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A critical evaluation and the identification of next teaching and 
learning steps focusing on a case study of an individual learner or a 
group of learners based on an observed critical incident.

Introduction
This essay is based upon the findings from classroom observations in search of a critical incident, to identify next teaching and learning steps for my own practice as an educator. Tripp defines critical incidents as not necessarily being dramatic events, rather, they can be everyday occurrences that anyone could overlook, due to their unexceptional and ordinary nature (2012, p.24-25). A critical incident is based on the value of judgement we place upon it, as well as the significance we attach to it (Tripp, 2012, p.8). Joshi describes a critical incident to be ‘something which we interpret as a problem or a challenge in a certain context’ (2018, p.82). It is what one deems to be significant to the researcher that makes an incident critical, through in-depth investigation and analysis (Tripp, 2012, p.28). Ultimately, by finding the significance of the event, one may discover something meaningful, which enables development towards next steps in their own professional practice. This can be further supported by Joshi, who believes that teachers make these incidents critical because they deem it important and will use what they learn from them for future reference (2018, p83). 

The School Context and Research Ethics
It is vital that all educational research should be conducted with ‘ethic respect’ (BERA, 2018, p.5). To maintain ethic respect and anonymity throughout this essay, I will refrain from omitting specific and detrimental information about the school, staff and pupils that are involved in my research. Information that I do provide is for contextual reasons and will be relevant to my writing. Therefore, I will refer to the school as School X, the same indication will apply to staff and pupils (i.e. Class X or Teacher X). 
School X is a large comprehensive school, set in an affluent area - this can be displayed through the number of pupils subscribed to Free School Meals (FSM). This figure is below average, at around 4% of pupils. Furthermore, around 4% of pupils attending this school live in the 20% most deprived areas in Wales. I observed a mixed ability Year 8 class, in which they were in their second lesson of Textiles of the term. 
Research Methodology
In this section, I will aim to define each method I used for this research and continue to outline both the strengths and weaknesses of these methods. The methodology of this research consisted of a structured, non-participant approach, where the focal part of this case study was carried out through observational means. 
A case study can be advantageous for research in a variety of ways. They can prove to be a way of presenting a unique example of real people in real life situations, in a way that ideas can be understood clearly (Cohen et al., 2011, p.289). For example, if one is to witness an event first-hand, they are likely to know the context, thus able to draw upon the reasons behind how and why such an event occurred. In addition, Nisbet and Watts argue that having shown real life events, case studies can have a strong emphasis on reality (1984. cited in Cohen et al. 2011, p.293). As Kumar explains, a case study allows time for in-depth analysis of details that can be unnoticed using alternative methods (2005, p.113). Therefore, a case study proved to be an effective method to collect my research.
On the other hand, case studies also have weaknesses that need to be recognised. There is the possibility of researcher bias taking place during a case study, whereby a researcher can easily introduce their own bias into their work (Kumar, 2005, p.120). As put forward by Shaughnessy et al., this in turn may also be affected by an individual’s memory, causing researcher bias (2003, cited in Cohen et al., 2011, p.292). Equally, interpretations may differ from researcher to researcher, depending on the subjectiveness of the individual, therefore their influence may affect the study altogether (Tumele, 2015, p.74). As Nisbet and Watts argue, case study results may not be generalisable, meaning that researchers are able to establish broad conclusions from their findings (1984, cited in Cohen et al., 2011, p.295). Finally, Nisbet and Watts also state that due to the selectiveness of information, bias, personal and subjective nature of case studies, they are usually difficult to cross-check (1984, cited in Cohen et al., 2011, p.293).
Kumar explains that observation is a way in which to collect primary data, it is one way that proves to be most useful when aiming to learn and study behaviour or personality traits of an individual, or different types of social groups (2005, p.119). The type of observation that took place in my research was non-participant, meaning that I was not directly involved in the lessons I watched. In each lesson for example, I remained seated at the back of the classrooms with little to no interaction with the teachers and students. The conditions of an observation can be made in two ways: natural or controlled (Kumar, 2005, p.121). In terms of my observations, I did not directly interfere with a group and its activities, thus making the condition natural. If I were to have made my observations controlled however, I would have introduced a stimulus to a group for them to react to, and then observe their reactions.
As with case studies, observations will also inherently have weaknesses. Despite not being directly involved in the lessons I watched, one weakness of using observation to collect data is a phenomenon known as the ‘Hawthorne Effect’. This is when individuals or groups become aware that they are being watched, which as a result, may alter their behaviour. Consequently, it may distort or misrepresent the behaviour normally seen by the individual or group (Kumar, 2005, p.120). As previously stated in the weaknesses in case studies, bias will also be a possibility with observations. Kumar continues to argue that there is a likelihood that the researcher may have incomplete recording of the observation (2005, p.121). For instance, the researcher may be so engrossed in watching, that the recorded notes may not be as detailed, or alternatively, the notes may be so detailed that the observer misses some key interaction. 
In summary, my research methodology was structured and planned, aiming to provide findings in a natural school environment. These findings were most likely to provide me with realistic and fruitful data, in searching for a critical incident, through observing lessons in person. However, I am aware that various factors such as my own personal bias, the ‘Hawthorne Effect’ and time in taking notes could have affected these findings too.


