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Rationale underpinning the creation of the rubric
[bookmark: _GoBack]This rationale will give the reasoning and justification on the creation of this rubric (Appendix 1). The creation of the rubric was based on the 4 domains of learning and how certain characteristics of each domain are seen as clear characteristics of Physical Literacy. It will also explain why Physical Literacy is used as the foundation for the whole creation of the rubric.
Physical education is a socially constructed activity where it is informed by and informs wider physical culture where individuals experiences of physical education are shaped by the understandings of the nature and purpose of physical education through the wider physical culture (Kirk, 2009). Kirk (2009) also discusses how the subject ‘physical education is defined by exactly what it says in its name. According to Whithead (2013) for physical education to sustain its valued cultural and moral position within education, physical educators should promote the beneficial outcomes that are educationally beneficial, across a range of different domains. According to Metzler (2011) learning in physical education should be addressed through the physical domain, cognitive domain, social domain, and affective domain as these are deemed the learning outcomes of physical education. The 4 domains of learning are interconnected and are classed as essential elements of physical literacy where the physical competence or movement competence is connected to the physical domain, the motivation and confidence are connected to the affective domain, and the knowledge and understanding is connected to the cognitive domain (Longmuir et al, 2015). 
Physical Literacy is described as the “motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for maintaining purposeful physical activities throughout the life course” (Whitehead, 2010). Physical literacy is also known as “lifelong holistic learning acquired and applied in movement and physical activity contexts. It reflects ongoing changes integrating physical, psychological, cognitive, and social capabilities. It is vital in helping us lead healthy and fulfilling lives through movement and physical activity” (Australian sport commission (2016). According to Whitehead (2010) physical literacy is not something that can be reached and then that is the end of it, it is best seen as a journey that is for life and is unique to oneself. Physical literacy has many definitions; however, each definition agree that physical literacy has 3 interconnected that are as important as one another of which are physical, affective, and cognitive (PDST, 2017). Whitehead (2010) clearly states that those who are showing clear development and are making a progress of some kind on their physical literacy journey show signs of motivation and confidence, the ability to move with poise and economy in challenging environments, has positive self-esteem and self-confidence, and clear knowledge and understanding (Whitehead et al, 2013) and (Tremblay et al, 2010).

