Essay on teaching and learning method around behaviour management focusing on a case study of a group of learners, based on an observed critical incident.

















Introduction
This essay will analyse a critical incident that was observed during my placement. Furthermore, this essay will use existing academic literature to explore how the critical incident relates to theories of teaching and education. A critical incident is an event that provokes thought and reflection. Although the term critical incident may suggest that it should be a serious event, it does not need to be. In fact, it can be an incident that others may not even notice, what matters is that you recognise the incident, and that it gives you cause to reflect on your own teaching practice. Even though phrase critical incident implies that what has happened is negative it does not have to be and can be a positive experience, which you believe can be incorporated into and improve your teaching practice. David Tripp states that ‘critical incidents are not things which exist independently of an observer and are awaiting discovery like gold nuggets or desert islands, but like all data critical incidents are created.’ (Tripp, 2011). Tripp also identifies that critical incidents are subjective ‘critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgement we make, and the basis of that judgement is the significance we attach to the meaning of the incident.’ (Tripp, 2011). This reinforces the idea that a critical incident can be whatever catches the attention of the observer, and that two people may see vastly different incidents in the same scenarios. The identification of critical incidents is an important part of a teacher's development, as the identification of critical incidents enables them to reflect on their own teaching by comparing how other teachers create or deal with those incidents. The class that I was observing when I identified my critical incident was a year 9 history class. Two pupils were talking during the lesson, and this was causing disruption for the rest of the class. The teacher intervened to stop the two pupils talking and this prevented further disruption to the lesson and allowed the teacher to continue teaching effectively. 
Literature review
Behaviour management is a key aspect of teaching, and it is one of the principal areas of concern for new teachers. Ronald Martella writes that ‘behaviour management has been and still is the chief concern of educators across the country........ difficulty managing student behaviour is cited as a factor associated with teacher burnout and dissatisfaction.’ (Martella, Marchant-Martella, 2015). Indeed, Susanne E. Mckinney highlights the significant percentage of teachers leaving the profession, ‘50 percent of urban teachers leave the profession within the first five years of their career, citing behaviour problems and management as factors influencing their decision to leave. In some urban districts, this turnover period can be as short as three years.’ (Mckinney, Ford, Tomovic, 2010). This indicates that good behaviour management is vital to being a successful teacher, as many find it too difficult and therefore decide to leave teaching altogether. In addition, it is not only teachers who are affected if there is poor behaviour management in a classroom, students and their learning are also detrimentally affected. ‘When students misbehave, they learn less and keep and keep their peers from learning. Classroom behaviour problems take up teachers’ time and disrupt the classroom and the school.’ (Martella, Marchant-Martella, 2015). As a result of this importance to both teachers and pupils a great deal has been written about behaviour management. 
While the image that comes to mind when talking about controlling a classroom is how to deal with major incidents of misbehaviour like fighting and the like, most of the misbehaviour in a classroom is relatively minor but must be dealt with before it escalates. Tom Bennet writes that ‘Low level disruption is what teachers face most of all, and most often........the reality of the job is a playful brook (not a torrent) of niggly, annoying behaviours that will wear you down in a thousand cuts.’ (Bennet, 2010). This is why it is so important to recognise and deal with low level disruption before it escalates into something bigger. Bennet points this out ‘Low level disruption appears, in isolation, like nothing at all. It is hardly worth even mentioning........ But when you combine the cumulative effects of all those tiny, persistent little goblins chattering away around you, it all adds up to an ocean of misery, a long night of the soul that stretches out forever. Low level disruption is the kryptonite for the well-planned lesson.’ (Tom Bennet, 2010 p21). Nicola Morgan believes that maintaining a good relationship with your students is vital for good behaviour management. Morgan says that ‘The teacher’s skill in managing their class depends on the quality of their relationship with the children. It is essential to start with a new class in the right way by building positive and respectful relationships from the outset. A teacher must build up trust and friendship with the children as this establishes the basis for behavioural management and change.’ (Morgan, 2009). Ramon Lewis seems to support the idea that building positive relationships is important he says that teachers should try ‘building a quality relationship with the more difficult pupils (e.g., seeking their help, watching them be competent at lunchtime).’ (Lewis, 2009). Lewis also says that teachers should be ‘talking to pupils who are isolated, or exited from class, rather than having another staff member talk with them.’ (Lewis, 2009). Jordan Yassine also points out that good teacher-student relationships is important to behaviour management, ‘student teacher relationship (STR), or relationship building, is a simple and effective antecedent strategy for shaping student behaviour. Research has demonstrated that student problem behaviours can be reduced and overall classroom climate enhanced when a focus is placed on increasing positive student-teacher relationships.’ (Yassine, Topton-Fisler, Katic, 2020).  This building of relationships fits with the attachment theory of classroom management. This is beneficial as it allows teachers to ‘Form warm and supportive relationships with and among their students; Help their students understand the reasons behind classroom rules and expectations.’ (Watson, 2018). This would indicate that an approach to behaviour management that is based on attachment theory leads to the formation of positive relationships between the teacher and their students, which improves behaviour. However, there are those who prefer other methods of classroom and behaviour management assertive discipline is also put forward was the best way to control behaviour. Ronald Martella points to five key aspects of this method. These are ‘First, teachers must acknowledge that they can and do effect student behaviour. Second, teachers must learn to display an assertive response style, which is the most effective response style they can have. Third, teachers must make a discipline plan that contains good rules and clear, effective consequences. Fourth, teachers must provide student instruction on the discipline plan. Finally, teachers should instruct students on how to behave responsibly.’ (Martella, Marchant-Martella, 2015). Martella also references how other academics recognise how to implement assertive discipline. ‘Malmgren et al. (2005) summarized the four main components of the model. First, teachers should develop a set of classroom rules. Second, teachers should determine a set of positive consequences for following the rules. Third, teachers should establish a set of negative consequences for not following the rules. Finally, teachers should implement the model with the students.’ (Martella, Marchand-Martella, 2015). This indicates that teachers should set out their expectations for the behaviour of their students early. This gives students an understanding of what is required of them by the teacher and informs them of the consequences should they overstep the mark. 
Randi Stone supports a harsher form of discipline. Stone writes that ‘The fact of the matter is that educating the young cannot be done in a democratic environment because true participation and shared decision making will prevent teachers from fulfilling their proper role. Most students also lack the maturity, knowledge and skills that would be needed to create a democracy. Schools must be places where students can participate, but they cannot be places where everyone participates equally.’ (Randi Stone, 2005). This suggests that teachers should take control of the classroom and not discuss rules with the students, just make clear what is expected and deal swiftly and firmly with anyone who steps out of line. However, Jerome Freiberg is opposed to harsh discipline writing that ‘Too often, classroom management systems built on trust and support in the early grades are replaced with compliance and obedience systems in the latter grades.’ (Freiberg, 1996). Although written almost 30 years ago Freiberg's sentiment that too often obedience is prioritised over trust and support does still ring true in some schools, although many now prefer a more sympathetic approach to behaviour and classroom management. Restorative classroom discipline is one such approach ‘restorative school practices signify a rejection of punishment and retribution as educational responses to challenging behaviour and conflict..........the primary aim of restorative practice is the development of positive relationships and peaceful resolution of conflict for teachers and students.’ (Meyer, Evans, 2012).
