INTRODUCTION 

As required by the assignment, I took a passive role in a classroom to observe a live lesson and recognise a critical incident which I will research and evaluate in relation to pupil’s progress. I will use my findings to expand my professional development and apply it to my future practice. 
From the observation I have identified the lesson strategy I do, We do, You do which led me to the ‘gradual release of responsibility’ model (Pearson and Gallagher (1983). At the core of this strategy lies the social constructivism theory, I will analyse how theory helped mold this framework, find its strengths and explore why it’s such a popular practice in teaching. From there I will consider how relevant this traditional approach to teaching is in the modern-day classroom and discuss if its suitable within Donaldson (2015) four purposes of the curriculum for Wales and an inclusive education.

THE ROLE OF CRITICAL REFLECTION

Considering the recent reform in education in Wales and the influence of Graham Donaldson’s Successful Futures (2015), the new Welsh curriculum framework has been created to support young people to develop the skills they need to make the most of life, to become confident, capable and compassionate citizens – citizens of Wales and citizens of the world. To achieve this, all practitioners will work to the new Professional Standards for Teaching and Leadership which embody the “skills, knowledge and behaviours that characterise excellent practice and support professional growth” (Welsh Government 2021). There is huge importance for ITE students to engage with their professional learning and the realise how it supports their work in relation to the professional standards. A vital part of this learning is professional reflection which will develop critical thinking and evaluation and to develop a more integrated approach to learning. 
Practitioners will use critical reflection to customise their teaching approaches to pupil needs and evaluate their success on pupils’ progress which will inform future teaching and learning. Great importance in the curriculum framework is based on assessment for learners and therefore practitioners too.  “If we teach the students how to evaluate their own learning, that’s what the key to formative assessment is. And of course, if you’re going to teach the students that, the teachers have to know it to teach the students” (Hattie 2012). 

Using theory in reflection helps to adapt and improve practice. It is a teachers own responsibility to oversee their continuous professional learning and get a higher awareness of their own teaching. “Reflecting on what we do is essential to the development of professional judgement, but unless our reflection involves some form of challenge to and critique of ourselves and our professional values, we simply reinforce existing patterns and tendencies” (Tripp, D., 1993, p. 12) Tripp is just one of many reflective theorists with reflective models to offer practitioners, there isn’t one perfect model, practitioners should choose the most suitable for their practice. 
There are many theorists with different structured approaches to reflection, while none may be the ‘correct’ way to reflect, using theory in reflection helps to adapt and improve practice. “The most important attitude that can be formed is that of desire to go on learning.” (Dewey 1933)
Schön (1983; 1987) based his theory on two perspectives: reflection-in-action, which is more concerned about thinking through the incident; and reflection-on-action, which is more concerned about contemplation once the practice is concluded.  Dewey (1933) observed that teachers who do not bother to think intelligently about their work become slaves to routine, and he noted that one of the main challenges of learning was learning how to think intelligently. Brookfield (2017) four lenses is an important reflection to consider gaining as many perspectives and vantage points as possible and importantly encourages practitioners to collaborate. 

