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Section 1 

The ability to be inclusive has become a critical component for successful and effective leadership. In early years there is a growing emphasis on an inclusive leadership style based on the proposition that effective leadership will mean an improved outcome to children’s care, learning and development. Murray (2013) supports the idea that early years provision is to demanding to be met by one individual, this suggests that each member of them are valuable, to a greater or lesser extent and all staff have a crucial part to play. Inclusive leadership means all leadership concerns involve all the practitioners not just one individual. Denee, (2022) describes leadership as a dynamic relationship located in a group of people, where the core meaning is to address adaptive challenges, and helping to create opportunities where leaders and collaborators work together for adaptive work.

In an early years setting inclusive leadership looks like developing a culture of teamwork where practitioners and managers work together to share their experiences and knowledge to achieve high quality standards and practice. (Ernie,2022). Ferdman et al (2019) adds the team need to identify their common goals so each individual has a clear vision of what they are aiming for. This requires reassessing and redefining previous provision. Inclusive leadership supports adaptive work needed to make collective decisions to facilitate change where leaders and practitioners feel empowered and each individual has a sense of belonging and will participate in ways that are safe and engaging where values are respected and treated with fairness. This is agreed with by Cartmel et al (2013) who supports the idea that inclusive leadership ensures each individual is treated with equity, and acknowledges and appreciates diversity and have the resources and support they need to achieve their full potential. 

Mistry et al (2012) also supports the importance of good leadership skill in early years suggesting of  an early years practitioner requires competence in leadership skills to facilitate their role successfully for many reasons including, working in partnerships with parents, dealing with conflict, working with multi-agencies, delivering the curriculum, making decisions and organising and planning the environment. Hallet, (2016) states to establish inclusion in the early years leaders need to be proactive at challenging and removing any barriers to inclusion such as stereotyping, to facilitate success for all children in the setting.

Leaders and practitioners need to act as positive role models as they welcome all individuals contributions and value the diverse range of perspectives and viewpoints from others, for a fairer and more equal society. Practitioners to provide a environment which is a safe space to learn about each other’s differences and similarities and to learn how we respect each other. (CPD Online College, 2021). 

The scenario discussed is about a three year old little girl called Rosie. Rosie lives with her mum Emma who is a single parent with full responsibility, when Rosie started daycare practitioners soon observed developmental delay, and Rosies showed low levels of wellbeing and demonstrates little interaction and involvement with others. Rosie settled in well however Rosie’s practitioner had concerns that Emma Rosie’s mother seemed very uncomfortable communicating with staff and Rosie’s practitioners. After getting in contact with Rosie’s health visitor with become aware of other multi-agencies were involved with concerns of Rosie’s and Emma’s wellbeing. Emma makes little effort to communicate with Rosie’s practitioners, and avoids getting into conversations with other parents. Emma comes across very shy and anxious, and can show defensive behaviour when ordered help or additional support. 



Following the scenario Rosie’s practitioner have invited Emma to a stay and play session, to Support a working partnership, Davis (2012) mentions that working in partnership with a parent is essential for meeting the needs of the child. By inviting parents to share as much information about themselves as possible to find out about their family and community culture, and in return it is effective to ask the parent what they expect from us as a setting this will enable to parent to feel valued by recognising they play a vital role. Furthermore, (Classen and Westbrook, 2020) portrays that effective communication with parents allows the practitioners to gain necessary knowledge about the child, and by working  collaboration between the setting and parents can be of assistance to a child’s development and support inclusive leadership. Lekh (2021) supports that working in collaboration with families is beneficial and creates positive outcomes for the child when implemented by an inclusive leader effectively. 

