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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

This assignment will focus on the coping strategies that I have developed during my tutorship and will discuss those that I have applied to develop resilience and minimise stress, when adapting to my role as a constable at the tutor hub.
One aspect of the nature of the work that I have found stressful has been completing social services referrals. I worried about having to do this before leaving police training and felt concerned that I would not share the right information that would assist agencies in supporting a vulnerable person. Ford et al (2019) state that non-crime incidents that include vulnerability and safeguarding ‘…now account for the majority (84%) of calls to the police in the UK. A large amount of the calls that I have attended since joining the tutor hub have involved a vulnerable person and as a result of this have required the submission of a referral in the form of a public protection notice (PPN). However, after completing several PPN’s, I have found that I have become less stressed at the prospect of having to do one. Having had more practice, I have felt more confident in making referrals and this is because I am a pragmatic learner who prefers to put learning into practice in the real world (Honey and Mumford, 1982). Putting myself forward to complete tasks that I have felt stressed about doing has been an effective coping mechanism for me since becoming a student police officer. 
Despite enjoying my new shift pattern, I found the effect that it has had on my sleep stressful and difficult to adapt to at times. As a student police officer, I have needed to work the same shift pattern as a substantive officer which has altered my sleeping pattern and caused me to experience difficulties falling asleep at normal times.  As stated by thesleepcouncil.org (n.d), shift work can be harmful to a person’s sleep and can have a damaging effect on health and wellbeing. This information is something I have been mindful of and to protect my health and wellbeing, I have done things that help me to get enough rest such as establishing a sleep routine, eating healthily, doing physical activity and avoiding looking at screens for an hour before bed (Mind, 2020). 
Barry (2018) defines emotional resilience as the ‘emotional capacity to deal with the difficulties of life’. In order to develop more of an emotional capacity to deal with difficulties within my professional life, I have formed a support network comprising of colleagues, my partner and close friends. Johnstone (2019) confirms that widening a person’s support network is an effective way of developing resilience. I have found that by increasing my support network, I have more of an opportunity to talk about issues that are bothering me and listen to a different perspective on events or issues that I am dealing with. 
To conclude, I have learnt to tackle issues that I experience with police work by practicing them and putting myself forward for tasks that involve parts of the role that I don’t feel confident doing. I have also learnt to take a proactive approach with issues affecting my health and I will continue to strengthen my support network when I join my new shift after I leave the tutor hub.

