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APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     
	Student ID number:
	

	Programme:
	

	Module:
	The Book, the Body, and the World: Renaissance Humanism, Medicine, and Exploration

	Module code:
	HPEN6043
	Contribution to Overall Module Assessment (%):
	25%

	Lecturer:
	Dr Peter Mitchell
	Internal Verifier:
	

	Assignment Title:
	Bibliographical Exercise
	Word count (or equivalent):
	1,500 words

	Submission deadline:
	13 February 2026
	Return date of provisional marks & written feedback:
	20 February 2026

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark:
Work which is submitted up to 1 week late will be capped at 40% for the first attempt and will be awarded a mark of 0% for re-assessment. Late submission penalties may be lifted only if there is an approved extenuating circumstances claim. 
Work submitted more than 1 week late will be considered as a non-submission and will not be marked. The work may be considered as a submission for reassessment if offered by an Examining Board or if there is an approved extenuating circumstances claim.  

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  










	Module Learning Outcomes 
(from module syllabus)

	

Upon the successful completion of this module, the student should be able to:

· demonstrate coherent and detailed knowledge and systematic historical understanding of Renaissance humanism: its various branches into fields of knowledge, theory and practice (specifically classical scholarship, education, poetry, philosophy, medicine, and geography); some of its more prominent practitioners and proponents; its various developments across a range of European countries; and its changes and continuities from the fifteenth to the seventeenth century.

· demonstrate systematic critical understanding of a range of Renaissance humanist texts from several disciplines, and of topics intrinsic to their understanding.

· demonstrate an ability to discuss Renaissance humanism coherently and critically from an historiographical perspective.







	
TASK DESCRIPTION



Use of Generative AI in Assessment
	(Lecturer to indicate Yes or Not against each element)
												

	RESEARCH
	For this assessment, you can use Generative AI to support you in research and data analysis.
	Yes ☐

No  ☒

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☐

No  ☒

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work. 
	Yes ☒

No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐

No  ☒

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☐

No  ☒

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☐

No  ☒

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	☐



The Bibliographical Exercise is on bibliographical description and research and consists of two parts. 

Part I

The first part of the exercise is concerned with how to describe early printed books up to the end of the sixteenth century (including incunabula) and books of the middle period from the beginning of the seventeenth to the end of the eighteenth century. In order to do this it is necessary to understand the more common bibliographical terms.

There is no standard bibliographical description applicable to all cases. The usual bibliographical description of a book includes the following:

1. The title, copied from the title-page more or less minutely and fully according to the purpose of the description, but always giving the place of printing or issue, the name of the printer and publisher, and date, or as many of these particulars as are found there.
2. The colophon, if any.
3. The format, as folio, quarto, &c.
4. The collation, i.e. a list of the signatures with indications of the number of leaves in the various gatherings.[footnoteRef:1] [1:  Ronald B. McKerrow, An Introduction to Bibliography for Literary Students, with Introduction by David McKitterick (Winchester: St Paul’s Bibliographies; New Castle, DE: Oak Knoll Press, 1994), p. 146.] 

5. Pagination

The description may, and as a rule should, at any rate in the case of a rare book, note the whereabouts of the particular copy which is being described, i.e. the library or private collection, for example, to which it belongs, adding, if possible, the class mark or shelf-mark where it is in a library.


1.	The Title-page
McKerrow provides students undertaking research involving bibliographical description with the following advice on recording details from the title-page:

The […] student may be advised to notice how the title-pages of works of the class with which he is dealing are transcribed in standard bibliographies of recent date and to follow the methods used, with such modifications as seem useful in view of his particular purpose. At the same time he should take care never to elaborate his work beyond need, for if he does he will almost certainly, sooner or later, land himself in difficulties; and he should remember that a transcript of a title, however full and careful, is but a compromise. He cannot, whatever he does, give all the information that may be derived from an examination of the book itself; nor can he foresee exactly what information may be needed by a worker who consults his book. Even a photographic facsimile will not satisfy a bibliographer who wants to know the water-mark of the paper![footnoteRef:2] [2:  McKerrow, p. 147.] 


