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1 Teaching Statement 

 

As a professional, hospitality is my passion and profession. Being a hotelier, I aspire to 

cultivate new hoteliers for the industry. I believe both academic and practical experience 

are essential. I am a lecturer who is teaching hospitality and gastronomy management at 

UWTSD. Teaching philosophy is the main role of a lecturer in the classroom and the roles 

can be good listening or reflection (Muthanna, 2022). Different lectures have different 

style of teaching and my teaching philosophy is encourages active learning and creates 

an environment for critical and creative thinking. I believe my role is not only lecturing 

them but also engage them to be critical and apply what they have learnt in the lecture. I 

encourage students apply theories in class activities and ask questions actively. It 

promotes practical application but not listening to lecturing only. If they have placement 

experience, they can reflect what they have experience in class activity (A2, A4). it 

promotes practical application, decision-making, and lifelong learning (Shulman, 2021; 

Haggis, 2004). 

 

Motivation and curiosity to learn are crucial for students to succeed (Malone and Lepper, 

1987). It determine how much energy they expend on each assigned task (Urdan & 

Schoenfelder, 2006).  Therefore, I used different techniques to encourage students to 

learn and experience more, which include visual images, videos, case studies and 

games-based learning.  

 

Teaching is half learning and half teaching (A5). It is because knowledge continuously 

expands each day, necessitating our commitment to lifelong learning. We have to read 

latest scholarly articles, then, deliver the knowledge. Beside subject knowledge, 

pedagogy is crucial as a HE lecturer. McGuire and McGuire (2015) suggested that 

lecturers learn how to teach in different approaches. Especially in higher education, most 

of the lecturers are experts in their industry; however, we are new or need more 

experience in the education industry. We must learn different teaching and learning 

theories to be professionals in the education industry. For example, digital technology is 

playing an important role at higher education which is affecting all aspects of the student 

https://www.sciencedirect.com/science/article/pii/S0190740920322246#b0385
https://www.sciencedirect.com/science/article/pii/S0190740920322246#b0385
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experience and engagement (Bond et al., 2020). There are various teaching tools and 

technologies for us to improve student experience, such as Kahoot, quizlet and 

stimulation. I play Kahoot quiz with students after every chapters to check their 

understanding (K2,K5). They are more active in game-based learning and I apply it in 

every modules.  

 

The world is changing and the hospitality industry is changing so fast. There are new 

trends and new technologies every year. For example (K1), cultured meat is a trend in 

hospitality industry (Statista, 2024), however, which I had not learnt when I was student. 

It is essential to keep updating our knowledge related to the industry. Scholarly activities 

effectively deliver the latest information in the lesson, such as reading academic articles 

and research and joining conferences and seminars.  

 

In the recent year, hospitality employer require students to have better employability skills 

(Mesa, 2023). Prime Minister Rishi Sunak considers all UK students to study Math and 

English until 18 to ensure they have better employability skills in the future (Gov. uk, 

2023). It has shown the importance to embed employability skills in student’s study. When 

I design the learning activities and assessments, I always consider the elements of 

literature, math and ICT skills, the core skills in employability. I emphasize the importance 

of report structure to embed the literature, math and ICT skills. For example, I teach 

students how to use MS Office to create a good business plan in the module of 

entrepreneurship (K1). Although young people are often referred to as 'digital natives', 

there is research suggesting that 'digital natives' are not equal to good ability in learning 

through technology (Corrin, Bennett and Lockyer, 2010). Indeed, in my teaching 

experience, many students have limited ICT skills such as MS Office, using search 

engines and so on.  

 

Although psychologists argued that human brain can only take up to 15-45 minutes of 

information before it starts decreasing its capacity to absorb anything, especially in the 

modern society, too many distractions prevent us focus on studying (Gazzaley and 

Rosen, 2016). However, there is recent research show that it depends on the lecture 
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teaching style and the methods to deliver lesson (Bradbury, 2016). I have clear learning 

objectives in every lesson to break down the lesson to provide a better learning flow (A4). 

On the beginning of the lesson, I will present the table of content of today agenda to make 

sure student know what are the goals of the lesson. The learning pyramid Edgar Dale 

created gave me good insights into designing my lecture and tutorial. I use different 

materials and activities to engage in learning. In Dale's Cone of Experience (Dale, 1969), 

we remember 10% of what we read, 20% of what we hear, 30% of what we see, 50% of 

what we see and hear, 70% of what we discuss with others, 80% of what we experience, 

95% or what we teach others (Lee and Reeves, 2007). Different approaches can ensure 

that students are well-prepared for future learning and careers. In my lesson, lecturing 

play minor parts only and I use a lot of questions and activities to engage students to 

achieve better learning outcome. I assigned group work in every tutorial to encourage 

students discuss with others. I assigned different theories to groups and request them to 

present the theories in tutorial to teach their classmates.  

 

The case study method, as employed by Harvard Business School and popular in 

management education, holds significant relevance to teaching practice, particularly in 

fields such as hotel management. Harvard Business School has used case study 

methods in teaching since 1921 (Nohria, 2021). Most of the case studies provide accurate 

data with a real story. By utilizing real-world cases with accurate data and compelling 

narratives, educators can engage students in active learning and facilitate deeper 

understanding of complex concepts. In the context of teaching business culture in hotel 

management, the use of case studies, such as those from The Ritz Carlton, offers a 

powerful pedagogical tool. These cases provide vivid examples of organizational culture, 

empowerment, and excellence in hospitality, which resonate strongly with students. The 

'WOW Stories motto' and the '$2000 rules' exemplify key principles of service excellence 

and customer-centricity, making the material more relatable and memorable for students.  

 

Furthermore, the use of case studies allows educators to impart not only theoretical 

knowledge but also their own values and professionalism as experienced practitioners. 

Through the sharing of personal insights and reflections, instructors can enrich the 
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learning experience and inspire students to aspire to high standards of professionalism 

and service (A4). Overall, the case study approach enhances teaching effectiveness by 

fostering student engagement, promoting critical thinking, and imparting practical wisdom 

through real-world examples. By leveraging the power of storytelling and real-life 

scenarios, educators can create a dynamic learning environment that motivates students 

to actively participate and apply their learning to real-world challenges in the hospitality 

industry (Bury, 2019). 

 

Inclusive learning is a global agenda in the education industry (Ainscow, Booth & Dyson, 

2006). When I have the job interview, almost all university employers will ask us how can 

we promote inclusive learning and fairness (V1). During the induction training, inclusive 

learning is one of the topic. We are informed as a lecturer at university, one of our 

responsibilities is creating an inclusive teaching and learning environment. Inclusive 

learning may have different definitions and approaches in different levels of education.  

 

Most of the university has commitment and guidance to staffs about inclusive learning. 

An example from Imperial College London (2023), "Inclusive learning and teaching 

recognizes all student's entitlement to a learning experience that respects diversity, 

enables participation, removes barriers and anticipates and considers a variety of learning 

needs and preferences" An inclusive environment creates a supportive and responsive 

environment for all learners from different backgrounds and cultures, including learners 

with different learning difficulties/ disabilities. Besides cultural diversity, I take 

backgrounds as one of the concerns when designing the activities and field trips; Hurtado 

et al. (2014) stated that many disadvantaged background students did not participate in 

social and academic activities because they needed to afford the fees for the trips, clothes 

or technology (e.g. laptop) required for the course (V2, K4, A2).   
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2 Micro-teaching Reflection 

   

  

Details of the Observation  
  

Observee 

   Ka Po Chong 

Practice Advisor / Expert peer observer 

  

Jaliya de Silva 

Date of the Observation  

   9/11/2023 

Campus / Location  

   Swansea Business Campus 

Date, Time, Duration 

   9/11/2023 – 10 minutes  

Subject Speciality  

  Coffee Brewery  

Type of activity  

   Lecturing 
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 Teaching/Support preparation [A1: Design and plan learning activities] 

i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.   

