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‘Describe a learning event which has happened during your classroom observation. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment’
Introduction
[bookmark: _GoBack]The key element to the following composition focuses primarily on an observation of a learning event that took place at a Primary Setting in the South Wales Valleys. A learning event often influences the learning process through a series of experiences such as, behaviour, acquiring new knowledge, skills and values (Woods, 2012). Historical research suggests that at the centre of the foundations and most crucial element to learning, is the use of a holistic approach that will contribute to children’s future development and skills (Beckley, 2012). However, many theorists have emphasised and analysed the importance of learning in the early years, focusing on specific areas that they believe influence learning the most, these key theorists include, Piaget, Vygotsky and Bruner (Doherty and Hughes, 2013). Despite the various theories and outlines of the key influences on how children learn, this paper will focus on the theory of Bruner, Piaget and Vygotsky who emphasise the importance of learning through constructivism. In addition to the key theorists dispositions on learning, Welsh Government curriculum documents such as the ‘Foundation Phase Framework’ (2015) and ‘Successful Futures’ (2015) have also emphasised the need for professional practitioners in the field of education, to be familiar and have a concrete understanding on the importance of learning, and how it has a substantial impact on nurturing children to become successful in the future. 

Following current research and theory on learning in the early years and the many components and influences outlined by others, an observation took place in a large community school based in the Swansea Valley, South Wales. The setting consists of over 400 pupils aged 3 – 11 years. Each class is split into two groups, averaging 25 – 30 children in each. The setting is situated in a deprived area with over 30% of pupils receiving free school meals. Fourteen percent of pupils attending the setting are of minority ethnic backgrounds, with 11% of the pupils employing English as and additional language. Despite the setting having a large number of pupils in attendance, none of the pupils have the ability to understand or converse in Welsh as a first language. The setting has identified that a high number of pupils require extra support and have additional learning needs. An Estyn inspection recently took place at the setting, resulting in an outcome of ‘adequate’ (Estyn, 2014). 

The afore mentioned observation focused on a learning event that took place in a Year 1 classroom, that introduced a questioning approach to learning, modelled by the practitioner. As a result of the event, several activities took place throughout the day, that aimed to extend the children’s learning. Due to ethical considerations, the pupils observed have been referred to as Child A, B, C or students, as this protects the children’s identity and anonymity. According to the British Education Research Association guidelines also known as BERA, when conducting any form of research through observation, that involves vulnerable people such as children, it is vital that the researcher identifies the key principles that will protect the human subject (Brookes, et al., 2014). These key principles include: respect, confidentiality, informed consent, inclusiveness and privacy (Simons and Usher, 2012). 
Part One: Observe 
The observation took place to evidence and evaluate a learning event that occurred involving children and the practitioner of a Year 1 classroom. To collect the data, the observation was recorded through note taking, as this form of recording allows the observer to identify and record accurate information effectively and instantly within a short time period. This event occurred unexpectedly, as the children entered the classroom, consequently this tool of data collection was most appropriate for evidencing this experience. The learning experience progressed throughout several activities set by the practitioner. A running record tool would have been the most suitable method of collecting data on this occasion, allowing for all data to be recorded at different times of the day. However, with limited time to record all data, and the activities being unplanned, the information was observed using narrative recording.

Using this method of observation resulted in the data collected being valid and reliable, as the event was recorded through first hand experiences during a participatory activity. The observation tool used was less structured, to prevent the influence of predetermined objectives and variables (Curtis et. al, 2013). According to research, observing an event or activity enables the data to be accessed and analysed in the future and promotes the ability to adapt and produce the evidence of the event in using an in-depth analysis (O’Leary, 2013; Papatheodorou, et al., 2013). Conversely, implementing an observation approach to collecting data, can result in the information being limited, biased or time consuming. Likewise, having an observer attending an activity can influence the decisions and actions of the child, resulting in the data being less valid (Fawcett and Watson, 2016).
Prior to conducting the observation, pupils of the classroom arrived routinely in the morning and gathered at the carpet for registration. Following registration, the practitioner became aware of a large outdoor leaf which had appeared at the centre of the carpet, which has been fixed to the bottom of a child’s shoe. The observation commenced as the practitioner questioned the children regarding the colour, size and texture of the leaf (Figure 1).