The Critical Incident and 
the Connection to the Four Purposes
My chosen critical incident involved the observation of a Year 8 Textiles class (see Appendices A and F for further details). I discovered that it was in fact the second lesson of the entire term for the pupils thus far. It soon became apparent that this was very early on for both the teacher and pupils. The class topic was based upon the Pop Art movement and was introduced to the pupils in the lesson prior. 
For me, what became prominent to this observation was the power of positive reinforcement. Towards the end of the lesson, the teacher had allocated time to explain a homework task that she wished to set. Following this announcement, there was a collective, negative, and uncertain reaction to this. The pupils asked if it would be a “nice” homework. The teacher proceeded to remain positive and reassured the pupils that they would enjoy the task. After explaining that it would involve creating a mood board based on their project, there seemed to be a sigh of relief. What followed this was something that proved to be impactful to me. The teacher used the phrase, “You are all experts…” this statement proved to be significant to me, because it was engaging and encouraging the pupils in a way that would lift their goals to a higher level through this reassurance. This ultimately set high expectations to guide and instruct the class in achieving the level of work the teacher was expecting. To put simply, the teacher was supplying the class with positive reinforcement. Though this is likely to be a daily occurrence in every classroom, I found the incident to be significant in how positive reinforcement impacts pupils and a strategy I wish to bring into my own practice.
To critically evaluate this incident, I will illustrate the connections between the observation and Donaldson’s Four Purposes (2015) for the new Welsh Curriculum. First and foremost, these purposes are to develop children and young people as:
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society
To begin with, the most apparent connection with positive reinforcement would link with developing healthy and confident individuals. Regarding Successful Futures, this purpose would be fulfilled, as positive reinforcement would contribute to building mental and emotional well-being by developing confidence, resilience, and empathy (2015, p.30). In addition to this, the pupils would establish the confidence to face and overcome challenges through the participation of tasks much like the Textiles teacher had set for homework. Through these experiences, pupils will be able to apply the skills and knowledge to manage everyday life independently in the future (2015, p.30). 
The second prominent purpose in Successful Futures that could be connected to this observation would be the development of ambitious, capable learners (2015, p.29). By setting high standards, the teacher has implemented a positive reinforcement strategy, in that it could potentially motivate the pupils to set themselves high standards, aiming toward and seeking to enjoy challenges with future projects and later life. Likewise, this would contribute to a wider body of knowledge and set the pupils up with skills that they can connect and apply to other contexts (2015, p.29).
Finally, the third purpose Donaldson has introduced that I believe to link with the incident is developing young people to become enterprising, creative contributors (2015, p.29). Though initially the homework task was a creative one, the skills and knowledge the pupils would have learned from both the task and prior experiences, can be utilised in creating further ideas and products (2015, p.29). By using the encouraging language, the teacher has asked the pupils to think creatively, in which case they could express their ideas through different media. 
To conclude this section, through evaluation of the incident regarding Donaldson’s Four Purposes, it has proven to be useful. It is important to reflect on simple events such as this, that most likely occur daily in classrooms.