  

 Comments  

 

The well-structured topic was one of the micro teaching session's major strengths. The 

presenter began with a brief history of coffee brewing, setting the stage for the upcoming 

conversation. The text flowed well from one point to the next, producing a logical 

development that held the audience's attention. 

 

The use of visual aids, such as slides depicting various coffee brewing methods and 

equipment, brought a dynamic element to the presentation. This not only improved 

comprehension, but also responded to the audience's diverse learning preferences. The 

inclusion of a live demonstration of a pour-over brewing technique was extremely helpful, 

allowing attendees to see the practical application of the theoretical knowledge offered. 

 

 

 

 

 

 

 

 

 

 

 

 

. 
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 Teaching   [A2: Teach and/or support learning.] 

i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  

Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  

Ending the session – summary, future work etc. Technique and Aids:  General apparatus – 

board, data projector, use of handouts. Was effective communication achieved?  Was there 

good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of 

teaching/learning methods.  

 Comments  

 The introduction successfully drew the audience's attention, offered a clear summary of 

the session, and ensured a consistent learning experience. 

The presentation by Ka po Chong was clear and succinct, demonstrating a great mastery 

of the subject matter. Complex subjects were thoroughly taught, and questions were 

answered clearly. 

 

While the general pace was sufficient, time management might be improved. Some 

sections felt rushed, and distributing time more evenly could improve the depth of 

coverage for each topic. 

 

 Ka Po Chong demonstrated excitement and passion for the subject, which contributed 

to a great learning environment. The engaging delivery piqued participants' curiosity. 
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 Effective Learning Environments [A4:Develop effective learning environments and 

approaches to student support and guidance.]  

i.e General class atmosphere, level of participation, attention, and interest.  Student attitude 

and ability to carry out classwork. Were learning problems identified and overcome?  

Awareness of individual needs.  Attitude to students. 

Comments  

 

 A combination of verbal presentation, visual aid, and participatory activities resulted in 

overall effective communication. The learning objectives established at the start of the 

session were met, and participants indicated comprehension through active involvement. 
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Assessment [A3: Assess and give learners feedback]  

i.e Formative/summative assessment examples , Question and answer technique.  Other 

evaluation procedures, class management, instructions to students005C. 

Comments  

 Ka Po Chong effectively used the question-and-answer technique, promoting interaction 

and engagement. 

 

Core Knowledge   

•       Subject knowledge  

•       Teaching methods  

•       Student learning 

•       Learning technologies   

•       Evaluation  

•       Teaching effectiveness 

•       Quality assurance            

Comments   

Subject knowledge:  Ka Po Chong demonstrated a thorough understanding of the 

subject, "Coffee Brewery." 

 

Teaching methods: The use of varied instructional methods showcased effective 

teaching strategies. 

 

Student learning: The session positively impacted student learning through engagement 

and clear communication. 

 

Learning technologies: The use of visual aids indicated an incorporation of learning 

technologies. 
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Teaching effectiveness: Overall, Ka Po's teaching effectiveness was notable, but 

improvements in time management and individual needs consideration could enhance 

effectiveness. 

 

 

Professional values 

•       Respect for learners  

•       Promote participation 

•       Evidence informed approaches  

•       Wider context of HE 

 Comments  

 

Respect for learners: Ka Po Chong demonstrated respect for learners, contributing to a 

positive learning environment. 

 

Promote participation: Active participation was promoted through varied instructional 

methods. 

 

Evidence-informed approaches: While the session demonstrated evidence-informed 

approaches, explicit references to scholarly sources could further strengthen this aspect. 
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Examples of good practice:   

   

Clearly articulated the objectives of the micro-teaching session, outlining what 

participants should learn or achieve by the end. Incorporated interactive elements such 

as discussions, Q&A sessions, and activities to promote active participation. 

   

Action points:   

 

Efficiently manage your time to cover all planned content and activities within the allotted 

timeframe. 

 

 

 

 

 

  

  

Observer …….Jaliya de Silva.... ...................    Date:  9/11/2023 

   

   

Observee  ...........Ka Po Chong.....................     Date:  9/11/2023 

 

PGCert PARTICIPANTS 

On completion of the peer observation reports for each module, compose a short 

reflective paragraph on your observation experiences for inclusion in your portfolio 

along with the observation sheets. 
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Reflection:  

Microteaching is a teaching technique wherein lecturer deliver short, focused lessons to 

a small group of peers or students. It typically involves the presentation of a specific topic 

or skill within a limited time frame, followed by feedback and reflection. Microteaching 

provides an opportunity for educators to practice and develop their teaching skills 

(Donnelly and Fitzmaurice, 2011). After the micro teach, my confidence in lesson 

delivering has been increased by peer-reviewed and constructive feedback (V5).  

 

I have done an introduction to coffee session to two of my colleagues, Jaliya de Silva and 

Lisa-Marie Bassler, and Jaliya finished the observation form for me. I choose coffee as 

the topic because of engagement. I want to deliver something interesting to my 

colleagues, and after consideration, I consider coffee a good choice as we drink coffee 

every day.  

 

According to Jaliaya's observation, my main weakness is time management. I have 

shown good subject knowledge but not quite meet the 10 minutes rule. I have prepared 

demonstration of coffee brewing and Kahoot quiz (K4, A1). It is because they can learn 

more and get better memory if they can experience, according to Dale's Cone of 

Experience (Dale, 1969). 

 

Although I have a passion to share coffee knowledge but I should follow the rules and 

regulations. I have prepared coffee brewing tools and asked if they want to see the 

demonstration of Coffee. However, because of time limitation, they believed the 

demonstration of coffee brewing was not necessary.  If I have 10 minutes only, I should 

deliver 10 minutes of content only. Lisa and Jaliya expected 10 minutes teaching only 

and they would not like to have lesson more than 10 minutes. Same as our students, 

when they expect 1.5 to 2 hour lesson, they would not have willingness to take a lesson 

longer than 1.5 to 2 hour.   

 

When I prepare lesson,  less is better. I should not deliver too many contents in one 

lesson as it may overwhelmed. If I do it again, I will have five minutes teaching and 4 
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minutes for demonstration, and one minute for Q&A. Lesson planning should prioritize 

brevity to avoid overwhelming students with excessive content delivery. A balanced 

approach involves allocating five minutes for teaching, four minutes for demonstration, 

and one minute for Q&A. Effective time management is crucial in ensuring that lessons 

remain engaging and focused. While lecturers may have a propensity to speak at length, 

it is essential to consider students' willingness to absorb extensive information (K3, A2).  
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3 Teaching Intervention Report  

 

Intervention strategies are crucial in higher education for students’ retention and building 

long-term relationship (Fazal-e-Hasan et al., 2019). Studies have shown that with higher 

expectations from the lecturer, the students can receive higher challenges, leading to a 

more significant learning process (Weinstein, 2002; Babad et al., 1989). This is because 

teachers design the curriculum based on their expectations of the students (Rubie-

Davies, 2008). As a lecturer in higher education, I have to consider my expectations of 

the students when I design the curriculum and identify the gaps to help students achieve 

their academic and personal goals.  

