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Alternative learning and provisions for parents.
A critical review and understanding for those educated in a in a different school environment: 
· Elective home education 
· Steiner Schooling 
· Mainstream Schooling. 
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Within this review I will aim to assess and address the provisions that are available for those educated in different learning environments other than the traditional school setting. Using the examples of an alternative schooling, such as Steiner schools and elective home education. I will critically analyse these two different methods of schooling, providing academic and formal literature. As well as, ensuring that there is a relevant theoretical perspective. Areas from this perspective include many theorists including, Robinson, Holt, Freire. I also aim to demonstrate the involvement of the role of the state. Additionally, I will evaluate the criticism and advantages seen within the traditional scene of a mainstream education system. From this exploration, I shall also aim to discuss both the benefits of EOTAS and the critical point of our current education system.
To begin, the pathway for learning within the education system has many perspectives, which includes both benefits and disadvantages for the learner. However, the decision to choose one of the many routes within a schooling environment is difficult. There are various styles and methods of learning that are varied and can affect the learners progress, this includes the ability to communicate. This can also affect them educationally, depending on the type of learning that has been chosen. These varying learning institutions ‘sport distinctive profiles in terms of their curriculum subject emphases’[footnoteRef:2]. It comprises of Steiner teaching, mainstream schooling, forest schools, elective home education, faith schools and special needs schools. Each provider has different aims and focuses, and they are set in a broad range of environments. Within, these very different educational learning branches, evolves numerous debates found by educators as well as researchers who have debated on school variables, which may influence the educational learning development of the students. Coleman (2003) notes that ‘minimal role is played by the schools as far as the student achievement is concerned because it is independent of their backgrounds as well as societal factors’[footnoteRef:3] Additionally, other researchers believe that contributing influences such as the ‘class size (Glass 2001) or the teachers qualification (Ferguson 2004)’[footnoteRef:4] affects the pupils learning development and understanding. Indeed, these contributing factors will affect the learning outcomes of the student to some level. However, when considering an education for the perspective learner there will be different provisions available depending on the educational setting.  [2: S. Bartlett and D. Burton ‘Education Studies: Essential Issues’ (Sage, 2003) pg.47]  [3:  L.N Jalbani ‘The impact of effective teaching strategies on the students’ academic performance and learning outcome’ ( College of Economic and Social Development, August 2014: A literature review [online] Available https://www.grin.com/document/300046 ]  [4:  Ibid. ] 

Within an education setting other than at school there is the (EOTAS) project. This allows students to have access to ‘educational provision for those with social, emotional behavioural, medical or other issues who, without its provision, cannot access suitable education’[footnoteRef:5]. This project has allowed many young students to eventually return to mainstream education, due to the beneficial support service that is provided for learners. In this learning environment the department is able to ‘promote and sustain good behaviour as part of the discipline strategy for schools’[footnoteRef:6]. This project is set is almost seen as a “helpful learning corner” in order to put those pupils back into mainstream compulsory education. According to the Department of Education they believe that, ‘the best place for children to receive their education is a mainstream school, or Special School, with their peers’[footnoteRef:7]. However, this form of educational learning might not be suited to all the needs of perspective students looking for an alternative form of education.  [5:  [online] Available. https://www.education-ni.gov.uk/articles/education-outside-school ]  [6:  [online] Available. https://www.education-ni.gov.uk/articles/education-outside-school ]  [7:  [online] Available.  https://www.education-ni.gov.uk/sites/default/files/publications/education/2014-24-eotas-guidance.pdf ] 

Recently, research has found that one key feature of good quality and effective learning depends on ‘availability and selection of instructional resources, staffing quality, professional development implication as a system and the support from parents and administration’[footnoteRef:8] All these functions must meet the learners needs. Therefore, enabling them to have a good supportive system in order to have an effective educational outcome within a learning setting.  [8:  L.N Jalbani ‘The impact of effective teaching strategies on the students’ academic performance and learning outcome’ ( College of Economic and Social Development, August 2014: A literature review [online] Available https://www.grin.com/document/300046 ] 

