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Using a Welsh cultural artefact as a stimulus (a song, object, painting, photograph) create a resource that is suitable for teachers to use as an inspiration for children’s learning. Base your work on a specific theme (either 3-7 or 7-11 years). Briefly justify your reasoning with references to theorists and relevant current research.

Introduction – What is creativity?
Creativity is “the ability to produce original and unusual ideas to make something imaginative” (Cambridge University Press, 2017). Creativity is embedded throughout our lives and we are often required to use our imagination to perceive the world in a different light. Creativity requires us to think outside the box and bring forth ideas to reality. Personally, I believe that we as humans can lose our love for creativity due to commitments in our lives requiring us to have structure and follow a routine. A recent study highlights that 
 “two-thirds of respondents feel creativity is valuable to society, yet only 1 in 4 people believe they are living up to their own creative potential”.  (Adobe, 2012). 
This shows creativity is an important skill in life, however not all adults feel they are able to be expressive and imaginative in their work environment. A way to increase our sense of creativity is to explore, experiment and use our knowledge to innovative ideas leading us to outcomes. Land’s (1993) theory supports this, suggesting that “non-creative behavior is learned” and creativity decreases rapidly as we increase in age. 

Research suggests the importance of creativity and our age, therefore we as teachers should consider the benefits of planning lessons based on creativity and the Expressive arts in Primary Education. Teaching creatively is “using imaginative approaches to make learning more interesting and effective” according to (NACCCE 1999:89 cited in Desailly, 2012: 16). By planning creative lessons to teach, we are allowing children to ‘make links and connections to a variety of subjects’ that are taught. Another aspect considered to spark creativity is allowing children to work in a “variety of different groupings”. This suggests that we should consider the ability levels when grouping children, gaining experience in working with many of their classroom peers rather than set groups. It has been suggested that labelling children based on their ability can affect their own well-being. A child should be made to feel comfortable during any creative task, especially in subjects where some children may lack confidence or feel they are out of their ‘comfort zone’. 

Another element considered to aid creativity is using a cross-curricular approach when teaching. Barnes, J (2015: 11) suggests cross-curricular learning takes place when 
 “the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, problem, question, theme or idea”. CACE (1967: para 555 cited in Kelly, L 2012: 01) 
supports Barnes’ theory, “children’s learning does not fit into neat subject categories” therefore the cross-curricular approach allows teachers to integrate the lessons to be relatable and have strong links between the learning. Although the cross-curricular approach is well supported, Czerniak et al. (2007 as cited in Kelly, 2012: 5) suggests that using a cross-curricular approach allows “subjects to lose their identity”. This counter argues the approach, as in Key Stage Two children are expected to expand on their knowledge and understanding in specific subjects. If the cross-curricular integrates subjects together, the children’s topic knowledge may start to weaken, resulting in a loss of understanding. For a cross-curricular approach to be successful, children should be able to ‘make strong connections between subjects and use their understanding of a concept and be able to apply it to all aspects of work’. Ofsted (2002) suggest this is a key feature of “successful primary schools”.

In response to the title, I decided to choose an artefact that would help stimulate creativity and would suit a cross-curricular structure. I considered it important to find an artefact that had a sense of meaning and depth. I chose an artefact personal to me, and engaged my own interest, enabling me to have a positive engagement when delivering a lesson. I discovered my Great-Great-Grandfather was a Miner in South Wales in the late 19th century. He started work aged fifteen and worked in his local mine for over 32 years. This information let me to discover an old Miner’s lamp which was handed down to my family (Appendix 2). The lamp links strongly to the Curriculum Cymraeg (YCC) due to its history of being taken to a Welsh mine, daily, for 32 years. The miner’s lamps were designed to provide lighting for the workers. They were essential tools due to the lack of light down in a mine, however due to the possibility of open flames reacting with inflammable gases, workers had to stay cautious not to cause a mine explosion which would result in many deaths. 