Being an inclusive leader involves knowing the needs of the child and the needs of the families to be able to reach out to other organisations to provide extra support if needed, however, there are barriers and challenges in working with partnership with families. (Gov.uk, 2020) According to (La placa and Corlyon, 2014) parents may lack knowledge of how to access services available to them, which could potentially create a barrier to inclusion. Cultural barriers have been identified Hunt, (2018) explains family beliefs, culture and language barriers can place challenges especially for parents or caregivers who have an inability to communicate in English and a lack of bilingual staff in the setting. Booysen (2014) mentions a barrier that staff do not automatically recognise different cultural attitudes towards how families bring up their children, or if parents are expected to take an interest in their child’s education. An inclusive leader needs to acknowledge how to facilitate methods of engagement, and find ways of successful engagement strategy to produce a user friendly system. Furthermore, (Negash and Gaza, 2022)  proclaim this can reinforce practitioners negative perceptions that parents are uninterested in building strong partnerships with the child’s key worker, Where this could not be the case as some parents would rarely question the authority of a practitioner. 

In this scenario Emma is reluctant to communicate with practitioners in the setting, (Eek-Karlsson and Emilson, 2021) believes by building a relationship it will enable the key worker to facilitate Emma and Rosie in the best way, Rosie’s key worker wants to establish a partnership where Emma can feel a sense of belonging when she enters the centre and part of a community where she can feel valued, safe and supported in the best possible way. Feeling a sense of belonging contributes to inner-wellbeing and security, which helps facilitate identity by allowing them to explore and choose their own activities. (Early years Matters, 2019).  

This will encourage a positive impact on Emmas and Rosies wellbeing, a stay and play session supports inclusive practice as including both Emma and Rosie demonstrates that the setting sees both child and parent as a equal, and the practitioner can engage with Rosie to learn her interests and needs. Demonstrating the practitioner respects Rosies interests and views supported by the UNCRC (no date) states children’s rights, looking at article 12 which states that every child has the right to express their views, feelings and wishes in all matters effecting them. (Davidson and Randhawa, 2022) further supports the right to a child having a voice and to share their values as it allows a child to find their own identity. Similarly Neaum, (2012) explains the importance of being inclusive towards the child being able to express themselves, a child with learning disabilities may often encounter challenges, it requires the practitioner to see what the invisible barriers are. If a child has learning difficulties or speech and language delay being unable to express feelings verbally can be a challenge, or a child might not have to ability to talk about their feelings because of their age. 



The role of an inclusive leader is to encourage children to express their feelings by role modelling, the practitioner can demonstrate different emotions and reactions to events, and coping strategies as well as saying thoughts out loud. (Hub, 2022). However, Nutbrown and Clough (2012) portrays that stress and anxiety can cause children lots of different coping mechanisms and people can have misperceptions and may label and child with bad behaviour for example, autistic people can experience meltdowns which is not bad behaviour. (Blackburn and Clough, 2012) suggested that labelling or stereotyping a child with learning difficulties  could potentially be a barrier in itself as the child might not be valued the same way or have their opinion listened to, while they are many different strategies where I child an communicate non verbally. 

An inclusive leader would create an environment where the voice of the child is heard and the  practitioner is empathic and supportive while establishing a positive relationship with them child, and let the child have the freedom to express themselves which also shows the child that you care about them and want to take their feelings into account.  (Early Years matters, 2022). Inclusive leaders working in partnership with the children has an positive effect on the child outcomes, as the children will feel empowered to have a say in their education and have the confidence to take ownership of their own learning. 

Rosie’s practitioner made a referral to the children’s speech and language therapy service, the service is available to help support families. The therapist will assess your child and then suggest advice and strategies relevant to the child’s skills and level of the needs of the child. (NHS Wales, 2022). Garforth (2009) believes with the right early interventions can be highly beneficial for children with speech, language and communication needs studies found that earlier a child receives support the better outcomes regarding speech and language abilities. 

During the stay and play session, Rosie’s key worker suggested to Emma about participating in a parent nurturing group, the programme is from family links believes they support parents in dealing with challenges that come with bringing up children. To programme promotes a happier family life which helps adults understand and manage their feelings and behaviours, and to enable adults to build positive and nurturing relationships with their children. The programme encourages an approach to relationships that gives adults and children a healthy start of their lives which contributes their learning. (Flying Start, 2022). 