Literature Review
Based upon the critical incident previously discussed (see Appendices A and F), I wish to draw upon the areas that are in relation to the positive reinforcement the teacher displayed. These areas are resilience in education, which includes traits such as grit, and the exploration of growth mindset. This research will assist me in identifying the next teaching and learning steps for my professional development as an educator. 
The term ‘resilience’, as by the Merriam-Webster Dictionary, can be defined as an ability to recover from or easily adjust to unfortunate circumstances or change (2020). According to Herrman et al., the definitions for resilience have changed through the years, but can essentially be understood by referring to positive adaptation, or the ability to maintain or rebuild mental health, despite facing adversity (2011, p.258). Keeping this in mind, with regards to education and school experiences, it is then important to support children and young people by developing their resilience. Perhaps it is possible to do so with positive reinforcement.
Angela Duckworth, a psychologist and academic, realised whilst working as a teacher herself, that there was great importance placed on psychology and a child’s achievement (2020, para. 27). Duckworth has conducted extensive research on the personality trait ‘grit’. She explains it to be the ‘perseverance and passion for long-term goals’ and that it involves working hard towards challenges, keeping up effort and interest, despite experiencing failure, adversity and performance plateaus (2007, p.1087-88). Duckworth continues to explain that ‘Grit isn’t talent. Grit isn’t luck.,’ rather, it is ‘…a goal you care about so much that it organizes and gives meaning to almost everything you do’ (2020, para. 3-4). It appears that resilience and grit can potentially blend into one, as difficulty arises when attempting to recognise such terms as independent traits. As Didau points out, the term grit is certainly like resilience, which can be confused in research (2017, para. 8). Duckworth acknowledges this point and clarifies that grit is indeed related to these characteristics. She states that ‘Someone demonstrating high self-control or high conscientiousness is also likely to score high in grit’. However, she believes that grit is more likely to result in achieving challenging goals even at times when traits such as self-control and conscientiousness constant (2020, para. 14). 
It begs to question whether children inherit a certain amount of grit, which they can use to persevere through school experiences, or can we as teachers implement it in a way so that children can learn it? Tough explains in ‘Helping Children Succeed’, that noncognitive qualities such as grit, self-control and conscientiousness are often awaiting development by educators and are treated just as equally to basic skills that are already taught, such as reading and writing (2016, p.15). The issue Tough admits however, is in fact putting this concept into practice. Tough argues that rather than teaching personality traits to a child, we must first change the environment around them. He puts forward the idea that it is more useful to see these qualities as a product of a child’s environment (2016, p.19). Didau believes that resilience is not a teachable skill. He explains that traits such as creativity, critical thinking, problem-solving and resilience are evolutionary adaptations that as young children, we pick up from the surrounding environments around us. Didau believes that these traits rely upon ‘biologically secondary knowledge’ for them to become meaningful (2017, para. 15). In this sense perhaps, resilience and grit in children are not quite enough, it then can depend on their environment in which they are growing up in, rather than learning behaviour from their teachers, family, and peers. Thinking back to the critical incident, positive reinforcement may have an impactful effect on pupils in developing their resilience and grit, but perhaps ultimately, it depends upon the individual child and their circumstances. It may be that other factors like a child’s environment that have a larger influence on how much resilience they have when facing certain challenges from school.
The next area to be discussed related to the critical incident is growth mindset, introduced by Carol Dweck. Dweck refers to mindset possessing two clear categories: fixed and growth. She believes that a fixed mindset means that a person’s qualities are concrete, and that this creates an urgency to prove oneself continuously (2012, p.6). However, the growth mindset is based upon the belief that a person’s basic qualities are things that can develop through regular effort (2012, p.7). Much like Duckworth’s theory with resilience, Dweck maintains the idea that the ‘passion for stretching yourself and sticking to it, even (or especially) when it’s not going well, is the hallmark of the growth mindset’ (2012, p.6). Compared to growth mindset, Dweck argues, the fixed mindset is what hinders an individual from success and achievement. She states that significant achievements call for focus, effort, and strategies to reach them (2012, p.67). 
A point put forward by Dweck draws upon the belief that artistic ability is a ‘God-given gift’, and that drawing is a skill that appears to be a natural talent that some people have (2012, p.67). She points out that this is often a misconception, by explaining how the author Betty Edwards offered a five-day course in training people how to draw. After the five days, what the students completed were drastically improved from the first drawings they created at the beginning of the course. Dweck summarises that this means that even though some people can do things with little to no training, this does not necessarily mean that others cannot without training (2012, p.75-76).  This is important to note in the eyes of a teacher, this should help determine how much support is needed with different pupils and helping them see that with practice, by encouraging them that they can in fact, achieve through effort and training.
Dweck suggests that lowering standards can lead to poorly educated pupils, consequently resulting in entitled attitudes for easy work just to receive praise (2012, p.193). Comparatively, Dweck states that simply raising standards without allowing pupils the chance to reach goals can prove to be ineffective also (2012, p.194). Therefore, it may become a balancing act of maintaining both reward and sanction in a way that does not discredit or damage a growth mindset in a pupil. Perhaps by keeping the bar set high for all students in a way that encourages, motivates, and inspires could prove to be the best method for positive reinforcement. 
However, some argue that instilling a growth mindset is easier said than done in practice. As put forward by a report written by the Education Week Research Center, only 20 percent of educators believe that are good at promoting a growth mindset in their own pupils (2016, p.3). Whether it is a case of training teachers in exactly how to implement growth mindset in their students, or simply it is down to the students in their own mindset, this perhaps needs further investigation. In addition, the research conducted by Li and Bates, showed that a fixed mindset about basic skills appeared to be unrelated to ability. Furthermore, they found that there was no such support for ‘mindset-effects on cognitive ability, response to challenge, or educational progress’ (2017, p.2). Much like resilience, it appears to be hard to conclude on something concrete, if in fact these traits can be developed by the teacher, or rather they are just simply biological traits that cannot be changed drastically. Furthermore, Didau believes that it is more likely that growth mindsets are a result of experienced success. He suggests that if we are to develop healthy beliefs and hard work, we should help children improve in their practicing skills. By helping children understand ‘…what good looks and feels like through effective modelling’ we can then provide the scaffolding and support necessary to ensure success. When the pupils experience success, it can help them learn what and how to succeed again in the future (Didau, 2018, para. 15). Perhaps then, an ideal model for positive reinforcement would be something this: a set of high standards, that can be achieved through the encouragement of hard work and perseverance, which can be nurtured and supported when it feels necessary, for children to experience success. Using this strategy may then encourage a more positive and growth mindset that can be applied in later life, resulting in success. 
A key illustration of the areas previously discussed can be seen through the example of ‘Austin’s Butterfly’ demonstrated by Ron Berger. Berger is an educator who sets high standards and believes in fostering ‘an Ethic of Excellence’ which he based one of his key writings on. Austin was a first-grade student, who had produced a scientific drawing of a butterfly. Berger shows six drafts of the drawing to his class, the first being simplistic and primitive. However, each time the class gave feedback on Austin’s drawing, each draft improved. By the sixth draft, the drawing dramatically improved in both accuracy and quality. As Sherrington explains, had the teacher settled for the first couple of drafts, there was no telling of what the pupil could achieve. He argues that teachers accept mediocre work too often, which limits what the pupil believes they can achieve (2020, paras. 6-8). Sherrington also illustrates that what can be seen from Austin’s Butterfly is the example of growth mindset, when looking at the difference between the first and last drawings, one’s perception of the pupil changes. When looking at the first draft, one would assume that was all Austin was capable of. However, when looking at the last drawing, one would conclude that the pupil is very talented, but as Sherrington points out, it is in fact the same child who produced these drawings. The final drawing was always in there, it just needed to be guided out with the help from his class (2013, para. 9). Furthermore, Quigley supports this by saying Austin’s Butterfly emerged through effort, perseverance, and high-quality feedback (2013, para.7). In this way, with critique and support, students are capable of much more than we imagine initially (EL Education, 2020). 
In contrast, there is a conflicting view that perhaps Austin did not in fact learn anything from the process. Sherrington additionally argues that it could be possible that Austin could have reverted to his first primitive drawings if left alone, if he had in fact become too reliant on feedback. The way to avoid this, Sherrington suggests, is to continue offering opportunities to students on their own, if they can create the same standard of work independently, it can then be distinguished that the pupil has learned something (2013, paras. 13-14). 