Practitioner: 	“Good Morning Class 3, can you describe the colour of this leaf?”
Child A: 		“…. Umm …Orange”
Child B: 		“Brown”
Practitioner: 	“Very good! What about the size of the leaf and how it feels?”
Child C: 		“Thin and Crunchy”.
Child A: 		[thinking of an answer] …“Big”.
Child E:		“… mmm, is it …wrinkly?”
Practitioner: 	“Yes, excellent, well done you two. Now, who can tell me why the leaf is brown and orange instead of green and feeling crispy not soft?”
Child A: 		“Because it is cold and dying”
Practitioner: 	“Well children, outside you will notice that it is getting very cold. That’s because it’s the autumn season” 
Figure 1: Transcript between practitioner and class children during the learning event

During the collaboration between the pupils and the practitioner, flashcards were used to identify the four seasons using a kinaesthetic approach to learning. Following the discussion, the practitioner set a task for the children, asking them to each collect five leaves during lunch time break. Children were asked to display their collection of leaves to their peers, the practitioner asked each individual to describe the leaves. All children were given the opportunity to display their findings, providing them with the prospect of participating in the activity and voicing their thoughts and opinions. The practitioner asked the children to actively partake in a ‘song and dance’ known as ‘little leaves’, where each child sang and acted out moves to the song relating to leaves falling from the trees. This learning technique was fun and exciting for the children, encouraging them to remain engaged and involved in the learning experience, making the learning more memorable (Lindon, 2013). According to educational research, to retain children’s attention during learning activities, it is crucial that the enabling environment, resources and materials are incorporated to suit the needs of all individuals, resulting in more in-depth, memorable learning (Hodgman, 2011).

Following the short class activity, children were given the opportunity to participate in a learning walk to the local park, where they were able to explore the environment and expand their knowledge and understanding on previous learning in the classroom. All pupils were asked to work collaboratively to discuss their views and findings on the trees, plants and seasons.  Subsequently, the children were placed in groups of 5, where they were required to create a collage of the seasonal trees using the leaves gathered from the park. The outcome of the activity has been evidenced in figure 2.   
[image: ]
                Figure 2: Seasonal Tree Collage created in the local park using natural materials
The observation was inspired by a desire to incorporate module content ‘questioning’ and ‘exploratory talk’. Each of these elements link closely to the observation, as the practitioner encompassed various methods and techniques to encourage children to become involved in their learning experiences. It was evident that the discussion between the practitioner and the pupils in figure 1, involved a questioning approach to learning, where the practitioner asked the children open ended questions, allowing them to answer using their own views and opinions. This form of questioning is known as the ‘signal questioning’, where the practitioner signalled and guided the children to answer the questions by holding the leaf at the front of the class. According to Fusco (2012) practitioners perform the majority of the discussion in a primary classroom, however on this occasion, it was clear that the practitioner encouraged the children to discuss their findings, as a group, using adjectives to describe the autumn leaves. This method of questioning and practice has been supported by Pagliaro (2011) who emphasised the importance of pupil discussion and talk, where the adult sets activities and overlooks the learning, providing less input.
The observation was influenced by the unsystematic learning event that occurred through a discussion regarding a leaf which later led to a lesson being conducted in the outdoors concerning the four seasons. Following the discussion in figure 1, further discussion was observed when the children attended the local park, where they learned about their environment, the weather and seasons (See figure 3). During the discussion between children and the practitioner, it was clear that the pedagogical approach to learning linked closely exploratory talk. On more than one occasion, children questioned their thinking and learning, expanding on their knowledge using critical analysis. Through exploratory talk, children were able to gain a deeper understanding of the learning topic, building on previous knowledge and experiences (Lindon, 2013). Many researchers have emphasised the importance of exploratory talk and how it develops towards active learning, where children are able to interrelate, interpret and understand new knowledge, building on language skills. (Glazzard and Palmer, 2015; Hodgkinson and Mercer, 2008). 