Word count – 550 
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

In this assignment, I will reflect on a policing incident where I safeguarded an older female who I considered to be vulnerable. This assignment will also contain a review of the communication skills that I used when interacting with the female and an explanation of the safeguarding responsibilities that I adhered to in order to reduce her level of risk.
I was tasked to attend the address of an older female to conduct a welfare check after a neighbour had contacted police due to becoming concerned that she had not seen her for several days. I considered the power of entry that is afforded to officers under section 17 of PACE (1984) who wish to enter a property for the purpose of ‘saving life or limb’ (Police and Criminal Act, 1984). I felt that using this power may be necessary due to the female’s age and her not being seen for three days. The neighbour also told the control room that she had not collected her shopping from her doorstep as she would usually. 
The first stage in Kolb’s learning cycle refers to a person undergoing a ‘concrete experience’ where the individual must describe the experience (Kolb, 1984). This incident began with me receiving instruction from the control room to attend the address of the older female, so I made my way there with my tutor.  
Once at the address, I knocked the female’s front door and after some time she appeared in the window. I can recall the female seeming shocked that I was at her property, so I went over to the window so that she could hear me and see that I was a police officer. I introduced myself and explained the reason for my attendance and she invited me inside her home.
Once inside, I checked the female’s welfare by asking how she was, and I was able to confirm that she was safe and well. However, I could see that there was limited food available, essential appliances were not in working order and the address was extremely cluttered. I asked the female whether she required support and she answered that she had no support from family but insisted that she was fine. I asked her whether she would consent to me sharing information about her circumstances with agencies, such as social services and she seemed alarmed. I explained that I wanted to share the information for the purpose of keeping her safe and to get her help that she may need, and after some time explaining this, she agreed. I felt that it was important to be honest about the purpose of sharing the information in line with the standards of professional behaviour identified in the Code of Ethics (College of Policing, 2014)
There were no immediate safeguarding concerns, so I left the address and completed a Public Protection Notice (PPN). I wrote about my concerns for the female’s living conditions and support she required in the PPN and sent a copy of it to the local authority as per force procedure.
The second stage of Kolb’s reflective model is ‘reflective observation’ which requires the learner to think about what worked, what failed and why they behaved in the way they did (Kolb, 1984). I felt that I communicated well throughout the incident; in a way that was sensitive to the older female’s situation. Thompson (2018) states that professionals must communicate in a way that recognises the emotional dimension of an interaction when communicating with people who are in need of help or care. I addressed this by acknowledging the female’s view on what support she felt she needed and by doing this, I also demonstrated respect in accordance with section 2 of the Code of Ethics (COP, 2014).
Another effective communication method that I used was active listening skills. Moss (2012) states that active listening skills involve understanding everything that a person is trying to say which may include trying to understand underlying thoughts and feelings in addition to the spoken word. Despite the older female claiming that she was fine, I noticed that her body language and tone suggested that she was exhausted. 
However, there were aspects of my performance that I felt could have gone better. I caused the female to become alarmed when I asked for her consent to share her information with social services and on reflection, I think that I asked her in this way without thinking about how she would react.
The third stage of Kolb’s model of reflection is ‘abstract conceptualisation’ which requires that the learner consider what they could have done better and how they can improve (Kolb, 1984). I think that I should have suggested that the female may need help and explained why as this may have encouraged her to see her situation from a different perspective. I think spending more time developing rapport would have also deterred the female from feeling alarmed. In future, I will ensure that I have developed enough of a rapport and given more of an explanation when asking a vulnerable person for their consent to share their information. However, I appreciate that it is not always possible to obtain consent from a vulnerable person. 
The fourth stage of Kolb’s learning cycle dictates that the individuals must actively experiment with the changes that they have identified and practice the newly acquired knowledge (Kolb, 1984). Since this incident, I have been more focussed on developing a rapport and explaining my rationale for sharing information when dealing with vulnerable people, and this has often resulted in them offering more detail about their circumstances. This approach has improved the quality of my interactions with vulnerable people and the level of detail in the referrals that I have made.
The THRIVE (threat, harm, risk, investigative opportunities, vulnerability and engagement) tool is used to ‘assess the risk characteristics of an incident including the levels of harm and vulnerability present’ (Walley and Adams, 2019). On reflection, I feel that I considered the threat, harm, risk and vulnerability components of this tool when assessing the older female’s situation by asking and looking for signs that she could support her basic needs. The IOPC (2018) state that situational and personal factors must be considered when assessing whether a person is vulnerable. I considered the female’s relationship with her neighbours, the conditions of the address and limited contact with family as they each evidenced the situational factors that were contributing to her vulnerability. I observed how the female presented physically and her ability to communicate to identify whether personal factors were causing her to be vulnerable. I felt that the female’s personal factors did not require immediate safeguarding action and for this reason felt that a referral would be the appropriate outcome. 
A briefing note published by the College of Policing (2021) outlines the responsibilities that officers have when providing initial response for incidents that involve vulnerable adults (COP, 2021). COP (2021) identify that professional curiosity must be exercised to understand a person’s vulnerability and I achieved this when making observations at the address and through asking the female questions about her circumstances. I also adhered to the responsibility that I have to assume that the person has mental capacity as there was no evidence to the contrary (COP, 2021). COP (2021) also point out that officers must understand their statutory responsibility for safeguarding adults under the Care Act 2014 which states that officers must safeguard the care and support needs of vulnerable adults. Care and support needs outlined under the Care Act 2014 refer to practical, financial and emotional support that may help to manage people’s lives and be independent (Care Act 2014) and I addressed these when detailing my observations and concerns in the public protection notice. 
In future, I will establish a rapport with people particularly those who are vulnerable to encourage them to be more open about their situation. I will also ensure that I keep vulnerable people informed of the reasons why I am carrying out actions so that they feel confident that I am working within their best interests. 

Word count – 1347 



















Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:


In this assignment, I will reflect on a suspect interview that I carried out as part of an investigation into an offence of possession of a controlled substance using Schon’s reflective model (Schon, 1991). I will reflect on the planning, preparation and execution of this interview whilst considering my responsibilities outlined by the PEACE interview process and policing values (College of Policing, 2020). 
The interview regarded an investigation into possession of cannabis which is contrary to Section 5 (2) of the Misuse of Drugs Act 1971, where it is an offence for a person to have a controlled drug within their possession, which in the instance was a class B drug (Misuse of Drugs Act 1971). The suspect was 15 years old which meant that I was obliged to ensure that he had access to an appropriate adult who was able to protect his interests and this was completed prior to interview (Youth Justice Board for England and Wales, 2014). I also arranged for the young person to receive legal representation in accordance with paragraph 6, Code C of the Code of Practice (2018) which refers to interviewee’s right to legal advice and Article 6 of the Human Rights Act 1998 where a person has the right to a fair trial (Human Rights Act 1998).
Prior to interview, I reviewed the evidence available which consisted of a witness statement and body worn footage from the officer who searched and located the cannabis on the suspect’s person. The evidence also included the cannabis seized from the suspect. I considered gathering other forms of evidence such as CCTV before arranging the interview, but I was able to confirm that there were no outstanding enquiries.
During the interview process, I considered the ‘PEACE’ model which consists of five phases, phase one being, ‘planning and preparation’ (COP, 2020). I completed an interview plan that firstly consisted of an aide memoir that I used to inform the suspect of information that is required under Code C of the Police and Criminal Evidence Act 1984. Information such as; the caution, questions relating to the suspect’s fitness for interview and legal consultation (PACE, 1984).  After reviewing information on police systems and the evidence available, I identified topics that I considered relevant to the suspect’s involvement in the offence. I visited the Police National Legal Database (PNLD) to obtain the offence wording, points to prove, defences and relevant case law for the offence under investigation and added this to my interview plan. I also used information from the PNLD to develop questions relevant to the points to prove. I provided copies of the evidence for interview so that the suspect would have an opportunity to account for them. I identified the objective for the interview and added it to the interview plan so that I could inform the suspect of this prior to him being questioned (COP, 2020). According to the College of Policing (2020) this stage also requires that officers make arrangements for interview. In response to this, I booked a voluntary interview suite with the custody sergeant so that the suspect could be properly risk assessed prior to interview and I ensured that the room contained audio and visual recording equipment in line with Code E of PACE (1984).
The second part of the PEACE model is known as the ‘engage and explain’ stage (COP, 2020). During this stage, I attempted to engage the interviewee in conversation by explaining the purpose of the interview and by asking him appropriately closed questions about his responsibility for the offence. The suspect acknowledged that he was guilty of being in possession of cannabis but gave short responses that initially were difficult to hear. I asked him to speak louder and continued to ask him open questions based on his responses and my interview plan which supported me in ‘managing the conversation’ (COP, 2020). I had established that the interviewee was responsible for the offence early on in the interview but more information was required to cover key evidential points. Due to this, I showed interest in information that the suspect was sharing to establish more of a rapport (COP, 2020). I instructed the second interviewer to summarise at the end of each topic and ask further questions if necessary. 
The third stage of the PEACE model involves the interviewer clarifying and challenging the suspect’s account (COP, 2020). The suspect had become more relaxed by this stage of the interview, so I asked him about topics that I had identified from his first account which included his clothing, the cannabis and how he came to be in possession of the drug. I asked open-ended questions more frequently during this stage that began with tell, explain and describe and this was to elicit free flowing answers from the suspect to obtain a coherent and narrative account (Bull, 2014). After I used open-ended questions, I asked 5WH questions as they usually invite more of an explanation from the interviewee (Oxburgh et al, 2010). I completed the police agenda by asking the suspect about information included in the witness statement and substances seized from his person. I would have introduced the challenge phase by asking the suspect to explain discrepancies between his account and the evidence available however, he admitted culpability for the offence under investigation (COP, 2020).
The fourth stage of the PEACE model refers to the closure part of the interview (COP, 2020). During this stage, I provided the interviewee with a general summary of his responses and gave him an opportunity to add to his account and clarify any differences. I then announced that the interview had ended and stopped the recording. 
The final stage of the PEACE model requires that officers evaluate the interview and determine what further actions are necessary for the investigation (COP, 2020). The suspect made a full admission to the offence and evidence that corroborated this had been obtained. Considering these circumstances, the suspect’s age and limited offending history, he qualified for an out of court disposal. I evaluated my performance by speaking with my tutor after the interview and demonstrated transparency in doing so as I ‘responded to criticism’ and thought about ways to improve (COP, 2016).
Schon (1991) theorised that individuals can reflect ‘in action’ - during the experience itself and ‘on action’ - after something has happened (Schon as cited by University of Hull, 2020). To reflect ‘in action’ the individual must decide how to act and act immediately (Schon as cited by University of Hull, 2020). Within the interview, the suspect initially gave short responses, with limited detail, so I decided that I may able to change this by developing more of a rapport with him and by allowing him to discuss matters relevant to his agenda. I achieved this by asking the suspect about himself and topics that he had identified in his account and because of this, he began to give more detail in his answers. Taking this approach demonstrated impartiality, as I was obtaining different sides of the situation, to ensure that each side could be given equal consideration (COP, 2016). 
I reflected ‘on action’ by considering what I would do differently in my next interview (Schon as cited by University of Hull, 2020). I feel that there were times where my delivery of the aide memoir was disjointed because I was not familiar with it and I had used a template given to me by my tutor. I decided that I would prevent this from happening in future interviews by adjusting the aide memoir to a more readable format for me and by reading through it prior to interview. I also felt that there were instances where I reverted to using closed questions due to not having prepared enough questions in my interview plan. I will overcome this issue in future interviews by identifying potential topics and listing open questions that I could ask in relation to these. 
To conclude, I feel that I will improve my overall performance at suspect interviewing by taking more time to plan and prepare. I also feel that I will learn to address contingencies at interview more proficiently by gaining more experience as an interviewer.

