2000844 – ECAD6007 Assignment 
“A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident”.

Introduction 
David Trip describes that a critical incident can come from almost anything that can happen in a classroom, they are not things to be found but they are regular events that can occur. It is how the incident is looked at that makes it a critical incident, (Trip, 2012, 8) that “a critical incident is an interpretation of the significance of an event.” Thomas (Farrell, 2008, 4) Farrell looks into the critical incidences reported by student teachers, eighteen student teachers each choose two incidences, he categorised them into 9 different categories of a range of incidences. These included class participation to attention spans. As members of the education profession it is our responsibility to understand a critical incident, David (Trip, 2012, 8-9) encourages professionals to look at the incident and examine what and why an incident has happened. Thomas (Farrell, 2008, 3) goes on from this and highlights the importance of reflecting on critical incidences for student teachers, he points out that studying these incidences can help better their understanding of the processes involved in the teaching practice. By reflecting on these incidences we can build upon it for the benefit of the professionals and those we teach. If a pattern can be seen then methods can be introduced to address these incidences. 
Observation 
The observations that will be discussed within this project was undertaken in a small school of 147 pupils in Rhondda Cynon Taff in Wales. The (Estyn, 2014, 1) report states that the percentage of free school meals has risen from __% in 2014 to 40%. This is higher than the national average which stands at 18%. Stephen (Gorard, 2012, 1012-1014) writes that on average free school meals pupils achieve lower standards than those who are not. In the last (Estyn, 2014, 4-7) report this school scored well across the board, with well-being scoring excellent. The school is made up of both singles year groups as well as mixed. The class the observation was undertaken is a Year 3/4 class. Throughout this project the school in question, along with the teacher and pupils will not be mentioned. In BERA’s Ethical Guidelines for Educational Research, guideline 40 states that “the confidential and anonymous treatment of participants’ date is considered the norm for the conduct of research.” (BERA, 2018, 21) So to comply with the guidelines set out by BERA no names well be discussed within the research.  
Methodology
There are many styles of methods that can be used for educational research, these include sampling, the use of surveys, checklists and written methods. Louis Cohen (2011, 217-374) explains the usefulness of different styles of educational research in Research Methods in Education chapter three. An example is time sampling, this is looking at the environment or a student every five minutes. This is beneficial in being able to see if there are patterns of particular behaviours. In regards to surveys Cohen explains that they are useful in gathering large scale results and its attractions lies with the fact that results can be backed up with a large amount of data. A downside of surveys is that results can be steered towards reinforcing what the researcher already knows. Also primary school children tend to give answers to please the researcher. A checklist method is pre-coded, this is looking at a group of results from testing or motional evaluations. As there is no access to class data this style of research is not favourable. 
I will be using a written method focusing on a case study. Due to the observation occurring during the pandemic, this makes a case study an ideal method as they can be completed in a short amount of time. Cohen (2011, 293) describes that a case study is able to show real life situations and that they are able to identify the cause and effect of a critical incident. Nisbet’s and Watt’s (quoted in Cohen, 2011, 293) highlight that a key weakness of using a case study is that the writer can be biased. Another limitation is that the observation is being completed by a student teacher who may not fully understand the process of the event. A case study best suits the outcomes of the observation as it allows “readers to understand how ideas and abstract principles can fit together” (Cohen, 2011, 289).  
In educational research you can conduct observations either being a participant or a non-participant. A non-participant role is not influencing the observation while a participant approach the observer holds an integral role within the environment (Papatheodorou, 2013, 74-76). The observation took a non-participant approach, that way the researcher could not influence the case study, however being a non-participant in a classroom is difficult as children are naturally inquisitive, asking questions and speaking to the researcher. 
Due to time restraints this research project will look at a key critical incident that has come from completing the observation. This is when the critical incident is paramount, Farrell (2008, 3) states that by studying a critical incident a trainee teacher can better understand the teaching process and recognise the next steps.

