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Behaviour Management and Effective Learner Engagement


Behaviour can be defined as an action that an individual performs usually as a response to a stimulus, whether external or internal (Uher, 2016). All humans display a variety of behaviours some may be deemed as favourable or unwanted behaviour depending on the social setting. In a post-compulsory classroom unwanted behaviour can range from coming to class or returning from breaks late, talking to friends during lessons, use of mobile phones during the lectures to being offensive or violent towards the teacher and other learners (Avis, Fisher and Thompson, 2019). All of these behaviours can become problematic and can escalate if left unacknowledged which can in turn have detrimental effects on engagement and learning. There are a range of strategies that teachers can utilize in order to prevent, avoid and manage these situations when they occur. Although a vast majority of the literature available have school aged students in mind most of the principles are transferable to adult learners as well (Avis, Fisher and Thompson, 2019; Lebor, 2017). 

Maslow’s Hierarchy of Needs theory is usually referred to by a lot of authors when delving into the psychology of classrooms and students (Brophy, 2010; Lebor, 2017; Avis, Fisher & Thompson, 2019). Arranged in a pyramid Maslow claims that for effective learning to take place certain needs have to be met before hand. When applying this concept to learning environments teachers need to ensure students feel safe, secure and obtain positive relationships with them(Reece and walker, 2007; Brophy, 2010). Only by achieving the 3 initial stages of the hierarchy can students feel motivated to work and achieve the learning outcomes, which in Maslow’s pyramid would be self-actualization (SimplyPsychology, 2023). There is no surprise that there is a lot of emphasis placed on preventative measures that create a productive learning environment (Jones, 2007; Brophy, 2010; Avis, Fisher & Thompson, 2019). By ensuring the basic needs are met and creating a learning community that is attractive, safe and nurturing leaves little room for learners to feel distracted or disengaged (Brophy 2010). 
A component for achieving such environment can be attained by displaying positive attributes such as being friendly, approachable, respectful and sincere. According to Brophy (2010) the manner in which teachers conduct themselves in can have positive or negative effects on student motivation. Research found that high positive social-emotional support can have strong positive influence on academic results (Elias and Haynes, 2008) as students will feel invested in by their teachers. Attributes mentioned above also open up the opportunity to build positive relationships with the learners, which corresponds to the third stage in Maslow’s hierarchy of needs. Fostering a positive relationship with your learners can create a better learning environment and instil confidence in them to approach and seek your assistance when necessary (Avis, Fisher & Thompson, 2019; Reece and Walker, 2007; Brophy, 2010; Lebor, 2017). This strategy also aligns with UK Professional standards as it shows the investment in developing ‘an effective learning environment and approaches to student support and guidance’ and practices ‘respect of individual learners’ (UK Professional Standards Framework, 2011).
Though building individual relationships with learners can sometimes prove difficult in post-compulsory settings. As Petty (2009) states building rapport with students take time which can be tricky if teachers only see students a couple of hours a week and in some instances, lessons are delivered online which can make interaction on a social level harder. Introduction of new legislation also means that digital teaching will only become more predominant (Tertiary Education and Research (Wales) Act, 2022). The Tertiary Education and Research (Wales) Act 2022 has included in its principles of change a higher usage of digital technology for the delivery of education, which presents the question of the viability of creating such relationships and environments for learners if face to face interaction is limited. Furthermore, making digital delivery more accessible will result in movement towards virtual classrooms, as current theories and strategies were developed with physical classrooms in mind can these strategies be transferrable to the virtual world. Teachers can be faced with a different set of challenges such as hardware difficulty and broadband connection (Kiseleva & Pogosian, 2021) which can result in disengagement and unwanted behaviour, but current strategies may prove ineffective in solving this matter. A strategy that can be applicable to both virtual and physical classrooms is setting out clear and high standards of expectations from the start of the course or lesson (Brophy, 2010; Reece and Walker, 2017).  