Word count - 1364















Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:


In this assignment, I will reflect on the actions I took when dealing with an incident of anti-social behaviour (ASB) which involved dispersing members of the public who had attended an illegal rave. This assignment will also include a description of the impact that the source of ASB had on residents in the locality and my responsibilities in response to tackling it. I will also illustrate how I demonstrated policing values when assisting in this incident and analyse the potential impact of bias on my decision-making abilities. 
I will use Driscoll’s What Model to reflect on this incident which consists of individuals asking themselves ‘what?’, ‘so what?’ and ‘now what?’ in order to analyse experiences and learn from them (Driscoll as cited by University of Cambridge, 2021). 
In order to address the ‘What?’ stage in Driscoll’s model the individual must describe the situation to set it in context (Driscoll as cited by University of Cambridge, 2021). My involvement in this incident began when the neighbourhood sergeant contacted me on my radio and asked that I assist in dealing with what was suspected to be an illegal rave. Residents local to the area had complained of hearing loud music and had reported seeing large numbers of vehicles parked in the vicinity. ASB is defined as ‘conduct that has caused, or is likely to cause, harassment, alarm or distress to any person’ and the concerns reported by residents indicated that this is what they were experiencing (Anti-Social Behaviour, Crime and Policing Act 2014, Section 2 (1a)). 
Heap (2020), identifies that ASB can impact on a person’s physical and mental health, ability to complete daily activities and an overall quality of life. I considered the impact that the illegal rave may have on the community such as the loud music affecting residents sleep, violence, disorderly behaviour, damage and road traffic issues such as obstructions. Given these considerations, I felt that immediate action was required. Revised guidance for frontline professionals who work with communities affected by ASB highlights that agencies must consider the debilitating impact that persistent ASB can have on its victims and should aim to put the victim first when responding to complaints of ASB (Home Office, 2021). I considered the long-term effects of this incident and how a dispersal order was the appropriate method as a means of disrupting the current ASB and deterring future events from taking place at the field. 
I attended the area with my tutor along with several other officers and could hear loud music and see hordes of people walking in the direction of a field which at the time, was also in breach of Coronavirus Lockdown restrictions defined by Regulation 5 of the Health Protection Regulations 2020. The sergeant informed me that in order to solve this problem, the inspector had authorised a dispersal order under Section 35 of the Anti-social Behaviour, Crime and Policing Act 2014 and instructed me to assist in dispersing the crowd to prevent residents from experiencing any further harassment, alarm or distress. My main responsibility in responding to the ASB was enforcement, which included making sure that individuals within the location were safe and instructing those who had planned to attend the area to leave the location by enforcing the direction to disperse under Section 35 of the Anti-social Behaviour, Crime and Policing Act 2014. I also considered it my responsibility to minimise the disruption caused by the rave on local residents and in response to this, I instructed people to move their cars, assisted other officers in turning the music off and considered arresting those who failed to comply with the order by refusing to leave the area.
I immediately told people walking towards the field to leave the area however, a male that I instructed to leave swore loudly expressing frustration that he had travelled a long way to attend the rave. I told the male to stop swearing and informed him that he was committing an offence according to Section 5 of the Public Order Act 1986 and he apologised, did not continue to swear and said that he would leave the area. 
I considered my discretion as a police officer and decided not to arrest or report the male for this offence as he complied with my request. Turner and Rowe (2020) state that the concept of discretion commonly refers to the freedom awarded to police officers to act, consider their lawful powers, demonstrate their competence and integrity and reflect this in the actions that they take. I considered my duty to act, the offences present and my ethical responsibility to do ‘the right thing in the right way’ as dictated by the code of ethics and decided that the priority was removing the cause of anti-social behaviour and risk to public safety (COP, 2014).  I instructed the male to leave the area immediately and continued to disperse other members of the public who I suspected were in the area to attend the rave. As a result of my actions and the other officers who attended the incident, the area was cleared with minimal disturbance caused to the community.
The next stage in reflection according to Driscoll identifies that the individual must ask themselves what they learnt as a result of the experience to satisfy the ‘so what?’ stage of the model (Driscoll as cited by University of Cambridge, 2021). I had not attended an incident of this nature previously, so I learnt how incidents such as these were managed by officers practically and legislatively. I learnt how the implementation of legislative powers such as a dispersal order can be an effective method in removing or reducing the likelihood of anti-social behaviour, crime or disorder as per guidance published by the Home Office for frontline professionals dealing with anti-social behaviour (Home Office, 2021). I felt that a dispersal order constituted effective and appropriate police action due to how quickly the source of the ASB was removed and because of the order remaining in place for 48 hours it deterred members of the public from returning to the venue when police had left (Home Office, 2021). 