Four Purposes 
Graham Donaldson’s Successful Futures has introduced four purposes to be integrated in the 2020 curriculum. These are; ‘ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy, confident individuals.’ Donaldson’s idea behind the four purposes is to ensure young people are ready to learn for the rest of their lives (Donaldson, 2015, 31). Children today are being taught for jobs that are not yet invented, therefore it is important that children are adaptable. However it is argued that the traditional subjects will be overshadowed by the four purposes (Taylor, 2020, 178), and it is difficult to assess the development of the four purposes on the learner (Titley, 2020, 313).
During the observation day four observation sheets and four critical incident sheets were completed, these can be found in the appendices. From the four observations there will be a focus on observation two along with the second critical incident identification record. The critical incident I have chosen to look into at greater depth focuses on a child with additional learning needs and attention deficit hyperactivity disorder. At the start of the lesson child X was fidgeting on the carpet. At the end of the introduction the teacher sent the children to their tables to complete their maths work. The tables were split into different ability groups and the work was differentiated between the tables. When child X went to the table the teacher reminded them that they could have a reinforcement at the end of the morning if they kept focus on the tasks. The extension task that was given to child X and their table was a hands on counting activity, this allowed child X to move and not stay in her chair. 
The teacher used positive reinforcement to help motivate child X to complete their work. The teacher acknowledged the interests of Child X giving them the motivation and the drive to complete their work to a good standard.  This links well to Donaldson’s purpose of ‘healthy, confident individuals’ (Donaldson, 2015, 31). As it allows child X to build relationships and ‘have the skills to manage everyday life as independently as they can’ (Donaldson, 2015, 31), understanding the importance of following instructions and completing tasks. Secondly the critical incident shows the importance of using differentiation to encourage ‘ambitious, capable learners’ (Donaldson, 2015, 31). This was highlighted by the teacher who successfully engaged Child X in a mathematics task. Child X was able to ‘enjoy problem solving’ (Donaldson, 2015, 31) as the task was at a level that suited their stage but was also stimulating enough that they were able to ‘seek and enjoy challenging work’ (Donaldson, 2015, 31). By giving work that is too difficult for the individuals it would be a detriment to their learning as they would not see learning as enjoyable and achievable.
Literature Review 
Reinforcement 
The critical incident shows the teacher using reinforcement to help child X stay on task and complete their work. The teacher uses a tangible reward for Child X carrying out what has been asked of them. However there is competing research on how effective it is using a reward is to better learning. Elitsa (Petrova, 2017, 9) conducted a study in an environmental setting, surveys were given to professionals who had begun teaching over the last few years at the time of the study. The graph in appendix 1 shows overwhelmingly that professionals believe that rewards can lead to better results. On the other hand Alfie Kong (quoted in Pound, 2011, 95) argues that the reinforcement can have a negative impact, he states that in many cases the results in the tasks are poorer by students who have a reward to gain than those who do not. That reinforcement in such a manner is counterproductive to its end goal. This can be argued that the main form of reinforcement in mainstream schools are for those who struggle to stay on track, so being able to complete the work alone is a challenge. 
 Reinforcement is closely linked with the behaviourism theory, also known as learning theory. The two main figures behind behaviourism is Ivan Pavlov and Burrhus Skinner. The early idea of reinforcement came from Pavlov his theory of classical conditioning, the process of a creating a connection between a stimulus and a response, so the response would be conditioned (Bates, 2016, 31). Pavlov’s theory greatly influences the theories of Watson and Skinner (Jarius, 2017, 322). Skinner took this expanded it into operant conditioning, which is the method of applying either positive or negative reinforcement after a behaviour. Giving rewards for keeping to the rules and having negative impacts for breaking them (Pound, 2006, 43-44). Although Carl Rogers (quoted in Pound, 2011, 83) rejects behaviourism ideas as it doesn’t take human motives and feelings into account. That the use of reinforcement is simply training particular behaviours rather than modelling the child for a successful future. However in the situation of the critical incident the behaviour that is being trained is understanding that tasks that are set needs to be completed, this behaviour will be imperative for later life. 
The style of reinforcement in the critical incident is celebrating the good rather than punishing the bad, putting reinforcement in place to model good behaviour. Jessica (Hardy, 2020, 95) states that this behaviour model is effective in keeping children on task as well as tackling challenging behaviour. John (Maag, 2001, 173) agrees with this idea and goes on to say that removing pupils that misbehave can create a more pleasant classroom however it does little to encourage appropriate behaviour. If pupils continually get removed from the class or are criticised it can have a negative impact on their emotional well-being. Looking forward to Donaldson’s four purposes in the 2020 curriculum for Wales this is a very important idea. Building upon the idea of creating ‘healthy, confident individuals.’ 
Positive reinforcement and punishment are closely linked, usually if a teacher uses reinforcement they tend to also use punishments (Kong, 1993, 51). John (Magg, 2001, 177) believes that a mild form of punishment such as verbal warning towards a child’s actions or removing them from the setting does work in controlling most behaviours. Even if this does work with many pupils it is with the minority that we need to look at, referring to the chosen critical incident child X has ALN and ADHD and reinforcement is more effective. Verbal criticism can have a negative impact on certain children, shaming children can ‘paralysis thinking and therefore affect their ability to learn’ (Bomber, 2018, 53). Even if verbal criticism can work on some children it must be used carefully as it can leave lasting negative effects if used in the wring situation. Punishments tend to occur in schools when the teacher has lost control in the classroom, and they do not know how to effectively control a classroom (Vargas, 2013, 273). Sometimes in the classroom it is simpler and easier to punish behaviours over complex reinforcement that the majority of children do not need to have in place. Michael (Nelson, 2020, 116) states that if teachers focus on the positives rather than negative experiences it creates a better school environment, again helping to create ‘healthy, confident individuals.’ 
Differentiation 
Differentiation is vital in ensuring that all students can succeed and it is also useful in managing behaviours in the classroom.  Differentiation is a key tool in working towards the correct levels of pupils, their learning preferences and what they are interested in. Carol (Tomlinson, 2014, 16) expands on the importance of differentiation as all students are different, some require extra help whereas some do not. That some children will better remember what was taught the previous year whereas some will struggle to retain the knowledge. This links to the idea Piaget’s theory and stages of cognitive development, he states that ‘people react differently to learners according to their stage of cognitive development’ (Bates, 2016, 48).  Teachers need at adapt the levels of work to the learner, showing differentiation is important. This then evolves to the theories of Bruner and Ausubel, whom both belong to the constructivist family. Their theories are the discovery learning and subsumption theory respectively. They both agree that all learners are capable of learning as long as it is in a structured way that suits their stage of development. Where they disagree is in the amount of structure and who shapes the learning. Ausubel theory is when the teacher tells them what they are going to learn whereas Bruner believes that the learners should have more control over what is taught (Bates, 2016, 52-53). Nevertheless they both agree that all learners have the capacity to learn if work is presented at their level. 
Tomlinson also shares that some students require differentiation to develop their self-confidence (Tomlinson, 2014, 16). Being able to complete the work that is set at their level, rather than work that is either above them or below them will make them feeling like they have accomplished something. It is just as important to challenge more capable learners, Daniela (Martinek, 2016, 729-731) suggests that differentiation is a tool to achieve this. That learners can have the natural desire to learn new things and teachers must encourage this. Through differentiation teachers are able to challenge higher learners and encourage a thirst for learning, if work is too easy then the drive for the learner to challenge themselves will be lost. 