Case study
The critical incident that I will be using in my case study occurred during the first week of my placement when I was observing a year 9 history class. To provide a bit of general context 24.7% of the pupils of this school are eligible for free school meals, which is 4.3% above the national average. 24.7% of the pupils have additional learning needs which is 8.1% above the national average. It was a mixed abilities class, meaning that there was a range of abilities and levels of behaviour. There were two pupils at the front of the class who were talking, and this was causing disruption for the rest of the class. The teacher initially went over to the two pupils and asked them to stop talking. This caused them to stop for a brief period before they began talking again. The teacher then went over to the two pupils and warned them that if they continued to talk then she would be forced to separate them. This made it plain to the students what would be the end result if they continued to talk, and that the decision was up to them, stop talking and continue sitting where they were or talk and be moved. Consistency is also a very important aspect of behaviour management, so it was good to see that when two other pupils were talking later on in the lesson the teacher applied the same disciplinary process as earlier in the lesson. This creates a level of fairness, with each pupil knowing that they will be treated equally and are therefore more likely to accept being disciplined. This consistent behaviour management also reduces the chances that pupils will feel victimised by the teacher. Consistency is important ‘Consistency Management and Cooperative Discipline has two distinct elements: consistency and cooperation. Both elements create a sense of belonging on the part of both students and staff.’ (Freiberg, Lamb 2009). It was clear to see during the lesson that the teacher had a good relationship with her pupils and had been teaching them for some time. The teacher also had a poster of the classroom rules on the wall as well as the disciplinary process, such as warnings and sanctions. Furthermore, the teacher informed me that she had gone through the classroom rules, her expectation of the students and the disciplinary process with the class at the start of the year. This would indicate that the teacher was following the assertive discipline method as the rules were set and the students knew what would happen if they broke them. Moreover, it was clear to see how the fact that the teacher had made an effort to get to know the students which meant that they had a level of respect for her and were more willing to listen to her. The also seems to be to some degree a level of restorative practice, there was not an emphasis on retribution and punishment. Instead, the teacher seemed to give her students a couple of chances to correct their behaviour once she had told them to stop, rather than immediately escalating the situation with punishment. However, there was the possibility of punishment and sanctions if after being warned that their behaviour was not acceptable, they continued to misbehave.  Even then the sanction was relatively minor, only to be moved to a different seat in the classroom for that lesson. Although it must be said that there were further increasingly serious sanctions that could be imposed if the students continued to misbehave and disrupted the lesson.


Teaching and learning methods
When first joining a school, it is important to find out what their behaviour policy is and what behaviour management methods are applied in that school. This is vital as if you chose to implement sanctions then it is important to know what are available to you, for example a school may not allow a teacher to give students after school detention therefore you would have to issue a different sanction. It is also important to know what methods of behaviour management are used in the school, as there may be a whole school approach and if you apply a different approach then this not only likely to prove ineffective but will probably cause disruption to other staff as well as the students, as you will be treating them differently to how they are treated by the rest of the staff. 
It seems evident that there should always be some form of punishment in a school, that is available to a teacher to be employed if necessary. The severity of these punishments can be relatively minor such as sanction points or a lunch time detention and escalate to exclusion and beyond. It is how often the teacher choses to use those sanctions that is important. Is it their go to way of dealing with misbehaviour, or do they attempt to deal with misbehaviour in another way and use those sanctions as a last resort. 
There are people such as Tom Bennett who believe that it is important to remain disciplined and deal firmly with misbehaviour, ‘Some common behaviour myths: Teacher authority is oppressive, because everyone is equally important. Everyone is important, it’s true. But this aphorism is usually mangled to mean ‘It’s wrong to tell children what to do.’ But the teacher needs to be the authority in the room...... Kids need love not boundaries. They need both. Boundaries without love is tyranny but love without boundaries is indulgence.’ (Bennett, 2020). This would suggest that there needs to be clear boundaries and rules set out for the pupil. This provides them with guidance to follow, and understanding of what is required of them. This form of behaviour management with strict boundaries and sanctions for breaking them may prove move affective in controlling classes that are prone to misbehaviour and disorder. In classes where there is good mainly good behaviour it may have little to no affect as there less likely to be the need to impose sanctions and punishments on students in those classes. 
There are alternatives to the more draconian forms of behaviour management, 'One alternative to exclusionary discipline that has gained popularity in urban districts is the use of restorative practice. Restorative practice promotes a non-punitive approach to classroom management and school discipline.  Under this approach, school proactively build a positive campus climate to prevent misbehaviour by cultivating strong relationships between and among students and educators. When misbehaviour does occur, restorative practice privileges allowing students to repair harm caused by misbehaviour over punishment’ (Dhaliwal, Daramola, Alonso, Marsh, 2021). This would suggest that restorative practice places more reasonability on the students to manage their own behaviour and that of their fellow students. While this sense of responsibility maybe useful for their development, helping them to see the difference between right and wrong. This well therefore aid them in becoming more ethically informed citizens. This would in theory create an ethos of good behaviour throughout the school and would create a positive inclusive school atmosphere rather than an atmosphere built on the students fear of being punished by their teachers. However, this approach may prove difficult to implement in some schools and classes where behaviour is a serious problem as a large number of students may refuse to cooperate, setting a bad example to the rest of the students. That is why having some form of punishment that can used by teachers to maintain control of and order in the classroom. 