Reflection, Evaluation and Next Steps
Brookfield explains that ‘critical reflective practice is a process of inquiry involving practitioners in trying to discover, and research, the assumptions that frame how they work’, (1998, p.197).  Furthermore, as Cornish and Jenkins suggest, ‘Learning to become a teacher is a developmental process, part of which is learning to become a reflective practitioner’, (2012, p.159). In this way, this section will involve the reflection and evaluation of the positive reinforcement I observed in the critical incident (refer to Appendices A and F). By doing so, this will assist in identifying the next steps to take in developing my own teaching practice. To specify, I will be teaching Secondary Art & Design, therefore my reflections will be taking this into consideration.
Brookfield poses the ‘four lenses’ for critical reflective practice through the lenses of: our own autobiographies, the learners’ eye, colleagues’ perceptions and theoretical, philosophical, and research literature. For example, as Brookfield argues, teachers who have experienced being underestimated as a pupil are likely not to underestimate their own students themselves (1998, p.198). Secondly, looking through the lens of a learner, would mean that I would gain honest opinions about my practice, which ultimately, I could tailor to and adapt these opinions to develop and change. This would be supported by Brookfield, who explains that ‘seeing our practice through learners’ eyes helps us teach more responsively.’, (1998, p.199). During my student-teacher placements, I will rely heavily upon my mentor’s advice, as well as other colleagues in the department, for feedback on how to improve my practice, what went well and what did not. As Brookfield suggests, conversing with peers will assist in realising their version of events that has been experienced (1998, p.200). Lastly, by looking into theoretical, philosophical and research literature, it can help in identifying elements in our practice. Brookfield proposes that by doing so, it can serve as a way of realising that what may feel like a personal failure may in fact be a result of other contributing factors (1998, p.200-01). Therefore, in my next steps, I would aim to maintain continuous, reflective practice and take these perspectives into consideration. 
Using the research previously discussed, I could try and encourage perseverance and a growth mindset way of thinking, by showing my pupils the example of Berger’s demonstration of Austin’s Butterfly. If, for example, I noticed a pupil struggling with a certain task, or lacking in confidence in their ability, I would try to ease this feeling by showing how Austin improved his drawings through positive and constructive peer feedback. This could potentially change their own opinion on what they can achieve with their artwork and ultimately inspire them to aim higher in achievements. If they see that a young child can drastically improve their drawing, then my much older pupils may realise that they can too. This can be supported by the point previously discussed where Dweck argues that artistic ability is not necessarily a gift, rather it can be a trained skill and refined with enough practice and determination. If I were to inspire and encourage pupils by showing such examples, and reassuring them that they can draw with practice, then this would help with their confidence and achievements tenfold. In addition to this, I could introduce peer feedback and assessment in lesson plenaries. By doing so, the class can see each other’s work and distinguish the areas where they have succeeded and areas in which they need to improve. Moreover, I would aim to adopt the positive language Teacher X used when addressing the Year 8 class (“You are all experts…”), by perhaps saying “You are all artists…” or “As artists, we…” In doing so, I believe this may instill a positive, growth mindset among pupils, as well as encouraging them in thinking and practicing like an artist. 