Differentiation also links to Humanistic school of learning as well as the constructivist school. Figure 2 shows Maslow’s Hierarchy of Needs (Pichere, 2015, 8), this shows that for learners to achieve ‘personal accomplishment’ the there are other steps that need to be fulfilled. These include security and esteem, for learners to achieve these steps they must be able to feel comfortable and be able to complete their work. Differentiation can play a key role here, by giving work suitable to the levels of the learners it can help them achieve Maslow’s hierarchy and thus becoming capable lifelong learners. John Holt (Holt, 1990, 166) expresses that if teachers ask children to complete work that they cannot do they become afraid, and spend their time trying to avoid what is asked of them. They will not use their time to develop their learning. By asking them to do what they cannot understand it makes them feel stupid and devalues their self-worth.
By using differentiation in the classroom the teacher is able to better manage the classroom, if work is too hard and children cannot complete it or too easy and they finish the work too quickly then their participation in the lesson will falter and behaviour could become problematic because of this. Fiona (Shelton, 2008, 53) discusses the use of differentiation in helping manage behaviour, although focusing on children with special needs. She tells that to ensure positive behaviour in the classroom the teacher must differentiate work to their level to make sure the can achieve. This principle holds for both students with special needs and mainstream, if work is set to their level and work and be accomplished it can help with these children acting out. Bill Rodgers highlights that teachers have control over ‘the way we cater, and teach, for mixed abilities and differentiation’ (Rodgers, 2012, 293). Differentiation is vital in being able to control children in the classroom and keep them on task.  
Reflection/evaluation & next steps 
	When looking at the critical incident observed the key points to take away, these being the use of positive reinforcement and using differentiation in the classroom for different levels of ability. Brookfield states that to put what is seen in a critical incident we must look through not only the ‘lenses’ of the learner and teacher but also the educational literature (Brookfield, 2002, 32). So these must work in tandem if we are to move forward. The evidence behind not using positive reinforcement is greatly outweighed by using it, and it does help keep children on task and complete them. During the critical incident the reinforcement came at the end of the morning before lunch for completing work from the whole morning. Sometimes issues can arise by giving reinforcement at the end of the session. Reinforcement should happen right after the desired behaviour to have the desired effect (Kennedy, 2008, 211-212). Looking through the lens of the learner this is important as the reinforcement needs to come right after the desired behaviour as that is that the learner will associate the reinforcement with. 
During the observation when child X was told about their reward for completing their work it was only done verbally, Marcia (Broden, 1970, 341-342) suggests that rewards charts are important in using positive reinforcement and that it gives clear expectations for what is expected in the classroom. Instead of telling students of what is expected of them, which can be forgotten or misunderstood, having it written on a chart does not leave room for miscommunication. A reward chart helps in seeing where the child is in achieving their goal. In my practice once I see the targets each child have been meeting on a regular bases it will allow the opportunity to move forward with the child and begin working on what comes next. Looking Brookfield’s lenses, this time with the teacher having a reward chart will enable identifying if there are any triggers for the child, if there are certain lessons, times of the day or activities that the child struggles with. Being aware of certain triggers for a child will be able to help that child moving forward. 
While researching the importance of reinforcement it became clear that it was not just about children being rewarded with tangible items, such as going on an iPad or having free choice, but verbal acknowledgement the good behaviours in the classroom. Christina (Kennedy, 2008, 212-213) proposes that verbal praise of often enough to maintain classroom behaviours at an appropriate level. The use of verbal praise should come immediately and be frequent, Kennedy highlights that praise to criticism feedback to students should come at a 4:1 ratio. Taking this forward into my own teaching practice, it is clear that positive verbal feedback improves the pupil’s self-worth. I believe it will help in addressing one of Donaldson’s four purposes, creating; healthy, confident individuals. I am in agreement with the literature that ‘the ultimate goal of behavioural control is to select policies that maximize reward and minimize punishment’ (Guitart-Masip, 2014, 956).  
The critical incident also showed the importance of differentiation in the classroom. Using differentiation in the classroom is vital for the confidence of the students as well as aiding in classroom management. Though research it became clear that using differentiation in the classroom is vital to ensure all student access the best learning environment. Throughout my teaching practice I want to use differentiation effectively. Educational Literature on differentiation expresses that a teacher can act as ‘orchestrator of the learning process’ (Valiande, 2011, 170) and can develop the mind of those they teach, the importance blending the input of the topic or tasks to best suit the learner. Going forward I want to be able to differentiate students work to their interests, learning style and most importantly their level. To enable students to succeed the work must be attainable but challenging.  
[bookmark: _GoBack]It also became evident that differentiation plays a part in building self-confidence, which was something I didn’t notice during the observation but after research I have begun to notice the practice happening in class since. By giving students work that they are able to complete it can help to build their confidence, and giving them self-belief in moving forward in their learning. By looking through the ‘lenses’ of the learner, differentiation can become more important for those who have a poor home life That continually succeeding through their school work can help to offset the disappointments they have in their home life (Tomlinson, 2014, 16). In future teaching I want to use differentiation to ensure the children have self-confidence and believe in themselves, and help to create ‘healthy, confident individuals’. 
Conclusion 
In order to critical evaluate an incident in the classroom I undertook an observation. Due to the observation being conducted over a smaller amount of time than normal using a case study as the research methodology was the clear winner. The case study approach was the clear choice not only because it could be completed in a smaller amount of time but also as it allow can be used to take real time situations and enable the chance to build on them after the event. The case study method gave the chance to identify the cause and effect of a critical incident to focus on during the review of what happened (Cohen, 2011, 293). When looking at the critical incident it gave me two key points to reflect on the next steps for the teaching practice and its impact on the learner. 
Throughout the research it became apparent how it links with the professional standards for teaching. One very clear link is that within the pedagogy section is the importance on differentiation the use of differentiation can directly impact the learning outcomes and well-being. Collaboration is highlighted in the professional standards as well as conducting an observation and enabling improvement, using the approaches seen and then building upon them is vital to reach these standards. Professional learning is a big part of the teaching standards, it includes using research to better ones practice as well as continuing professional learning, which was a key factor in critical analyse. By looking at the literature and evaluating the use of different practices and understanding what can best be used within the classroom shows innovation.
The two main points were the use of positive reinforcement in completing of the task and how differentiation is used to help keep the learner focused. They looking at the literature around both of these areas it gave a greater understanding of their impacts to the teaching practice. Understanding the use of positive and negative reinforcement verbally, and how both can have a place in the classroom but verbal criticism need to be used carefully. However for me the most important part from this review came with the idea that effective behaviour management should maximise reward and have a lesser amount of punishment’ (Guitart-Masip, 2014, 956), which I will take with me going forward. The literature gave understanding that differentiation is more than just allowing all students being able to complete a piece of work. It is vital in classroom management and for me more importantly, building a healthy and confident individual. 