Practitioner: “Class 3, I want you all to think about the colours of the trees and how they are different”.
Child B: 	“Why are they different colours Miss?”
Child F: 	“Because it’s Autumn!”
Child G: 	“It’s Winter not Autumn, it’s really, really cold”.
Child H: 	“No, it’s Autumn Child G, remember what Miss said in class earlier?”
Practitioner: “Well done Child H. It is Autumn. That’s why all the leaves are different colours. Winter is the next season. When Christmas comes, it will be winter”.
Child B: 	“It will be snowing in Winter when it is Christmas Miss”.
Practitioner: “It does snow in winter Child B. That’s correct. Discuss with your talking partner what the weather will be like in the summer and spring and what colour the leaves will be”. 
Figure 3: Transcript between practitioner and class children at the local park

The activity enabled children to become active learners through engagement with the learning environment, constructing memorable learning through real-life experiences (Vickery, 2013). The activity promoted play-based pedagogy where children were able to explore the outdoors and its natural environment, leading to a holistic development. The learning event influenced the involvement of a variety of learning environments, such as, the classroom, school yard and the learning walk to the local park. Each environment promoted the children’s opportunity to talk and discuss through exploration and investigation (Swift, 2017). 
Learning theories 
Over many decades, several educational theorists have suggested that there are various systems in which children acquire and learn new knowledge. Many theorists such as Skinner, Pavlov and Watson believe that children learn through behaviour, whereas others advocate that children learn through constructivism (Pound, 2011). Behaviour theorists suggest that children learn through classical and operant conditioning. During classical conditioning, children’s internal and biological processes are enhanced through natural reflexes that respond to a specific stimulus. Whereas, operant conditioning is the stimulus response being positively or negatively reinforced (Curzon and Timmons, 2013). Despite several theorists supporting the behaviourist theories, some would argue that this process of learning disregards the cognitive development aspect such as language development (Cohen and Waite-Stupiansky, 2017).

However, each afore mentioned pedagogical approach links closely to the work of key theorists in the early years’ education field, such as Vygotsky, Piaget and Bruner. The learning event adopted a constructivist approach to learning, as the practitioner guided the event through questioning and discussion with pupils, that later influenced a number of activities being created, where children were encouraged to work together through social interaction, being guided and scaffolded by the practitioner and peers developing their language and cognitive skills throughout the activities using exploratory talk. The constructivism paradigm highlights the process of learning as an active and constructive approach to acquiring new knowledge (Gray and McBlain, 2015). Many theorists suggest that the child is the constructor who creates their subjective interpretations of objective empirical experiences (Johnston and Nahmad-Williams, 2018).

Lev Vygotsky’s theory is one of the key establishments of the constructivist hypothesis through three fundamental themes; zone of proximal development, more knowledgeable other and social interactions (Millar and Pound, 2010). Likewise, Bruner (1960) also accentuates the constructivist approach, as he suggests that children acquire and construct their knowledge through active learning and scaffolding (Bruce, 2004). Similarly, Piaget’s theory proposed that in order for a child to construct understanding and knowledge, there is a need for them to act on objects through exploration, providing knowledge of the object (Thomas and McInnes, 2017). He suggests, that children must participate in active learning experiences through readiness, where they are at the maturity stage to acquire and understand the learning (Aubrey and Riley, 2015). According to Piaget, cognitive development is constructed according to their intellectual growth and development, suggesting that children at a specific intellectual stage, cannot be taught knowledge at a more advanced stage (Pound, 2017). Despite this theory, the practitioner introduced the learning and activities to the children regardless of their intellectual stages.

