four articles to protect and safeguard children (UNICEF, 2020). In Wales all government legislation surrounding children and inclusivity is built up on the UNCRC. This is exemplified in the work undertaken by the Children’s Commissioner for Wales; this role was introduced in 2000 and in 2015 Sally Holland became our present Children’s Commissioner. Her job determines that the Welsh Government incorporate a children’s rights agenda throughout everyday life, schools and the curriculum (Children’s Commissioner for Wales, 2020). In conjunction The Children’s Act 2004 makes provision for the Children’s Commissioner, along with enhancing protection rights and enabling children to have a voice in relation to safeguarding procedures (The Government, 2004). Another example of how children’s rights are enshrined into Welsh law is The Rights of Children and Young Person Measure 2011, this legislation makes it a legal requirement for everyone in Wales to be responsible for the rights of a child and to be considered when any new policies are being drawn up. It must be considered that Wales is the first country to have the role of a Children’s Commissioner and to make the rights of a child a legal requirement (Welsh Government, 2019). The focus in Wales is driven into article six, article twenty-two, article twelve, article nineteen. These specific articles in the UNCRC appears to be positively related to Maslow’s hierarchy of needs (Granlund, 2013). Maslow’s hierarchy of needs include basic survival rights which consist of water, food, shelter etc, and this relates to article six which specifies that all children have the right to life. Likewise, developmental rights that are portrayed by article twenty-two which justify the need for children to have access to an education in order to achieve their full potential in life. Moving on to, participation rights which are covered by article twelve and state that children must be given a voice and equal opportunities (UNICEF, 2020). Finally, safety needs that link to article nineteen which outline to protect all children with safeguarding law as all adults have a responsibility to keep children safe (Children in Wales, 2019). Once all these rights are met children can access the self- actualisation stage in order to grow and reach their full potential. 

The Welsh Government have drawn up guidelines for schools to make these rights accessible for all and encourage participation for all children. This legislation is Children and Young People’s National Participation Standards and are split into seven standards that aim to help schools and organisation working around children to make participation and inclusion one of their main priorities. These standards were created by Young Wales in 2016 and are underlined by other Welsh policies such as The Well-being Futures Generations (Wales) Act 2015 (Children in Wales, 2015). Schools can follow these guidelines by educating children about their rights and understanding that they are able to make choices or use their voice (Young Wales, 2016). The Children and Young People’s National Participation Standards guidelines is one of the key factors in schools adapting a rights respecting school ethos (UNICEF, 2020). The concept of rights respecting schools was started and is still monitored by UNICEF, when the organisation visits the school they must present evidence which proves that there planning, policies, practise and ethos are grounded up on children’s rights and this will determine whether the school receive a bronze, silver or gold award (UNICEF, 2020). There is high emphasis in Wales on rights respecting schools, in 2019 sixty-seven schools held the silver (UNICEF, 2020) award and thirty-six with the gold however, eighty-one of these schools were primary (UNICEF, 2020). There is a lack of comprehensive schools becoming rights respective schools, The Right Way explains that forty-one percent of children and young people were not aware they had rights, additionally seventy-seven percent were not familiar with the UNCRC (2017). Sebba and Robison assessed whether rights respecting schools had a positive effect on pupils and their surrounding communities in 2010 and specifically narrowed down the evaluation on children’s well-being and achievements. In support of inclusion, rights respecting schools have been shown to induce inclusivity in this study by describing that the understanding of children’s rights has become a way of being and changed attitudes and behaviours. The evidence shows that pupils perspectives are more inclusive towards peers with ALN and pupils with diverse religious backgrounds. Participation has allowed all pupils voices to be heard, including young pupils and pupils with ALN, and be more actively involved with decision making through school councils and rights respecting schools ambassadors by raising issues that are a concern. As well as being involved with local and global issues and more understanding of diverse societies. Overall, children who attend rights respecting schools have a healthy well-being and achieve highly, evidently two thirds of these schools gained higher attainment, in thirteen of these schools reduced and five schools had no fixed term exclusions (Sebba and Robison, 2010). 

Nonetheless, there is still an exceptional amount that the Welsh Government can change to ensure children’s rights become embedded within the curriculum to support inclusion. In key stage two framework there is no recognition towards children’s rights pedagogy or syllabus aimed at educating these important values (Collins, 2018). For children at this age it is crucial that their development is supported through learning about morals, inclusive communication and positive attitudes towards their peers, it has previously been recommended that the key stage two framework needs to focus more on well-being in order for higher achievement (Welsh Government, 2015). As students’ progress through education the lack of access to learn about their children’s rights grows greater, as previously mentioned there are very few comprehensive schools taking on a rights respective school approach. Likewise, schools that do teach about children’s rights are not always successful in rooting the concepts with in their pupils, there has been reported absence of understanding around children’s rights and students only adapting the articles in order to have rewards (Sebba and Robison, 2010). Additionally, there are barriers that rights respecting schools must overcome in order to get the correct ethos in the school, they pride themselves on involving the community with in their practise and this includes pupils, practitioners and care givers. It can be challenging for schools to involve pupils and their care givers when they have ALN, the care givers may have bad experiences with previous schools due to the specialist needs their child acquires and will avoid communication with practitioners (Joseph Rowntree Foundation, 2007). Especially when, forty five percent of people that are disabled experienced issues in an educational environment due to their impairment which is an example of inclusive rights not being met in schools (Welsh Government, 2018). Although it has been proved that when pupils attend a rights respective school to other mainstream schools they have a better chance at inclusion, positive well-being and achieving their best in the future (Howe and Covell, 2011).

In conclusion, it must be commemorated that Wales is the first country to entwine the UNCRC into law and assemble a children’s commissioner for Wales all to empower and ensure children are educated on their rights (Ware, 2019). Children’s rights and participation are strongly focused on in all respects of Welsh Government guidance that is aimed at educational environments, however there could be stronger emphasis on these elements within the Welsh National Curriculum which is currently in reform and Successful Futures should be transitioned into schools in 2022 (Welsh Government, 2020). Notwithstanding, the fact that practitioners must teach the curriculum on the baseline that all pupils need to be supported with equity in order to achieve the best they can. From a greater perspective, the school, practitioners, pupils and care givers must adapt a whole school approach perspective of a curriculum for all in order to accomplish an inclusive ethos. 
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