The SARA Model developed by Eck and Spelman (1987) is an acronym that is used to develop solutions to specific problems and can be used to evaluate the effectiveness of actions that have been taken in response to said problems (Eck and Spelman as cited by Evidence-basedpolicing.org, n.d.). SARA stands for scanning, analysis, response and assessment and I have considered how I may have applied these elements of the model if I had led the response taken to deal with the illegal rave (Eck and Spelman as cited by Evidence-basedpolicing.org, n.d.). I would have completed the scanning stage of this model by reviewing the initial calls made by residents to the control room and by speaking with them at the location as this would have obtained the community input and police data which are both elements within this model. I would have completed the analysis stage of this model by conducting enquiries that would have helped to identify the organisers of the rave and owner of the land as the area may have been targeted for a specific reason. The response taken was a dispersal order as it was specific to the problem and removed people from the area by way of enforcement. The dispersal order was effective in removing the source of ASB however, on reflection I feel that preventative activity could have also been implemented to prevent incidents of a similar nature taking place at the location in future. One example of preventative activity would be securing the land used to host the rave.
Research indicates that there are many factors that can cause officers to make decisions that are biased such as time pressures, emotional involvement and adhering to occupational norms (Fahsing and Ask, 2016). On reflection, I think that there may have been an element of me adhering to what other officers at the scene were doing which in this case was moving people out of the area. Arresting members of the public for offences outside of the dispersal order did not feel like the focus of police action at the location and was something that I did not wish to prioritise over the safety of local residents. I felt like if I had pursued the arrest of the male who had committed a public order offence, I would have taken away a police resource concerned in the dispersal of those causing ASB.                  
The issue of racial bias has recently featured as a subject of concern when police officers are making decisions to use force and stop and search (Dodd, 2020). On reflection, I do not feel that my decision to move the male on from the area instead of arresting him was influenced by any characteristic that he possessed, as my decision to instruct the male to leave mainly regarded the policing priority at the time. Dodd (2016) reports that as a person acting on behalf of the state, officers must recognise unconscious biases and ensure that they do not impact on decision making. The University of Edinburgh (2020) state that unconscious bias refers to the tendency that humans have to make decisions based on hidden influences or assumptions that are believed to be ‘rational and based on objective un-biased evidence and experience’. After having the opportunity to reflect on my rationale for the decision that I made, I feel confident that my decision was based on the male’s behaviour and priorities at the time and not based on any of other protected characteristic featured in the Equality Act (2010). 
The final stage of Driscoll’s model asks the individual to think about what action they will take as a result of their reflection as dictated in the ‘now what’ stage (Driscoll as cited by University of Cambridge, 2021). The University of Cambridge (2021) states that if the individual cannot think of an aspect of their performance that requires changing, this is still considered to be an ‘equally valid outcome’ from reflection (Driscoll as cited by the University of Cambridge, 2021). Through reflection, I have been able to identify that my discretion and decision to instruct the male to leave rather than arrest may have been influenced by the ‘occupational norm’ (Fahsing and Ask, 2016). Despite still feeling that this was the right decision, I am now conscious of this form of bias and will consider this when making decisions in the future. However, this was one of the first instances where I was able to exercise my discretion as a police officer and I feel that I acted with policing values in mind by making decisions that I felt would fall within the public’s interest (COP, 2016). Even though I would not change any of the actions I carried out within this incident, I feel that reflecting on the considerations I made when exercising my discretion and making decisions is a ‘valid outcome’ as I will remember these considerations when deciding upon actions in future incidents (Driscoll as cited by University of Cambridge, 2021). 
[bookmark: _GoBack]In conclusion, self-reflection has encouraged me to consider what factors influence my discretion and decision-making ability as an officer, particularly when dealing with incidents that concern ASB. I also feel that it has taught me that I need to address these factors and assess their influence over choices that I make as an officer in order to work ethically, fairly and with consideration for the impact on wider community relations. 
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