Within the focus of elective home education, there are currently mixed viewpoints concerning this learning system. In The Guardian, the experience of home schooling was assessed. ‘One group felt quite down-at-heel, with tired mums relieved to have their children at home, safe from the stresses and traumas encountered at school.’[footnoteRef:9] Interestingly many of the children brought to the group event had ‘joined in, but there was little meaningful bonding’[footnoteRef:10]. This suggests that communication between other members of the circle perhaps became uncomfortable and difficult because the situation was unfamiliar to them. In comparison to this, mainstream schooling promotes social inclusion which enables pupils to develop commutative skills. A recent study has found that ‘the promotion of social inclusion in education (Chamberlain et al, 2007) has resulted in an increase in the number of children with autism in mainstream classrooms in the UK.’[footnoteRef:11]. This demonstrates that mainstream schooling would be a beneficial for these learners as it provides them with the opportunity to fully immerse themselves in a busy social setting. Furthermore, Leyser and Kirk (2004) found that ‘Parents believed that inclusion not only, developed the child’s own abilities but, by increasing knowledge of both autism and the child, it had the potential to lead to acceptance and a greater connection with society’. [footnoteRef:12] This demonstrates that the decision to study within a mainstream school has helped the individuals to learn beyond the school environment. Wragg (2005) believes that within all learning environments a ‘skill should be capable of being repeated’[footnoteRef:13]. Wragg introduces an additional point, ‘focusing on particular skills in isolation can be unhelpful because they can become less meaningful out of context’.[footnoteRef:14] From this perspective, the home elective schooling can be seen as an isolated environment in comparison to mainstream and Steiner schooling. Therefore, it is important to ensure that the skills that are learnt from the home environment, are experienced outside this domain. However, The Guardian believes some elements of Steiner school learning are comparative with elective home education.  First, ‘a Steiner school provides a ready-made community for both parents and children’[footnoteRef:15] which leads to regular interactions. This can be difficult for home school educational learners, as the home group gatherings are sometimes not accessible for some distant learners and they are not completely made available throughout the year.  [9: A. Finn, ‘Home schooling: one month in and we still think we're right. Probably…’(The Gardian, 10 Oct 2008) [online] Available  https://www.theguardian.com/education/mortarboard/2008/oct/10/schools-earlyyearseducation ]  [10:  Ibid.]  [11: J. Stephenson., C. Adams, ‘The social communication experience of children with autism in mainstream school’(17/02/2016)[online] Available https://www.research.manchester.ac.uk/portal/files/50284846/Stephenson_and_Adams_2016.pdf  ]  [12:  Ibid.]  [13: C. Kyriacou, ‘Essential Teaching Skills: Studies of Teaching Skills’ (Nelson Thornes, 2007) pg.9 [online] Available http://recruitusmc.org/wp-content/uploads/2014/10/essential_teaching_skills_.pdf ]  [14:  Ibid. ]  [15:  A. Finn, ‘Home schooling: one month in and we still think we're right. Probably…’(The Guardian, 10 Oct 2008) [online] Available https://www.theguardian.com/education/mortarboard/2008/oct/10/schools-earlyyearseducation  ] 

Additionally, the assessment from The Guardian also noted that, many of the home school groups that are created in these communities are run parents. Therefore, it could be challenging to ‘reach a consensus on how they operate’[footnoteRef:16] which can undoubtingly result in ‘them being little more than free playtime for the children’.[footnoteRef:17] This can be seen to be quite unstructured. However, for these parents, it appears to be exactly what is desired from this form of schooling. They believe that the structure can be provided within the educational group gatherings. Whereas mainstreaming schooling provides an orderly structure with an environment where the individuals are constantly learning from the teaching and from their peers. In comparison to this, the ‘curriculum at a Waldorf school can be seen as an ascending spiral’[footnoteRef:18] which is taught through block learning, this allows for one subject area to be taught for up to several school weeks. Within the educational practises of this schooling system ‘Waldorf blends back to basics…’[footnoteRef:19] ensuring that the learning scheme coincides with modern ‘pragmatic attachment parenting principals’.[footnoteRef:20] It also replaces compulsory testing with the form of creative learning. In fact, much of the learning in Steiner education has an artistic side, this encourages the learners to think creatively and beyond the boundaries you would find in mainstream schooling. The format of this schooling system divided into three sections which based on the childhood development steps this includes,  [16:  Ibid.]  [17:  Ibid.]  [18:  Heart Pine Waldorf School [online] Available  http://heartpineschool.org/curriculum.html ]  [19:  ‘5 Unique Benefits of Waldorf Education’
 [online] Available  http://rootparenting.org/5-unique-benefits-of-waldorf-education/ ]  [20:  Ibid.] 