Personally, I feel a Miner’s lamp would be an interesting artefact based on Key Stage Two (KS2) lessons due to the strong links with Welsh History and aspects of the YCC. Children could make links between the lamp and the Coal Mining Industry, learning about the origins of coal mining. Children would be engaged in the history, allowing them to consider the relationship between Welsh mining and the history surrounding their own community. This would result in positive engagement and give children a sense of pride linking mining to where they live. Children might also make their own discoveries when looking at their family trees, finding ancestors who were also miners. Some children may find their own personal connection to the coal mining industry, sparking an interest in the topic. Children might consider life in the mines, enabling children to be empathetic and consider how the Industry in Wales has changed dramatically over the years.

The visual expressive arts are currently aspects in the National Curriculum related to creativity in subjects such as Drama and Art. The arts allow children to use their sense of wonder and exploration to create outcomes of work. The arts are considered to some to carry value as all subjects can allow children to be individuals who are able to express themselves. Over the years the arts have slowly become less of a priority and an aspect of work that teachers may deem as time consuming. With National testing and Literacy and Numeracy being a key focus, the arts have fallen ‘under the radar’. Donaldson’s (2015) ‘Successful Futures’ report supports the visual expressive arts. It is said to be an insight to the future for Education in Wales, and it outlines the strengths and weaknesses of the National Curriculum currently. Donaldson shows emphasis in his report to the arts, suggesting there is a lack of creativity woven into current lessons. The arts seem to take a ‘back seat’ when prioritizing subjects, especially in Key Stage Two. Donaldson shows an interest with regards to increasing the use of creativity in lessons and encouraging learners to become “independent learners” who are “capable of applying relevant skills” in the outside world. He suggests 
	 “the Welsh Government should enhance the current curriculum to include creativity, alongside numeracy and literacy as a core theme across all the subject disciplines, considering an arts rich education to be the core to the whole school experience of all pupils”.  Donaldson (2015). This suggests that for us to progress in the future, we must consider the importance of the arts in Education. 

When planning a scheme of cross-curricular lessons for KS2, I would firstly choose Physical Education (P.E). P.E is a subject that allows children to be expressive yet is undermined against other subjects. It can be a memorable experience as children abandon their desks and have the space and freedom to be creative. The lesson would stem from the chosen artefact to the theme of Mining. The lesson would follow two well-structured P.E lessons establishing the use of movement and building on gross motor skills such as skipping, crawling etc. Children will build on their previous learning from the Foundation Phase and use gross motor skills in the activity, covering skills in the Physical Education Curriculum. This P.E lesson is based indoors however can be adapted to suit an outdoor environment depending on weather conditions. The children would start by recapping on previous learning and make links to their other lessons, specifically looking at the layout of a mine in History. Following this the children would be set an activity using gross motor skills to complete an assault course set out to represent a mine in the 19th century. The teacher would start the lesson with a warm up and a simple team bonding game to show children that P.E is a “interactive and fun way to learn” and is also a way to keep fit. Using a game at the begging of the lesson acts as a hook to what is to come. The children will experience excitement and have a willingness to participate throughout the lesson. It has been suggested 
 “if today’s generation of children do not become more physically active, the health consequences will be tremendous” CAHPERD ACSEPLD (Anon., The Physical Education and intruamural, p. 1) 
therefore, it is important to perform an appropriate warm up before exercising and encourage children to “engage in frequent and regular physical activities beneficial to their health” (Welsh Assembly Government, 2008). Once the children have warmed up correctly, they will be given an opportunity to complete the mine assault course in groups of two to three. After the class has completed it, they will be asked to close their eyes whilst the teacher plays a short section of a YouTube clip ‘Dangerous Mineshaft Sound Effects’ (2016) (Appendix 3). The sound effects will be played to help aid the children’s imagination when picturing themselves in a working mine. The children will be asked to give adjectives/words to describe what they imagine a mine to be like using the five senses. Children should to be able to recall on previous subject learning to create a word bank about the mine. For example, the children should be able to make the connections from learning about mine layouts and then suggest words related to the dark, cruelling conditions workers may have experienced. Once all words suggested by the class have been discussed, they will then be asked to repeat the assault course again. Following this the teacher will ask the class to consider the word bank and imagine themselves a worker in the mine. This lesson incorporates cross-curricular learning as children can use their knowledge of performing skills in Drama and thinking skills to consider the way they complete the course second time around. The children will be required to use gross motor skills and consider the structure of a mine, for example, the height and width of shafts, whilst they move around. Overall, they will consider concepts from the clip, word bank and class discussion to portray aspects of a Miner character when completing the course. This activity covers many skills from the ‘Creative Activities’ strand in the Physical Education National Curriculum of Wales Document (Appendix 4). 