Appendices
Figure 1: comparison between the levels of agreement with the statement that motivation through reward leads to achieve better results / all studied groups of respondents. (from Petrova, E. (2017), The influence of positive reinforcements on motivation for education and training activities. Journal of Economic Development, Environment and People, 6 (3), pp. 6-15. Page 9.)
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Figure 2: Maslow’s Hierarchy of Needs. (Pichere, P. at el. (2015). Maslow’s Hierarchy of needs, Namur: Lemaitre Publishing. Page 8.)
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OBSERVATION / FIELD NOTES Observation 1 - Maths
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/9/2020 (AM)   year 3/4 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Maths lesson – fact familys.   
· First lesson on given topic.    
· Indoor, weather was heavy rain.    
· Mixed ability range in class given it is a split year group. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Speaking to the teacher before the children came into the classroom she informed me that the class was a very bubbly and the children in the class get along with each other. The vibe of the classroom was it was rather chatty and open, with children not being afraid to talk to one another and express ideas. Children seemed to be in a happy mood. 

When I came into the class the introduction had started and they were playing a times table game, all of the chrildren seemed ingaged. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was to be able to understand fact families with a given sum. The objectives were clearly stated at the start of the lesson and was written on the board during the lesson. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The lesson objectives were clearly spoken at the start of the lesson, and written on the whiteboard. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Five different tables that were placed in stages.    
· Teacher working closely with different tables at different times.    
· Small activities on tables for after they had finished the work i.e. table one had counting dinosaurs.    
· Main challenge was keeping chrildren on task as they were talking and getting distracted. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Went through question on the board before the start of the lesson.    
· Think, Pair, Share was used.    
· Used whiteboards to see if they understood. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One child was staying away from the Think, Pair, Share activity.      
Sat with an open book not engaging with the work.     
Using whiteboard for the chrildren to put answers to questions without worry of getting it wrong. 