Conclusion 
Through the focus on a case study of a classroom observation based on a critical incident, I have evaluated and identified the next teaching and learning steps for my professional teaching practice. Through the acknowledgement of the school I observed and its context, consideration of the research methodology behind the observation and examining the critical incident in terms of Donaldson’s Four Purposes in the new curriculum for Wales, I was able to research into the positive reinforcement I witnessed while observing the Year 8 class. By identifying the areas in which positive reinforcement relates to – resilience and growth mindset – this enabled me to grasp the impacts such things have and how I can apply these elements in my own practice. Through the realisation of how positive reinforcement can be used through instilling a growth mindset, I feel confident in knowing which steps I can take to furthering my skills and development as an educator. 
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Appendix
Due to the circumstances surrounding Covid-19, I was only able to observe three lessons. However, there were additional moments that arose that could have developed into a critical incident. I will state these in this appendix item in Appendix B. For more details on the observation, refer to Appendix A.

Appendix A
Observation / Field Notes (questions adapted from Fletcher-Wood, 2016)

	Date, time & year group: 30/09/2020, Lesson 1 (8:50am – 9:50am). Year 8.

	Lesson details 
(Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mixed ability textiles lesson based on the Pop Art movement. It was the second lesson of the year and subject is taught once every fortnight, so it was very early on in the term for the teacher and pupils.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The initial feeling of the classroom seemed quite unsettled. This could be due to several reasons – start of the day, first lesson in the morning, only second time in the term the class had been there, settling into the environment with a new teacher.