 

Intervention strategies  

Teaching interventions in higher education include a wide range of tactics and practices 

designed to improve student learning outcomes, increase engagement, and promote 

academic achievement. These interventions can address numerous parts of the teaching 

and learning process. An intervention strategy aims to produce desired outcomes and is 

often based on research, best practices, and evidence-based methods.  

 

In response to the evolving landscape of education and the diverse needs of students, 

lecturers are increasingly adopting new teaching methods aimed at enhancing student 

engagement and promoting effective learning outcomes. This section evaluates the 

general intervention strategy implemented to improve student engagement across all 

levels of academic learning. 

 

The crisis of COVID-19 has had a significant impact on the education industry. There is 

no doubt that COVID-19 has severely affected the psychological and socio-emotional 

aspects of the students as all the activities are conducted online (Srivastava, Maheshwari 

and Dwivedi, 2022). According to an article from the World Economic Forum, it is “only 

just starting to emerge” from the impact of the COVID-19 pandemic (Broom, 2022). 

Research showed that 147 million students missed more than half of their in-person 



16 
 

schooling during the pandemic, which amounts to 2 trillion hours of lost in-person learning 

globally (UNICEF, 2022).   

 

Students have huge skills gaps compared to students who have not suffered from the 

pandemic. As a hospitality industry professional, I am highly concerned about their sense 

of punctuality, interpersonal and communication skills, which are fundamental in the 

industry. Student discipline is a critical issue, especially in online learning. Self-discipline 

significantly impacts academic performance (Duckworth and Seligman, 2006). In my 

working experience in both college and university, students have relatively negative 

discipline and behaviours. They are always late and show no interest in studying. 

Students do not have a sense of punctuality, and it's because they get used to it. 

Especially in online learning, lecturers have lower classroom control than in face-to-face 

teaching. Online learning has more flexibility for the students, but self-discipline can make 

organising the input of information challenging, resulting in lower levels of knowledge 

construction (Schellens & Valcke, 2005). Puntaility is essential, not only limited to 

academic achievement but their future career as well. In the hospitality industry, 

punctuality is one of the crucial professional values, and no one can be late. As a future 

professional in the hospitality industry, students have to be embedded in punctuality and 

self-discipline.  

 

In any learning environment, whether traditional classrooms or online settings, 

establishing clear ground rules is fundamental to fostering a positive and productive 

atmosphere conducive to learning. Ground rules serve as a framework for behavior, 

interactions, and expectations, ensuring that all participants feel respected, valued, and 

supported throughout their educational journey (Lambirth, 2006). I developed ground 

rules for the first lesson with the students. I can create and show the rules to the students 

or create them together. If the students can participate in the process, they have more 

willingness to follow the rules. Agreeing ground rules can increase the level of trust with 

the students (Whatley, 2009). 
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Meanwhile, we have a template from the hospitality department about engagement policy 

in online learning. We encourage students to open cameras all the time; if not they may 

be marked absent. We seem to have no interaction with the students and inform them 

only. We need to find out what the students' feelings and feedback are. The Thinking 

Together Program (Dawes, Mercer, and Wegerif, 2000), which can take everyone into 

account, all people are listened to and noticed in designing ground rules. It can be 

committed with the students because the ground rules are designed and agreed with 

them. I am not the dictator to tell them how they should behave, but they have suggested 

what should be done and behaved in the classroom. The disagreement has been settled 

down during discussions.  

 

The rules examples are as follows:  

● To prepare every lesson 

● Be on time for class, and send an email to inform your lecturer if you are late or 

absent 

● No food or drinks in the classroom, only water or coffee 

● Maintain the tidiness and good condition of the classroom  

● Respect the deadline and submit your work on time 

● We share ideas and listen to each other 

 

The ground rule can create a better environment and engage students to behave more 

professionally. Many students are absent from the class without notice, which is ‘no 

show’. Indeed, in my own experience, many students have the same habit in part-

time/full-time work. It is because they get used to that at university or college. Therefore, 

to help students have better academic performance and embed professional value as a 

lifelong attitude, it is critical to let them know the importance of punctuality and self-

discipline when we set up the ground rules. It is one of the interaction strategies I adopt 

in curriculum design.  

 

Communication skills and interpersonal skills are other identified challenges. The COVID-

19 pandemic has decreased students' ability of communication and language skills 
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(Charney, Camarata and Chern, 2021). In my recent experience, a number of students 

tell me they have no experience in any presentation for either classroom activities or 

assignments. Major students are hesitant to express their opinions in front of the class. 

They may even refuse to do any presentation and try to convince me it is unnecessary to 

do a presentation as it is “useless”, according to their words. I consider the pandemic is 

one of the primary reasons for this. Communication is an essential skill for students, 

especially in the hospitality industry. An article from EHL suggested that communication 

is one of the top ten skills in hospitality. No day is the same in the hospitality industry; 

students will interact with different backgrounds. Thus, communication skills in the 

business can ensure at the same time speaking to customers in a way that they can 

understand and relate to (Giannotti, 2023). 

 

When I design the activities, one of the concerns is how to improve their communication 

skills and interpersonal skills. Research has shown that the dialogic process in classroom 

interactions impacts the success of students in academic performance (Mercer and 

Howe, 2012). There are different ways to engage students to speak and participate in the 

lesson. Questioning and answering is the most popular way to interact with students. I 

love asking questions in class. I ask questions, and students will start to think about the 

answer. They know I will ask them questions; therefore, when I ask questions, most 

students will start brainstorming and be ready for my questions. I ensured every student 

had opportunities to answer questions and interact with me and other students. They 

know I will call their name randomly; therefore, they pay more attention in the lesson.  

 

In addition to facilitating question and answer sessions, I advocate for the implementation 

of group discussions as a means for students to engage in dialogue and exchange 

perspectives. Group discussions offer students the opportunity to delve into specific 

topics, fostering the sharing of insights and knowledge among peers. However, it is 

important to acknowledge the potential for conflicts to arise within group dynamics. As 

observed, varying levels of assertiveness may lead to tensions, particularly when multiple 

individuals vie for leadership roles within the discussion. Instances may occur where 

some students prefer to abstain from active participation, thereby deferring responsibility 
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to their peers. In my experience overseeing group discussions, I encountered instances 

where student concerns regarding perceived lack of engagement and participation among 

their peers were raised. Such grievances often stem from feelings of disrespect and may 

prompt requests for redress. Furthermore, the absence of effective leadership within the 

group can result in disjointed discussions devoid of logical coherence or ‘free riding’ 

issues (Davies, 2009). Instances may arise wherein students abstain from assuming 

leadership roles, leading to periods of silence and diminished discourse within the group 

setting. 

 

Indeed, it is a good experience for students to solve the problem. Communication is not 

only speaking and talking but also caring about other people's opinions and ensuring 

everyone feels involved. “The smaller the group, the greater is the likelihood of close 

relationship, full participation, and consonance of aims (Bligh and Jaques, 1985). They 

have to learn what they should do to create an inclusive group discussion environment 

and the solution if conflict happens during communication. Also, if no one wants to share 

opinions, will they keep silent or try to lead the discussion because of peer review? 

Students have a higher willingness to finish the assigned work under peer pressure. It 

can develop students' communication, interpersonal skills and teamwork.  

