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A reflective journal of supervising others, beginning with excerpts from practice, and illustrating your application of theory to aid your understanding.
Supervision is the process of critical reflection that can be explored using meetings with another practitioner, the supervisor, to discuss on going practice and professional development issues (Spain, 2013). This process enables the supervisee to identify clarity about roles, and the relationships between values, practice and development in order to become a better equipped practitioner (Sapin, 2013). During these meetings a supervisor must be fluid and flexible in order to act as a manger to implement administrative supervision, a teacher to provide educative supervision and lastly, act as an adjustment counsellor to fulfil the needs and requirements of supportive supervision (Kadushin and Harkness, 2014). Hawthorne (1975, 179 cited in Hawkins and Shohet, 2012) suggests that “It requires effort and experience to integrate these into a comfortable and effective identity”. Becoming a supervisor is a new experience for myself as a youth worker and the use of reflection can able me to use my experience, my knowledge and theoretical perspectives to inform my practice and guide my next steps as a supervisor (Thompson, 2005). Therefore, this assessment will include a reflective journal of my journey supervising others, using excerpts from my practice and application of theory to aid my understanding. It is hoped that by unpacking and reflecting on my experiences, I will become more confident in my role as a supervisor and improve my capability. 
“I would like to begin by getting to know one another and clarify our expectations”. 
The first session began with an introduction to each other by discussing past experiences and clarifying rules and each other’s expectations of our supervision meetings. This gave me an insight to the supervisee’s personality, and an opportunity to develop a professional relationship with clear boundaries and structure. Following this, a mutual contract was made in which both parties were happy with (see appendix). This first meeting went very well however, I was nervous, and I felt unprepared. Beginning by getting to know one another and creating a contract made me feel more comfortable about each other’s roles and responsibilities. I believe that this was the best way to begin this new professional relationship, which follow suits with Sapin (2012) suggesting that prior to starting the sessions, both parties should seek clarification and agreement about the type of supervision is needed and what is expected to be brought to the relationship. Knowing this, it has given me more confidence in my method, and it will be something I will continue to do in the future. 
“During a walk with the scouts, a young person did not want to take part and wanted to sit in the car with me. The young person is known for telling tales, so I didn’t know what to do”.
During this supervision, I was able to recognise that the type of supervision that was required was managerial. This was to ensure that the supervisee is working in line with the organisations standards, policy and guidelines (Hawkins and Shohet, 2000). Knowing this, it made it easier for me to respond. I began by asking the supervisee whether they had a policy on lone working within the organisation. I was aware that a lone working policy is created in order to minimize the risks to the worker and allows measures to be put in place in order to improve safety (Guardian24, 2018). The supervisee responded and said that the organisation suggests that no one is to work alone with young people. Luckily, in this instance the supervisee encouraged the young person to take part and went on the journey with them as well as the group. The supervisee was reassured that the situation was dealt with correctly in this instance, and he should continue this practice. However, I expressed the importance of the policy and suggested that in all cases the supervisee should abide by their organisations rules. Discussions were made on ‘what if’, and the possible negative outcomes that would have happened if the supervisee did not follow this. These consisted of accusations, dangers and potentially losing the job role. These discussions enabled the supervisee to be aware of implications and recognise the importance of following their policy to protect themselves and the young people. This session went well, and I was confident in handling this situation. I believe that during discussions, there was equal authority that ensured the supervisee was not fearful to open up (Page and Wosket, 1994 and Fineman, 1985 cited in Hawkins and Shohet, 2000). I feel that the supervisee has listened and will continue to ensure policies are followed in the future. 
“During my other job as an outreach worker, young people are given my work phone number. However, I find it difficult to turn it off knowing a young person I have a good relationship with tends to self-harm”.
This situation was one that I was not confident with and pressure was put on me to give the correct response. According to the National Occupational Standards (LSIS, 2012) supervision should be used in order to safeguard young people. Knowing this, I felt anxious and responsible. To begin with, I wanted to know more about the situation and began asking more questions to develop an understanding. It come to my attention that the supervisee is told by the organisation that the phones must be turned off out of work hours, and the supervisee’s line manager has told him on occasions that it should not be answered. This makes the situation difficult for the supervisee who is aware of the young persons behaviours, and particularly at night they would get down. I began asking more questions, such as whether the young person has been referred to a mental health service in order to support this issue. The supervisee reassured me by saying the young person has been referred, however it is a new process and the young person still relies on his support. At this point, I felt slightly more at ease and suggested that the supervisee gives the young person resources and contact numbers for mental health services that can be accessed at any time of night, seven days a week like the Samaritans (Samaritans Cymru, 2018). In addition to this, I mentioned that the supervisee should have a conversation with the young person about his duty to switch off his phone. This would mean that the young person can contact someone when they are in need at any time of day or night, with professionals in mental health. This would enable the supervisee to take a step back, follow his regulations by turning off his phone and it will put his mind as ease that the young person can contact people who can do more to help. The supervisee agreed to this and believed for himself that it would be the best course of action to follow. I reassured the supervisee and suggested that if there are any issues with this, then he should contact his line manager who can guide him further using the correct regulations for the organisation. 
