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Part One

This summary discusses the representation of Higher Education Students within Post 16 settings and draws upon regulatory and legal requirements which are in place to ensure that all members of staff within higher education along with their institutional and National polices  provide for inclusivity for students regardless of gender, race, religion, disability, birth, pregnancy, maternity or other status in accordance with government legislation.  (The Equality Act, 2010).  Institutions have a duty to ensure that all students are treated without discrimination in relation to admissions, the provision of education for individual pupils, accessibility of facilities, services and benefits to students to ensure that all individuals have an opportunity to have equal opportunities.  Previous to the October 2010, people were protected by individual acts relevant to their status but The Equal Opportunities act replaces previous acts relating to but not limited  to Gender, Race and  Disability.


Since the introduction of The Equality Act (2010) there has been an increase of students with Additional Learning Needs obtaining qualifications and the Office of National Statistics (2021) states that 21.8% of students with a disability obtained degrees in 2019 and this trend has  been consistent between the period of 2013 and 2019.  This is supported by Moriña,  (2017) who states that the growing diversity of students who are accessing higher education ensures that the progression of participation of students from marginalised groups, such as students from different nationalities, age, socio- economic backgrounds and  students with disabilities is  increasing. However, Office for Students (2019) reports that further improvements are necessary to ensure inclusivity within higher education settings.  Barriers And challenges for students with disabilities within settings are still evident such as physical inaccessibility, lack of staff and peer awareness, negative attitudes and stereotypes according to the Department of Education (Gov. UK, 2019) who also state that 40% of students are unaware of the availability of support such as Disabled Student Allowance.  

All students have the right to benefit from Higher Education and education establishments should further accommodate students with additional needs to meet with The Equality Act and articles within the United Nations Convention on the Rights of Persons with Disabilities (UN.org, No Date). However,  Bristol University (2019) states that many Higher Education establishments consider disabled people as being the problem and that they are failing  to address the social model of disability which needs to be taken into consideration when devising policies  to ensure that settings are offering an inclusive learning environment for all students.  Establishments need to review access to buildings, the availability of equipment and learning resources when implementing policies and, according to the Disabled Students Commission (2019) practitioners can further enhance the learning experiences for students with additional needs by identifying the barriers faced by students with additional needs and making adjustments such as offering extra tutorials to students, making adjustments to the learning environment and ensuring that students are aware of support systems which are in place for them within the establishment and beyond. 

Practitioners have a duty to provide inclusive learning to all students and the Professional Standards for Higher Education ( 2023  ) ensures that university staff are committed to supporting students with additional needs.  The standards are designed to engage professionals in learning assessments, support, supervision management and mentoring for individual learners in relation to their teaching and, if used effectively, especially in relation to professional values and their respect of individual learners by offering equal opportunities it will enable more students to reach their potential (Gov.UK, 2019).  This is supported by Shady,Luther,and Richman, (2013) who suggest that practitioners  should collaborate  with other professionals and institutions  to  improve teacher’s ability to provide an inclusive learning environment and therefore improve the outcomes for students with Additional Learning Needs.

The Welsh government (2018) has taken a step forward in supporting students with additional needs who wish to access further education institutes and the introduction of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 led way for the implementation of Individual Development Plans for students, which are designed to transfer with learners from schools into further education.  Individual Development Plans can be a useful tool to assist professionals when planning to include students with additional needs.  Furthermore, the University of Wales Trinity Saint David (No Date) along with it’s Strategic Equality Plan, is committed to supporting students who show an indication of needing additional support by ensuring that students are given opportunities for disclosure and screening.  Learning support teams are also in place to provide support to students in their application to Disabled Student Allowance. However there is still a need to create awareness for students to access support available to them according to the National Union of Students (2019) who argue that students need more funding  available to them in order for them to access diagnosis screenings and therapy sessions.  The NUS also states that it should not be the sole  responsibility of university establishments, but  that the government should offer further support to students to remove financial barriers and discrimination from Education systems and society.

Pike, (2023) suggests that Further Education Establishments, and in particular universities, play a cruicial role in the wellbeing of disabled students and their futures and therefore universities should listen to students and draw upon the guidance offered by disability organisations to ensure that institutions make provisions based on the perceptions of people who experience barriers in their every day lives.






























 

Part 2

Megan is applying to study Additional Learning Needs and Inclusive Practice at the University of Wales Trinity Saint David  and has declared that she needs mental health support although she does not have a diagnosis.  I am committed to supporting all students and although they are under no obligation to declare anything to me it could limit  support options available to students if they choose not to disclose information which might directly impact their studies, however I would not be at liberty to disclose the information on behalf of Megan (UWTSD, 2018) and therefore, in order for me to ensure that Megan can reach her full potential and demonstrate her capabilities to engage within the programme I would advise her to acquire a Needs Assessment which is available through the university.  

Dyslexia is a recognised disability under the The Equality Act ( 2010 ) and a diagnosis would enable Megan to seek financial support through the Disabled Student Allowance.  Financial support strategies might include software to assist her with her studies, extra time to complete assignments and allowance for facilities such as one to one tuition which can provide individual support, give her opportunities to ask questions which are important to her and empower her to gain confidence at her own pace.  Other avenues which could be explored would be to offer Megan further support might be to reduce the assessment of grammar within her work and allowing for recordings of presentations which might help to reduce the anxiety.