LITERATURE REVIEW

The I do, we do, you do model is just one adapted version of the gradual release of responsibility (GRR). The GRR model as it’s known today was created by Douglas and Frey (2007). They framework was represented as a 4-step process showing the gradual shift of responsibility from the teacher to the student.
The GRR model is steeped in educational theory, (Pearson and Gallagher, 1983) originally created as a 3-step theoretical model rather than a method for lesson planning. “They recognised a need for teachers to be responsible for leading and scaffolding instruction, even as they supported learners in moving toward independent application of strategies and independence in reading” (Pearson McVee and Shanahan, 2019).
Central to this framework and throughout this review is social constructivism and (Vygotsky 1934) ‘zone of proximal development (ZPD)’. Challenging the learner to move beyond their comfort zone to promote the maximum cognitive growth, using a more knowledgeable other (MKO). Bruner (1983 concurred with Vygotsky that the social environment around a child affects their learning and an adult or other people should play an active role through the process of scaffolding. We know from these theories that scaffolding, instructional learning and modelling are imperative to the GRR framework and its success. However, a study by Verinikina (2008) showed that scaffolding “can become a hindrance for children's development as active, self-directed learners…. A deeper understanding of the theoretical underpinning of the scaffolding metaphor will promote its creative and informed use by educators.” This was a small study but showed that many teachers may need to relay back to the theory behind scaffolding to ensure they use it effectively. Donovan and Smolkin (2002) also support this through their study.
Rosenshine (1997, p5) wrote an article complaining about the fashionable idea of ​“learning by discovery” and the belief that skills are ​“better caught than taught” he strongly felt that explicit instruction was the strongest idea. However, Bruner (1986) disagreed with learners being spoon fed information and the foundation of their learning should begin with the knowledge they already have, and the teacher should facilitate their problem-solving skills. Bruner’s (1986) ‘discovery learning’ put students in charge of their own learning, encouraged engagement, critical thinking and autonomy. This demonstrates the constructivist approach and synonymous attributes and outcomes of the GRR model but a different instructional method. It is well deliberated in various subject fields, whether discovery learning, or a more traditional approach is more suitable in the classroom (Khalaf and Mohammed Zin, 2018), (Vlassi and Karaliota, 2013), (Hussain, Azeem and Shakoor, 2011), there are advantages and disadvantages to both and is evident from the review of literature so far.  One specific argument for inquiry learning stood out, “Businesses are becoming more interested in employees with the ability to solve problems” (Castronova 2002). Businesses look for 21st century employees and struggle to find them. Our society now expects graduates from school who can collaborate, work in teams, teach others and negotiate (Rice & Wilson, 1999 cited in Castronova, 2002). This is even more prevalent in 2022 and Donaldson’s four purposes aim to help children achieve these qualities in their future careers. Many jobs that they will be applying don’t even exist yet, so learners need to build the skills from an early age. The research conclusions here are outdated as test scores, standardised curriculums and lack of professionally trained teacher with pedagogy and theory knowledge were referenced as hindrances but the Welsh curriculum framework has addressed many of these.  
Fisher and Frey (2021) added a significant fourth phase to the GRR model to include ‘collaborative learning’ also known as ‘we do together’. Learners will develop metacognitive skills through self-reflection on what knowledge they can share, and what they can receive from others. Fisher (2013) explained the GRR can be used in any order and educators are using the framework too rigidly. He explains it as a cyclic process; however, the important aspect is to include all 4 steps each day for learning to be effective. “What holds it all together is the teacher ‘noticing what students need and pivoting to next instructional move” (Frey 2021). So, this idea brings flexibility to the GRR framework for teachers to use for a variety of subjects and lessons. Education psychologist Ann L Brown, famous for her classroom program ‘reciprocal reading’ was a big advocator of collaborative learning in small groups, dividing up tasks and supporting each other. In one of their studies, Palincsar and Brown (1983) compared traditional teaching methods to the reciprocal method which reported greater gains especially independency and maintaining those gains over a longer amount of time, a key practice for metacognition.
From the review of research so far it can be seen that GRR is more geared toward students who are going to take a traditional path through the education system but access to a good education is every child’s right. The Welsh curriculum framework strives to provide inclusion and equity in classrooms, so schools and teachers need to use effective strategies for diverse learners with varying individual needs. There has been no reference within the GRR framework of how it can be implemented for diverse learners, but this literature review has now discussed there is flexibility within each stage. GRR may not necessarily be the best approach for all students. There are many discussions and assumptions on the difficulties of using GRR for whole class instruction and mixed attainment levels. (Fisher 2022) emphasises “…evidence on effective literacy teaching, which includes small group instruction, differentiation, and a response to intervention, presents a challenge for many teachers and schools. Furthermore, GRR presents a ‘right way’ of doing things, which is reinforced by the teacher. Such an approach does not allow students to learn through their own learning styles. However, all children have diverse needs according to the ‘experiential learning cycle’ (Kolb 1984). Consequently, all learners can benefit from differentiation, from ALN through to the gifted children. Tomlinson (2008) agrees that teachers should adapt their lesson plans to the readiness of the learners, their interests and preferred methods of learning. Differentiation can liberate students from labels, offering students individual opportunities to perform at their best (Tomlinson, 2003). She argues that differentiation should be viewed as a way of thinking and learning rather than teaching methods and instructional strategies. However, if this thinking is put into GRR then it would make a significant effect on the learners involved. Tomlinson believes that all students should have access to the same information, dumbing down the curriculum for some learners isn’t differentiation, each learner should have the opportunity to the subject in a way that works for them. Chamberlin and Powers (2010 p.114) stated that “differentiated instruction is not synonymous with individualized instruction in which the teacher varies instruction for every student” they say this approach can be extremely time consuming, whole class instruction is integrated if there is meaningful purpose. Osuafor and Okigbo (2013) determined that in a setting with biology students who had previously received only a traditional style of instruction led by lectures, there were significant improvements made by all students who received differentiated instructional methods. Tomlinson (2000). There is no one ‘right way’ to create an effective differentiated classroom; teachers craft responsive learning places in ways that are a good match for their teaching styles, as well as for learners’ needs, GRR and differentiate how the potential to work in harmony with the shared outcome of focused, motivated and independent learners.