Most of the class appeared to be engaged, there were a select number of pupils distracted by a couple of things i.e. trying to print out homework before the lesson started, fiddling with pencil cases and chatting amongst themselves whilst waiting for the lesson to begin.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Success criteria and task objectives displayed and explained before starting the task. Teacher explained and discussed with the group exactly what she wanted the pupils to complete with questioning and recapping back to the first lesson they had. The task involved planning for a project they would be working on in the future.




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher presented a lot of AfL with questioning (especially retrieval questions) to jog the memory and prior knowledge linking back to the first lesson the class had on the topic.

There were some completed examples of work from previous years which could help the pupils visualise how to approach the task in their own way, keeping in mind what the teacher expected by looking at these examples.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The pupils were each given task books that provided more information and guidance on the tasks they were required to do in the lesson. 
There were examples of lots of different examples of textile work which would serve as a form of inspiration to develop ideas for the pupils. Creativity was encouraged for a homework task that was set by the teacher. “You are all experts…” – teacher was setting high expectations for the project, challenging pupils to aim higher with the homework task.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The lesson relied upon literacy and writing skills e.g. “What is the difference between labelling and annotation?” … “What is a summary?” and linking their work back to different key points related to the topic of Pop Art.

There were a lot of hinge moments where the teacher would pause the pupils and double check that they were aware of key aspects and their progression during the task.

Continual and constant guidance throughout the lesson, checking up on progress, checking understanding through questioning.

Prior knowledge of pop culture – “What is your favourite… brand… social media… fashion… sports teams…?” 

Prior knowledge was required from the first lesson – “Who started the Pop Art movement?” 


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

There was a negative reaction towards a homework task being set to the class. Pupils asked if it was a “nice” homework task or not. It made me wonder why pupils dislike homework. Why do pupils dislike it? Is it effective? What does it achieve? The teacher explained that due to the low frequency of lessons with the year 8 class, it was important to maintain subject work and engagement between lessons each fortnight.

The phrase “You are all experts…” seemed impactful because it was engaging and encouraging the pupils, lifting their goals to a higher level with positive reinforcement and setting high expectations in order to help guide and instruct with their homework task. The positive phrase seemed to have set the level of work the teacher was expecting to see for the next lesson. Could discuss the effect of positive language/careful wording in order to encourage pupils to continue to persevere. The “learning dip”. 




Appendix B
Observation / Field Notes (questions adapted from Fletcher-Wood, 2016)

	Date, time & year group: 30/09/2020, Lesson 1 (8:50am – 9:50am). Year 8.

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A couple of times I noticed impactful hinge moments where the teacher was checking for understanding, progress and assessment of prior knowledge. The teacher made the class aware they had not yet asked HOW they were completing their future project, made them aware that the technique is called “applique”. Could go into depth about Assessment for Learning and how it should be implemented into lessons.

A pupil sitting at the front of the class needed some attention from the teacher, the pupil seemed tired and disengaged from the lesson. The teacher enquired for the reason behind this behaviour and was concerned about their health (considering the current times with Covid-19). To resolve the issue, the teacher opened the windows to let fresh air in and help wake the pupil up. This could be linked to the strong focus of health and wellbeing within schools especially during the pandemic.









Appendix C
Observation / Field Notes (questions adapted from Fletcher-Wood, 2016)

	Date, time and year group: 30/09/2020, Lesson 2 (10:15 – 11:15am) Year 12.


	Lesson details
(Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This was an A Level Geology lesson heavily focused on numeracy skills but was clearly linked back to the topic, gave the number work meaning to the subject.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

There was a very calm atmosphere, clear engagement with the lesson and genuine interest in the tasks given. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

From the beginning of the lesson, there were clear links to the real-world environment, based upon a real place to set the scene for the class. 

Numeracy based task bringing in prior skills from lessons in mathematics. Demonstrating how 
these skills gained can be useful in subject specific areas. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The fact that the task was being linked back to the study and practice of Geology seemed to really get the pupils engaged. 

The teacher was giving guidance but through questioning… if the pupil had a question, the teacher would respond with an added question to encourage further thinking.

There was slight competition with a group of pupils regarding getting the answers correct and quickly, understanding that by doing so confirms they were doing well in the lesson.

Confirmation from the teacher, questions asked about task/answers and given encouragement and affirmation that they were doing the task correctly.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Teacher often answered pupil questions with more questions rather than straight answers to enable further thinking. 