Although Megan doesn’t have a diagnosis it is important that I, along with the University, recognise and promote the Mental Health and Wellbeing for students and I would ensure that  support is provided for Megan for the issues that she has already experienced as well as the new challenges that she will be faced with due to the demands of studying as well as the  other commitments that she will faced with over the course of her studies.  It might be necessary for Megan to obtain a written report or letter from her doctor or consultant to assess her claim for Disabled Student Allowance with regards to anxiety and mental health as this might be enough evidence to enable her to access the financial support that she needs.

It is not unusual for Mental Health problems to be undiagnosed by the time someone reaches adulthood and Mind (2018) states that people often first seek help for Mental Health problems when at university and the added stress of becoming a student can exacerbate mental health problems such as anxiety.

 



Alys is a second year student studying on the BA: Primary Education with QTS course and, having recently begun the new academic year she has discovered that she is pregnant.  Alys has approached me, her lecturer, for advice regarding her options as she would like to continue to study during the pregnancy as well as after the birth of the child. 
As Alys’ lecturer in UWTSD I am committed to ensuring that students are able to learn in an environment free from discrimination and The Equality Act (2010) ensures that students who are pregnant or nursing mothers are treated fairly. I am also committed to the professional standards (2023) and it is a requirement that I design, plan and adapt learnning strategies to 
Meet Alys’ needs and some ways that I could do this would be to offer extra tutorials if alys was unable to attend some lecturers. I would signpost Alys to the Study Skills support team which is available to University of Wales Trinity Saint David students which is designed to supplement and coincide with teaching and advice offered by the lecturers.  I could also ensure that lectures are recorded so that any student who was unable to attend lectures could access information at a more suitable time although I would need to make students aware that they have a commitment to attend lectures whenever possible.
I would meet with Alys to discuss the impact that the pregnancy might have on her studies.  A written plan will be drawn up and a decision will be made depending on the due date of the baby as to whether the student will require an interruption to her studies.  It is important to recognise that some assignments will require timeframes which could be affected during the course of the pregnancy and after the birth, therefore,  Alys should be made aware of the extenuating circumstances procedure to ensure that she is able to be given time  for anti-natal or other medical appointments and, if the baby is due close to examination times, a doctor’s confirmation might also be necessary.

When completing a written plan with Alys I would use a Student Pregnancy, Maternity, Paternity and Adoption Leave Policy: Support Form (Appendix SC17).  The form will ensure that I follow the guidelines for discussion and agreement with the student plans for the key stages of the pregnancy, taking into consideration crucial points of the academic programme.

I would advise that Alys should meet with me during the course of the pregnancy to ensure that the support arrangements are effective and make adjustments when necessary and as well as offering support to Alys in relation to her studies I am also committed to ensuring the safety and wellbeing of all students and, along with the university I will ensure that I provide a safe and healthy environment for her.





Daffydd has celebral palsy and  has applied to study the BA: Primary Education with QTS course in the next academic year. Despite have Cerebral Palsy and he is partially sighted, Dafydd has informed me that he enjoys his independence and has always managed his education. I would signpost Daffydd to the Learning support team who will guide Daffydd throughout his studies. The Learning Support team at UWTSD will be able to support Daffydd when applying for Funding through Disabled Student Allowance and access to resources which will assist Daffydd’s learning and help make day to day living more comfortable for him.  I would then arrange a face to face meeting with Daffydd as soon as possible so that we can discuss his needs in detail.  I would advise that Daffydd apply for  Disabled Students Allowance to ensure that he has access to funding and resources available to assist him with his studies ahead of the term to ensure that there are as little hold ups as possible.  

Daffydd might find it useful to join groups though social media networks to access information of social events that might be taking place during the first weeks of term to help Daffydd enjoy his first weeks at university and to make new friendships. Shaw (2014) states that as well as staff making students feel welcome it is also important to ensure that students have a support network within their peer groups to establish a good balance of support for Daffydd’s emotional  wellbeing.  Students don’t always find it easy to speak with lecturers with regards to personal issues such as homesickness, however it is important to be aware of the signs and offer support without being too overbearing.

I would record lectures which will assist Dafydd with his note taking and I will also ensure that all of the students have plenty of refreshment breaks which would give Daffydd some time to recharge and I would also allow Daffydd to access lectures online if he would feel it necessary from time to time however I would encourage him to attend lectures face to face to allow for discussions to ensure that his needs are being met in accordance with the Equality Act which empowers people with disabilities to gain a fair chance without discrimination when accessing services.  Kearney,  Smith and Maikac (2016) suggest that higher education staff should encourage students to discuss the learning environment and collaborate with them to make adaptations tailored to their needs as this can have a positive impact on the academic and social outcomes for students. Similarly, Cook-Sather (2019) suggests that students should voice their opinions and viewpoints, offering information to staff which will  contribute to greater equity and inclusion within higher educational settings.
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