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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Increase the level of criticality 
	I have researched and added sentence starters which help to develop the level of criticality.

	Targed/Target 2
	Look at use of paragraphs
	I have adapted my writing so that the paragraphs are shorter and more frequent.













How a school develops one aspect of its SDP: 
A report that critically reflects on the actions, impact and evidence base.
The action point that informs the basis of this report will be the core values focused upon in the School Development Plan (SDP) and how they will help to create a culture of excellence. The whole purpose of an SDP is to improve learner outcomes (School Development Plans Guidance, 2014). Each school will have their own priorities and ethos based upon the context of the school as well as the national priorities that they will need to address. This chosen school (School X) is a mixed comprehensive school that currently has 1,580 pupils on role. Around 23.3% of pupils are eligible for free school meals and around 41% of the pupils live in the 20% most deprived area of Wales. The school received a ‘Good’ outcome during their last ESTYN (2016) inspection which was in March 2016. The National School Categorisation System last awarded this school with ‘Amber’ in the support category which suggested that it needed some improvement. The core values of this school are: Respect, Responsibility and Aspiration. This report will discuss how the school aims to develop their values using their SDP as well as the impact they have on both the school and their pupils.
A School Development Plan also known as a School Improvement Plan is a result of the assessment and analysis collated by the school which identifies the school’s needs, strengths and areas in which could be improved (Martinez et al. 2016). Furthermore, this plan will identify staff who will be responsible for the improvements as well as funding and the impact each target has. Welsh guidance school development plans (Department of Education, 2014) shares that every school is responsible for preparing and following a SDP. While the governing body holds full responsibility for the plan, the Headteacher and staff will work alongside to ensure the plan is implemented. For an individual school to create an impactful SDP they will need to follow certain stages which will allow them to generate specific points personal to their context. Evidence-based education uses methods which are reliable, and decisions are based upon significant evidence (Victoria State Government, 2018). For a school to have the greatest impact on their pupils and learning, which is one of the main purposes of an SDP, they will need to ensure their targets are agreed by all and are achievable. Continuing from the evidence-based education, a school will consider their data when creating their plan. A combination of qualitative and quantitative data will benefit the school as it allows them to create well-rounded targets and have specific evidence-based targets which are comparable to other schools. Access to comparable data is important as it allows the school to recognise where they are in relation to other schools in their family. Other quantifiable data which supports the development plan is the PISA results. Although, these results are only a snapshot of how fifteen-year olds are performing globally and it does not take into account how significantly different these adolescents are culturally (Anon, 2014). This is why it is useful for a school to gather evidence from multiple sources of data. 
Qualitative data is more personal to the school. It is taken from inspection reports, learners’ well-being as well as any outside agencies that work with the school and the community. 
The core values of this chosen school are: Respect, Responsibility and Aspirational. These are clearly stated in the SDP not only as a main target, but they are also entwined in the plan and feature heavily throughout. The majority of schools will have values. However, not all staff would agree that they are an important part of the SDP. In a research project carried out by Dunaway, Kim and Szad (2012, p. 163) “About 20 percent of teachers did not see beliefs and values as having an important role” the teachers continued and implied that they were a waste of time and had little impact on the entirety of the SDP. In contrast to this, Keddie (2010, p. 297) disagrees and states that values are “…a key imperative of contemporary schooling and represents heightened significance in light of the unprecedented diversity, complexity and fragmentation of the current era.” School X clearly agrees with this argument as they place high importance on their values. Their actions for this specific target flow throughout the environment of the school as well as the teaching with links to planning containing a high level of challenge which reflect the core values. One of the core values is aspirational. Linking this to research, it is clear that this value is not just what staff want for their pupils moreover, it is what pupils also want for themselves. In research carried out by Tirri (2011, pp. 159-165) it states that amongst things pupils valued such as family and friends, the pupil participants also valued having ‘goals in your life’ and by having these aspirational goals it helped them to thrive in their studies. As previously stated, almost half of the pupils in School X live in the 20% most deprived area of Wales. The school are not allowing this statistic to expand instead, they are encouraging the pupils to be aspirational and to aim high.
	Another School X value is respect. To create a culture of excellence the school prioritises respect as one of its core values. This is a respect for each other, the school, staff and for themselves as human beings. Although respect is a value that some may not associate with being a high priority when it comes to education, School X wants to develop and embed ‘The Basics’. ‘The Basics’ are a simple set of rules that are consistently shared throughout the school by both staff and pupils. If you are complying with these basics you are showing that you consistently follow the school core values and understand that having respect for yourself and others will help to create a better environment. A study by Corzo and Castaneda (2017, p. 107) found that more importance needs to be given to values and when they highlighted certain aspects such as respect for peers and teamwork, they found that there was a healthier environment and a better coexistence. 
