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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3 – 7 or 7 – 11yr olds) in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research. 
Introduction
Robinson (2015, p.118) theorises that creativity is separated into two categories: imagination and innovation. He defines imagination as the ‘ability to bring to mind things that aren’t present to our senses’, and innovation as ‘putting new ideas into practice’. This implies imagination and innovation are the sole components people must acquire to be creative.
[bookmark: _GoBack]On the contrary, Sharp (2004) compiled a list of components, that are most commonly theorised by theorists, of creativity. The list includes imagination, originality, productivity, problem solving and production. This highlights the fact that creativity is perceived in a variety of way and the components of creativity are diverse. However, it is evident that thinking and creation and common themes of creativity. According to Smith (2013, p.6), creativity will ‘shape our world like no other force imaginable’, suggesting creativity is an essential skill that all people must possess. In recent years there has been a demand to improve skills, such as creativity, as shown in ‘Successful Futures’ where Donaldson (2015, p.7) states ‘improved levels of literacy, numeracy and wider skills, including critical thinking, creativity and problem solving’ are required. Furthermore, this reinforces the importance of creativity and suggests it may have a more prominent place in Wales’ new curriculum. Within Donaldson’s (2015) four purposes for the new curriculum he describes how students will develop their creativity and enterprising skills, while understanding and learning about the cultures of Wales and the world. Expressive Arts, along with the integration of Yr Curriculum Cymreig (YCC), is an excellent source to develop these skills as Robinson (2015) believes that students should have the opportunity to pursue their interests, such as the expressive arts, as developing pupils’ creativity and original thinking skills is an essential part of education.

The following resource is intended for KS2 pupils; see appendix 1 for resource ideas. The artefact I will be using to inspire children’s learning is an ensemble of statues labelled ‘Y Twrch Trwyth’, shown in appendix 2. The artefact is protenant in the culture of the Amman Valley and is located at the entrance of Ammanford. The statues were created by local Welsh Artist Tony Woodman, the creator of numerous statues throughout Carmarthenshire, who uses stainless steel wiring as a focal point of his statues (Waymarking, 2012). ‘Y Twrch Trwyth’ originated in ‘The Mabinogion’, a Welsh folk tale book depicting tales based on Welsh royal families, which was written in the 19th century and is located in the story ‘Culhwch and Olwen’ (BBC, 2014). The story states how in order for Culhwch to marry Ysbaddaden’s daughter, Olwen, he must complete a series of difficult tasks. Culhwch, along with the assistance of King Arthur and his army, chase the Twrch Trwyth throughout the landscapes of Wales where it is later captured (BBC, 2014). The story is located in appendix 3. Adams (2014) describes how the story has inspired a festival within the Ammanford community, and states the festival includes various activities such as re-enactments. 

I chose ‘Y Twrch Trwyth’ as an artefact to inspire learning due to the story taking place in the Amman Valley, which will engage learners as they will be able to relate to the story. Donaldson (2015) would agree with this decision as he states that children want their lessons to be more relevant to them and more engaging to increase their learning. Furthermore, I chose the artefact due to its effect on modern day culture with the formation of the ‘Twrch Trwyth Festival’. Within the activities, I aim to use the artefact as a stimulus to develop the pupils’ creativity and form immersive learning experiences. Bates (2016) describes how John Dewey theorised that education should focus on pupils’ learning experiences and  be used as a tool to develop their creativity. However, Dewey (1963, p.25) made it apparent that not all experiences created by teachers are ‘genuinely or equally educational’. This suggests learning experiences must be effectively planned to ensure they are educationally beneficial to pupils, which will allow their creativity to be developed.
Activity One 
Donaldson (2015, p.66) describes how, in order to be fully engaged, pupils require ‘rich, stimulating environments’, which can be successfully obtained through an educational visit. To encapsulate pupils in the theme ‘Y Twrch Trwyth’ they will visit the artefact and develop their Art and design skills of ‘Making’, more specifically their ability to ‘experiment with and apply’ the line element of art (DCELL, 2008, p.13). Additional curriculum coverages shown in appendix 4. Prior to visiting the artefact, the pupils would have studied the work of Welsh artist Carissa Tanton. Particular attention would have been made to Tanton’s artwork labelled ‘Daffodils’, shown in appendix 5, due to its focus on continuous line. The YCC document states that pupils must explore the ‘creative and expressive arts in Wales’, including Welsh artwork (QCAA, 2003, p.4). The pupils would have had the opportunity to replicate Tanton’s work and experiment with continuous line. Example of Tanton’s other work and additional information is shown in appendix 6.