Often early books have a long title, and in bibliographical transcription you need to write it down in full, in the manner described below. The author of the book is also usually found on the title page. You will find the printer’s name and the date of the printing in one of two places. 

The lower part of the title-page, when it gives the place of printing, date, and information as to by or for whom the book was printed, or where it was to be sold, or any of these, is called the ‘imprint’. Similar information given in a separate paragraph at the end of the book is generally called the ‘colophon’.[footnoteRef:3] [3:  McKerrow, p. 26.] 


In earlier books this information might form part of the colophon, which is on the last leaf of the book.  For books of the 17th and 18th century it is likely to be on the title page at the front of the book.  

Transcripts of titles/title-pages may be of many degrees of elaboration. We shall take the title-page of the first, 1643 edition of John Milton’s The Doctrine and Discipline of Divorce, an image of which may be found printed below.

[image: ]

A usual transcript, record, or description of this title/title-page would be along the lines of the following:

[within a border of type ornaments] THE | DOCTRINE | AND DISCIPLINE | OF | DIVORCE | RESTORD TO THE GOOD | OF BOTH SEXES, | From the bondage of Canon Law, | and other miſtakes, to Chriſtian freedom, | guided by the Rule of Charity. | Wherein alſo many places of Scripture, have | recover’d their long-loſt meaning. | Seasonable to be now thought on in the | Reformation intended. | [rule] | MATTH. 13. 52. | Every scribe in∫structed to the Kingdome of Heav’n, is like the Mai∫ter | of a hou∫e which bringeth out of his trea∫urie things old and new. | [rule] | LONDON, | Printed by T.P. and M.S. In Goldſmiths | Alley. 1643.

This is the fullest form of transcript. The following points may be noted:

(a) In the original several sizes of type are used. These are ignored, as must be done in a transcript or bibliographical description of this kind. With regard to upper-case or capital letters, the rule is that ‘if the capitals in a line are all the same size (whatever that size may be) they are transcribed as capitals. If, however, in one line both capitals and small capitals (or two sizes of capitals) are used, the distinction is preserved.’[footnoteRef:4] [4:  McKerrow, p. 150.] 


(b) Words in italics in the original are represented by italics in the transcript. This rule applies also to words in black letter, as below, though none are found in this title-page.

Doctrine and Discipline of Divorce.

(c) The sign | indicates the end of the original lines. As McKerrow points out: 

A difficulty often arises in dealing with books of the late sixteenth and seventeenth centuries when it was very common for a number of rules, sometimes single, sometimes double or treble, to be run across the title-page. It is necessary to indicate these in a full form of transcript, and there is no simple or convenient way of doing it.[footnoteRef:5] [5:  McKerrow, p. 150.] 


In the transcript above, I have indicated single rules by the word ‘rule’ thus | [rule] |. A double rule could be indicated by the words ‘double rule’.

(d) The odd signs such as paragraph marks, asterisks, &c., occurring on title-pages, are sometimes a difficulty as they often cannot be exactly reproduced in the type font used. The advice here would be to normalize, using ¶ for all paragraph marks, whatever their exact form, * for all stars, and so on.[footnoteRef:6] [6:  McKerrow, p. 152.] 


When transcribing, it is well to observe a general rule in the use of v and u. As McKerrow remarks, ‘until the differentiation of the use of u and v according to sound, V was the normal capital of both u and v, lower-case u being used medially and v initially’.[footnoteRef:7] [7:  McKerrow, p. 154.] 


2.	The Colophon
In bibliographical description, this is usually given in full after the title, specifying the page in which it occurs, thus:

[Colophon on X7v] Imprinted | at London by Richard Graf - | ton, printer to the Kynges | Maiesty. | Anno. | M.D.L.II.

This could also be recorded in a simpler form without indicating differences of type.