Another lesson children would be taught would focus on Music with cross-curricular aspects weaved throughout. The lesson would take place after being taught the P.E lesson above, due to the strong links both lessons share. The children would have received two previous lessons covering the musical elements and would have evaluated a composition by a Welsh Artist whose music represented the coal mining Industry in Wales. The YCC is linked through the lesson due to children considering Welsh miners and reflecting on the history of Wales around the 19th century. Children would use their knowing and understanding of composing and evaluating music to complete the following activity. The teacher would start the lesson by welcoming everyone into the classroom playing the song ‘Hi ho hi ho’ in the background (Appendix 5). This again acts as a hook to engage pupils into the lesson. They should feel inquisitive and be eager to find out more. 
  “A good hook does more than merely arouse interest. It could introduce a concept in such a way that your students will remember it long after you taught it, so it will also function as a memory trigger for knowledge recall” (Brown, 2015).
This theory supports the use of song, as curiosity will be expressed, and children will query what the objective of the lesson could be. Once the class has settled and discussed the possible learning object, an activity will be set to produce an uplifting tune/chant that the miners could sing on their way to work. This activity allows for musical creativity in areas of composing and performing. It enables children to “explore, create, select and organise sounds for a musical purpose” covering aspects of the Literacy, Numeracy Framework (LNF), using writing and oracy skills to discuss words and phrases when creating the chant. Children will build on performing skills and the use of expression throughout the lesson. They must produce a group moral song that they consider uplifting, considering the feelings of the workers. Key Question: Why might moral be low in the mines during the late 19th century? Discussions may stem to World War Two, therefore the teacher can elaborate on the children’s understanding and discuss how miners might have needed an uplift after the War. Being able to be expressive and develop ideas is an essential element in the arts. All children have the right to participate in a creative way. For this lesson the teacher would pre-select small groups of mixed ability children to allow the class to integrate with one another. Higher attaining children can give support to lower attaining children, alongside additional support from an adult. Some theorists suggest that ‘defining groups into higher and lower ability can cease their desire to succeed’ (Lopez, 2017). This supports the mixed ability grouping strategy in the arts as the children are all able to have a ‘voice’ and take part in ‘grouped activities’. 