Rosies practitioner feels the parent nurturing programme will empower Emma and give her the confidence to make new friendships, as Emma is very shy and believes people judge her for being a single parent on benefits. Emma shared her concerns with Rosie’s key worker about stigma she feels and how she worries that Rosie will follow in her footsteps of dealing with anxiety and no do well in school and get bullied for being poor. Lyndon, (2020) believes parents are more likely to be stressed and anxious living in poverty. Poverty is also a barrier to support an inclusive environment, settings in a high poverty area were reported with lower parent involvement. Simpson, (2013) believes this is due to the lack of educated parents who feel that their lack of skills stop them being involved. Hallet, (2016)  found that low-income families avoided services provided by the NSPCC out of fear they would be labelled child abusers, and families generally preferred services provided by voluntary organisations. 

Parent Network and family Caring Trust are widespread parent programmes in the UK, researched findings show that they are both accessed more by middle classed families larger more than families living in poverty. (Save the Children, 2019) states  a likely result would be that middle class families have more access to social networks and information services meanwhile, found that all parents would approach a citizens advice bureau, but parents from lower- society economists groups would be less likely to access government information or approach local council for help and advice. 

Rosie’s practitioner have made referrals with multiple-agencies to provide the best support to enable the best outcomes for Rosie.  believes working with other professionals is another aspect of facilitating an inclusive environment, stating that professionals working in collaboration with each other create change and make improvements. It’s vital for the practitioner to work with other agencies to get the best over of the child’s situation and have a coordinated approach to support the child. Sharing and collaborating between agencies it vital so that professionals can fully understand any risk a child might be exposed to. (NSPCC, 2019). However, in order for practitioners to work professionals effectively they need a high level of knowledge and understanding of their role of an inclusive leader. 

An inclusive leader requires the knowledge to facilitate an environment that supports families, communities and children to feel a sense of belonging in a setting. Studies show that a strong focus on inclusion improves teaching and learning for all young children, especially when leaders engage with the community and is involved in a collaborative way. (Childcare and education, 2021). An inclusive leader empowers members of the community and families as well as the children, being an inclusive setting is about practitioners having the willingness to connect with parents and families, how professionals and practitioners engage influences the outcomes for children and how practitioners engage with parents influences how well the children develop. (Family and Childcare trust, 2018). 

Rosie’s key worker has observed Rosie has low levels of engagement, Rosie’s key worker wants to establish a a trusting relationship to give Rosie confidence to explore the environment. Rosies observes children playing in different activities but do not join in without the key worker encouragement, mmm believes this could be learnt behaviour as Rosie’s mother Emma suffers with anxiety and is very shy and needs reassurance to engage with people, Emma do not have much family support as her mum was a single parent and have fallen out with her mother when she fell pregnant. 

The recent Covid pandemic has had unprecedented impact on the daily lives of families,  including Emma and Rosie, especially with the restrictions and lockdowns this made it very difficult for Emma to seek the support, services and groups didn’t offer help easily, an individual has to be more proactive at seeking help. A barrier for families that needed the help was long waiting lists for services, as services felt they were stretched running on minimum staff due to the pandemic. (Welsh Government, 2022). Emma shared with Rosie’s key worker that the pandemic led Emma to social isolation that affected Emma’s confidence and stopped Emma from seeking help sooner. (Mind, 2022) states people have spent even more time in their own space and now re establishing their place in society its become a challenge for individuals who have good mental health, but for those who suffer from anxiety reengaging can be more difficult. 