However, Bruner (1960) opposed the theory of notion of readiness, founded by Piaget, as he believed that educational aspect such as subject knowledge and the cognitive stages of development, did not correlate effectively, as children who are below their notion of readiness, will not benefit from the school system of teaching specific materials at the applicable stages of cognitive development and maturity (Bates, 2015). Alternatively, Bruner embraced a theory that children, no matter the ages or stages of development, are capable of acquiring and understanding basic and complex data (Holt, 2009). Consequently, the learning event links to the theory of Bruner, as the practitioner introduced the learning to all children despite their abilities and capabilities. The practitioner facilitates the learning process through utilising a question and discussion approach, encouraging children to cogitate and express their views on the autumn leaf. As the practitioner extends the learning event into further activities, where children are required to collect 5 leaves from the school yard, and create seasonal tree collages in the local park, children were able to construct their knowledge through organising and categorising the learning. This is known as the coding system, where children are encouraged to discover new knowledge as opposed to the practitioner conveying the learning (Nutbrown, 2011; Whitebread, 2012). 

Initially, the practitioner began the activities following a group discussion on autumn leaves, through providing information and a bases to the understanding of the four seasons. Children were asked questions regarding the colour, size, shape and texture of the leaf, which initiated further information being presented to the class in relation to the seasons. Prior to the learning event, children had very little knowledge and understanding of the seasons. This process is known as scaffolding, where the more knowledgeable other: the practitioner, conveys their knowledge to the children, enhancing their understanding further (Smidt, 2013). Bruner (1960) emphasises the importance of adopting the scaffolding approach to children’s learning processes, as this form of learning develops children’s skills with the support of the practitioner, with the aim of providing the children with the opportunity in reaching and achieving a specific goal (Lindon, 2010). The scaffolding process empowers children to become problem solvers, through interpreting and constructing new knowledge (Pound, 2011).

Likewise, Vygotsky’s constructivist theory proposed a notion known as the zone of proximal development, which correlates closely with Bruner’s theory of scaffolding (Dolya, 2009). The zone of proximal development is the dissociate between the individuals’ capabilities and abilities to perform activities with adult or peer support and guidance and the ability of problem solving and performing a task independently (Pound, 2017). The practitioner acquired this information through questioning children at the beginning of the learning event, to develop an understanding of the children’s knowledge of the seasons. Following this, the practitioner was able to determine where the children are with their knowledge and where they are encouraged to be at the end of their learning. To assimilate their learning, the zone of proximal development process was used, where the practitioner created and implemented various activities to enhance the children’s learning. Activities included: song and dance about leaves, learning walk to the local park and seasonal tree collages.

[bookmark: _Hlk497408370][bookmark: _Hlk498351791]According to Vygotsky, learning contexts such as environment and social interactions, where children can play an active role in their learning; encouraging them to construct new knowledge, building on previous understanding (Ingleby and Oliver, 2008). Similarly, Bruner emphasises the learning environment and sociocultural context where children can participate and interact in learning experiences (Ewing, et al., 2016). Both theorists agree that the practitioner should support and assist the learning, however, the practitioner should overlook the learning; allowing children to collaborate with peers that will promote constructivism and meaning to the learning process. This process is known as a reciprocal experience for both the children and practitioner (Cohen and Waite-Stupiansky, 2017). Each activity links closely to this theory, as the children participated in active learning where exploratory talk was encouraged. According to Vygotsky, through peer collaboration and problem solving during active learning, the internalisation of each of these factors leads to higher cognitive development and metacognition (Tomlinson, 2013). Each aspect highlighted by Vygotsky and Bruner was supported during the learning event and the activities that followed, as children participated in active learning when asked to collect the leaves from the school yard, likewise, when participating in the learning walk and creating the tree collages. Children interacted with peers, constructing new knowledge and problem solving to complete the activities by utilising their environment, building on language skills.
In correspondence to the social interaction notion of Vygotsky’s constructivist theory, Piaget emphasises the importance of interaction between children and adults and how it has a positive impact on language development (Bradford, 2012). Piaget describes this process as ‘schemas’. Despite Piaget’s view of adult-child interaction being of the upmost importance, he also supports Vygotsky’s theory of social interaction, as he suggests that through the interactions with the environment children construct knowledge through active learning, developing an understanding of the world. He believes that through these experiences, children are building on language development using logical thinking and reasoning, whilst socialising and interacting with adults and the environment around them (Cohen and Waite-Stupiansky, 2017). This theory was evidenced in the setting, as children participated in activities in the local park, through collaboration and working with peers to complete the task, with little adult guidance. This form of pedagogy, advanced children through the zone of proximal development stages, allowing them to reach the outcome set by the practitioner (Miller and Pound, 2011).