Brophy (2010) claims this strategy can result in high persistent engagement and motivation from students as it gives them a structured and consistent environment, which meets the learner’s safety needs. Part of this strategy expects teachers to address unwanted behaviour as it occurs (Brophy, 2010; Reece and Walker, 2017), this will reinforce that such conduct is unacceptable and can also give teachers a chance to remind students of the standard of expectations that were already set out. These standards and rules can also be created democratically by involving the learners and asking them what their expectations are from the teacher and others and their thoughts and opinions of what a good learning community should be. Creating a more democratic environment can hand over some of the responsibility to the learners themselves and can result in their empowerment, which some authors claim can help in behaviour management and engagement (Lebor, 2017; Avis, Fisher &Thompson, 2019; Brophy, 2010). This strategy also promotes UK Professional Standards in particular V1 ‘respect individual learners…’ and A4 ‘Develop effective learning environments…’ (UK Professional Standards Framework, 2011).
 According to the strategies mentioned above if the first three stages of needs have been met learners should be well engaged and willing to learn. To keep this motivation and eagerness high teachers should carefully plan lessons to contain topics that are worth learning and challenging enough with the aim of giving learners a sense of achievement (Brophy 2010; Reece & Walker, 2007; Lebor, 2017). When designing learning outcomes, it is important to keep in mind the learner’s capabilities and competencies which will allow teachers to create learning outcomes that promote self-esteem, confidence and motivation (Race, 2020). Setting learning outcomes as clearly as possible can be a great way for learners to track and see their progress and once achieved will result in confidence which fosters motivation and engagement (Race, 2020). UK Professional Standards also promote the use of ‘appropriate methods of teaching, learning and assessing in the subject area’ which is upheld by this strategy. 
Based on Maslow’s theory of needs if teachers carefully meet and follow through on students’ needs learning, motivation and achievement is expected, although this may not always be the case. In some instances, students can and will ignore certain needs in order for learning to take place, for example omitting sleep in order to finish an essay. Additionally, as this theory was formulated with school aged children in mind the expectation of teachers concerning themselves with the physiological needs of their students is more understandable hence the availability of provisions such as breakfast club and free school meals, though this may not be so applicable in the post-compulsory sector (Universal Primary Free School Meals, 2022). 
There are times where teachers may face instances where they may feel strategies they have implemented may not be effective. In these circumstances some authors suggest using coaching or mentoring to be an effective tactic (Reece & Walker, 2007; Cox, Bachkirova & Clutterbuck, 2014; Avis, Fisher & Thompson, 2019). Coaching and mentoring in the workplace, especially for teachers have proven to have positive effects in aiding teachers not only in the development of their skills but also by aiding and supporting them through the difficult and challenging aspects of their job (Cox, Bachkirova & Clutterbuck, 2014; Avis, Fisher & Thompson, 2019; Race, 2020). Having a mentor or a coach in the workplace can allow teachers to share their burden and can help in finding other means and approaches to a problem (Cox, Bachkirova & Clutterbuck, 2014; Avis, Fisher & Thompson, 2019; Race, 2020). Seeking out a mentor or a coach can prove an individual’s commitment to using ‘evidence-informed approaches… continuing professional development’ in accordance to UK professional standards (UK Professional Standards Framework, 2011). 