Emma could feel let down by the services available to her through covid-19, as she felt very alone mmm believes parents may have suffered psychological distress due to unstable financial circumstances, children could feel an emotional response to the pandemic of feelings of stress and worry, also feeling with lifestyle changes such as; sleeping patterns; physical activity and eating habits. All these changes put together have a negative effect on all aspects of a child’s development. Children routine changed during the lockdown children didn’t use as much social interaction with their friends or other family members. 




Section 2 

This section will be evaluating the inclusion of the new curriculum for funded non-maintained nursery settings, focusing on the developmental pathways looking closely at belonging. Policies and procedures are put in place to guide staff working in an early childcare setting, ensuring the safety and wellbeing of all people connected to the setting. When policies and procedures are well thought out and effectively implemented in practice they provide understanding and an agreement on how things should be done in the setting. (The hub, 2019). Baldock, Fitzgerald, and Kay (2013) supports that policies and procedures help maintain consistency and professionalism in an organisation and helps provide quality provision, and to reflect values and structure to an organisation. 

As stated by the welsh Government (2022) the development of the new curriculum for funded non-maintain nursery settings have been developed with the expertise of practitioners viewpoints to ensure the views of the experts from the field on child development and early education. The curriculum recognises five developmental pathways that are fundamental to the learning for children in the early years. Aldo us, Evans and Penney, (2022) believes that as the curriculum has been developed through a collaborative approach it supports a positive meaningful change to the curriculum, with the aim to empower practitioners and also the government is allowing for inclusive leadership to develop in the early years. 

One out of the five developmental pathways is belonging with the new curriculum aiming to be more inclusive, and to provide children with a deeper sense of belonging to build strong, secure relationships and to bring a positive feeling of connection with the home and the setting. The new curriculum states children need to see people like them represented in their setting, this suggests it is unlikely to be achievable as studies show a breakdown of staff in funded non-maintained settings show 83 percent are white British. The figures suggest that the ethnicity of the early years workforce is not fully representation of the wider population, which is a concern in relation to recruiting the most effective early years practitioners regardless or race or ethnicity. Questions need to be addressed however, there is not enough data to address the issues such as, why does the qualification profile of staff vary by ethnicity. The Government need to address the issues and find out why,  so strategies can be put into place to close to gap on the early years sector, allowing all section of the community to have the job opportunities. Collecting data on workforce ethnicity through a survey that happens annually of all early years settings and early years staff in schools, to be able to analyse staff qualifications and their job role. (Nursery World, 2022).






The welsh Government (2021) have development a recruitment plan, which focuses on what can be done to support increasing recruitment in the early years and education. Promoting a teaching career to individuals from ethnic minority communities to achieve a more diverse and representative workforce. A marketing strategy was development aimed towards ethnic minorities to develop communication, with more face to face interactions the government planned on seeking increased role in the advocacy services. 

 However, there is a cultural and social stigma related to women in the workforce. In 2009 efforts intensified to get more women to join the workforce, since studies have shown culture barriers to females and employment. Recent studies show evidence of how gender roles in relation to social and cultural restrictions placed on women which could be the main factor that hinder women’s participation in the workforce. (Bookings 2017). 

For the developmental pathways in supporting children to have established a sense of belonging the curriculum states children need to feel valued as a member of the community and to make positive connects with people, places and things. (Eek-Karlsson and Emilson, 2021) believes settings need an inclusive leader to understand what needs to happen to this to be achievable, attachments needs to be fostered between the families and educators to gain a sense of belonging it takes time and effort, practitioners need to build positive relationships and the families need to feel its sincere and that they are important and valued to the setting. 

Early years setting might have policy statements on inclusion, however it needs to be reflected in their recruitment. (Alexandra, 2010) recognises that settings can face barriers to facilitating an inclusive environment due to lack of quality practitioners and appropriate resources. The Welsh Government advised a plan of the childcare, play and early work forced plan to do more to change the perceptions about career in the sector and to ensure it is sector and to ensure it is an attractive career choice. The government wants to ensure that practitioners have high-quality training and appropriate qualifications to raise their standards of practice for each individual to reach their full potential. Also supporting leaders in all setting to reach  and aspire a level 5, the Welsh Government states they will support the sector by developing appropriate progressions routes for individuals to achieve and access these qualifications.  (Welsh government, 2017). 