3.	The Format
Books of this period, from the fifteenth to the eighteenth century, are constructed in a range of formats. For example, ‘quartos’ are made up of groups of four leaves, between the middle pair of which leaves the thread with which the book is sewn can generally be perceived. Each group in an ordinary quarto consists of a single sheet of paper folded into four. These are referred to as ‘gatherings’ or ‘quires’. 

The abbreviations in general use are:

Fol. = folio: a book produced from full sheets of paper, each of which is printed with four pages of text, two to a side, then folded once to form two leaves (four pages) of a book; 

4o or 4to or Q or Qo = quarto:  a book produced from full sheets of paper, each of which is printed with eight pages of text, four to a side, then folded twice to form four leaves (eight pages) of a book;

8o or 8vo = octavo; … sixteen pages of text, eight to a side, then folded three times to form eight leaves (sixteen pages) …;

12o or 12mo = duodecimo: … twenty-four pages of text, twelve to a side, then either (i) folded four times or (ii) cut and folded to form twelve leaves (twenty-four pages) …; 

16mo = sextodecimo: … thirty-two pages of text, sixteen to a side, then folded four times to form sixteen leaves (thirty-two pages) …;


The following were also occasionally used:

24mo = vicesimo-quarto: forty-eight pages of text, twenty-four to a side;

32mo = tricesimo-secundo: sixty-four pages of text, thirty-two to a side;

64mo = sexagesimo-quarto: one hundred and twenty-eight pages of text, sixty-four to a side. 

A book of which the ‘gatherings’ consist each of four leaves is said to be ‘in fours’. An ordinary quarto book will be strictly speaking a ‘quarto in fours’. If, however, the gathering had consisted of eight leaves, i.e. two of the original sheets being sewn together, it would be described as a ‘quarto in eights’. This principle can be applied to other formats too.


4.	The Collation or Registration

At the foot of the first page of each gathering will be found a letter or other mark, called the ‘signature’, which is intended as a guide to the binder in placing the sheets in their correct order. On the second leaf will be found the same letter or mark with ‘ij’ or ‘2’, the third leaf generally and the fourth occasionally being also similarly ‘signed’ with 3 and 4 in roman or arabic numerals. […] It may, however, be noted here that the preliminary matter of a book, consisting of the title, dedication, preface, and, if there is one, list of contents, is often signed by an asterisk or other arbitrary mark, the signature ‘A’ being used for the commencement of the text itself.[footnoteRef:8] [8:  McKerrow, pp. 25-26.] 


To determine the format and the collation (or registration) of the books, you need to look carefully at the signatures of the book. By looking at these you can often work out whether the book is a Folio, Quarto, Octavo, or duodecimo, &c, and if the book is complete. With rare books, particularly scarce incunabula and post-incunabula, completeness is important.

Going through the whole book examining the signatures of the book in detail, will enable you to assess the completeness of a book. The following are the formats of regularly signed books (but not all books are regularly signed).

Folio – A, blank, B, blank …   
Quarto - A, A2, blank, blank, B, B2, blank blank … 
Octavo – A, A2, A3, A4, blank, blank, blank, blank, B, B1, B2, B3, B4, blank, blank, blank, blank … 
12mo – A, A2, A3, A4, A5, A6, blank x 6, B, B2, B3, B4, B5, B6, blank x 6 … 
16mo – A, A2, A3, A4, A5, A6, A7, A8, blank x 8, B, B2, B3, B4, B5, B6, B7, B8, blank x 8 …

Usually these signatures are made using a 23 letter alphabet: A-I, K-U, X- Z. When they get to the end of the sequence they start again: AA-II, KK- UU, XX-ZZ (or Aa-Ii, Kk-Uu, Xx-Zz). Usually printers don’t use the letters J, V and W – so if you don’t find signatures using those numbers it doesn’t mean they are missing. If the letter V is used, then U would not be used. If in doubt you can check the page numbering; if that is in sequence it indicates that no leaves or quires are missing. It is necessary to work systematically and carefully through the book, noting each individual quire like this, both the ‘signed’ leaves and the ‘unsigned’ or blank leaves:  A1-A4 present, plus four blanks, B1-B4 present, four blanks present. As you are going through, look carefully for missing signatures and missing blank leaves.