For the activity to be successful, the teacher may have to split the lesson into two depending on the pace the learner work at. Firstly, the children are required to create a poem/chant that follows a rhyming pattern. Writing the chant will cover aspects of the Literacy, Numeracy Framework (LNF). If all groups complete the activity, then the learning can be furthered on to allow children to experiment with tuned and untuned instruments covering a range of skills in Music in the National Curriculum of Wales Document (Appendix 6). Once the children have experimented with a range of instruments they can select certain instruments that they deem appropriate to their chant. Children may tend to select instruments that can play a melody (percussion instruments). As a group the children will compose a tune, remembering the success criteria for their chant to be uplifting and cheerful for the miner’s. The teacher may suggest using the pentatonic scale (C D E G A) due to the notes creating a bright and joyful melody (To be explained that they are composing the tune based on the number of syllables a word has – ask children for feedback of understanding using ‘Thumbs up/down (afl) strategy. In connection to this, the children will be asked to consider the eight musical elements whilst composing. Children are required to use “appropriate playing techniques” considering the “control of sound” and other musical aspects (Appendix 6). To conclude the lesson, the children will practice, perform and record their tune in front of their peers, using the assessment for learning (afl) strategy - two stars and a wish to peer assess each group’s composition. Using this afl strategy allows children to give positive feedback and suggest an area for improvement. This strategy also covers a range of performing and appraising skills from the curriculum and it allows children to evaluate music “making connections between their own and others work”. It gives instant feedback to children who have performed and is also covering the strand of appraising. It has been suggested that peer assessment is more effective and can give children a sense of “greater immediacy than teacher feedback” (Topping, 2009) supporting this strategy within the classroom. An effective way of covering the curriculum is to allow children to record their performances using iPad’s. The digital competency framework (DCF) is an uprising framework, considered by many theorists (including Donaldson) as a key feature in the future of education, developing children’s skills helping them to become “confident digital citizens”. The DCF aims to give children the skills to be confident whilst using technology due to the forever expanding concepts of modern technology helping us aid our everyday lives and our future. We therefore are required to consider the advantages of being digital competent in our society. It is important that teachers can adapt their lessons to include elements of the DCF to help children ‘succeed in the future’, 
                              “Children and young people need to learn how to be more than consumers of technology and to develop the knowledge and skills required to use that technology creatively as learners and future members of a technologically competent workforce” (Donaldson, 2015).
This theory suggests using an integrated approach with regards to the DCF and subjects in the National Curriculum. We must try to include the DCF and LNF in all aspects of work. To further the DCF in this lesson, the teacher may ask groups to compose and record their chant using an iPad. Children would use musical Apps, and use their two stars and a wish strategy to improve their compositions. This allows children to act on their afl feedback and alter areas of their chant they may consider weak. Some pupils may enjoy working using a ‘hands-on’ approach rather than feeling isolated and unexpressive when working from a handbook. In Expressive arts, creativity is deemed as a crucial element in the future of education. Creativity has been given a greater emphasis and is suggested that ‘in order for the Expressive arts to flourish, the four wider skills must be embedded throughout’ (Donaldson, 2015). One element of the wider skills is based on creativity and innovation, where children are ‘encouraged to express their own opinions and ideas’. Music can be an influential subject due to the many creative opportunities it can provide using the musical elements. 

The third and final lesson would cover Film and Media. The lesson objective ‘to produce a short film representing a day in the life of a Welsh miner’, covering many aspects of the YCC. The lesson would be carried out towards the end of the scheme of work, to allow children to elaborate and combine all their learning together. This is an exciting cross-curricular activity combining Drama, Film, LNF and DCF together to produce an outcome (a short film). The children would be required to use their knowledge of the topic to produce a video as if they were a Welsh miner. The lesson would link to previous learning in Literacy whereby the children would have used their word bank (P.E) and other learning aspects to create a ‘Dear Diary’ paragraph to aid them when performing. Each child will produce a clip with all children being creative and incorporating their own understanding into their clip. In the LNF it suggests children should be given the opportunities to “retell experiences with others; and express their ideas through the power of the spoken word”. Children express their feelings as to what a day in a mine may be like and cover LNF curriculum strands such as “developing and presenting information and ideas” through communication (Welsh Government, 2013). An overall cross-curricular approach may help children piece together information supported by activity such as this. For the lesson to be successful, the teacher would have to recap how to use a ‘green screen’. The children would record a short clip of themselves portraying the life of a miner, whilst discussing their thoughts and feelings. This allows children to contribute their own opinion using the relevant information gathered through the scheme of work. Allowing children to ‘portray a character’ whilst being empathetic is a fun way to recall information. During the short clip, children would be given the opportunity to hold the miners lamp helping aid a virtual reality experience.