Managing a classroom can seem like an overwhelming task but by utilising different preventative strategies available one can hope that this daunting mission seem manageable. It is also important to keep in mind that behavioural management and student engagement is an organizational concern and that individual teachers should not be burdened with the implementation of expected standards alone (Lebor, 2017; Avis, Fisher & Thompson, 2019; Rogers, 1995). 























Reflective Practice: Behaviour Management and Student Engagement


I will be reflecting upon a few different situations in this account, a lecture delivered by myself, and two other lectures delivered by two different professionals within the University of Trinity Saint David (See Appendix A, B and C). I was able to deliver my lesson face to face in a classroom and so was Teacher A (Appendix B) whilst Teacher B (Appendix C) delivered his lesson virtually. I delivered the lesson to level 6 Psychology and Counselling students. Teacher A is a CBT therapist and was a guest speaker delivering a lesson to level 6 Psychology and Counselling students and lastly Teacher B was delivering a lesson to Level 6 Organisational Consultancy students. I will be reflecting on the different strategies used in these lectures and how they affected student engagement and behaviour. 

At the start of all three lectures meeting the learner’s safety needs was ensured. According to Maslow’s hierarchy of needs certain needs have to be fulfilled in order for productive and effective learning to take place (Burleson and Thoron, 2014). This theory is the foundation used by authors such as Brophy (2010), he emphasises the importance of creating a good learning community or environment as a strategy for classroom behaviour. One way of ensuring the creation of a good learning environment is by meeting learner’s safety needs and sense of connection, this can be done through introduction of oneself, setting out expectations from learners and safety drills to name a few (Brophy, 2010). Teacher A employed this strategy by introducing himself and sharing his educational and work background, as he was a guest speaker. This simple strategy can make learners feel that he was invested in them as he is taking the time to try and establish a relationship with them. This introduction could have elicited feelings of safety as it makes him less of a stranger to the learners which can result in learners engaging more during the lesson (Brophy, 2010; Reece and Walker 2007). At the start of his lecture Teacher B proceeded to take the register but also utilised this time to remind learners of the etiquette he expects them to abide by such as ensuring cameras are on and microphones on mute. This simple yet vital reminder of conduct is important in ensuring that the learning environment remains pleasant for everyone. Teacher B also reinstates this later on in the lesson when a student expresses her frustration with others during group work, this is a great way of showing learners that unwanted behaviour is not tolerated during lessons which can lead to the unlikely repetition of such conduct (Reece and Walker, 2007). During my lecture I informed the learners that the lesson may include topics that could be triggering to some, I reassured them that at any point during the lesson they are able to leave the room as their safety and well-being was paramount and that the lead lecturer and I were available if support was needed. Through this action I have demonstrated to the learners my commitment to their needs which in turn can improve their motivation to engage and learn (Guz and Tetiurka, 2016). Maslow’s theory of addressing learners’ safety needs also promotes UK Professional Standards by ‘developing effective learning environments…’ and by respecting learners individually (UK Professional Standards Framework, 2011). 

Another strategy that was used in all three lectures which helped in student engagement was the appropriate use of learning activities. According to several authors learning activities when applied and designed properly throughout the lesson can promote engagement and learning (Brophy, 2010; Reece and Walker, 2017; Avis, Fisher & Thompson, 2019; Duckworth, 2014). Each lecture utilised a variation of learning activities for example I utilised an interactive digital tool whilst Teacher A and B opted for group work. The one learning activity that was employed in all lectures however was Questioning where an overhead question was proposed to the class and learners were freely able to contribute (Avis, Fisher & Roy, 2019). This method can create a collaborative learning environment where learners can try and work together to answer or solve a problem proposed by the teacher (Avis, Fisher & Roy, 2019). For the lesson I delivered it also served as a formative assessment which allowed me to gauge the learner’s comprehension of what has been covered so far, I believe this was also the case in both Teacher A and B’s lectures. The results of this activity also allowed us to make any adjustments or clarifications if needed, for example if the result of the activity showed that there may be some confusion with regards to the topic revisiting it or clarifying certain aspects would have been useful. Some findings believe that when learners find a lesson or assessment too challenging disengagement and unwanted behaviour can sometimes occur (Brophy, 2010).  With the application of this strategy all teachers were also able to build learner confidence, by reassuring and praising learners when participation or valid points were made, which can in turn increase motivation, engagement and willingness to learn (Race, 2020). This strategy also upholds UK professional standards in particular A1 ‘design and plan learning activities…’, A3 ‘assess and give feedback to learners’ and A4 ‘develop effective learning environments and approaches…’ (UK Professional Standards Framework, 2011).
In teacher B’s lesson initiating group work I believe also had another positive effect on the creation of a good learning environment. Referring back to Maslow’s hierarchy of needs he states that a sense of belonging, or connection is essential (Reece and Walker, 2017; Brophy, 2010). As teacher B’s lessons are conducted online establishing a relationship between learners can prove hard (Hernandez et. al.,2022). By utilising groupwork where Teacher B randomly divided learners into smaller groups by making use of the digital platform’s tools (Microsoft Teams break out rooms) this can give learners a chance to interact with each other better due to smaller numbers and privacy away from the teacher. Allowing for this more confined interaction could lead to learners having a better sense of learning community which in turn can increase engagement and decrease misbehaviour (Brophy, 2010). A great opportunity that Teacher B covered during his lesson was the upcoming ‘Industry Week’ that was organised by the department. During the event the department curated a variety of guests speakers who work in the Hotel industry and also included different workshops that could benefit the students such as a CV writing and interview skills workshop. Students also had the option to attend it virtually or in person. Holding an event like this with the flexible options attendance really shows the students that it was created with them in mind and adheres to UK Professional Standard by ‘promoting participation…and equality of opportunity for learners’ (UK Professional Standards Framework, 2011). This can generate high levels of investment from the learners which can translate to favourable behaviour such as attendance and engagement (Avis, Fisher & Roy, 2019). The event also gave the learners and the teachers an opportunity to meet in person, which is rare as all lessons are delivered online, this can prove beneficial to the further enhancement of relationships which can in turn have a positive impact on their student behaviour and engagement (Hernandez et. al.,2022). 
The use of guest speakers I believe can have positive effects in showing learners the teacher’s investment in their learning and progress which as some authors claim can have a great impact on learners’ motivation and engagement (Gentelli, 2015; Leor, 2015). So, it does not come as a surprise that Teacher B opted for this strategy and that Teacher A was brought in as a guest lecturer. 