To conduct the activity the pupils will be taken to the ‘Twrch Trwyth’ statues. Abraham Maslow theorises that safety is a lower-order need that all pupils must have in order to progress to higher-order needs, such as belonging (Bates, 2016). Furthermore, the National Assembly for Wales (2003) highlight the importance of pupils’ safety when conducting activities outside of the school. Therefore, due to the statues being located adjacent to a main road, as shown in appendix 2, it will be a main priority of the teacher and staff to ensure pupils are a safe distance away from the road at all times. The pupils will sit facing the statues and begin to think about why they were built, and what they are made from. This will encourage the pupils to investigate the statues and use their imagination to suggests reasonable answers. When describing the work of Jean-Jacques Rousseau, Foyle and Smith (2007) stated that Rousseau believed that students should be encouraged to base their conclusions on their own reasonings. Due to the tale ‘Y Twrch Trwyth’ being prominent in the culture of the Amman Valley it is likely that some pupils will know information about the statues. Therefore, the pupils will share their ideas with a partner. When describing the Zone of Proximal Development, Vygotsky (1987, cited in Kozulin, 2003, p.40) states it is the ‘distance between the actual development level’ of the pupils and the ‘level of potential development’ achieved through ‘collaboration with more capable peers’. This shows that by pupils discussing their ideas and sharing their previous knowledge of the statues they are further developing each other’s knowledge and skills, compared to solely working independently. Each pair will then share their ideas with the teacher, giving the teacher the opportunity to understand the level of knowledge the pupils already have, allowing them to adapt future lessons. The teacher will then explain the story behind the statues and begin to read the folk tale, shown in appendix 3. Reading to students allows them to make personal connections to the text, extend and develop their imagination and promotes a positive attitude of reading (Department of Education, 2003). This shows that reading to students allows them to imaging aspects of the story, such the characteristics of the characters. However, Oueini, Bahous and Nabhani (2008) state that in order for reading to students to be effective the teacher must plan for the sessions and carefully select reading materials that are appropriate and relevant to the pupils. The teacher will then reflect with the students on the artist Tanton, and remind them of their work with continuous line art.  Estyn (2015, p.16) state that ‘standards are highest when pupils applying their growing knowledge and mastery of techniques progressively and effectively’. Therefore, during this activity pupils will continue to develop their skills and knowledge by creating a piece of continuous line artwork of the statues. This is reinforced by the curriculum as it states that pupils should be ‘stimulated and inspired’ by Welsh art (DCELLS, 2008, p.12). When creating their artwork, it will be vital for the pupils to observe the statues and think creatively about how they can transform a three-dimensional statue into a two-dimensional drawing. When doing so the pupils will inadvertently be appreciating Wales and the Welsh culture and viewing how the present has been shaped by the past, which respectively relates to the ‘Environmental’ and ‘Historical’ sections of the YCC (QCAA, 2003).