This was difficult to deal with. I felt unprepared, anxious and had a moment of panic internally. I did not show these emotions throughout the supervision and tried to be calm and in control. I believe I handled it well and had the capability to manage and contain anxiety from myself as well as the supervisee (Hawkins and Shohet, 2000). I believe that the session could have been handled better if I was fully aware of the organisations procedures rather than think of suggestions. In the future, I will ensure that I know am up to date so that I can ensure that suggestions are in line with regulations. 
“In scouts, there were two young people arguing and fighting due to family disputes”.
During this session, the supervisee explained that the young people are cousins and both their fathers have argued with one another. During scouts, the supervisee said that these young people have always got on, other than recently. The supervisee also explained that when they are arguing, they are mentioning the family, for example “my dad said your dad is…” and “my dad thinks you are…”. The supervisee could not understand why two cousins would argue, without something happening between them other than their parent’s disagreements. This immediately made me think that this could be learned behaviour and copying of the parents. This rung a bell after doing research on Albert Bandura’s social learning theory (1961) during my own practice. This theory suggests that children and young people observe and imitate behaviours from influential models, such as parents, television, peer groups and teachers at school (McLeod, 2016). This theory could suggest that the two young people are copying the behaviours of their fathers towards one another, suggesting that they think the behaviour is acceptable. After explaining this to the supervisee and asking him to look up the theory for himself, he began to understand why they could be acting in this way. This prepared him to think of ways in which to deal with the issue, such as talking to them about this behaviour and running a workshop on acceptable behaviour. 
I felt positive and more confident after this session. I felt as though I was equipped because I had the knowledge to understand this situation, and I enabled the supervisee to learn and develop (Hawkins and Shohet, 2000). In order to continue this, I will ensure that I keep learning to support others. 
“I’m sorry, I can’t make it to supervision next week..”
Supervisions began to work well, and I become more confident after each one. The meetings were arranged after each session, in order to ensure that both parties could attend. However, one meeting the supervisee could not attend due to unforeseen circumstances and had let me know in time. Although this is not an issue and meetings can be rearranged, I found it very difficult to meet with the supervisee again for some time. This was down to some practical blocks such as availability and geographical issues where the supervisee had gone back to their home town (Hawkins and Shohet, 2000). This meant they were busy visiting family, working and there was too much of a distance to travel to meet. Each time arrangements were made to meet, the supervisee had plans. In addition to this, I became busy with other commitments and supervision became less of a priority. This became frustrating for me, and supervision did not take place for a long time. This also made me feel like I was having to begin building my confidence all over again when a supervision finally took place because of this gap between supervisions being long. I believe that myself and the supervisee let other responsibilities get in the way of supervision, and it is our professional responsibilities to work together to rectify these barriers (Pugh, 2010 and Hawkins and Shohet, 2000). After more time, I had to take charge and suggest to the supervisee that supervisions still need to take place, and that time was getting on. This extra push enabled the supervisee to make more effort to arrange a supervision with me, and opportunities were made to rectify the barriers by suggesting other methods of contact such as video calls. After this, a new meeting that was suitable was finally arranged.
Reflecting on this, I believe that both myself and the supervisee are to blame, and we had lost track of supervision. It is important that time is taken out of busy schedules to take responsibility for supervision and make the most of it in order for it to be effective (Pugh, 2010). Although this was the case, I felt that the supervisee was no longer taking supervision seriously. Page and Wosket (1994 cited in Hawkins and Shohet, 2000) note that within supervision relationships, the authority tends to be are equal and authoritative. However, in this situation, I believe that I had to show more authority in order to remind the supervisee of the importance of supervision to become more of a priority and to resolve these issues. After taking control, I was less frustrated, and I was happy with the outcome. As a supervisor, if a situation were to happen like this again, I will ensure I take responsibility of my time management and ensure that the supervisee is following through with arrangements.
“I had a young person referred to me, and he wanted to turn his life around by finding a job or placement. However, before I could find him something suitable, he was sent to prison. I think if I helped him sooner, he wouldn’t be in prison”.