· Kindergarten stage: 3-6 The Nurturing Start
· Middle School: 6-8 Inner Child and Outer World
· Upper School: 9-10 
Within these stages the natural world plays a key part to their learning. For the Kindergarten years, they are encouraged to learn through play and exploration, being able to develop in an environment where the play is moved in different directions, which ensures that confidence and social skills are flourishing within their creative learning setting. Ken Robinson believes that ‘creativity is as important as literacy’, he later addresses the issue that the ‘education system is educating people out of their creativity capacities.’ The creative capacitates flourish within Steiner schools, as the institutions are generating a future of inventive leaners. However, mainstream schooling and elective home schooling have a more “controlled” structure, with set goals and aims that would influence the freedom of creative learning.  

 Robinson also presents the understanding that ‘our education system is predicated on the idea of academic ability.[footnoteRef:21] This is quite wholly, an accurate interpretation of the education system within the 21st Century. The “academic ability” has become a focus point under all different educational systems. However, there are various ways of testing the development of a learner and the application of this testing varies within different educational environments. [21:  K. Robinson, (lecture- ‘Do schools kill creativity?’ https://www.ted.com/talks/ken_robinson_says_schools_kill_creativity#t-1148341 ] 

The Independent noted that the Development Leader of the Steiner Waldolf Schools Fellowship, Sylvie Sklan, felt strongly that ‘the Steiner curriculum is a therapeutic curriculum…It is perfect for disadvantaged children’[footnoteRef:22]. This education system can provide a creative learning setting for all students which can meet the needs and abilities of the leaner. Characteristically, this setting ‘should offer the child plenty of opportunity for meaningful imitation and for creative play’[footnoteRef:23]. Providing this environment allows the leaner to adopt an imaginative mindset which activates self-motivation as well as exploring their own confidence within their own work. Holland (1997) recalls that a ‘good settings allow children time to explore’[footnoteRef:24]. This exploration can be found in all learning environments but the freedom to explore it further in the setting of a mainstream school would be brought back to the home environment depending on the nature of exploration. Elective home school education would allow for the exploration to blossom if the parents were to permit it.   [22:  ‘Steiner schools: Learning from experience’ ( 06/07/2005) [online] Available https://www.independent.co.uk/news/education/education-news/steiner-schools-learning-from-experience-297288.html ]  [23: ‘H. Barnes, Integrating the Curriculum: Learning that grows with the learner: An introduction to Waldolf Education’ (1991) [online] Available http://ascd.com/ASCD/pdf/journals/ed_lead/el_199110_barnes.pdf  ]  [24:  S. Bartlett., D. Burton, ‘Education Studies: Essential Issues’ (Sage, 2003) pg.31] 

John Holt strongly notes that the way of teaching in public school and the ‘sheer volume of work they give them, will force the children into answer-directed strategies’[footnoteRef:25] This form of learning appears within many educational styles. Although, most teaching within the classroom provides, a socialist constructivist approach to learning. (Engagement seen in both peers and adults in the school setting). In this approach, it is encouraged to gage in with discussions when answer-directed strategies are brought to the surface. This strategy is part of all forms of educational learning.  [25:  J. Holt ‘How Children Fail’ (A Merloyd Lawrence Book, 1982) pg.154] 