 

Besides the general practices, e.g. Q&A and group discussion, presentation is another 

effective way to develop students' communication and professional skills. Setting up the 

ground rules with them in the beginning and telling them that the presentation is designed 

in the tutorial class and everyone has the chance to present in front of the class is an 

effective way for teaching intervention. They can understand my expectations and what 

they can expect from the tutorial class in the first lesson. Involving students in decision-

making can make them feel better and be part of the class. I understand most of the 

students dislike presentations because of peer review. I will allow students to have 

opinions on the frequency and format of the presentation. They can decide to present in 

groups or individually. Most of the time, students vote for group presentations that match 

my expectations. I understand they feel more comfortable and safe to present in a group. 
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In hospitality study, students have assignments with presentations. It is helpful for them 

to practice during the tutorial so they will not be too nervous in the final presentation for 

the assignment. Practice makes perfect. Many students had no chance to do any 

presentations in the previous study. They have no clue what a good presentation is. 

Students who lack experience in presentation may even think presentation is reading the 

notes or PowerPoint. Repeat the exact wording from the PowerPoint slides without 

intonation and body language. Design presentation activities as interaction strategies can 

help students achieve better academic achievement and future careers. They have many 

opportunities to present in their future career, including but not limited to presentation 

interviews, presenting data or reports to supervisors, presenting an idea to customers, 

etc.  

 

In the CPD Reflective Report 3 section, I have referenced findings from a study by 

Chamorro-Premuzic (2015) published in the Harvard Business Review related to 

employability skills, indicating that 75% of organizations utilize diverse interview tools as 

part of their recruitment strategies. Within this array of tools, presentations are employed 

as a means of evaluating candidates' proficiency in communication, interpersonal 

relations, and presentation delivery. Through my professional encounters, it has become 

evident that communication and presentation competencies rank among the most sought-

after skills by employers. My personal experiences encompass various instances wherein 

presentation skills have been pivotal, spanning from recruitment evaluations to on-the-

job training scenarios. When I worked for The Ritz-Carlton, we had to do a presentation 

in front of the executive team of the hotel as a graduation presentation. I have done 

different presentations in the recruitment process, such as management training, 

recruitment consultant and lecturer, etc. My previous experience allowed me to 

understand the importance of communication, interpersonal and presentation skills. If you 

have outstanding communication, interpersonal and presentation skills in the hospitality 

industry, you have the ticket to a successful hotelier. With more practice at school, better 

performing students may be in the future. It is a lifelong learning process.  
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In addition to fostering the development of soft skills, encouraging students to engage in 

active learning practices offers valuable pedagogical benefits. Edgar Dale's Cone of 

Experience, posits that individuals retain a significantly greater proportion of information—

95%—when they teach others, in contrast to the 5% retained from passive lecture-based 

instruction (Dale, 1969). Encouraging students to independently research, synthesize 

information, and subsequently deliver presentations to their peers can enrich the learning 

process and yield higher academic attainment. Reflecting on personal experience as a 

former student, initial skepticism regarding the efficacy of this approach was prevalent 

despite theoretical knowledge of the learning pyramid acquired during university studies. 

Commonly construed as a pretext for the absence of tutorial activities, the practice of peer 

teaching was often dismissed as a consequence of perceived faculty negligence. 

However, personal recollection reveals a more enduring retention of knowledge acquired 

through peer presentations as opposed to traditional lecture delivery. 

 

These intervention strategies comprehensively evaluate students' comprehension from 

varied perspectives. Employing question and answer sessions allows for the assessment 

of pre-existing knowledge prior to lesson delivery, as well as gauging understanding of 

the lesson's content. Additionally, through observation and subsequent feedback during 

discussions and presentations, educators can gain insight into students' proficiency levels 

and adapt curriculum plans accordingly. 

 

As previously delineated, distinct interaction strategies are employed to accommodate 

the diverse needs of both typical students and those with varying learning challenges. It 

falls within the purview and obligation of university educators to cultivate an inclusive 

learning environment conducive to the needs of all learners. Such an inclusive milieu 

fosters a nurturing and adaptive atmosphere that accommodates individuals from diverse 

cultural and experiential backgrounds, encompassing those with learning difficulties or 

disabilities (Unlu, 2017). The realm of higher education underscores a pronounced 

emphasis on inclusivity and diversity. The World Higher Education Conference convened 

by UNESCO (2022) underscores this imperative, emphasizing the necessity for higher 

education institutions to address the requirements of an increasingly heterogeneous 
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populace, encompassing working professionals, elderly individuals, non-traditional 

students, aspiring scholars pursuing further academic pursuits, refugees, and migrants. 

Thus, it is incumbent upon educators to conscientiously attend to the multifaceted needs 

emanating from diverse backgrounds, transcending the conventional demographic of 

traditional, youthful learners. 

 

In order to uphold principles of equity and impartiality, it is imperative that students with 

diverse backgrounds and learning challenges are treated with parity. However, a 

commitment to fostering mutual respect, engagement, and support remains steadfast in 

both online and face-to-face instructional settings. Notably, within the student cohort, 

there exists a subgroup comprising mothers who bear familial responsibilities. During 

online lectures, some of these mothers are accompanied by young children, and in certain 

instances, infants, necessitating their attendance to familial duties such as meal 

preparation during the class period, which spans from 09:00 to 13:00. On one hand, it is 

incumbent upon these individuals to fulfill their academic obligations, including active 

participation in class activities, group discussions, and responding to queries, 

notwithstanding familial commitments. It is incumbent upon students to exercise effective 

time management skills to reconcile familial duties with academic responsibilities, given 

their familiarity with class schedules and term dates. Conversely, commendation is 

extended to these individuals for their diligent pursuit of academic endeavors despite the 

formidable challenge of balancing familial obligations with scholarly pursuits.  

Consequently, efforts are made to encourage their engagement in class discussions, 

even if their children are visible on camera, recognizing children's inherent desire for 

parental attention. Though the presence of children may occasionally disrupt class 

proceedings, such disruptions are deemed tolerable and manageable. Distinct interaction 

strategies are employed for non-traditional students compared to their conventional 

counterparts, acknowledging the nuanced needs of diverse learners. Balancing the 

support provided to students encountering difficulties with the requirements of those who 

may not necessitate additional assistance poses a formidable challenge, yet endeavors 
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are undertaken to foster a culture of lifelong learning and inclusivity guided by 

professional discernment and respect for individual worth. 

 

Conclusion & Recommendation 

This reflection addressed the intervention strategies in curriculum design. Creating a 

learning environment for the learners and motivating them to prepare for their future is 

crucial. Soft and hard skills can increase the student's competitiveness in the service 

economy. I have mainly focused on designing and planning learning activities and/or 

programs of study (A1) , and teach and/or supporting learning (A2). Also, how the 

strategies can develop an engaging environment for students’ self-discipline for active 

learning (A4). Group discussion and presentation by students are the main focus in my 

curriculum design as I believe communication and presentation skills are the foundation 

for them to learn and practice. We should encourage students to have a vision to open 

their hearts to discover the unlimited possibilities in the future. These employability skills 

are transferable and instrumental to achieving better academic performance and benefit 

their future career, especially as a hotelier.  