This was a difficult session to deal with and I could recognise that the supervisee needed elements of support. The supervisee felt that he had let this young person down and was unable to help him. The supervisee is not aware of why the young person was sent to prison but assumes it is due to his use of drugs or theft because of his lifestyle. The supervisee built a relationship with this young person and recognised that he needed stability and a routine. However, the young person was on the sex offenders register, which made it difficult to find something suitable for him. The supervisee’s line manager did not support him, and just said that the service cannot provide him with something suitable. I began to try and unpack the supervisee’s feelings towards this situation by asking questions. This allowed the supervisee to talk about his emotions and express his disappointment towards himself. He explained that if the young person was helped sooner, he may not have committed a crime and gone to prison. Talking about these emotions was difficult for the supervisee to begin with, and he stresses that he finds it hard to talk about his emotions and feelings. This lead me to begin reassuring the supervisee, and stressing that these emotions are normal, and they should be expressed.  More discussions took place, and I suggested that not everyone can be helped and that he is not to blame for the young person going to prison. The supervisee said he feels better after talking about it. He realised that he did try to help the young person, and sometimes there is not much more that can be done. He lastly expressed how he will try and talk about these feelings more often, because he felt much better about his work. Towards the end of the supervision, more suggestions were made to deal with work stresses such as keeping a reflective diary, learning to talk and express his feeling more often and the reassurance that supervisions can take place whenever it is required.
This was the first situation that required me to be empathetic and understanding in order to meet the requirements of supportive supervision (Kadushin and Harkness, 2014). I understand that working under pressure and lack of support can cause work related stress that can negatively affect the supervisee’s health and their future practice (Kadushin and Harkness, 2014). This supervision allowed the supervisee the time and space to express his stresses and enabled me, as a supervisor to work with him and create ways in which to deal with them in the future (Hawkins and Shohet, 2000). I felt good after this supervision, knowing that the supervisee felt better after leaving the supervision than he did to begin with. This suggests to me that the supervision went well, and the supervisee has gained my trust to be able to open up and discuss his feelings (Hawkins and Shohet, 2000). I believe that I have supported the supervisee during this session and enabled him to release pressure that could have eventually lead to a burn out (Pugh, 2010). I will continue to be understanding, supportive and encouraging during supervisions. 
[bookmark: _GoBack]These supervision experiences have allowed me to see that I am capable enough to handle these situations. The use of reflection has let me build my confidence and plan my next steps if these situations were to arise again (Thompson, 2005). During these supervisions, I have been lucky to have experienced being a manager to fulfil the requirements of managerial supervision, an adjustment counsellor for supportive supervision and a teacher in order to fulfil educative supervision (Kadushin and Harkness, 2014). The use of theory has enabled me to understand my reactions to what has been brought to me by the supervisee and has also allowed me to see whether my responses are normal and correct. Becoming a supervisor has been a roller-coaster of a journey with many different negative and positive feelings. I have recognised that there are still areas of improvements such as ensuring I learn more and I am knowledgeable, and I am fully aware of the supervisee’s policies and procedures in order to respond effectively. I personally believe that I have responded well during the above situations, and feedback from the supervisee has always been positive. I still do not feel fully competent and confident, however I believe that more experience will improve this. The over all experience has been good and being able to help a someone has made me feel good. I will continue to develop my supervisor skills in the future, in order to help a practitioner professionally develop to benefit their practice and the young people they work with (Sapin, 2010).
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Appendix 1 – supervision contract 
Supervision and Support Contract
This is an agreement between Ryan O’Hara (Supervisee) and Cari Matthews (Supervisor). This contract suggests that both parties have agreed to the following:
1. Rules:
i) No mobile phones during supervision sessions,
ii) Keep in contact, and keep each other updated when nessasary, 
iii) Ensure that both parties meet when dates and times are agreed,
iv) If one is late, they must inform the other to let them be aware,
v) If one cannot attend a meeting due to unforeseen circumstances or other priorities, then they must let the other know with plenty of notice,
vi) Both parties must respect one and other,
vii) Both parties must be honest and truthful in order for supervision to be effective,
viii) Supervision feedback must be given by both parties in order to better the experience.
2. Practicalities
i) Both parties to meet once a week. Meetings can also be arranged in-between if it is required.
ii) Meetings will be held within the university, which is assessable for both parties. In times where this is not assessable, supervisions can also be conducted via phone call, Facetime, skype or email.
3. Boundaries 
i) During supervision meetings, everything that is discussed must be kept confidential and between the supervisor and supervisee.
ii) Only relevant topics to be discussed and no gossiping.
iii) The meetings and format will be semi-structed to benefit both supervisor and supervisee.
iv) Principles, purposes and policies of youth work to be followed at all times.
4. Working together
i) Supervisor and supervisee have spoken and are clear on each other’s expectations before-hand.
ii) The focus of the relationship between both supervisor and supervisee is on the development of youth work practice and matters that relate.
iii) Both parties to respect each other and fulfil their roles.
5. Session format
i) Semi-structed meetings for the benefit of both parties
ii) Reflections or topic that needs to be addressed must be brought to each session (written or verbal).
Signatures: 	Supervisor ________________   Date _________
Supervisee________________    Date_________