Competition between peers appeared to be an engaging challenge for a small group within the class.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Task relied heavily upon prior knowledge and skills in numeracy, the key parts of the tasks were barely explained by the teacher and it showed that the pupils were able to work on the task based on their previous knowledge and ability.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Pupil asked the teacher to leave the classroom with a peer. After some moments passed, the teacher went to check on them. The teacher returned and could not find them, asked a colleague to help look. The teacher kept this lowkey and did not bring this to attention to the rest of the class. Colleague also could not find the pupils. After some time, the two pupils returned and resumed the lesson. The teacher explained to me after the lesson that his main concern was the pupils’ wellbeing. The teacher felt that if the pupil did not want to come to him with the issue, he wanted to be able to give the pupil the chance to speak with someone they trusted and could confide in. The teacher managed this situation calmly and professionally, whilst also still managing the class and teaching the lesson. Health & Well-being playing an important part in education now.

Teacher used a sign saying “Write this down” to provide an instruction whilst discussing/explaining an important aspect on the topic. The teacher flicked it and messed around with it to get the attention from the class as well as pointing out what he wanted them to do. He explained that he was trying to encourage notetaking in year 12 in order to prepare the pupils for future further education such as university. Could link this to one of the Four Purposes.

Competition between a small group of peers. There was a group of 4-6 pupils who appeared to be in a friendship group who were all clearly engaged with the task set. I noticed a competitive nature from them – checking if they had got the right answers, discussing the task, how they got their answers, slight teasing about possible cheating and copying answers from each other. I thought of the Constructivist way of thinking – people are responsible in creating their own understanding and use what they know based on previous experiences in the process of linking these experiences and new information to construct their own meaning.








Appendix D
Observation / Field Notes (questions adapted from Fletcher-Wood, 2016)

	Date, time and year group: 30/09/2020, Lesson 5 (2 – 3pm) Year 10.


	Lesson details
(Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 10 Welsh lesson with a mixed ability group towards lower set. Pupils appeared to be tired, cold and wet from the weather after lunch break with low energy for the lesson. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The atmosphere was very low energy, the teacher realised this and empathised with the group. Despite the atmosphere, the room was calm, and the group were actively listening to the teacher.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Class started a new topic in which they were to learn new vocabulary based around this topic. The pupils were given resources to keep in their task books to refer to when completing tasks. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Interactive task based on films in which they needed to identify the Welsh translation, they worked as a group and the teacher guided them through the task with clues and questioning.

The teacher displayed positive reinforcement to examples of good behaviour from pupils in the class.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Teacher expanded pupils’ questions by asking further questions and encouraged discussion and peer engagement to find the answers together. 

“Elimination Game” – peer to peer interaction in translation between English and Welsh. Seemed to be an engaging activity for the class.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Lesson task was linked back to previous work the class had encountered before, teacher would question and remind class of this prior information. The pupils could make links between what was being introduced and what they had learned prior.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Teacher had a great sense of empathy towards the class as the group seemed low in energy and enthusiasm for the lesson due to exterior factors i.e. weather, last lesson of the day. The teacher explained to me during the lesson that she wanted to ease the pupils into the lesson with a simple task to introduce a new topic. Having not long started the GCSE Welsh course, the teacher felt that they needed encouragement and confidence built through straightforward tasks. The teacher also explained that it is important to “choose your battles” especially with lower ability groups. 

A pupil raised their hand whilst the teacher was explaining something important concerning the rules and regulations for Covid-19. The teacher saw the raised hand and gestured it back down again so that she could continue her explanation. This incident made me wonder why this occurred.

I noticed the use of positive reinforcement rather than disciplinary actions when there were slight moments of disruption. This reinforcement seemed to have a better effect on the class and the teacher was able to move on from the slight disruption and carry on with the lesson.





Appendix E
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/2020
Year 8 (12 – 13 year olds)
Lesson 1 (9 – 10am)
Textiles lesson

Mixed ability textiles lesson based on the Pop Art movement. It was the second lesson of the term/year. I discovered that this subject is taught once every fortnight, so it was apparent that this was very early on in the term for both the teacher and pupils.

	
What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
I noticed a couple of impactful hinge moments during the lesson, where the teacher was checking for understanding, progress and assessment of prior knowledge. These moments were all similar – the teacher would be asking an individual a question and if there appeared to be confusion, the teacher would stop and pause the class as a whole and proceed to question the group to find the answer. In one of these moments, the teacher made the class aware they had not yet asked how they were completing their future project, made them aware that the technique they will be using is called “appliqué” which became clear that this was a new key term to the pupils. Towards the end of the lesson, the teacher would then ask the class what this new term was, to double check that they had remembered it. 