 

In the subsequent portfolio (UNHE7008) on teaching intervention, I will further develop 

the advantages of presentation as an activity design. The peer review from students is a 

good assessment tool to assess and give feedback to the students (A3) and develop 

effective learning environments and approaches to student support and guidance (A4). I 

will discuss more how I can do better quality assurance (K6) and develop methods for 

evaluating effective teaching (K5). In the following section, the CPD report 1, I have 

mentioned the CPD activity related to Hyflex learning. I will discuss how I can use the 

teaching technologies to embed ICT skills in the curriculum design (K4).  
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4.1 Teaching Observation 1 by Ka Po Chong (Scott James’s lesson) 

   

  

Details of the Observation  
  

Observee 

   Scott James 

Practice Advisor / Expert peer observer 

   Ka Po Chong 

Date of the Observation  

   13th Oct 2023 

Campus / Location  

   Online 

Date, Time, Duration 

   31st May, 2023 09:00 to 11:00, 2 hours 

Subject Speciality  

   Marketing 

Type of activity  

   Lecturing, group discussion 

This observation will contribute to the participant’s portfolio of evidence to satisfy the 

assessment of the PGCert tHE and should be undertaken by an experienced academic 

colleague or professional colleague. Observation by a fellow participant on the 

programme is not permissible as a means of authenticating practice. 
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 Teaching/Support preparation [A1: Design and plan learning activities] 

i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.   

  

 Comments  

  

Scott has very good preparation in subject contents. He has a recap session before the 

lecture. The table of contents is not specific enough. It will be better to have a clear 

agenda for the lectures and activities. Scott has used videos to explain the key theory. 

It can engage students to participate in learning. He has explained the market research 

step by step. It is a clear presentation for the audience. A lot of visual images and comics 

in the slides. Very engage and increased my interest in the topic. 
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 Teaching   [A2: Teach and/or support learning.] 

i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  

Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  

Ending the session – summary, future work etc. Technique and Aids:  General apparatus – 

board, data projector, use of handouts. Was effective communication achieved?  Was there 

good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of 

teaching/learning methods.  

 Comments  

Scott has checked the prior knowledge of the students. He has done a recap at the 

beginning of the lesson. He has an introduction to the day's presentation. A smooth tone 

to present and explain the theories. He has shown a positive attitude in lesson delivery. 

He emphasizes the importance of the key theories and makes sure students understand 

before moving to the next slide. 
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 Effective Learning Environments [A4:Develop effective learning environments and 

approaches to student support and guidance.]  

i.e General class atmosphere, level of participation, attention, and interest.  Student attitude 

and ability to carry out classwork. Were learning problems identified and overcome?  

Awareness of individual needs.  Attitude to students. 

Comments  

  

Scott had a slide of break time. He ensures there is a break in the lesson. He breaks 

students into breakout rooms for group discussion. He asked students to put ideas on the 

white board. It can ensure a level of participation of the students. It is quite often that 

students have no output in the break out room because of lower level of classroom 

control. 
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Assessment [A3: Assess and give learners feedback]  

i.e Formative/summative assessment examples , Question and answer technique.  Other 

evaluation procedures, class management, instructions to students005C. 

Comments  

  

Scott has provided feedback and comments of students’ ideas. He has summarized the 

ideas from the white board and provided general feedback. However, he may consider 

providing specific real life examples to give learner feedback. It is easier to understand 

with the support of real life examples. 

Core Knowledge   

•       Subject knowledge  

•       Teaching methods  

•       Student learning 

•       Learning technologies   

•       Evaluation  

•       Teaching effectiveness 

•       Quality assurance            

Comments  

  

Scott has evidence of outstanding subject knowledge in Marketing. He has used Team's 

technology to deliver the lesson and create activities. Using a whiteboard is a smart idea 

to ensure students' participation. 

  

Professional values 

•       Respect for learners  

•       Promote participation 

•       Evidence informed approaches  

•       Wider context of HE 
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 Comments  

  

Scoot has treated every student with the same attitude. He has promoted participation by 

group work. 

  

Examples of good practice:  

  

 He has explained the coherence of today's lesson to assignment two.  Sometimes, 

students may not understand what is the coherence between the lesson and the 

assignments. 

  

Action points:  

  

He opened the module handbook and explained step by step how the learner works on 

the assignments. 
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Observer ............Ka Po Chong...................     Date: 13th Oct 2023    

  

  

Observee  .............Scott James...................    Date: 13th Oct 2023      

PGCert PARTICIPANTS 

On completion of the peer observation reports for each module, compose a short 

reflective paragraph on your observation experiences for inclusion in your portfolio 

along with the observation sheets. 

Reflection:  

 

I have finished an observation from Scott James' lesson in Marketing. He took attendance 

even though this was an online lesson. I may need to do that next time as well. It can 
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make sure the students are participating in the lesson. I used to take attendance 

according to the list of people in teams. After the attendance, he started with a recap of 

what they had done last week. It was a good warm-up practice for the students. He 

explained the general objectives of the following weeks. However, it was not specified 

enough in the table of contents (A1). I did not know what I could expect from the lecturer. 

My lecturers at university always emphasize the importance of the table of contents. 

Therefore, that is one of the points Scott can consider improving.  

 

Scott has used videos to explain the theory. I used the videos for teaching as well. 

However, I could summarize the contents after playing the videos. He summarized the 

video contents in paragraphs by bolding the keywords. I always summarized the videos' 

contents verbally. It will be more clear if I highlight the key points. 

 

Regarding the engagement, he used a lot of images as materials, especially images of 

comics as support. In my lectures, I use images and photos which are real-life examples. 

However, cartoons and comics may engage students better. Scoot has applied comics 

to explain sample selection in marketing research. I actually read the comics on the 

PowerPoint slide. It can increase the engagement of the lesson (A4, V2).  

 

Scott had a slide of break time to inform student it was a break time (A1). Quite often, 

students were not notified that this was a break time. He had planned the break-in 

curriculum design. I should consider planning the break-in curriculum design as well. I 

usually give a break to my students according to the time, for example, every 45-60 

minutes with 15-20 minutes break time. According to Harvard Health Publishing (2020), 

some studies suggested that humans at work and classroom performance can focus from 

10 minutes to 52 minutes on average. Consider a coffee break in curriculum design for 

better flow in lesson delivery.  

 

Scott also put photos of the famous and key authors for the critical theories (A2). I told 

the students who the important authors of the theories as well. I consider showing their 
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photos for better engagement. It is a better presentation to introduce the author with 

photos. He put the recommended books on the slide with the author. I only recommend 

my students get information from my reading list, but I seldom go through the reading list 

with them. I should talk about the reading list step by step to encourage them to do the 

mandatory reading.  
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4.2 Teaching Observation 2 by Scott James 

   

  

Details of the Observation  
  

Observee 

  Ka Po Chong 

Practice Advisor / Expert peer observer 

  Scott James 

Date of the Observation  

   16th Oct 2023 

Campus / Location  

   Online 

Date, Time, Duration 

  05th Oct 2023 09:00-13:00 4hr 

Subject Speciality  

  F&B Operation 

Type of activity  

   Lecturing 

This observation will contribute to the participant’s portfolio of evidence to satisfy the 

assessment of the PGCert tHE and should be undertaken by an experienced academic 

colleague or professional colleague. Observation by a fellow participant on the 

programme is not permissible as a means of authenticating practice. 
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 Teaching/Support preparation [A1: Design and plan learning activities] 

i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.   

  

 Comments  

A way in which you promoted engagement throughout the session was to stick 

students in breakout rooms. The activities that you had for the students was relevant to 

what you had discussed, and enabled them to think about what the lesson material. By 

dividing the students into sub-groups allows for communication with other peers that 

they may not communicate with a lot of the time. This will have facilitated relevant and 

healthy discussion over the lesson material, sharing ideas amongst each other and 

really aiding their learning and development by hearing alternative viewpoints. 
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 Teaching   [A2: Teach and/or support learning.] 

i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  

Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  

Ending the session – summary, future work etc. Technique and Aids:  General apparatus – 

board, data projector, use of handouts. Was effective communication achieved?  Was there 

good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of 

teaching/learning methods.  