High-quality practitioners is still an issues in the early years workforce, The new curriculum of funded non-maintained curriculum mentions that practitioners will receive opportunities for professional development to enable the practitioners to learn the new curriculum and how it is expected to be implemented in settings. (Welsh Government, 2022). 

(Friedman, Beckwith and Conroy, 2016) believes that the practitioners need to be knowledgeable about how to facilitate children in feeling a sense of  belonging, the curriculum states that a sense of belonging is enhanced by adults and the practitioners needs to provide consistent care and respect for each individual child, the setting should provide resources that are familiar which reflect my cultures and communities. (Cameron and Rieser, 2005) portrays the important as of settings not just providing a token of gesture when celebrating different cultures, but ensuring that cultural identities can been seen through the environment in every day provision. The home Connor should include multiple cooking utensils and cutlery for example, instead of providing a fork and a knife practitioners should also include chopsticks and items that are not just seen in a typical British kitchen. 


Section 3 

This section will discuss how resources will support an inclusive environment. Inclusive leadership is paramount to providing an environment that is of a high-quality. An inclusive leader needs to create an environment that supports inclusivenesses by providing resources that illustrate to families that everyone is welcome at their setting. Engaging in multicultural learning and providing an environment that supports children with additional learning needs or disabilities is part of being an inclusive setting. (Family, 2021). 

Children can be fascinated with things that are new (Thornton and Underwood, 2013)  believes that introducing different cultures is a positive opportunity for children to see how diverse the world is they live in. (Nutbrown and Clough, 2009)  portrays being culturally inclusive also prevents children from misunderstanding different cultures and while doing this, the practitioner can make every child feel included and find a sense of belonging. An inclusive leader acknowledges that children can learn in different ways well accepting new ideas and trying different teaching methods.

Tal, (2014) discusses that culture and inclusion should not be promoted in one activity it should be thought of in everything, providing a whole host of culture resources in continuous provision, showing that the setting values different cultures and supports children to broaden their understanding. When culture is included in daily provision it enables children to take pride in their cultural diverse setting and it fosters an inclusive Learning environment, settings should also consider how their equipment and activities can include children of all abilities. In the reading area books should be available in different languages and have books that explores different cultures across the world, also two families that are of the same sex couples allowing children to realise that not all families are the same. (Family Action, 2020). Similarly, (Vaggers and Wilmot, 2010) supports the use of culturally inclusive resources and adds that it opens up conversations about what cultures are represented in the community, and in the setting itself. 

Blandon, (2014) suggests practitioners need to be vigilant about their own practices as children role model learnt behaviour, if a person used language or practices that include harmful negative stereotypes it is not expectable. Practitioners are in the best position to help reduce negative cultural bias or stereotypes for the next generation, and to facilitate children in to seeing that diversity is something to celebrate practitioners need to make learning experiences fun and engaging. However, Petriwskyj (2010) suggests that inclusive leader is not about acts of tokenism, as tokenism can be problematic and don’t support an inclusive environment. Although practitioners think they are doing good celebrating a cultural event but this approach is ineffective for example, Children in a setting explore exotic foods and landscapes for one day only, and then return to normal provision and the one day of celebrations are over. This completely divides children from other cultures and strengthens the idea that a child’s own culture is normal, and other cultures maybe just a novelty and is foreign. 

Fredman et al (no date)  supports that culture brings communities together when an inclusive leader brings families into the setting to share how they celebrate they culture, by working in partnership with families inviting them into to give the children an authentic and rich experience. Aug, (2010)  further supports the benefits of a parent coming into the setting telling the children about their culture, making the information accurate and allowing the children to make connections  in a personal,  emotional way. 
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