Following the educational visit, the pupils’ artwork will be placed in the school-made art gallery. Family members, guardians and staff will be invited into the gallery to view the pupils’ artwork. The pupils will individually present their piece of art to the audience which develops the LNF aspect of speaking (DCELLS, 2016). The ‘Art and design’ curriculum document states that pupils should have the opportunity to ‘evaluate the methods and results of their own work’ (DCELLS, 2008, p.12). Therefore, during their presentations the pupils must describe how they made their piece of art, and evaluate it, stating what they liked about it and how they feel they could improve their piece of art. The General Teaching Council for Scotland (2018) highlighted the importance of self-reflection and describes how it encourages students to reflect on the work they have completed and to consider how they can improve their work. 
Activity Two  
Within this activity pupils will develop their ‘Making’ skills in Design and Technology, more specifically their ability to ‘choose appropriate materials, ingredients, equipment, tools/utensils and techniques, from a range made available to them’ (DCELLS, 2008, p.12). Additional curriculum coverage is shown in appendix 7. During the activity, pupils will be given the task to make a model of the ‘Twrch Trwyth’ statues using recycled materials. It will be essential for pupils to problem solve and think creatively in order to create their model. This activity will include aspects of the ‘Culture’ and ‘Historic’ strands of the YCC (QCAA, 2003), and elements of ESDGC’s ‘Consumption and Waste’ (DCELLS, 2008), also shown in appendix 7.

Prior to the activity, Woodman, the sculptor of the artefact, would have conducted a workshop with the pupils. The workshop would have been based on Woodman’s use of techniques, tools, and materials. Pritchard (2008, p.109) describes how the ‘context in which learning takes place influences the effectiveness of the learning’, therefore introducing Woodman into the classroom is likely to improve the pupil’s understanding of the techniques and tools used in sculpturing. Moreover, Estyn (2015, p.3) stated that student’s standards are at their optimum level when their teacher is a ‘knowledgeable and confident creative artist’. This suggests that Woodman, a professional artist, would increase student’s standard of work more so than a teacher. During Woodman’s time in class the pupils will be given the opportunity to ask Woodman questions, which will increase their knowledge of sculpting and also may increase pupils’ confidence in oracy. Laever (2005, p.9) stated that one of the main aims of education is for the students to develop as ‘adults who are self-confident and mentally healthy’ as well as being ‘imaginative and creative’. Estyn (2015) reported that teachers and students believe that the creative arts have a positive effect on improving the pupils’ wellbeing. These statements made by Laever (2005) and Estyn (2015) show that allowing pupils to question an artist will benefit their education and wellbeing. 

Estyn (2015) stated that within the creative arts pupils do not have enough opportunities to build on their existing skills. Therefore, pupils will build upon the skills and knowledge they have gained in the prior activities. Donaldson (2015) is of the same opinion and proposes that education should be a continuum of learning where pupils’ skills are continuously being built upon and developed throughout their time in school. At the beginning of the lesson pupils will be shown an image of the artefact and asked to work in small groups to write down five pieces of information they have learned about it. This will allow the practitioner to assess the pupil’s knowledge of the artefact thus far and provide the pupils the opportunity to recall the information, as Ebbinghaus (1885) theorised that for the brain to effectively remember information it must be repeated and recalled in different contexts. This shows that by the pupils recalling the previously taught information there is a greater chance of them remembering it. The pupils will then be informed of the lessons task and introduced to a table with various items and materials they may use to create their model. By the pupils reusing said items it will give them the opportunity to understand the ways in which items can be recycled and allow them to take personal action to save energy and reduce their own consumption, which directly relates to the ‘Consumption’ element of ESDGC (DCELLS, 2008). This means that pupils will be developing their creativity and making skills along with their understanding of recycling. Examples of  models created with recycled materials are shown in appendix 8. The role of the teacher during the task is to facilitate the pupils’ learning, providing them guidance during the task without giving them specific and limiting instructions, encouraging them to think creatively. Montessori (2004) would agree with this decision as she theorised that learning is at its optimum level when learners are self-discovering while making and learning from their mistakes in the process. This shows that allowing the pupils to lead their own learning and discover how the various materials can be used to make their model will enhance their creativity.