I could perhaps go into depth about the strategies such as questioning for Assessment for Learning and how it should be implemented into lessons. I would like to look into Bloom’s Taxonomy more and perhaps study effectiveness for different strategies for AfL. Fletcher-Wood.





Appendix F
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/2020
Year 8 (12 – 13 year olds)
Lesson 1 (9 – 10am)
Textiles lesson

Mixed ability textiles lesson based on the Pop Art movement. It was the second lesson of the term/year. I discovered that this subject is taught once every fortnight, so it was apparent that this was very early on in the term for both the teacher and pupils.

	
What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Towards the end of the lesson, the teacher left some time to explain a homework task she wanted to set. There was a negative reaction to this news from the class and they asked if it was a “nice” homework. The teacher proceeded to remain positive and reassured the pupils that they would enjoy this task. The teacher continued explaining and used the phrase “You are all experts…” this seemed impactful to me because it was engaging and encouraging the pupils, lifting their goals to a higher level with positive reinforcement and ultimately setting high expectations in order to help guide and instruct with their homework task. The positive phrase seemed to have set the level of work the teacher was expecting to see for the next lesson. 

Could discuss the effect of positive language/careful wording to encourage pupils to continue to persevere. I would like to study further on the learning dip and growth mindset (Carol Dweck), could also investigate positive reinforcement, Pygmalion Effect. Austin’s Butterfly.






Appendix G
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/20
Lesson 2 (10:15 – 11:15am)
Year 12 (16 – 17 year olds)
Geology

This was an A Level Geology lesson heavily focused on numeracy skills but was clearly linked back to the topic, gave the number work meaning to the subject. There was a very calm atmosphere, clear engagement with the lesson and genuine interest in the tasks given. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A pupil asked the teacher to leave the classroom with a peer/friend. After some moments passed, the teacher went to check on them. The teacher returned and could not find them, discretely asked a colleague to help look. The teacher kept this lowkey and did not bring this to attention to the rest of the class. Colleague also could not find the pupils. After some time, the two pupils returned and resumed the lesson. The teacher explained to me after the lesson that the main concern was the pupils’ wellbeing. The teacher felt that if the pupil did not want to come to them with the issue, the teacher wanted to be able to give the pupil the chance to speak with someone they trusted and could confide in. The teacher managed this situation calmly and professionally, whilst also still managing the class and teaching the lesson.

I would like to research into the idea that teachers must be aware of the contexts to pupils’ lives and how these external factors affect their health and wellbeing and their experiences in education. This can then be drawn upon the Four Purposes: Healthy, confident individuals, how they are able to build their mental and emotional well-being by developing confidence, resilience and empathy. 

How important is the teacher’s role in supporting pupils during their experience in school when dealing with external factors. The Triangle of Well-Being & Healthy Mind Platter – Dan Siegel. Ferre Laevers – How do we measure well-being? Leuven Scale for Well-being in Learning. Bronfenbrenner’s Ecological System.








Appendix H
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/20
Lesson 2 (10:15 – 11:15am)
Year 12 (16 – 17 year olds)
Geology

This was an A Level Geology lesson heavily focused on numeracy skills but was clearly linked back to the topic, gave the number work meaning to the subject. There was a very calm atmosphere, clear engagement with the lesson and genuine interest in the tasks given. 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Competition between a small group of peers. There was a group of 4-6 pupils who appeared to be in a friendship group who were all clearly engaged with the task set. I noticed a competitive nature from them – checking if they had got the right answers, discussing the task, how they got their answers, slight teasing about possible cheating and copying answers from each other. Could link this to Vgotsky’s Zone of Proximal Development.

The task relied heavily upon the pupils’ prior knowledge of mathematics/numeracy skills, they were able to work on the task with little, to no help from the teacher. When it came to asking the teacher a question, the teacher would normally respond back with a question, rather than a straight answer. (David Didau, effective questioning. Dylan Wiliam 2011.) 

I thought of the Constructivist way of thinking – people are responsible in creating their own understanding and use what they know based on previous experiences in the process of linking these experiences and new information to construct their own meaning. 
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