Both Vygotsky and Piaget accentuate the importance of social interactions as it promotes language development, suggesting that through language, children are able to deal with abstract concepts (Holt, 2009). However, Bruner argues each of these concepts as he suggests that language can code incentives and free children from the limitations of dealing specifically with appearances, that will offer a flexible and complex cognition (Garton, 2008).  Throughout the activities, the practitioner enhanced the children’s language skills through scaffolding and supporting the learning process, asking questions and promoting exploratory talk, that will stimulate children’s cognitive development and create abstract thinking, developing new concepts and ideas (Hayes, 2000).

In relation to the key findings of the learning theories, during future practice, a constructivist approach will be considered to ensure that children are provided with the opportunity to use exploratory talk and social interaction; building on existing and acquiring new knowledge in learning. It is clear that scaffolding the children throughout the learning process will enable them to reach their full potential, however, it is essential that the practitioner ensures children’s cognitive skills are enhanced through challenging their thinking and providing them with the opportunity to interact with peers and the environment (Garton, 2008). The observation identifies that effective questioning techniques promotes children’s learning and discussion between the practitioner and peers, allowing for children’s learning to be extended. In future, activities that promote social interactions, active learning within the environment and open-ended questions, will be used to measure and enhance children’s learning and develop their cognitive skills (Miller and Pound, 2011). Each of the constructivist theories will be considered during practice, as each argument highlights the importance of the various techniques and methods used to construct new knowledge in the early years.
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A learning environment represents the contexts, cultures and varied physical surroundings in which children can learn (Maynard & Waters, 2014). An educational setting such as schools consists of both the indoor and outdoor environment, known as the traditional classroom and outdoor learning environment. Often, each environment has its limitations and connotations, where children are unable to learn beyond their capabilities as some settings encompass limited space, resources and finance; disallowing them to develop the environments to their full potential (Rosaleen, 2012). However, it is essential that the environments provided by the setting facilitate children’s learning and development to ensure each individual is exposed to a rich and stimulating environment (Knight and Benson, 2013). Consequently, the following chapter will signify an ideal outdoor learning environment, consisting of a diverse range of resources and learning areas; accommodating the needs and interests of all children in the Foundation Phase, far beyond the expectations and reality of most settings in current education (Bilton, 2010). 
An outdoor environment has been selected, as the limitations highlighted by research, such as space, will not be an issue or limit the learning experiences. Likewise, a high percentage of the UK population, experience very little time in the outdoors as a result of poverty and deprivation (Clark, 2010). Some areas within Wales and the UK includes high-rise housing, where children are unable to explore their environment and gain a sense of freedom (Hendricks, 2011). Therefore, implementing an outdoor ideal learning environment, will benefit some children who are less exposed to these opportunities at home. Despite the ideal learning environment being outdoors only, each learning area has been designed to facilitate a highly effective learning experience for all pupils in the early year setting (Thornton and Brunton, 2013). 

Research suggests that a significant challenge faced by practitioners is the ability to meet the diverse needs of all children during their learning experience (Bower, 2014). It is essential that all pupils remain involved and engaged during activities and demonstrate a high level of enjoyment in their learning; creating a sense of self-achievement (Rogers, 2010). It is vital that practitioners ensure that the learning environment is highly effective, through implementing various pedagogical approaches to learning (Bilton, 2010). The ideal learning environment includes many areas that will promote this stans, such as, Literacy, Mathematical, Role Play and Health & Wellbeing. Each argument has been supported by The Foundation Phase Framework (2015) which suggests that the pedagogical approach of leading learning in the outdoors is vital for children’s development, as children learn through first-hand experiences, where the outdoor environment is rich and stimulating, meeting the needs of all children (Wales. Department for Education and Skills, 2015).   This has been supported by Piaget, who emphasises the importance of practitioners implementing and encouraging a stimulating outdoor and indoor environment that will encourage children to explore and enhance their skills, in contrast to an adult led pedagogy (Johnston and Nahmad-Williams, 2018). 