Bates (2016, p.20) describes how Paulo Freire theorised that the ‘richest learning begins with action, is then shaped by reflection, which gives rise to further action’. Therefore, during the following lessons pupils will reflect on their models and then write a speech and present them to the class. During their speech they must include information about the process, materials used, why they chose those materials, techniques, tools, what they like and how they could improve their model. Estyn (2015) reported that there is evidence of the creative arts improving students’ standards in orcay, however there is not enough evidence of the creative arts improving their reading and writing. Donaldson (2015, p.18) stated that literacy, as well as numeracy, are the ‘essential foundation of education’ and should be developed through all areas of learning and experiences. Therefore, I have attempted to use pupils’ experiences of the creative arts to inspire and develop their writing skills, along with their orcay skills. This will be an opportunity to assess pupils’ understanding of making techniques.

Activity Three 
Within this activity the pupils will be developing their ‘Composing’ skill, more specifically their ability to ‘explore, use, create, select and organise sounds for a musical purpose’ (DCELLS, 2008, p.13), and develop the following musical elements: pace and texture. Additional curriculum coverages shown in appendix 9. The pupils’ task will be to create a piece of music that represents King Arthur and his men chasing the ‘Twrch Trwyth’ through the landscapes of Wales. The pupils will work in small groups and select instruments that will resemble the various sounds that would be heard when the wild boars are being chase. For instance, a pupil may use claves to represent the boar’s hooves touching the ground as they run, and a maraca to represent the long grass being pushed aside as King Arthur chases the boars. Throughout the activity pupils will gain a greater knowledge and understanding of the story behind the artefact, which will therefore increase their knowledge and understanding of the culture in Ammanford. This directly relates to the culture aspect of the YCC (QCAA, 2003). The constructivist theory theorises that for optimum learning to take place it must be an ‘active process’ where students are involved in ‘hands-on’ activities (Mayer, 2004, p.14). Therefore, prior to conducing this activity the pupils would have had the opportunity to discover and learn about the instruments available to the school. This is highly important as it allows pupils to understand what type of sounds each instrument makes which will aid them in the following activity.
During the beginning of the lesson the pupils will be taken outdoors into the school garden, which will be used as a stimulus to inspire the pupils’ imagination. The teacher will ask the pupils to preform specific tasks, such as jumping up and down, dragging their feet through the grass, upon many other movements. The pupils’ focus will be drawn to the sounds the environment makes when they perform said specific tasks.  Montessori (2004) theorised that movement can enhance a child’s thinking, which in this instance will allow the pupils to identify the types of sounds each task creates. However, Abraham Maslow believed that comfort is a lower-order need that must be met in order for students to progress to higher-order needs such as self-confidence (Bates, 2016). Suggesting that pupils who do not feel comfortable in performing the tasks or being outside of the classroom may not benefit from this task. Alternatively, I would give the pupils the option to watch the other pupils conduct the task and listen to the sounds the environment makes. The pupils will re-enter the classroom and will be met with a variety of instruments. The teacher will explain the task to the class and share their expectations and begin to model how to use a graphic score to aid a musical performance. The teacher will randomly select five students from the class and model how to conduct the pupils to perform the piece of music. Eggen and Kauchak (2001) describe modelling as an instructional strategy which is used to teacher new information by the students’ observing. The pupils will then be given a picture board, as shown in appendix 10, including images of the surrounding environment the ‘Twrch Trwyth’ would have been chased through. Stancampiano (2013) states that using visual facilitations, such as picture boards, aid the learner in recalling concepts and information they have previously learner. Therefore, providing the pupils with a picture board will allow them to recall the sounds they made in the school garden which will aid them in choosing instruments to represent those sounds. In contrast, Richards (2018) argues that using resources, such as a picture board, created by the teacher may not have the highest of quality needed to aid pupil in developing their skills. In their groups the pupils will select instruments to represent the sounds on the picture boards and other sounds they imagine that would be made. The teacher will ask the pupils to consider the pace of the piece of music they are going to create, and how the section of the story will affect the pace. The pupils will also be asked to consider the texture of the song, and how the pace of the song might affect the texture. To note their ideas the pupils will be given a graphic score, as show in appendix 11. The role of the teacher within the lesson is to facilitate the pupils and ensure they fully understand the task and provide support and guidance, as John Dewey theorised that the teacher should observe pupils while working and provide them with relevant guidance (Bates, 2016).