Understanding the domains of learning – foundation of the assessment rubric
Physical literacy comprises of three essential domains that all need to be nurtured identically and equally, to create and sustain an interest in the engagement of physical activity (Whitehead, 2010). As physical literacy is seen as a holistic concept where each child develops holistically not just as a part, when one domain is being developed and nurtured another domain should or may also be nurtured at the same time. 
Creation of the rubric- (Physical literacy, domains of learning, links to outcomes of Physical education of the current curriculum and the new curriculum). 
The creation of the rubric was based on the fact physical literacy as a concept, if fostered correctly can help children develop holistically and to participate in lifelong activity. The creation of the rubric was based on the attributes that lent a hand and contributed to the concept of physical literacy and that the attributes can be nurtured from an early age for a possibility of an individual to become physically literate. From an early age a child is introduced to fundamental movement skills, and these are seen as the building blocks of physical literacy (Whitehead, 2010). Therefore, creating a rubric around the attributes of physical literacy was decided due to how popular the concept of physical literacy is and how effective it can be not just in childhood but into adulthood as well. The focus on physical competence, knowledge and understanding and motivation and confidence throughout the rubric gave an idea of where the child was at on their physical literacy journey. The rubric was also created based on the outcomes of the current 2008 curriculum (WAG,2008). The rubric was inspired by each outcome of the current curriculum where children should know how to perceive space, use a variety of movements and objects (FMS) and have control of their bodies and themselves specifically. The rubric was also inspired by the progression steps of the new curriculum. Assessing specific attributes that relate to the new curriculum is an area that was exploited because discovering where the child was at in terms of the progression steps of new curriculum and using that to compare it to the attributes of physical literacy is interesting because the new curriculum is all about health and well-being, therefore it discovered where and what stages the child is at on their physical literacy and if the concept has provided the child with ambitions for lifelong physical activity. The reasoning and explanation of each domain is situated below and it gives a clear explanation on why these attributes needed to be assessed as part of physical literacy (Welsh Government, 2021). 
Physical domain
Physical competence is seen as the overarching characteristic of the physical domain in physical education. Physical competence is known as the different movement patters and the deployment of these movements in the context of a range of different movement forms (Murdoch and Whitehead, 2010). Physical competence is the ability to acquire a range of movement patterns that can affect and create meaningful experiences in a range of physical activity environments, suggesting acquiring these skills can be seen as the building blocks or the fundamental movements for further development in new situations and environments. A child who claims to be physically literate can move with competence and confidence in different situations and environments which contribute to their development holistically. According to Whithead (2010) these skills enable individuals to make active choices that can be seen as respectful for oneself and can be also seen as benefit for oneself and the environment. Having the competence in fundamental movement skills is said to be one of the most critical skills sets to be developed from an early age (Gallahue, Ozmun and Goodway,2019) and (Barnett et al, 2015). According to Cliff et al (2011) and (Ford et al, 2011) fundamental movement skills are seen to be one contributing factor towards individuals physical, cognitive. and affective development and is seen as the vehicle to promote an active lifestyle and is the foundation of support. Assessing physical competence in terms of fundamental movement skills because they are deemed the building blocks for future participation is vital because before individuals can learn to part take in sport specific or physical activities, it needs to be ensured that their competency in fundamental movements is of a good too high standard to ensure they do not experience a bad situation specifically in the physical domain and that it doesn’t end up that the individual does not participate in sport and games during both childhood leading to adulthood (Hardy et al, 2010). 
Cognitive domain 
As stated above physical literacy is all about creating attitudes and feelings to want to take part in physical activity for life and understanding the responsibilities for the said engagement, we must achieve this have the knowledge and understanding of both movement and health in terms of how and why we move to engage in physical activity for life (Whitehead, 2010;2013). Ennis (2015) demonstrates how important knowledge is to the term physical literacy by saying “knowledge is at the heart of physical literacy”. Having the correct knowledge lays the foundation of how and what to do and when to perform in physical activities. Knowledge and understanding is an essential element of the cognitive domain but it is also said to be one of the biggest and key attributes of physical literacy (Edwards et al, 2017). Whitehead (2010) explains that knowledge and understanding as an attribute, acquiring this attribute into a child’s development is important due to it being one of the attributes that is identified by whitehead (2010) and in the concept of physical literacy. Cale and Harris (2018) cannot emphasize enough that having the knowledge and understanding is fundamental to achieving many other attributes of physical literacy but overall to achieve the concept itself. An example of this is acquiring physical competence is clearly not enough for and to ensure engagement with physical activity across the life course. Cale and Harris (2018) also mention how knowledge and understanding can be developed, enriched, and nurtured by all aspects of participation and it is developed by having the attributes of motivation, confidence, physical competence. 
Affective domain 
Motivation and confidence have been identified as the foundational characteristics of someone who is physical literate due to the important it perceives within the affective domain and how it influences ongoing and further participation and developing within physical activity (Mandigo et al, 2006). According to Whitehead (2010) motivation is the key to promote the necessary application and concentration to increase, excel and develop in different movement contexts, make progress viable, create and develop a positive attitude towards physical activity and gain assurance of the importance of lifelong participation in physical activity. Mandigo et al (2009) justifies how being motivation as part of the affective domain is key for lifelong participation and development. In addition to this being confident in taking part in physical activity especially confidence is fundamental movement skills can lead a fulfilment of basic psychological needs that are deemed a necessity for the development of self-motivation. 