[bookmark: _Int_375nni36]The timing of when students are informed about how they are expected to behave is also important. Tom Bennett points this out, ‘Proactive: Creating an environment where students know how they are expected to behave in advance of them having to do so; where they perfectly understanding the behaviours you want from them, how to do them, and why they are important. Reactive; Responding to student behaviour when it happens so they understand f what they did was correct, and how to correct it if it was not. Providing external stimuli after the event.’ (Bennett, 2020). This would suggest that the two approaches are separate, however it would seem logical to use both of them in tandem with which ever approach to behaviour management you or your school have chosen. By having your rules and expectations clearly explained and to the students and likely having a copy of the rules up in your classroom for them to see. The students know what behaviour is required of them in class and have cannot argue with the sanctions when they have been found to have been misbehaving. This can then be combined with the reactionary approach by praising and sometimes rewarding good behaviour and putting a stop to bad behaviour and in some cases punishing those who were misbehaving. 
Discussion 
 There are different ways to manage a class and control behaviour. There is no one perfect way to do it. Different strategies work for different teachers. No teacher is the same therefore all will have different ways of teaching and of turning theory into practice. It is important to understand that while the teacher you have observed may look like a natural, they were once student teachers to and were trying to discover what ways of teaching work for them. When the critical incident I observed occurred it was dealt with effectively by the teacher. The fact that the teacher already had an established relationship with the class helped her to deal with any misbehaviour. This relationship only comes with time and does require effort on the part of the teacher, but it was clear to see that this had a positive impact on the teacher's ability to deal with the incident. I understand that as a student teacher I will not initially have the same relationship with the students as their teacher will as I will be new to them, but this should develop over time. It is very important to be consistent when dealing with a class. If you are not consistent then this creates a sense that you, the teacher, have favourites and do not treat people equally. This means that the pupils are less likely to listen to you and unlikely to except your discipline likely leading to further escalation and increased disruption to the class. Furthermore, this ill-feeling that the class has towards the teacher can then continue to affect the class for the rest of the year. This building of relationships between teacher and pupils is a key part of the restorative discipline approach. Indeed, Luanna Meyer and Ian Evans state that ‘Restorative discipline reflects a whole school ethos encompassing principles and practices to support peace-making and conflict resolution through healing damaged relationships and making amends where harm has been done while preserving the dignity of everyone.’ (Meyer, Evans, 2012). While as previously stated it is important to be consistent when dealing with a class, there are times when it is impossible, or it may to the detriment of pupils. It would be unfair to hold some students, say those with disabilities, to the same standards as the rest of the class. Tom Bennett categorises misbehaviour into 3 separate categories. One of these being ‘Behaviour they cannot chose to perform. A good example of this would be a student with Tourette syndrome who often finds it impossible to restrain their verbal tics spilling over into e.g. profanity or inappropriate comments.’ (Bennet, 2020). Another good example being students who are suffering serious problems at home, ‘I once taught a student who behave terribly on Friday afternoons only, resulting (without exception) in a detention on that day. And then we discovered his father, with whom he spent the weekends battered him. His misbehaviour was a way to delay that, even for an hour.’ (Bennet, 2020). In these situations, and ones like them it would be wrong to treat those students the same as the rest of the pupils in the class. In fact, it would likely lead to those pupils feeling isolated from their classmates. However, it is likely that the school will have systems and procedures in place to help students with disabilities. Furthermore, in the second case hopefully after word spread of what happened to the child it would be dealt with by the safeguarding team and others, hopefully then to allow the student to get back to normal school life. However, it must be said that when they returned to lessons, they would need to be treated with care and given time to settle back in. But this clearly demonstrates the need to build a relationship with their students, to gain an understanding about them and to use that information to tailor your approach to behaviour management so it positively impacts them. 