Outdoor learning promotes children’s engagement and involvement in the world around them, promoting and inspiring challenging and in-depth learning practices through exploration and adventure (Woods, 2016). Despite many researchers suggesting that children learn best through active learning and exploration, a vital aspect to education highlighted by Professor Graham Donaldson in the Successful Futures document, is the Digital Competence element. Donaldson (2015) suggests that to be successful in current society, there is a need for children to adopt high levels of digital competence, as this area of learning is as equal to literacy and numeracy. However, the ideal learning environment will promote areas such as health and wellbeing, physical and creative, as opposed to ICT, as some researchers suggests that excessive use of ICT can cause children to become less interactive with peers and the environment resulting in learning being limited and restricted (Morgan and Siraj-Blatchford, 2009). Nevertheless, digital competence areas will be included in the ideal learning environment. 

The outdoor learning environment has many benefits and advantages; enhancing children’s learning and development. It encourages children to increase subject knowledge, such as Literacy skills through story telling and mark making, using natural resources and materials (Bower, 2014). Such skills can be performed using sand, mud, sticks and so forth. These techniques to learning have been supported by Joyce (2012) to define the term ‘Outdoor Learning’. According to a report published by Estyn; ‘An evaluation of children learning outdoors’, various settings across Wales have adopted and understood the importance of outdoor learning and have successfully implemented it through diverse learning activities, linking to the areas of the curriculum (Estyn, 2011). These findings have been reinforced by current literature, which states that there is a need for practitioners to provide a high standard provision during outdoor learning, as it helps to increase children’s engagement and involvement during activities, making the learning more memorable and enabling them to become aware of their learning experiences (Sargent, 2016).
 
Introducing children to the outdoor environment and its natural resources, enables children to use each of their senses. This process can be met through touching the sand, smelling the mud and hearing or feeling the water (Garrick, 2009). This has been supported by Piaget’s theory of schemas, where children are able to organise knowledge through exploring the world around them (Sargent, 2016). Building on children’s awareness of the five senses; providing them with a varied and complex sensory experience (Bilton, 2014).

A health and wellbeing area will be included in the ideal learning environment, as according to the Successful Futures document (2015) one of the core aims of the curriculum is to ensure that children’s holistic health is of a high standard, stating “Healthy minds and bodies: responses relating to the need for schools to foster mental and physical well-being” (Successful Futures, 2015. p. 4). Many would argue that building on children’s emotional wellbeing and health, enhances the emotional and cognitive aspects of development (Boh-Young, 2013; Neaum, 2012). Animals, such as dogs and horses have been added to the area, as according to research, children who are introduced to animals, are exposed to the opportunity of gaining social support from the animals; promoting and benefiting their mental health and social needs (Julius, et al. 2013). The area has been equipped with relaxing tent and beds, each playing calming music, where children are able to have time to reflect on their being, to prevent stress and anxiety from occurring. 

A child development theorist, Margaret McMillan, has supported these findings, emphasising the importance of the outdoor classroom introducing areas that will enhance children’s health and wellbeing (Louve, 2005). Through the use of these areas, children with Special Educational Needs will also benefit from the resources, where they are able to build on their self-worth and self-esteem through independent learning as well as socialising with peers (Maynard & Waters, 2014). According to Maslow’s hierarchy of needs, children’s self-esteem will develop once their basic needs are met, such as food and sleep. He suggests that self-esteem and wellbeing are enhanced through confidence, self-worth and self-achievement.  Once these needs have been met, children are able to progress to the self-actualisation stage (Ashman and Stoodley, 2016).