Assessment rubric – Appendix 1

Report
Pupil A has conducted and performed to an extremely high standard in the activities undertaken within Physical Education in his current school year. A key focus in the last term has been on athletic activities where pupil A has shown great signs of improving and maturing with every physical education lesson. 
Physical domain (physical competence)
Pupil A has shown clear ability to perform simple gross and fine motor movements with confidence, motivation, and competence to show a degree of effectiveness in all activities. Pupil A can complete all movements that require moving with ease and understanding how to do them with the right technique. Pupil A knows a range of diverse ways to move such as different directions with confidence and had the knowledge to exploit the space effectively which shows the use of his creative thinking. He can use a range of different objects, throwing and catching with ease whilst showing signs of understanding based on the speed and ways in which objects move and how this can have an impact on the situation. He also showed important levels of fitness which supports his ability in the physical domain. Pupil A has shown elevated levels of physical skills in the last term especially in the fundamental movement skills. Based on observations, pupil A is at level 2 nearing level 3, he just needs more time to improve. 
Affective (Motivation and confidence)
Pupil A has conducted himself very well in the last term. He has shown his confidence and motivation to take part and be involved in all activities. Pupil A has shown he has the right communication skills to be influential when taking part in physical activity. Pupil A showed clear enjoyment and engagement in each activity and an example of this is when he was person who took charge of setting up and explaining an athletic activity to his fellow peers. The pupil showed that he understood the risky environment and you could see by his confidence and the way he conducted himself that he could use his skills in a way that promoted safety and consideration for the environment that needed clear thinking. Pupil A showed prominent levels of motivation throughout, he ensured that he took part in all activities, and he encouraged others to do well and encouraged his fellow peers to get involved. Based on the rubric used to assess child A, the child is showing clear attributes and characteristics of being at the high level 2 stage and nearing the highest level which is level 3. This has been decided as there is always room for development and improvement and with pupil A’s attitude and focus on physical activity getting to level 3 soon will more than likely occur with the continuous support from teachers and the school. Based on the observations of pupil A and in terms of the progression steps of the 2022 curriculum he can be placed near to the top of progression step 2 and near to progression of step 3. 
Cognitive domain (Knowledge and understanding)
Pupil A has shown in the last term that his knowledge and understanding attributes are one of his strongest points. Pupil A has shown elevated levels of understanding in terms of understanding of different movements, diverse ways to move that helped the situation and understood the ways in which movement can be done using many different loco motor movements. When introduced to different activities, pupil A had the capacity to understand get knowledgeable about the rules from the get-go, and he showed a good understanding of following rules and how this is important. Pupil A has shown great awareness of risk involved when taking part in activities and most times pupil A has stopped, broke down the situation and checked to see if it safe to carry on. Pupil A has provided ideas throughout the term to his fellow peers, which shows understanding of the specific activities he has taken part in and has shown impeccable communication skills. Unfortunately, there have been times where things have not gone his way and he has taken it out on his peers, therefore some work needs to be done on his thinking and understanding of how this could make someone feel. Based on observations pupil A is currently at level 3 and some improvements could see him get the high level 3. 
Critical evaluation of the assessment conducted
The creation of the rubric was inspired by the concept of physical literacy and the attributes of 3 domains were observed using a rubric based on set criteria. The decision was to use summative assessment where the rubric was based on criteria, therefore making it a criterion referenced rubric. The observations used were based solely on experience and knowledge gained from research (Mastagli, 2020). It is argued that summative assessment if it is not used correctly, it can have a much lower impact on the learner in comparison to formative assessment. They key behind using summative assessment is to assess both at the start and at the end, however in the assessor's case only assessing the child once may impact on the result of the assessment, based on the specific criteria.
The assessment rubric had many benefits and some negatives to it. As physical literacy is somewhat a new concept, ensuring the assessment of all characteristics of physical literacy are being assessed is a problem. The rubric comprised of attributes of physical literacy however the assessor (myself) did not have clear knowledge of how and if each component was being assessed correctly throughout. This is based on understanding the concept in a way that it can be spoke about with peers but not in a way that it can be broken down and explained thoroughly remembering everything the concept consists of (Robinson et al, 2017). 
One of the negatives to the assessment was that the observation of the pupil was only over 1 lesson. It has been reported that one-time observations have been open for some error and this could be not catching some key moments or being in an environment where it is difficult to concentrate resulting in missing key observations (Chng et al, 2018). Although the assessor only observed for one lesson, the content that was assessed with the rubric that was created, did collect enough observations to decide at what stage the pupil is at. To increase the reliability of the assessment the use of questionnaires would have been beneficial to discover more and understand the pupil’s development stage. Just like in CAPL where the use of questionnaires is used to measure motivation. Observing motivation is difficult because each pupil can look motivate but it is impossible to really tell how motivated and if they are motivated to take part or just motivated to get the activity done (Tremblay et al, 2010). 
Physical literacy is not exactly a skill, it is a way of disposition, a way to interact with the world through experience and clear understanding. For the assessment to serve as a purpose and to improve learning rather than just see what has been learnt, it should match with the assessment for learning in which assessment is to be undertaken more than once creating a bigger picture of the pupils learning, and to offer feedback in which the pupil can improve (Starck, 2018). 
Overall, the assessor feels that the rubric created targeted they key attributes of physical literacy. As the assessor did not know the activity before assessing the rubric was not exactly tailored to the activity that took place on the day, however the pupil could still be assessed on the things that were suitable within the rubric. The assessment overall targeted a key area in physical education and discovering if a pupil is on track on their physical literacy is key, especially looking at it from afar. Physical literacy promotes lifelong activity and being physically literate creates the whole child (Whitehead, 2010). 
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Appendix 1
	Physical
(Movement competence).
	Level 1
Can perform simple gross and fine motor movements in ways that I feel somewhat confidence to do so. The confidence to walk, jog/run, jump, skip, dodge, bounce and balance. The use of objects with somewhat confidence such as catching, throwing, kicking and striking. Ability to perform simple movements with some ease and some effectiveness. 