REFLECTION / EVALUATION

GRR can be considered as a traditional teaching method, in the sense that from the outset the structure seems very rigid and the teacher ‘lectures’ to the students and gives them the knowledge and facts that they are to remember and use independently. From my review of literature, it is now obvious that the deep-rooted theory behind the GRR framework is very much student oriented, and the framework is much more flexible that I originally assumed. 
I am grateful for this opportunity to research theory and practice on differentiation, the assignment doesn’t allow for me to delve in deeper but as part of my own professional development I will be researching further. I feel is extremely important to my success in teaching and for pupils learning and I will be applying this to my ethos as a teacher from the very beginning. As Tomlinson (2017) believes “It really requires many teachers to change their approach to teaching as a whole—how we think about students and their capabilities, how we use assessment, how curriculum is crafted, flexible instruction to ensure that students go where they need to go”. Differentiation is not a new challenge but I will be challenging myself to apply this throughout my practice so my teaching is more effective and give learners the best experience possible. Collaboration phase of the GRR is a significant area for exploration and it wasn’t seen in the critical incident. It wasn’t an area that was originally planned to reflect on but its key to the diversification of the framework, for deeper learning, motivation, confidence and autonomy.
Looking back at the critical incident, the lesson easily transcended into total independence from the learners but using what I know about differentiation then this high ability maybe needed more of a challenge. I will be taking this into my own teaching and ensuring I am assessing students’ ability effectively. Without this critical reflection then I assumed that the GRR model was a one size fits all framework and potentially used it incorrectly. Teacher X was applying the framework in a suitable manner for the learners needs in his class and I realise the importance to be flexible in my approach. An important quote that I will take from this reflection is “What holds it all together is the teacher ‘noticing what students need and pivoting to next instructional move” (Frey 2021). To use GRR teachers need to implement each stage effectively, depending on students learning ability and assessment of their learning.
Independent learning, which ever strategy is used is a powerful skill, I can see from the literature that the end purpose of GRR isn’t just simply independence but to be an effective learner and have a deep understanding of the new learning and be able to transfer the skills across context and throughout their lives. This is important to my future teaching as it ties back in with the four purposes, specifically on all children “being ambitious and capable learners who are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts” (Donaldson, 2015). Many independent learning tasks are used as formative assessments, designed to check for understanding and to identify needs for reteaching – tie in with the curriculum now. An interesting part of You Do is to identify which learners are struggling. The importance of formative assessment and how it collectively works with GRR and independence was an unexpected discovery through this reflection. I feel that differentiation can be used to address individual needs to bridge the gaps of learning as a result of lockdown.
This critical reflection has shown me the importance of strong relationship with pupils and knowing my learners is key “For many students, lack of connection with the teacher spells academic failure” Tomlinson (2008)

CONCLUSION

GRR or inquiry – there is a place for both in the AoLE’s, and as GRR can be used flexibly and not as a linear framework. GRR, discovery and differentiation can work hand in hand. All these learning theories link up here and hold the same worth so it seems clear to me that they I will use these methods going forward. 
The gradual release of responsibility plan is beneficial in the modern-day classroom because it encourages children to learn both independently and collaboratively, usually leaving them with a deeper understanding of a topic however I will not limit my teacher to just one framework. As explored here then there are many frameworks to be considered and used appropriately. “The major message, however, is that rather than recommending a particular teaching method, teachers need to be evaluators of the effect of the methods that they choose.” (Hattie 2012). The GRR framework is relevant to the following teaching standards “The teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning” (Welsh Government 2017) As a student teacher and NQT I will be working towards the four purpose and the GRR ticks a wide range of boxes to help learners achieve these goals specifically when supporting ambitious and capable learners. 
Traditional teaching is still relevant through the GRR but practitioners must understand the theory and rationale behind the methods. How the framework is used is key to its success.
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