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1. Working Title
	The Impact of Cooperative Learning on Feelings of Well-Being and Belonging of Children in the Classroom: A Mixed Methods Exploration


2. Project Type and Format 
	This study adopts a mixed‑methods design, integrating the mosaic approach and sociograms with quantitative questionnaires and qualitative semi‑structured interviews. A mixed‑methods format is appropriate because understanding how cooperative learning influences the wellbeing and sense of belonging of lower KS2 children requires both measurable data and child-centred insights. The sociograms will display relationships within the classroom whilst quantitative questionnaires will provide descriptive data on pupils’ self‑reported wellbeing and belonging, allowing identification of trends across the cohort. To support this, the mosaic approach, such as photography and visual description, and semi-structured interviews, will enable a deeper exploration of how children interpret their experiences of relationships, well-being and belonging within the school or classroom community. This combination of methods will triangulate the validity of the findings, providing more holistic results using both structured data and authentic pupil voice. 
3. Rationale and Background 
With the formal introduction of the new Curriculum in Wales in 2020, and the publication of the Framework on embedding a whole-school approach to emotional and mental well-being in 2021, the Welsh Government is sending a clear message about the importance of well-being in the country’s young learners. Health and Well-Being is one of six Areas of Learning Experiences within the new curriculum, giving it equal weighting and importance as more academic areas such as Mathematics and Numeracy or Languages, Literacy and Communication. 
Middle childhood is a period of growth and development where children continue to develop and refine their social relationships, meaning that friendships become increasingly important. Friendships promote a sense of belonging and support, and group activities contribute to a sense of confidence and develop social skills. This means that within this age bracket, cooperative learning strategies can help create a supportive learning environment that fosters not just academic development but also exploration, problem-solving and positive social interactions.  
Current research discusses the benefits of cooperative learning in developing a sense of belonging and well-being with pre-university and university students, as well as looking at the impact on the teacher. However, despite the Welsh government highlighting well-being and belonging as priorities, there remains limited UK-based research designed to show how specific pedagogical strategies, such as cooperative learning, contribute to these outcomes in primary classrooms. Specifically, no studies highlight the impact that cooperative learning can have on younger primary pupils in Wales.
This study addresses this gap by exploring the views of Year 4 pupils on the way that cooperative learning impacts on their feelings of well-being and belonging whilst at school. Understanding their perspectives is important as their opinions are currently under-represented despite the voice of the child being an important feature of the new Curriculum for Wales. 
4. Aims and Objectives 
Aim:
To explore the impact of cooperative learning strategies on the feelings of well-being and belonging experienced by children in school.
Objectives:
1. To identify the peer relationships and social dynamics within the class before and after the cooperative learning intervention.
2. To examine whether participation in cooperative learning activities influences Year 4 pupils’ self‑reported wellbeing to inform future planning.
3. To explore how cooperative learning structures affect children’s sense of belonging within the classroom community.
4. To understand how eight‑year‑old children interpret and describe their experiences of cooperative learning through child‑centred methods.
Research Questions:
•Do sociograms reveal changes in peer connections or social groupings following the cooperative learning intervention?
•Does engagement in cooperative learning activities lead to measurable changes in Year 4 pupils’ wellbeing?
•How does cooperative learning influence children’s feelings of inclusion, acceptance, and belonging in the classroom?
•How do year 4 children describe their experiences of working cooperatively, and how do they perceive the impact on their wellbeing and sense of belonging?
5. Literature Overview 
Wellbeing and belonging are now central priorities within Welsh schools, since the introduction of the new Curriculum for Wales (2022). This places a high importance on mental health, and emotional and social well-being and stresses that good health and well-being should permeate all aspects of school life, embedded across everyday classroom practice rather than treated as an add‑on. Despite this focus, there remains limited evidence on specific pedagogical approaches, such as cooperative learning strategies, actively support wellbeing and belonging in primary settings. This gap is especially notable in Wales, where wellbeing is an essential learning experience.
Pupils from just under half of all Welsh Primary Schools took part in the Student Health and Well-Being Survey, which showed that although 90% of pupils described themselves as happy in school with teachers who understood and supported them, this number dropped a little for their peers with only three quarters of pupils saying they felt friends were kind and helpful and they enjoyed being with them (Liu et al, 2025). This is somewhat counter indicative to the Welsh Government’s focus and agenda and supports the justification of examining the role that Cooperative Learning can play in developing feelings of well-being and belonging in school relationships. 