	Observers' comments

	Level 2
Can perform simple gross and fine motor movements with added confidence and added competence. The confidence to walk, jog/run, jump, skip, dodge, bounce and balance whilst facing obstacles and facing unfamiliar situations. The use of objects where the object is of different shape, size and feel. Ability to move with a little poise and be effective in unfamiliar situations. 

	Observers’ comments
	Level 3
Can perform simple gross and motor movements with the confidence, motivation and competence to show a degree of effectiveness. The confidence to walk, jog/run, skip, dodge, bounce and balance whilst having the ability to exploit areas that can be utilised by using creative thinking. The use of objects where the object is travelling in different ways, speeds and height with peers. Ability to move with poise and economy. 
	Observers’ comments

	Affective 
(Motivation and confidence)
	Level 1 
Look somewhat motivated and somewhat confident to take part in activities. Showing signs of autonomy in a range of activities and show signs of behaviour that shows the willing to work, interact and connect with peers. 
	Observers’ comments
	Level 2
Showing signs of extra motivation and confidence by applying themselves and showing little signs of interest in different physical activities. Being more willing to engage and understand the basic outcomes of taking part in different activities and show added signs of interaction and care for their peers. 
	Observers’ comments
	Level 3
Showing clear signs of motivation and confidence to by being proactive in physical activities and showing enthusiasm whilst taking part in somewhat challenging situations. Showing clear sings of engagement, and connectedness whilst interacting effectively within an environment.  
	Observers' comments

	Cognitive (Knowledge and understanding)
	Level 1 
Show early signs of understanding of basic movement concepts and principles, whilst preparing to communicate with others to create friendships. 
Understanding of decisions that can affect situations- risk
	Observers’ comments
	Level 2
Show a clearer understanding of the various movement concepts and principles, whilst showing basic awareness attributes of decision making and showing clearer signs of communication skills with peers.  
	Observers’ comments
	Level 3
Understanding of various movement concepts and principles, rules and strategies for multiple games or physical activities whilst being highly aware of their own decisions based on the impact it can have on themselves and others and being able to communicate freely with peers. 
	Observers’ comments





