 Comments 

In terms of your delivery, you displayed the quality where you can really delve into a slide 

with in-depth knowledge and understanding, as well as providing context to the Hospitality 

sector. Some slides did not contain a huge amount of information, but you engaged the 

class by asking them questions, gathering inputs from students who were willing to speak, 

as well as getting them to expand on their responses. From there, you also added your 

own knowledge and understanding. Students were never just sat there listening to you 

for a continuous period, you got them thinking consistently about the lecture material, and 

getting them to develop their own ideas.   
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 Effective Learning Environments [A4:Develop effective learning environments and 

approaches to student support and guidance.]  

i.e General class atmosphere, level of participation, attention, and interest.  Student attitude 

and ability to carry out classwork. Were learning problems identified and overcome?  

Awareness of individual needs.  Attitude to students. 

Comments  

 Throughout your session, the one aspect that shone through was your calmness in 

delivering your message. You never came across that you were flustered or that you did 

not know what you were talking about. Your tranquillity you displayed throughout your 

session also relaxed the students, and this invited them to contribute in a positive 

manner. With being relaxed, it can often make the students feel like you are their friend, 

and not their lecturer. As aspect that would be beneficial to work on would be to be 

more clear and authoritative with your message, however, that is something that will 

come with more experience. 
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Assessment [A3: Assess and give learners feedback]  

i.e Formative/summative assessment examples , Question and answer technique.  Other 

evaluation procedures, class management, instructions to students005C. 

Comments  

 

 While it was good that you engaged the class continuously throughout the session, there 

were a few dominant characters who were always willing to provide their own insights 

and opinions. These types of students are great as they never allow for silence when you 

do pose a question to everyone, however, there were many students who were not 

engaging throughout in the main session. The difficulty of online sessions is that a lot of 

students do go missing, as they may feel that they do not need to contribute as they are 

online and not in a physical, face to face environment.  

 

 

Core Knowledge   

•       Subject knowledge  

•       Teaching methods  

•       Student learning 

•       Learning technologies   

•       Evaluation  

•       Teaching effectiveness 

•       Quality assurance            

Comments  

 Very good subject knowledge 

Different activities 

Students are engaged in learning 
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Professional values 

•       Respect for learners  

•       Promote participation 

•       Evidence informed approaches  

•       Wider context of HE 

 Comments  

You have respected all learners 

Good participation  

Examples of good practice:  

Good Engagement  

Keep asking questions 

 

Action points:  

 

I think one element that can certainly be improved on would be the communication and 

delivery of your messages. This is an aspect that is difficult as English is not your first 

language, and the more you speak in front of people, and the more experience you 

gather, the more prominent your ability to effectively deliver your message will become. 

An aspect that could be implemented would be to slow your pace of your lectures (which 

you did a lot of the time), as well as incorporate more activities/ team work so it gets 

students to think about the material more individually and collectively.   
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Observer ...........Scott James...................     Date: 16thOct 2023    

  

  

Observee  .............Ka Po Chong..................    Date: 16th Oct 2023      

PGCert PARTICIPANTS 

On completion of the peer observation reports for each module, compose a short 

reflective paragraph on your observation experiences for inclusion in your portfolio 

along with the observation sheets. 

Reflection:  
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According to Scott's observation, There are good and bad practices in my lesson. I am 

calm enough to deliver my message to the students. I always invited them to contribute 

to the class discussion positively (V2). Students feel relaxed and happy in my lesson. 

There was clear evidence to build an effective learning environment to engage students. 

Although I may not be authoritative enough to deliver my class, it is not a negative issue. 

I tried not to be too severe and have a poker face in my lesson. Taking things less 

seriously can increase engagement and effectiveness in learning. Students would not like 

a poker face with a monotonous tone teaching from a lecturer. However, I can consider 

being more serious when discussing academic quality and conduct policies. The 

changing tone will be helpful to emphasize the importance of rules and regulations at the 

university, as I tried to use a conversational tone instead of an authoritative tone. 

According to an article from Harvard Business Review Anderson (2023), some speakers 

may want to come across as an authoritative tone in the presentation. However, it is much 

more natural to sound conversational in the presentation.  

 

Scott mentioned my slide was lacked information, although I positively engaged students 

to understand and develop ideas from class materials (A1, K4). This is my presentation 

strategy in both lecturing and presentation. I have learnt from my lecturer at university 

that the PowerPoint slide is only a support tool for your presentation. It would help if you 

got audience focus but not on the slides. Anderson (2023) suggested three ways to 

present: you can read the script, use the bullet points or memorize the talk, and many of 

the best and most popular TED Talks have been memorized word for word. This is why I 

tried to minimize the words in the PowerPoint slide, as they must pay attention to my 

speech. However, I understand Scott’s concern about the students catching up with me 

if there are only bullet points on the slides, as he put a lot of information on his slides in 

the lecture. In that case, I will put more information on some fundamental theories to 

ensure students have a better understanding and complete picture of the lesson.  

Scott mentioned that a few students could have been more engaging throughout the main 

lesson, and I should be careful if the students went missing during the online lesson. 

Indeed, it is not easy to ensure that all students are engaged in the online lesson as some 

refuse to turn on the cameras with many excuses. Although we have a clear engagement 
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policy regarding cameras in online teaching, they will open for a few seconds and then 

turn off with different excuses. In that circumstance, I will call their name next time to 

ensure that all students participate in the lesson and encourage them to answer the 

questions. If I call their name and ask them to answer questions, they will know I pay 

attention to them.  

 

One key concern from Soctt was my communication and delivery of my message. I 

understand that English is not my first language, and some students' first languages are 

neither. Therefore, I always ask questions to check understanding and ensure students 

are engaged. He has mentioned that more activities/teamwork can be incorporated into 

the lesson. I will consider more activities for the following curriculum design with ideas, 

for example, game-based learning, case-study learning, etc. As we are doing online 

teaching, designing activities for online students takes work. I should attend a CPD 

session related to online learning to get some insights about activity design in the future.  
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4.3 Teaching Observation 3 by Robin Griffith (Practice Advisor) 

 

   

  

Details of the Observation  
  

Observee 

   Ka Po Chong 

Practice Advisor / Expert peer observer 

   Robyn Griffiths 

Date of the Observation  

   17/11/2023 

Campus / Location  

   Online 

Date, Time, Duration 

   05/10/2023 / 9am / 4hrs 

Subject Speciality  

   Food & Beverage Operation 

Type of activity  

   Lecture 

This observation will contribute to the participant’s portfolio of evidence to satisfy the 

assessment of the PGCert tHE and should be undertaken by an experienced academic 

colleague or professional colleague. Observation by a fellow participant on the 

programme is not permissible as a means of authenticating practice. 
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 Teaching/Support preparation [A1: Design and plan learning activities] 

i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.   

  

Comments  

Good use of methods and approaches to underpinning some of the core knowledge 

required for this particular subject. I myself have never taken this module as part of any 

of my academic studies, and I found it to be interesting how much of what I had already 

learned in terms of models and approaches the business were relevant to this subject, 

and were used to good effect in terms of allow me to understand the content/subject 

matter with use of effective learning methods. 
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 Teaching   [A2: Teach and/or support learning.] 

i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  

Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  

Ending the session – summary, future work etc. Technique and Aids:  General apparatus – 

board, data projector, use of handouts. Was effective communication achieved?  Was there 

good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of 

teaching/learning methods.  