Research around the use of cooperative learning in the classroom tends to focus on STEM subjects or foreign language classes, with studies featuring older teens and young adults. One recent Spanish study used cooperative learning successfully as a tool to develop creativity in 9- and 10-year-olds (Segundo-Marcos et al, 2020) and a Dutch study was somewhat successful with younger Primary pupils in the same year (Veldman et al, 2020), however UK studies involving primary pupils are scarce.
A study in the Philippines involving young teenagers (grade 8) established that cooperative learning can have a somewhat successful impact on social relationships and enhance well-being as there is a slight correlation between the strategies and the overall well-being of the students (Pangantihon & Tantiago, 2024). Although the overall results of the study were only marginally successful, it supports the justification for investigating the effects of cooperative learning in a younger classroom.
This project contributes by studying qualitative and quantitative data regarding relationships within the classroom and how these can be impacted by cooperative. It also includes child-centred insights from pupils involved, enhancing the research through strong, authentic pupil voice. The results can be used to inform teacher planning and classroom strategies. 
6. Methodology / Project Approach 
This study will use a mixed-methods design. Quantitative data will be collected at entry and exit points, with the qualitative data being collected during the study. 
Participants:
Approximately 24 Year 4 pupils aged 8-9 will complete both the sociogram data and a simple survey. These pupils will then undertake cooperative learning activities within their groups in addition to undertaking various mosaic approach style measures.
Sociogram: 
On entry to the study, pupils will complete data towards a class sociogram. This will provide essential baseline information about relationships and connections within the classroom. Sociograms work as a visual way to capture the dynamic of the classroom environment, identifying those who are well-connected, those who are isolated and those children who act as a bridge between social groups. This data will inform groupings and provide an authentic representation of children’s relationships.
Survey:
The survey will use Likert-scale and multiple-choice questions to measure participants’ opinions about well-being and belonging within the classroom community. The data will be analysed using percentages, means and frequencies to identify commonalities and trends amongst pupil responses.
Cooperative Learning Observation Schedule: 
Teacher and teaching assistant observations will be carried out during the sessions using the accepted Cooperative Learning Observation Protocol (Kern et al, 2007). This will provide adult feedback which will add a further supportive element to the study, triangulating the data gathered from the pupils.
Mosaic Approach:
The Mosaic Approach allows young children to voice their opinions and shape changes to their environment in a way that is not hampered by their literacy ability. Although it is most generally used for children under 5, it has real potential when used for older children, especially those who may have some difficulties communicating, thus making it accessible to all participants. In this instance, the use of photography and image creation will allow children to communicate their lived experiences. 
Interviews:
The photographs elicited during the mosaic approach will then be used as a stimulus for discussion during focus-group interview sessions. This will allow children to discuss their ideas at greater depth. Sessions will be kept brief (between 5 and 20 minutes depending on group size and make-up) and will be recorded for transcription later. The same is true for the ‘Walk and Talk’ individual interviews, which are ideal due to their informal nature. 
Analysis:
All transcripts will be analysed using Braun and Clarke’s (2006) six phase thematic analysis. The themes that emerge will be used as a basis for discussion and evaluation of general feelings.
Integration:
The use of both qualitative and quantitative data will allow a broader depth to the information collected. When this is triangulated with teacher and teaching assistant observations it will strengthen the validity of the data, thus providing a clearer picture of the effect of a cooperative learning approach to the feelings of well-being and belonging of young participants.
Recruitment:
Recruitment will occur through one Primary school in South Wales, with parental and pupil consent being sought for the purpose of the study. 
7. Ethical Considerations 
Ethical approval will be sought through the university ethics process due to the involvement of minors. Informed parental consent and participant assent will be required. All participation will be on a voluntary basis with withdrawal permitted up to a clearly designated point. Data will be fully anonymized to meet GDPR requirements and the results of the sociogram will be treated as confidential. Guidelines and information will be provided in accessible formats appropriate to the age and ability of the participants. Due to the nature of the study being undertaken by their teacher, particular care will be taken to avoid perceptions of coercion and to minimize the power imbalance.
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