The reflection of both lectures and my own has given me an opportunity to look into aspects of my own skills and areas where development is needed. I have formulated an action plan (Appendix D) which entails future goals that I would like to achieve. 
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Lesson Plan

	Topic: Compassion Focused Therapy (CFT)
	Class: Level 6 BsC Psychology and Counselling 


	Date: 14th March 2023 

	Length of lesson: 1 hour 
	Number of students: 6

	Resources required: 
Computer 
Projector
PowerPoint Presentation
Speakers
Smart Phone (for students) 


	Aim of Lesson:
Explain what CFT is and it’s origins. 
Show how CFT works and it’s uses.


	Learning Outcomes – The Learners Should Be Able To:
Identify the key components of CFT. 
Identify where CFT can be applied to and how. 


	Previous student knowledge required for the session:	
None 


	Anticipated difficulties (if applicable):
Video input and speakers to malfunction 



	Professional Standards (where are these being met within the session): 

Using Mentimeter to aid in learning: K4- The use and value of appropriate learning technologies.
A4- Develop effective learning environment and approaches… 
Using a variety of digital tools to aid learning, i.e., podcast clip, youtube video: K4- The use and value of appropriate learning technologies; A2- teach and/or support learning 
Using questioning to promote learning and engagement: V1- respect individual learners and… A1- Design and plan learning activities… 








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction


Ground Rules



Assess Entry Behaviour 


Objectives 




Development 

Origins and applications 


















Plenary/conclusion



	

· Inform about triggering content. 

· Ask what Compassion is to them

· Compassion in this context and it’s importance. 

· Dr. Paul Gilbert’s explanation of CFT origins 


· How CFT works; learners give examples of Regulation system 

· CFT Techniques   





· CFT efficacy and limitations
· Feedback and application to assignment 
	

· Explanation 




· Mentimeter word cloud



· P.P. Slide 3





· Podcast clip; PP slide 4-8




· Youtube clip; PP slide 9; Questioning 




· PP 10-12; Questioning 






· PP 13-14

· Question and answer 
	
· 1 min. 


· 5 min. 

· 1 min



· 10 min


· 20 min




· 5 min 



· 3 min 
· 10-15 min.  




	Assessment Strategies: when and how are they included within the lesson?

· Formative assessment: Questioning strategy, asking learners to present their own examples of the regulation system in their everyday life. Shows they can distinguish between each system and its functions. 










	Informal reflection (to be completed after the session)

· Coming in early to see if all the equipment is working helped. 
· Ground rules explanation ensured everyone’s safety 
· Using mentimeter at the start allowed me to gather my thoughts at the start. 
· Using various digital tools to and in learning was beneficial. 
· Using examples that learners can relate to I feel helped and enabled them to recognize the different regulation systems. 
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	Teacher

	RUTH GROFF: GUEST SPEAKER MARTIN STEVENSON-COOKE

	Date
	
7TH MARCH 2023

	Group
	
PSYCHOLOGY LEVEL 6 YEAR 3 (8 students) 

	Topic/Context
	CBT 


	Notes on the lesson:

	Guest speaker: CBT therapist and past student to share his experience about being a CBT therapist. 
-Professional standards alignment and using research to improve the learning of the students. 
-introduction given, allows students to know his background 
- feedback from the students on their expectation about today’s session; good way of assessing if any adaptations need to be made. 
-body language: open and small gestures made, why is this? What could this affect?
-refers to his points and gives examples relating to practice, his own real experience of being a therapist, good in grounding and broadens each point and makes learners think and look at each point from a different experience. 
- “stress control” dr. whyte 
- uses handouts and had them pre prepared before the lesson. What do handouts help with?
- very quiet group of students: hard to tell are they listening or are their minds wandering? (What to do about a quiet group? A group that does not seem to engage much with the lecturer?)
-goes through the process of how CBT therapy is. Then carries out a group activity with the learners: shifts their attention, wake them up a bit, assesses what they have learnt about so far and sees what they have understood so far. 
-there is a learner who has a visual impairment, what has been done to ensure inclusive learning? Putting resources online so she can use her phone to look at the resources up close. (She takes a picture of the handout and zooms in) 
- uses a white board to relay any information that is discussed by the group: hesitant to answer aloud; a lot of coaching for learners to contribute aloud. 
-using a white board is a good way of navigating the answers and contribution from the learners. Sometimes the simplest tools are best. (What does a white board aid in?) 
- the group work showed that learners were taking it all in, the discussion points and contribution that they gave were very good. 
-praise was given when learners gave their own perspective, even if it is not quite in the right path, he praises it and then tries to place it where he thinks it should be and why but still giving praise i.e. “yes, well done that’s a good spot.” 
-feedback from learners after the group work, in case any clarification needs to happen or if learners have any questions with regards to the formulation of the therapy
- feedback from learners if they want to carry on and finish early or have a break in between. This gives the learners the responsibility on how they want to carry on with their learning. Can also make them feel empowered because they can choose. 
- lecturer has a vast amount of knowledge about the topic, since it is his job. Bringing in an expert in the field is a great way for the learners to hear and learn from. 
- at the later part of the talk, learners seem to be a bit more relaxed and interesting and willing to engage more. Asking very insightful question with regards to the topic. 
- asks the learners on how they could apply theory into practice and guides them through it, good way of formative assessment to see if they are able to apply what they have learned or if they have really understood the topic. 
-feedback from learners after the session: asking about his own experience and practice.



	What I have learned:

	· Looking for others who are expert in the field to share own knowledge and experience is a great resource. 
· 


	Targets to improve my own practice (mapped to professional standards):

	
· Maybe try and bring in a guest speaker for the Adult learning center course.
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	Teacher

	Laurence Blake 

	Date
	February 15, 2023 (Recorded Lecture)


	Group
	Level 6 


	Topic/Context
	Organizational Consultancy 


	Notes on the lesson:

	
· Online class 
· Ground rules revisited before the lesson started
· Utilizes tools within the digital platform for activities: i.e. break out rooms. For bigger groups online can also create an atmosphere of a classroom where learners can build relationships with each other. 
· Group activity is designed to give learners responsibility for their own learning by doing own research.
· Use of digital tools to keep the lesson fun and interactive; but can also ensure that learners are paying attention to what is being said and or shown on the screen.
· Reassuring learners when they engage and participate: ‘that’s great stuff…’
· Using questioning and discussion to aid in learning, keeps learners challenged and motivated.
· After group activity allows learners to present and share their findings.
· Harder to deliver online classes due to lags between sound and video, learners and teacher themselves can start talking on top of each other which can result in confusion and/or frustration. 
· ground rules are mentioned to ensure that everyone is aware of what is expected of them, as a learner has expressed their concern. Good way of addressing the unwanted behaviour straight away  
· Teacher needs to be prepared for challenges such as broadband speed and video and sound lag or disruptions. Which can result in some learners to lose interest and become disengaged which can present as not willing to partake in tasks. 
· Utilizes chat as a way for learners to contribute and share their findings, easier way of getting participation from each individual student as teacher does not have to worry about any interference from delays on video and sound. 
· Has given a time specifically for asking questions with regards to the assignment, allows learners to clarify any confusion, helps in motivation with regards to the assignment.
· Departments event ‘Industry week’ is a great opportunity for students: engagement, support, building relationships with already established industries. 




	What I have learned:

	· Running online classes comes with a different set of challenges that may be out of the teachers control so be prepared and adaptable. 
· Digital tools can be used to randomizes class participation but also takes it out of the hands of the teacher: less resentment from students as the feeling of being ‘targeted’ is taken out. 
· Use of tone to change the pace of the lesson is a great skill to have. 


	Targets to improve my own practice (mapped to professional standards):

	· Try and utilize digital tools in other ways aside from word cloud. 













Appendix D: 
Action Plan 

	Goal
	UK Professional Standards Framework
	Action
	Time frame

	Consider using a guest speaker to attend a lecture 
	‘Design and plan learning activities and/or programmes of study’, ‘Teach and/or support learning’, ‘Develop effective learning environments…’
	Reach out to professionals in the field of Psychology to attend a lecture 
	Next Academic Year 

	To hold an ‘industry week’ style event within the organisation 
	‘Promote participation in higher education…’, ‘Use evidence- informed approaches…’
	Present the idea to the organisation lead and other teachers within the organisation
	Next Academic Year 

	Broaden knowledge on classroom management strategies 
	‘Engage in continuing professional development…’, Use evidence-informed approaches…’ 
	Attend workshops available that can improve and widen my skills in this area 
	Next Academic Year 
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