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Introduction 
This report will look at how specific theories, including Tuckman’s Theory, Transactional Analysis and the Drama Triangle, have influenced my contributions to team success.
Success in business as well as academic environments depends on teamwork. It means people working for a common goal using their combined abilities. Good cooperation requires an awareness of individual roles, team dynamics, and member communication and collaborative skills. This report outlines my own experiences in team environments, as a supervisor at Screwfix and as a student representative at university, corresponding with relevant theories on team development, communication, conflict resolution, and personal preferences. 

FINDINGS
One important framework for understanding team development is Tuckman’s Theory: forming, storming, norming, performing, and adjourning (Tuckman, 1965). These phases define the steps a team takes to build trust, assign roles, and coordinate to reach goals. 
Under my supervisory position at Screwfix, my team has experienced comparable phases, particularly during the launch of a new product line. Team members showed doubt and uncertainty about their responsibilities throughout the forming stage, but when we started planning, they understood their roles and goals.
One very clear sign of the storming stage was a conflict over the idea of distribution of the new product line. Different team members saw different priorities and approaches. Applying Tuckman’s Theory, I realised that this was a natural feature of team development, and instead of suppressing the conflict, I encouraged open communication to address arising problems (Runkel et al., 1971).
We moved into the norming stage when we agreed on how to distribute the product, therefore defining more precisely everyone’s roles. The team started working effectively and cooperatively, exceeding our targets for the product release and reaching the performing stage. Understanding Tuckman’s Theory helped me to determine the team’s place in the growth process and modify my approach accordingly with their needs, therefore promoting conflict resolution and assisting them to realise their best potential (Tuckman and Jensen, 1977). 
As a student representative, I witnessed the same troughs. When I was first chosen to be representative, there was uncertainty about how to handle student problems. We started at the forming level, where I worked to create a safe space for students to voice their worries. Divergent points of view surfaced over the important concerns during the storming phase, and some students opposed change. I guided conversations to give this priority, therefore leading the students into the norming stage, where we started developing a coherent plan to meet challenges. When we arrived on the performing stage, we politely interacted with lecturers and carried out changes based on student comments. 
Transactional Analysis examines human interactions using three basic ego states: Parent, Adult, and Child (Berne, 1958). These factors can influence conflict resolution, decision-making, and communication in team settings (Miller, 2003).
I found at Screwfix that I regularly moved between various ego states. Sometimes acting as a supervisor, I assumed the parent ego state to provide direction and enforce organisational policies. This approach was crucial in several situations, especially to ensure that activities were carried out in line with standards. I found that constant loyalty to the parent state created a hierarchical dynamic that held back genuine conversation.
I purposely adopted the adult ego state, stressing logical thinking, cooperation, and problem-solving, consequently strengthening team performance. During a stock control crisis, I encouraged honest conversations with the staff who were in the child ego state to get their opinions on how to correct it. Embracing the adult ego state helped the team to take ownership for solutions and promotes balanced communication (Vaida and Șerban, 2021). 
Being a student representative, I found that enabling communication between students and teachers required using an adult ego state. When addressing students concerns to lecturers, I stressed reasonable communication and honest presentation of the problems. This approach helped to build respect and credibility from both sides.
The Dramatic Triangle identifies maladaptive interaction patterns that could show in relationships, especially those inside teams. Three positions make up the Drama Triangle: the Victim, the Prosecutor, and the Rescuer (L’abate, 2009).
I saw these positions develop at Screwfix when a team member felt overwhelmed in a crisis, assuming the victim position. I understood in that situation that my role has become the rescuer, which would have meant completing their obligations and therefore reducing their challenges (Lac and Donaldson, 2020). I provided them with emotional support and advised them to take charge of the issue.
As a student representative, I observed that many of my classmates took the victim role when their problems were not quickly resolved. Rather than assuming the rescuer role, I let the group advocate together so that their issues would be heard and that they actively engaged in seeking answers.
Finding the Drama Triangle helped me to break free from negative communication styles and adopt a more cooperative environment (Natvig and Stark, 2016).
I frequently assume the position of Completer/Finisher as outlined by Belbin’s Team Roles (Belbin, 1981). I find considerable satisfaction by ensuring tasks are completed promptly and with great precision. It is essential to ensure that tasks are completed quickly and correctly.


Conclusion 
In conclusion, having worked as a student representative and a supervisor at Screwfix, I have seen from experience that effective teamwork calls for awareness of team dynamics, clear communication, and a knowledge of conflict management techniques. Using concepts including the Drama Triangle, Transactional Analysis, and Tuckman’s Theory has helped me better understand my part in encouraging team engagement. 
I will continue to improve my ability to control conflict, encourage cooperation, and pressure honest communication. Understanding the phases of team building and the need to create a cooperative environment would be beneficial for me to contribute more to academic and business teams.
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