OBSERVATION / FIELD NOTES Observation 2 – Maths 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/9/2020 (AM)   year 3/4 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Maths lesson – fact familys.   
· First lesson on given topic.    
· Indoor, weather was heavy rain.    
· Mixed ability range in class given it is a split year group. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Speaking to the teacher before the children came into the classroom she informed me that the class was a very bubbly and the children in the class get along with each other. The vibe of the classroom was it was rather chatty and open, with children not being afraid to talk to one another. Children seemed to be in a happy mood.
The chrildren in the class were happy to get on with the task set and express ideas. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Teacher clearly laid out the tasks to be complated. Teacher refered to the list of objectives to do throught out the lesson. The teacher gave verbal instructions to carry on with wirk during lesson. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The lesson objectives were clearly spoken at the start of the lesson, and written on the whiteboard.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Five different tables that were placed in stages.    
· Teacher working closely with different tables at different times.    
· Small activities on tables for after they had finished the work i.e. table one had counting dinosaurs.    
· A hands on activity for an ADHD and ASD group of chrildren. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Had questions to fill in during the task, after task went through the answers together and expalned again what the answers were. While doing the task the chrildren had whitebord to work out question. The teacher differentated the work between chrildren, some having sheets to wok off and some using text books. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A child moving around the classroom and finding excusses to be up from his desk.     
Chrildren were talking during task and having to keep them on target.  