Another point of view comes from the Laissez-faire approach, to which Philosopher, Rousseau, understood that ‘children are biologically programmed to learn and develop whether adults help them or not’.[footnoteRef:26] This demonstrates that the children are able to guide their own learning but, in the case of mainstream education, Steiner schools and Home schooling there will be an input from the educators in order to gain a response from the learner. Undoubtingly all children need guidance in order for development learning, and the provisions within the system of the discussed schools have been able to provide this with successful outcomes.  [26:  S. Bartlett., D. Burton, ‘Education Studies: Essential Issues’ (Sage, 2003) pg.30] 

Within the concept of free-flow play, Bruce (1997) has been able to describe ‘how play can help children develop abstract ideas. As they develop a sense of identity and a theory of mind’[footnoteRef:27] This assessment also found that ‘play helps children develop empathy and explore emotions’[footnoteRef:28] From this viewpoint we can see that this concept would support Steiner learning, as the diverse learners would reveal their abilities in the field as well as projecting their potential.  [27:  Ibid. pg. 32]  [28:  Ibid. pg.32] 

[bookmark: _Hlk510205456]In the case of Freire, who recognises the journey of an oppressed learner within the education system. Draws upon the a “banking system” in education. He is able to show that ‘banking education isolates the learner from the content and process of education.’[footnoteRef:29] He later highlights that the information taken from the teacher must be used to “memorize and repeat”. This system can affect the oppressed learner as this delivery of information will ‘become an instrument of oppression that inhibits inquiry, creativity and dialogue’[footnoteRef:30]. Within the education system this can affect behaviour of this learner inside the classroom and will evidently affect the learning of the peers. This can be seen in all schooling systems. [29:  P. Freire, ‘Pedagogy of the Oppressed’ (1968) [online] Available  https://pdfs.semanticscholar.org/64a7/9f89a714dc4d2d845597bb342a72443ace71.pdf ]  [30:  Ibid. ] 

Within EOTAS, a regular contact between staff and the learners are encouraged, as it is essential in maintaining a good understanding of the learners needs and academic development, as well as current targets. Whilst also making sure that pastoral care and attendance is met. EOTAS can provided ‘e-learning opportunities or alternative arrangements’.[footnoteRef:31]    [31:  https://www.education-ni.gov.uk/sites/default/files/publications/education/2014-24-eotas-guidance.pdf ] 

Provisions for Pupils within EOTAS Environment. [footnoteRef:32]  [32:  Ibid.] 

· An education plan- ensuring that it is set for the individual abilities and other requirements for the learners needs. 
· Receives personal development targets and appropriate attainment.  
· Consistent review of their learning provided by EOTAS 
        EOTAS also believe that during Key Stage 4 and A level study, this form of education      should be avoided due to the high level of academic learning.
· AWPU will be recovered from the learners’ school from the ELB only when the pupil is placed under EOTAS
  Where a school makes the expected contribution to the pupil’s ongoing education the ELB will reinstate a percentage of the recovered AWPU.
  The supplementary pupil payments, provided for those such as children of travellers, Looked after Children, and Newcomer Allowances, will follow a child entering EOTAS, and the ELB will retrieve these from the school.
  Registered pupils in EOTAS Centres Schools must record attendance that falls in line with the data that is required. 
 EOTAS Centres will provide the school with regular progress reports against the pupil’s education plan. A school must formally report this progress to the parents/guardians of the young person, in line with its normal reporting arrangements and timeframes. 
 Educational outcomes of registered pupils in EOTAS must be reported by the school at the end of all Key Stages, in line with their reporting on all pupils.
 
In conclusion, the points that have been made, clearly express the details of both the educational support put in place as well as, the financial provisions that are explained in the EOTAS Guidance- Department of Education. These provisions are put in place in order for these learners to have a supportive infrastructure. These educational systems have helped parents to find confidence in the EOTAS system and it provides them with a guaranteed structure and that will be implemented to various learning bodies. Theorists and educationalists have also been able to provide an opinion on the structure and highlight areas of improvement within these learning boundaries. Additionally, collective educationalist and theorists have been able to weigh up and recognise the learning needs within these settings in comparison to a mainstream schooling.
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