Comments  

Ensured recapping of previous sessions as a basis/foundation of learning for the 

session at the very beginning. 

  

Online delivery is difficult but Ka Po made it a comfortable learning environment – there 

is always the bonus of sessions being recorded as well for recap purposes and as a 

form of resource. 

Good use of videos is a technique to create a broader sense of delivery. 

Whilst hard to say – in terms of trying many things to ensure/encourage participation… 

Perhaps initial engagement would have been more forthcoming from the students, if 

Ka Po did a little more of a welcome and informal introduction prior to sharing screen 

and discussing the content to be covered.  
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Effective Learning Environments [A4:Develop effective learning environments and 

approaches to student support and guidance.]  

i.e General class atmosphere, level of participation, attention, and interest.  Student attitude 

and ability to carry out classwork. Were learning problems identified and overcome?  

Awareness of individual needs.  Attitude to students. 

Comments  

 

Ka Po does well to create a fun atmosphere conducive to learning… Under the 

circumstances (online) this is not always easy. 

Looks to ensure he leaves enough space and time for students that feel willing to 

respond to questions asked - as well as encouraging that desire to want to participate 

due to pauses within the delivery of content, not too much such that the atmosphere 

becomes awkward, but enough that it encourages the students to engage When 

looking at the recap of previous weeks, it’s nice to see students volunteering responses 

based on things they clearly learnt in previous sessions. 

Where there are occasions where Ka Po is working on separate screens (not being 

shared) in order to get some content to share) or where trying to deal with tech issues, 

due to the nature of the classroom environment, needs to be more vocal in explaining to 

students what is going on. There was a moment where there was a YouTube video being 

looked for and I thought my screen has paused. 

When teaching in this way/looking for content mid session - I look to notify students that 

I am looking for some content and explain why I am about to show it and what I am hoping 

they will get from it 

. 
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Assessment [A3: Assess and give learners feedback]  

i.e Formative/summative assessment examples , Question and answer technique.  Other 

evaluation procedures, class management, instructions to students005C. 

Comments  

Again – leaves enough space for students to answer and appears to challenge their thinking 

should he believe that there is more they can give in relation to an answer they share. 

Encouragement of wider participation may be the next step in order to ensure ability to offer 
feedback in real time which also encourages discussion around the ‘draft’ elements of a students 
assessments. In the past, when I have not been proactive within this when delivering online, it 
often means the only time a student gets ‘feedback’ is in a formal capacity at the point of 
assignment/assessment review. 

 

 

Core Knowledge   

•       Subject knowledge  

•       Teaching methods  

•       Student learning 

•       Learning technologies   

•       Evaluation  

•       Teaching effectiveness 

•       Quality assurance            

Comments  

I feel Ka Po displayed a good level of core knowledge and professionalism with regard to 

the subject ad models used. 

Online teaching is always going to be difficult from the perspective of student 

engagement. There will be a few students who are happy to talk and then others who 

despite being very competent and confident in other environments, are less inclined to 

want to speak up. 
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This is a rolling concern for all practitioners in the field of remote delivery education 

especially where there is a necessity to have an over reliance on technology. I feel based 

on his ability to encourage engagement, Ka Po would be good at contributing to devise 

a best practice to deal with this – and should be mindful to reflect on his current approach 

in order to see how he may be able to increase participation from students. 

 

Professional values 

•       Respect for learners  

•       Promote participation 

•       Evidence informed approaches  

•       Wider context of HE 

 Comments  

•        Respected his learners well – could enhance this with a little more of a 

rolling narrative. 

  

•        Promoted participation by virtue of leaving pauses – I would in future call on 

people by name. 

  

•        Good evidence informed approaches with use of strong models 

  

•        Wider context of HE addressed by virtue of being mindful that a lot of the 

students are mature students who themselves have had relevant 

experiences with in the industry being discussed. 
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Examples of good practice: 

•        Pauses allowing for encouragement of discussion. 

  

•        Group work encouraging collaboration and wider participation 

  

•        Humour as a tool to reinforce learner interaction 

  

•        Models of learning used were good. 

  

Action points:  

   

•        Provide more of a narrative element to students when doing thing which 

result in long periods of silence. 

  

•      Try to apply more practises which encourage students to be confident 

in their ability to contribute, regardless of how ‘good’ what they say 

(often very self critical). 

  

•        Perhaps get in the habit of calling on people by name more, in order to 

answer questions you pose – especially where cameras are off (despite 

them being told numerous times) 

  

•        Remember to mute mic during breakout rooms to avoid recordings 

containing unintended elements. 
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Observer ............... .....    Date: 17/11/2023 

  

  

Observee  .............Ka Po Chong.....    Date: 17/11/2023  

PGCert PARTICIPANTS 

On completion of the peer observation reports for each module, compose a short 

reflective paragraph on your observation experiences for inclusion in your portfolio 

along with the observation sheets. 
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Reflection:  

Robyn has identified one of my weaknesses, which is engaging all students. I 

encouraged students to participate in the lesson, but I should have paid more attention 

to the silent students—online teaching is very different from face-to-face teaching. In 

face-to-face teaching, it is easy to identify who is not engaged in the learning, and I can 

invite them to answer questions or participate in discussions very quickly. However, it is 

difficult to identify students who are not participating as my screen is not large enough to 

show 30 students. Next time, consider calling them one by one according to the name 

list to make sure everyone has been involved in the learning process and encourage all 

of them to participate. No one should hide behind the camera.  

 

Also, I should provide more feedback to students' answers. I need more than a good try, 

but I should provide constructive feedback to them. Constructive feedback allow students 

to improve with clear guidance (Toit, 2012). Usually, I provide constructive feedback in 

assessment only, I should apply constructive feedback in lecturing as well. It can increase 

their confidence and encourage them to say more as they know I listen to them. Listening 

is vital in conversation, and it can make students feel respected (V1).  

 

Robyn has noticed that I did not mute during the breakout room, and some noise may be 

recorded in the video (V4). It seems like it could be more professional, and I should be 

careful about that. If I was discussing the students' performance with other lectures, it 

may have serious consequences. GDPR policy is essential, and we should be careful of 

the recording.  
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5.1 CPD Reflective Report 1 - How to use the Hyflex learning space, 

Whiteboard integration and Moodle 

 

Digital learning and technologies are playing a key part in modern higher education. The 

demand of online learning is increasing, and students have higher expectations of quality 

remote course options (V3). According to research by McKinsey & Company, the US 

education venture-capital funding has increased from $1.3 billion to $8.3 billion from 2017 

to 2021, and the number of learners increased from 300,000 to 220 million between 2011 

to 2021 (Diaz-Infante, et al., 2022). Research from Statista also showed that digital 

learning has played a significant role in the UK education industry. Between 2007 and 

2019, for example, the percentage of people who said they had taken an online course 

grew from four per cent to 17 percent (Clark, 2023). 

 

Advance HE has suggested that enhanced learning is essential for flexible learning in 

higher education to empower students for greater success (Advance HE, 2019). Indeed, 

technology is helpful in enhancing the quality of teaching and student’s experiences.  