In South Wales the history of the Coal Mining Industry is still present and there are many opportunities to further children’s learning with Educational visits such as a trip to the ‘Big Pit National Coal Museum’ in Pontypool, a working mine until the late 19th Century. Taking children on an educational visit can aid engagement, spark curiosity, allow children to expand on their learning, which becomes a memorable experience especially for children who have preferred learning styles. Children can be taken on an ‘expert-led tour’ by a member of staff and are able to see “objects first-hand” resulting in gaining real-life experiences (Janes, K. 2014:89). It is important children have experiences outside the classroom and are allowed opportunities to visit educational centers as they may not experience such opportunities outside of school. A trip to a local mine would allow children a hands-on experience, allowing them a break from the classroom routine and would engage learners due to learning in an exciting, new way not reading from a textbook. This especially applies to Key Stage Two due to many lessons being taught in this way, resulting in a lack of enthusiasm and interest as children are unable to express their creative flair. Ken Robinson suggests that it is important that children experience “diversity, curiosity and creativity” in their educational lives. He suggests these three principles are key when wanting a child to exceed in life, Robinson (2013). This theory supports educational visits as children use the principle of curiosity to learn in an unfamiliar environment. When taking children on an educational visit they become inquisitive and want to learn more about the topic of study, showing an interest in their surrounds and the set activities. Children can further their learning and show evidence of creativity in the activities they are set. When planning lessons based on an artefact, I would include an educational visit linking to the theme work to progress the learning further. Attending ‘The Big Pit’ would help children understand what a working mine might have looked like and how the mine might have been run. On the contrary I would consider the number of educational visits children attend during a theme of work due to expenses. I would personally consider all aspects of an educational visit and choose a venue best suited to maximize a child’s learning in a beneficial way. 

To summarize all lessons taught, I would conclude the topic with an exhibition to celebrate the children’s work, where the local community and parents would be invited into the school to see their display. The children would have recreated their own mine assault course in following P.E lesson to show in the display. Their uplifting chants would be played as background music during the exhibition and their short media clips would be run on a projector screen showing how the children perceive ‘a day in the life of a miner’. The children would also have other completed pieces of work on display covering subjects such as Art, and Design and Technology. Many aspects of the expressive arts would be evident throughout the display showing the children’s capability at being creative. The children would be given the responsibility of showing visitors around the exhibition, allowing them to develop their communication skills and thinking skills (if visitors where to ask questions about an aspect of the topic). Over all, I personally feel this would be an effective way to summarizing the children’s work by having all their creative outcomes on display. The children may gain a sense of pride from showing their work and may want to explore other scheme related to an artefact and creativity.

 In my opinion, I feel visual expressive arts is following an interactive approach, whereby children are encouraged to be confident when being creative. With Donaldson’s ‘Successful Futures’ report highlighting the importance of creativity and the impact of allowing children to be creative to aid their futures, we as educators must allow children the opportunities to express their feelings and discover new concepts. I personally feel as a teacher, it is important to include the concepts of creativity in the primary setting and throughout all lesson. Focusing on the art subjects and prioritizing them with as much classroom time as subjects such as History etc., could be considered an aspect deemed suitable for raising levels of creativity in schools. One the one hand, allowing priority to the arts, may make children feel they are being given more opportunities to be creative, however a counter argument might suggest that we cannot give all focus to the art and lose strength in the LNF and DCF, due to the importance of the frameworks also. Donaldson suggests, for children to succeed and be “capable learners” they must have opportunities to be

 “well-rounded, personally effective individuals and team member; as an ethical citizen and a member of an increasingly diverse society; as a member of the workforce and a creative contributor to the nation’s economy; as a recipient of and contributor to national and international culture; and as a flexible, lifelong learner”. 

If we expect children to be creative learners, we should allow them to feel they have a sense of meaning and their opinions are valid. Using an exhibition could enable children to take part and feel they have purpose within the arts. An exhibition is a creative way to enable all learners to contribute together, yet still produce work as a creative individual. In my opinion, I feel all children have a right to feel they are their own learners and should be allowed to demonstrate their own understanding of what creativity means to them. All children have their own preferred learning styles whereby they feel they can show originality. If we as educators want creativity to flourish within the arts, then we should grant children the opportunity to show creativity throughout the curriculum not just during expressive art subjects. Integrating the arts as and where possible in the National Curriculum may be a factor to consider. Although some may suggest that Numeracy and Literacy will always be the key subjects, I personally feel we should consider the visual expressive arts and the importance of creativity in all aspects of work. 
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