When you have done all that, collate the information together into a ‘Statement of Signing’. If there are no missing leaves, you contract all the information you have noted into this statement of signing, which is the sequence of letters along with superscript numbers that note the number of leaves in each quire. The Statement of Signing usually takes some such form as the following (the example is taken from McKerrow):[footnoteRef:9] [9:  McKerrow, p. 155.] 


*2, **6, A – Z6, Aa – Bb6, Cc4. 

This signifies that the book described consists of two leaves of the signature * (probably if the first is the title, it is unsigned, the second being signed * 2), six leaves of signature ** (probably the first three or four are signed **, **2 **3, **4), then twenty-three gatherings of six leaves each signed with the letters of the alphabet, excluding J, U, and W [i.e. there is only one signature signed U or V, or in lower-case u or v.]; then two more gatherings of six leaves each signed Aa and Bb, then four leaves of signature Cc.

N.B.  that the number of leaves in a gathering is shown by the figure in superscript. (Ideally the signature * should not be in superscript, but rather on the level with the other signatures, e.g. A; however, not all type fonts have the available symbol in the correct position, as is evident from my own representation of the collation above.)

When a series of alphabetical signatures run without other interruption than the normal omission of J, U, and W, and the number of leaves in each gathering is the same, we write merely the first letter and the last, thus A – Z6, or B – M6. In the case of irregularity, however, such as the omission of a letter normally used or the use of one not normally used or one of the extra-alphabetical signs, we must indicate this, e.g. B – C6, E – M6, or A – W – Z6, or A – Z6, &6. If certain gatherings have an abnormal number of leaves this also must, of course, be shown, e.g. A – D6, E4, F – Z6, and so on.[footnoteRef:10] [10:  McKerrow, pp. 155-56.] 


If there are missing leaves, you follow this procedure: Say signature C in the sequence is missing leaf C2, the statement of signing would look like this: A-B4, C4 (C2 wanting or simply –C2), D-XX4.

5.	Pagination, page numbering  

Bibliographical description also involves going through the text a second time, looking carefully at the pagination or page numbering.  Most early books will have more than one sequence of numbering in them. Often the preliminaries, contents and preface will be paginated in Roman numerals and the main text in Arabic numerals.   If there is an index, that is often not numbered. So, for example, we have a complete book.  It has a contents page and preface separately numbered, a main text and an unnumbered index.  The pagination would be noted down like this: i-xx, 1-450 + index.  Missing pages are indicated by breaks.  So, for example, our book is missing pages 123-128:  i-xx, 1-122, 129-450 + index.

Part II

The second part of the bibliographical exercise requires students to write a short discursive piece on some other bibliographical aspect or combination of aspects of the book they have selected. For example, having identified the printer from the imprint on the title-page or the colophon, a student may conduct research on the printer; or, having observed that the book has a frontispiece and/or illustrations, a student may try to identify and research the artists and woodcutters or engravers involved; or, having noticed a dedication in the book, a student may research the dedicatee or more generally the book’s likely intended readership, and anything known about its reception upon publication; or, a student may research the publication history of the book, noting earlier and/or later editions. These and many other possible lines of inquiry are acceptable, but students are encouraged to consult with the module tutor on their chosen topic(s). Students should note that their short discursive piece of writing is not expected to develop an argument but to report on a limited inquiry undertaken on a topic or topics in response to the evidence presented by the printed book as a physical object.

To conduct research on their chosen topic(s) students are invited to consult the range of printed reference books on the open shelves in the Roderic Bowen Library and Archives Reading Room, besides other printed and electronically available sources of information.







































	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	
	

	4. Practical Application Skills

	
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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