I have joined a CPD section presented by the digital creativity and learning team about 

using the HyFlex learning space at IQ building. It is an impressive experience as a new 

lecturer to know and learn how to use technology to enhance teaching quality. Although 

hybrid methods are familiar, this was the first time I knew this term before joining the CPD. 

According to the Cambridge Dictionary (2023), HyFlex is a type of teaching in which some 

students are physically present in class. Others join the same class simultaneously from 

a distance, using the internet, and HyFlex is short for hybrid flexible. 

 

In this section, the team introduced different technologies in the HyFlex learning room. 

An application which is called Alpha Victor Room can control and monitor the cameras 

and facilities. There are dual displays and cameras which can zoom in and zoom out. The 

presenter can switch the cameras for a different focus. There are 4-5 cameras in the 

classroom, and the presenter can change the cameras for the whiteboard, computer 

display or to the presenters. When I deliver the lesson, I can walk around and present 

with body language (A2, A4). I do not need to sit in front of the computer because of the 
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limitation of the camera. Delivering a lesson when I sit down or stand up is different. The 

presentation is more natural, with body language and better intonation.  

 

The tech whiteboard has been introduced to us as well. In the past, I considered IPAD 

with drawing and typing as one of the best tools for online teaching. However, the tech 

whiteboard is even more useful for a hybrid environment. The whiteboard integration 

allowed me to draw attention from both online and face-to-face teaching students. I can 

have visual communication with my students. There are different functions not limited to 

highlighting but documentation, graphic design, etc. I can use different tools to ink and 

create notes whilst engaging with reactions. Engaging and communicating with the 

students is easier and increases the teaching quality outcome (K4, K5, V2).  

 

However, there are limited classrooms with a Hyflex design environment. There is a 

distance for universities to upgrade the facilities for future education trends. As a new 

lecturer, I am happy to see technology embedded in classroom and curriculum design as 

I believe it is essential for students’ and lecturers’ experience. Lecturers can deliver the 

lesson more easily with the help of technology, and students have better engagement 

with the ‘cool’ technology.  

 

While studying at university, my school was an ‘Apple Distinguished School’. Indeed, I 

have had positive experiences with the use of Apple technology, and it has increased my 

motivation to study. I believe the Hyflex learning space will be the same for future 

students. I am looking forward to delivering lessons with Hyflex technology in the future. 

I will request Hyflex teaching room in future teaching if possible and apply it in my 

teaching. The learners can be engaged with the technology. They can experience it when 

they do the presentation in class. As mentioned before, I assigned students in group to 

present theories in tutorial. They can experience teaching technology and get fun 

experience in learning (K3).  
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5.2 CPD Reflective Report 2 - Mark Assessment  

 

I have joined a CPD session presented by one of the program managers in the hospitality 

department. She has explained the marking process and the module lead's role in 

marking assessment.  

 

She has explained the importance of constructive feedback to the students. For example, 

students get general comments only with 5 out of 10 in one of the criteria. Then, students 

would need to learn how to improve the assignments and achieve higher grades next 

time. I agree with the importance of constructive feedback. As a student, I was frustrated 

when I received general comments with low grades, which disappointed me. I would not 

know the problem with my essay and apply the same practice next time. Constructive 

feedback provide student opportunity to improve their work and assessment (Toit, 2012). 

 

Students often receive comments like ‘good essay’ and ‘well done’ with only a pass (40-

59) grade. On Chinese social media platforms, it is not difficult to see posts from students 

from the Western world (UK/US/Australia/Canada) asking about the meaning of the 

feedback. It is pretty often that lecturers only give general feedback. I should be more 

specific in providing constructive feedback to help students achieve a higher level of 

assessment success (A3, K2, V1). I will provide them feedback specific feedback in what 

are the good and bad practices with examples.  

 

She has shared the tools in Turnitin about the rubric and grading form. This is a function 

to help us standardize the grading criteria and format in Turnitin, as we may have more 

than one lecturer in the same module. It is easier to show the students the same grading 

format and standards in case of misunderstanding and unfair marking practices. 

Ragupathi, K. and Lee, A. (2020)  explained rubric is essential for monitoring fairness and 

consistency. When I was a student, different lecturers had different styles of grading and 

feedback. Some lecturers may attach a form at the end of the assignments, some 

lecturers may use summary comments only, and some lecturers may even use voice 

comments. The variety can increase the flexibility of marking. However, students need 
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clarification. I will create rubric and share it to my colleague for better consistency to 

ensure fairness. It is a good practice for us to standardize the grading methods in Turnitin 

within the department. 

 

She has demonstrated the function of quick marks, inline comment, and comment. I have 

learnt how to create new quick marks or download quick marks from the database. It is 

useful to increase efficiency if I create quick marks before I start the marking.  

 

Beside the constructive feedback in the marking, I have learnt how to be more effective 

in assignment submission. Most lecturers would request students to upload videos to 

YouTube and send private links to them or submit it in USB. However, the CPD session 

show us how to create submission link for students to submit video in turnitin. It can 

protect both side as they have to submit everything in turnitin ,and prevent situation like 

lecture loss their work (V4).  
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5.3 CPD Reflective Report 3 - Assessment Based Interviewing  

 

I have joined a CPD session regarding assessment based interviewing presented by the 

admission team at the university. The idea of assessment based interviewing is to 

enhance the engagement and have a better selection process of the suitable students. 

The department had its first trial in August and the outcome was quite good. Compared 

to the online interviewing which they used the last few years, the assessment based 

interviewing apparently attracts better quality students to the courses. We can observe 

their behaviors and interaction in different activities and discussions but not limited to one 

to one interviews. Hospitality requires different kinds of skill sets such as teamwork, 

collaborative skills, communications and problem solving skills. It can measure their skills 

with a better full picture to analyze if the students are suitable for the course or not. Some 

students may have good performance in online interviewing but actually not good at 

teamwork, and some students may have outstanding interpersonal skills but not perform 

well in front of the camera as the atmosphere in online interviewing is quite different to 

the face to face interviewing. It is definitely a good practice for us in the student selection 

process.  

 

I am assigned to be one of the assessors in the following recruitment days to observe the 

students' performance and make the decision together if we offer the students or not. I 

believe it is good for both students and lecturers. Students can have better engagement 

in the courses as they come to the campus and have the opportunities to talk to the staff 

to know more about what they can expect and get from the courses. They can get much 

more information but not only from the internet and the agencies. Also, we can give them 

advice in the course choices as we have three different courses in the discipline (A3, K2, 

V1).  

 

The assessment based interview also allows students to experience a professional 

interview in the early stage. I had assessment based interview experience when I was 

looking for a management training job in the hospitality industry. Chamorro-Premuzic 

(2015) stated that recent research showed that 76% organizations with more than 100 
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employees relied on assessment tools such as attitude and personality tests and 

expected more organizations will use the assessments based interview in the future. The 

experience is transferable to both academic course work in human resource management 

and future work interview preparation. In my future lectures in human resources 

management, I will apply assessment based interviewing in lesson design.  My 

colleagues have shared that one of the activities is using marshmallows, wooden sticks 

and straw to think about how to use these materials in the hospitality industry. It inspired 

me to have similar activities in game based learning in the future tutorial design (A1, K2, 

V2).  
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Appendix 1. Teaching Log 
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Appendix 2.1 Micro Teaching Slide  
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Appendix 2.2 Screen Shot of Kahoot Quiz (Micro Teaching)  
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Appendix 2.3 Micro Teaching Video  

 

The file is too large and uploaded in a separate Turnitin link.  

 