During the following music lessons the pupils will be performing their pieces of music. Wyse and Dowson (2009, p.39) state that ‘greater satisfaction and further motivation are gained when the resulting work can be shared with others’, which suggests that when students know their work will result in a performance their motivation will be increased, and they will be satisfied once giving their performance. However, as previously stated Abraham Maslow believed that pupils must feel comfortable in order to learn, which implies that if this is not achieved then the performance would not be educationally beneficial (Bates, 2016). During their performance in front of the class the pupils will be in charge of recording their piece of music using and iPad. Donaldson (2015, p.41) is of the belief that digital competence ‘plays an increasingly powerful role in the lives of children’ and should be used within all areas of learning and experience to enhance pupils’ learning. Controversially, Palmer (2015) states the use of too much technology may negatively affect children’s development. During each of the performances the remaining groups will develop their appraising skills and share their ideas once the group has finished their performance.

Conclusion 
Throughout the activities the artefact has been used to encourage pupils’ thinking, creativity, and their knowledge of Welsh culture. As previously stated, creativity can be defined in a variety of way, however the most common components of creativity, theorised by learning theorists, included imagination, problem solving, and production, among others (Sharp, 2004). I believe that my chosen artefact has developed pupils’ imagination, through encouraging pupils to imagine sounds that the ‘Twrch Trwyth’ would have created while running through the landscapes of Wales and using that imagination to select instruments to resemble that specific sound. Their problem solving skills developed through selecting appropriate materials to create a model of the artefact, and their production skills utilised and enhanced through pupils’ continuous line artwork of the artefact. It is clear that the artefact positively impacted the pupils’ learning and allowed engagement due to the artefact’s relevance to the pupils (Donaldson, 2015). Furthermore, use of the artefact allowed the development of skills outside the creative arts, such as orcay. Estyn (2014) stated that there is insufficient evidence of the creative arts improving pupils’ oracy, however by using the artefact as a stimulus of production it allows pupils to verbally discuss the production process, which would encourage them to use a wide range of vocabulary and speak to different audiences, which are both aspects from the English program of study (DCELLS, 2016). Barnes (2015) describes how hierarchical cross-curricular learning allows one subject to enhance the learning of another, therefore he would agree that using the artefact as a stimulus to develop pupils’ oracy skills is highly beneficial. Throughout the activities the pupils have gained a greater understanding of the culture and traditions of the Amman Valley, which results in them having a greater understanding of Wales. The use of YCC within all three activities has allowed the learning to be based on Donaldson’s (2015) four purposes. Having activities that encourage pupils to learn about their community’s culture and traditions has allowed the students to work towards becoming ‘ethical, informed citizens of Wales and the world’, who know about their own culture and community in the past and in the present (Donaldson, 2015, p.29). The use of YCC has also encouraged the pupils to be creative and solve problems which are aspects of being and ‘enterprising, creative contributors’ (Donaldson, 2015, p.29). There is much debate on how to assess people’s creativity and how creativity can be measured. Subsequently I have tried to created tasks that result in the pupils writing about and presenting their form of creativity, which allows them to self-evaluate their work and decide how they could improve it, or have the pupils create a piece of work, such as a graphic score, along with a performance to understand whether the pupils were able to write and use said piece of work to aid their performance. These forms of assessment would not hinder the pupils’ creativity but would encourage them to identify, describer or present how they were creative. Throughout these three activities it is evident that the artefact played an important role in enhancing and developing the students’ creativity, creative arts skills, wider curriculum skills and knowledge of the community’s culture and traditions. 
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