The learning environment will include a large creative and expressive arts area, designed to implement many aspects of the current Foundation Phase curriculum and the Successful Futures document, as being creative is at the heart of the framework. According to the Foundation Phase Framework (2015) children should be provided with opportunities to become creative and imaginative in their daily activities both indoors and outdoors, through various subject contexts, such as arts, music, dance and crafts. Each subject has been implemented in the design of the ideal learning environment, using resources and areas such as, a drama stage, musical instruments, natural materials and crafts area. Many researchers agree, that introducing children to creativity in the early years and throughout, will encourage them to find themselves as individuals, to understand their abilities and creativeness, develop their imagination, apply and innovate ideas and discover new concepts (Knight, 2009; Watts, 2013). Each factor enhances children’s cognitive skills as according to Vygotsky, there is a need for the educational curriculum to consist of broad and varied pedagogical approaches to learning, that will enhance the cognitive abilities of children, where they are acquiring new language skills, social skills and build on their thoughts and imagination (Tomlinson, 2013).
The ideal learning environment includes a park, balance and climbing areas, a swimming pool, and a forest with outdoor pursuits. Each area is designed to enhance children’s physical and motor skills through movement and strength building. Providing children with the opportunity to take their learning outdoors, offering them the space that is not available in the indoor classroom (Garrick, 2009). Research suggests that exposing children to space where learning is enjoyable through playful activities and resources, enables them to enhance their strength, physical movements and endurance (Ashman and Stoodley, 2016).  Physical development is enhanced through various methods and techniques such as uneven surfaces, where children are encouraged to master their movements through the ability to co-ordinate and balance (Knight, 2011). Resources such as climbing frames and a park has been implemented in the ideal learning environment where children are able to run, jump and develop all gross motor skills. 
[bookmark: _Hlk497394246]Each of the afore mentioned resources benefits children’s physical skills, as according to many researchers, through exercise and physical activity children’s self-esteem and self-confidence levels will increase significantly, which in turn will impact on their attitudes and views towards learning in the outdoor classroom. (Wilson, 2012). According to the Foundation Phase Framework (2015. p. 44) it is vital that early years children are “introduced to the concepts of health, hygiene and safety, and the importance of diet, rest, sleep and exercise”. This has also been supported by the ‘Successful Futures’ document which emphasises the importance of children having access to opportunities where they are able to develop their physical and emotional needs, that will further enhance and benefit their future, through taking responsibility and having a clear understanding of the importance of a good diet and level of fitness (Successful Futures, 2015).

Conclusion 
To conclude, it is clear that using a constructivist approach to learning, where the practitioner facilitates the children’s learning experiences through scaffolding and adopting the zone of proximal development process, enhances children’s learning. The observation highlighted how this pedagogical approach to learning, increased children’s subject knowledge and understanding through implementation of several activities relating to one learning event. It is apparent that through utilising a questioning technique to understand and extend children’s knowledge, other factors such as exploratory talk and social interactions were established. Each of these elements enhanced children’s cognitive and language skills. Despite the learning event occurring in the classroom environment, it is clear that other environments play a significant role in the development of children’s learning. Children demonstrated higher levels of engagement and involvement during the outdoor activities, resulting in their learning becoming more memorable. 

The observation has confirmed that each theory has a valid standpoint, and therefore the techniques and methods used throughout the learning event has influenced the teaching strategies that will be utilised during future practice by the observer. The empirical outcomes of this observation provide clear understanding of the importance of direct dialogue and promoting language skills, through questioning and exploratory talk, resulting in the techniques used being implemented in future teaching. Likewise, there is a need for an appropriate, well equipped outdoor environment that enables children to participate in a hands-on approach to learning, where children are able to explore and interact with a rich and stimulating environment, enhancing their learning and social skills. This has been supported in the ideal learning environment, where various areas and resources have been included to suit the learning needs and styles of all individuals. Each aspect of the observation and ideal learning environment has encouraged and promoted an understanding of what is most beneficial during future practice. 
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