	Finally, the core value that ties the other two together is responsibility. School X will help to educate the pupils and give them the skills which they will need however, to create that culture of excellence that will further their development throughout life, the pupils will need to take responsibility for themselves. In this particular aspect, it is written in the SDP that all lessons must reflect the core values and the Four Purposes of the Curriculum for Wales (2015). Each of these values are interwoven throughout the Four Purposes. School X understands that not only do the pupils have a responsibility but so does the school in terms of creating a generation of pupils who are respectful, aspirational and responsible. 
As previously discussed, a school will identify their own priorities when creating their SDP and will take into account a range of data as well as how they are going to take action and the impact they hope that it will have. A SDP will need to be realistic for everyone to be able to achieve the targets. School X have set targets and a date for the action to have been completed. To hit their end of academic year target, School X has noted in their ‘Expected Impact’ section particular milestones. For example, to develop their core values targeted for July 2019 they have listed weekly and monthly expectations. This is significant because it allows the action to develop throughout the year. If School X finds that this action is not going to plan, they have those milestones to reflect and adapt. The SDP is a live document therefore, it can be changed and adjusted. Hanover Research (2014, p. 12) advises “…long-term goals to contain short-term interim goals.” It is clear, therefore, that School X have understood the importance of goal timelines.
	Along with data, reflecting and adapting a SDP is essential “School improvement planning is only worthwhile if collected data and resulting conclusions are repeatedly acted upon” (Hanover Research 2014, p. 21). School X have stated in their SDP that a consultation with both staff and the school council will take place to discuss the developments of the school values. This attitudinal data demonstrates that the school places value on the involvement of different groups. However, a limitation of doing this is that it requires a lot of data and time. Dunaway, Do-Hong and Szad, (2012, p. 158-173) discovered in their study that only a quarter of teachers thought the SDP was a valuable process but it had little impact on the improvement of the school. In the same study it was reported that just over half of the teachers had input into their SDP. Perhaps the teachers would find that the SDP would have more of a positive impact if they felt that there was a wider range of voices involved. The research study by Van Der Voort and Wood (2014, p. 6) actually supports this view. They concluded their report by stating that the traditional top-down approach was no longer beneficial when it came to writing a SDP and having more of the staff involved and interact with one another enhanced functionality. Furthermore, by involving other groups, the school is open to opinion and is portraying a welcoming image. This will then help to influence the attitudes of those involved to see the benefits of using a SDP and will create a wider range of engagement (Schildkamp, 2019). 
	The results-oriented cycle of inquiry (ROCI) is a framework developed by Partners in School Innovation, (2011) that promotes focus and continuous improvement. This included the assessing and adjusting of any actions that the school may come across. Monitoring the impact of the actions ensures goals will be met and will indicate if any actions needs to be stopped. School X have included lesson plan, meeting minutes and assembly resources in this section. Although not very detailed, there is a breakdown of staff members who will be responsible for the monitoring and measuring these resources impact. 
Upon reflection, School X have implemented the core values succinctly throughout the running of the school and SDP. The action that is very clear is the repetition of the core values within assemblies throughout all year groups. Furthermore, these were also reflected upon during staff briefing. The repetition of the core values allowed the pupils to not only recognise the key words but also gain an understanding into how those values can be used not only in school but within the community and further afield. The assemblies recognised pupils who were demonstrating the values and encouraging others to follow. School X also uses a restorative approach to education and dealing with behaviour. It was very clear that the core values were used in restorative sessions and due to the pupils being so familiar with the terms, they were able to understand how their actions or potential behaviour was not complying with the high level of importance the school values held. 
	However, as previously mentioned, School X is a large school with almost 2000 people walking through the school gates daily. With a large number of data also comes a wider range of opinion. Currently, the consistency of rules and ideas about values is an area which needs improving. A suggestion for improving this could be to involve more pupils than just those who are on the school council. The school has multiple support groups and research shows that if you are more involved with something you are more likely to see the positive impact it will have. By asking more pupils for their opinions on the values and how they feel about them, the school have a higher chance of achieving their goals as the pupils will recognise the impact they have and will feel as they have more of an ownership. 
	Additionally, the plan asks for all lessons to include high levels of challenge to reflect the core values. The school curriculum currently has over thirty subjects and qualifications. These subjects have extensive planning and although the values have links with the new curriculum, I am critical of the timeframe that has been given. For some subjects, there would need to be an increase of workload putting further stress on staff with little planning time. A suggestion would be to increase the time frame and use Twilight days to fund training and planning time. 
I have always thought that it was only the governors and the school leadership team which created and developed the school development plan. The research from School X as well as literature demonstrates the importance of involving more voices. Reflecting on data of your own school amongst researching others really helps to inform a School Development Plan. The underpinning message that runs seamlessly throughout a SDP should be the ethos of the school. All actions should be directly resulting in achieving and improving the learners outcomes. 
This report has allowed me to understand the process and why a plan is so important not to only set goals and targets but to improve the future of the school and in creating life-long learners “The impact on learner outcomes will be seen as the measure of its effectiveness rather than the production of the plan itself” (School Development Plans, 2014).
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