Conclusion and recommendations 
In conclusion there are a multitude of ways to manage behaviour in a classroom. There is no one right way to manage pupil behaviour, different ways work for different teachers. In some cases, it may be that a combination of theories is the best approach. Ultimately it seems that it is a case of trial and error to discover what way of managing behaviour in the classroom best suits you as a teacher. Sometimes you may need to adapt your style to suit the needs of different classes. It is vital that you as a teacher learn to manage behaviour in a classroom, as if you cannot do this then you cannot teach, and the students cannot learn. Of course, it will take time and you are not likely to get it right straight away, but it is important to understand that even experienced teachers make mistakes so use it as a learning experience and don’t be disheartened. It does seem that building a relationship with you students will also have a positive impact on your ability to manage behaviour in that class. At the very least a teacher should attempt to find out as much as they can about their students, especially those who misbehave the most as this may inform the teacher as to why that student is misbehaving and then allow the teacher to deal with that. Thereby stopping it being a problem that leads the student to misbehave in class. Indeed, in my opinion restorative practice seems to be the best form of behaviour management as it is less confrontational and puts an emphasis on the students recognising their behaviour is wrong and learning from that. It also encourages other students to attempt to change their disruptive classmate's behaviour by pointing out to them what is right and wrong. This aligns it with one of the four purposes. All that having been said there must still be sanction in place. This provides a kind of safety net for the teacher if the pupils do not cooperate, and the restorative practice method is unsuccessful in changing their behaviour. However, sanctions and punishments should not be the first port of call for a teacher as, while sanctions do prove there is a consequence to misbehaviour, excessive use of them will only alienate you from the class. This will foster resentment and likely lead to greater behaviour issues than before. 
Word count: 4043
Reference list 
Bennet T. (2020), Running the Room: the teacher’s guide to behaviour. Woodbridge: John Catt educational, Limited. 
Bennett T. (2010), The behaviour guru: behaviour management solutions for teachers, London: Continuum International Publishing Group. 
Dhaliwal, T.K et al, (2023) ‘Educators' Beliefs and Perceptions of Implementing Restorative Practice’ Education and urban society, 55(1), pp88-118.
Freiberg J.H, (1996) ‘From tourists to citizens in the classroom. (Creating a Climate for Learning)’, Association for Supervision and Curriculum Development; Educational Leadership, 54 (1), p.32. 
Freiberg J.H, Lamb S.M, (2009) ‘Dimensions of Person-Centred Classroom management’, Theory into practice 48. (2) pp.99-105.
Lewis R. (2009), Understanding pupil behaviour: classroom management techniques for teachers, Oxfordshire: Routledge. 
Martella R.C, (2012) Comprehensive behaviour management individualized, classroom and schoolwide approaches, 2nd ed, London: SAGE publications.
Martella R.C, Marchant-Martella N.E. (2015) ‘Improving Classroom Behaviour Through Effective Instruction: An Illustrative Program Example Using “SRA FLEX Literacy”’, Education and treatment of children, 38. (2), pp.241-271. 
[bookmark: _Int_ElZyet1G]Mckinney S.E, Ford D, Tomovic C, (2010) ‘The Impact of Star Teacher Characteristics on Teacher Selection and Retention in Urban High Poverty Schools: A Qualitative Analysis’, Education and Urban Society, 40. (1).
Meyer L, and Evans I, (2012) The Teachers guide to Restorative Classroom Discipline. Thousand Oaks, SAGE Publications. 
Morgan N.S, (2012) Quick, easy and effective behaviour management ideas or the classroom, London: Jessica Kingsley. 
Stone R, (2005) Best classroom management practices for reaching all learners: what award winning, Thousand Oaks, Corwin.
Tripp D, (2011) Critical incidents in teaching: developing professional judgement, Oxfordshire: Routledge.
[bookmark: _Int_qQ0MkrvM]Watson M, (2018), Learning to Trust: Attachment Theory and Classroom Management 2nd edn, New York: Oxford University Press. 
Yassine J, Tipton-Fisler L, Katic B, (2020) ‘Building student-teacher relationships and improving behaviour-management for classroom teachers’, Support for learning, 35. (3), pp. 389-407.