OBSERVATION / FIELD NOTES Observation 3 – Exercise break  
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/9/2020 (AM)   year 3/4 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

As it was a rainy day the class was unable to go outside for break so did some exercises in the classroom. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Speaking to the teacher before the children came into the classroom she informed me that the class was a very bubbly and the children in the class get along with each other. The vibe of the classroom was it was rather chatty and open, with children not being afraid to talk to one another and express ideas. Children seemed to be in a happy mood. Chrildren were excited to do the indoor exercise.    


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

N/A



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

N/A



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

N/A



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

N/A



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A group of chrildren went out during the start of the lesson for their catchup session, when they came back in one child did ask out a little, was confronted by the teacher infront of the class, later the teacher did take him aside to take to him in private.        





OBSERVATION / FIELD NOTES obsrvation 4 – English 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/9/2020 (AM)   year 3/4

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· English lesson – describing characters from brother bear.  
· Second lesson on given topic.        
· Indoor, weather was heavy rain.    
· Mixed ability range in class given it is a split year group.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Speaking to the teacher before the children came into the classroom she informed me that the class was a very bubbly and the children in the class get along with each other. The vibe of the classroom was it was rather chatty and open, with children not being afraid to talk to one another. Children seemed to be in a happy mood.
Children were excited to look more into brother bear and began talking about what they saw last time. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher made it clear the aims of te lesson was to write words tht describe thier chosen character’s personality and descriptive words on how they look. 
Obectives were clearly shown on the board. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Classroom objectives clearly shown on board. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Five different tables that were placed in stages.    
· Teacher working closely with different tables at different times.    
· Able to work in pairs.
· Use whiteboards to give answers before the paper. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Had whiteboard of they were unsure of spelling, given work. Worked closer with the lower ability to complate the descriptions. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

On the carpet after watching a clip from the film there was a lot of shouting out of answers wheile some pupils had thier hands up, the teacher wasnt in Monday or Tuesday morning so could have been a confusion of expectations from different teachers. 

During ‘Think, Pair, Share’ not much time given to ‘think’




CRITICAL INCIDENT IDENTIFICATION RECORD 1 Maths 
	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/9/2020 (AM) 
Year 3/4 -  maths lesson.
First lesson on topic (fact families)

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	On the carpet at the start of the lesson when the teacher was going through the topic one child was sat away from the rest of the other children. He attempted to answer a question but got the answer wrong, the teacher said try again and he got the answer correct but it was clear he was distressed by his first error. The teacher then started the technique ‘think, pair and share.’ The child sat on their own during this activity and did not take part. When the teacher sent them to complete their work in their books he went to his table and sat there without doing the work. I asked him if he knew what he was meant to do, he said he did and went on to complete the first question with some little prompting.






CRITICAL INCIDENT IDENTIFICATION RECORD 2 Maths
	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	30/9/2020 (AM) 
Year 3/4 -  maths lesson.
First lesson on topic (fact families)

Teacher 
Child with ALN. 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the start of the session the teacher did me the one child had ALN and ADHD. As the lesson started on the carpet as the teacher was going through the plan of the lesson I noticed this child started fidgeting. Instead of focusing on the given task they began to look around the room and play with their hands. The tables were split into different ability groups and the work was differentiated between the tables. When the child with ALN went to the table the teacher reminded them that they could have a reinforcement at the end of the morning if she complete her set work. After they finished the work in their books I noticed that the follow on activity was a hands on approach, with them being able to stand up and move a little. 








CRITICAL INCIDENT IDENTIFICATION RECORD 3 Exercise Break
	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/9/2020
Year 3/4  - exercise break. 
Couldn’t go outside due to bad weather so had to do exercises in the classroom. 







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the maths lesson a group of children left the class to go do their catch-up session. When they came back into the class one child came back fidgety and not listening. At that point I was informed by the teacher that he didn’t seem his himself that morning. He refused to take part in the activity and started acting misbehaving. The teacher then said in front of the class that maybe next time this child should not go to their out of the classroom session. At the first chance the teacher got she went outside of the classroom with this pupil to talk through what happened going into this classroom. After this exchange he was happy and smiling in the class. 







CRITICAL INCIDENT IDENTIFICATION RECORD 4 English 
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/9/20
Year 3/4 – English lesson 

Second lesson on the topic, looking into characters from brother bear. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
On the carpet after watching a clip from the film there was a lot of shouting out of answers while some pupils had their hands up, the teacher wasn’t in Monday or Tuesday morning so could have been a confusion of expectations from different teachers.
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