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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	For Saint David’s Day, I planned a series of lessons for two days and this involved portrait writing about Saint David, making Welsh flags, designing love spoons and painting daffodils and leeks. For my introduction, I read the story of Saint David and questioned the learners on what he looked like, whether he was kind or not etc to get the learners using adjectives. The focus task I had in this lesson was writing about Saint David, so this discussion was helpful to give the learners some ideas of how they could describe him. I also provided learners with images of Saint David, and they drew a portrait of him with the class TA to go with their portrait writing. Before learners started portrait writing, I gave them a success criterion on the board to ensure they include capital letters, finger spaces, full stops and keep their writing on the lines and I also wrote an example of a sentence on the board. Throughout the lesson, I asked learners questions to help them think of more sentences for example, was Saint David tall or short? Was he kind or mean? After the craft lesson making flags, love spoons, daffodils, and leeks, we had a class discussion on what skills were used for each piece of work whilst I showed WAGOLL’s from the lesson. Learners identified skills used such as “painting,” “cutting,” “writing” and “thinking.” I also asked the learners to peer-assess and feedback something that has been done well and something that could be improved for a few different pieces of work such as independent colourings, portrait writing and paintings. This was an effective plenary as learners were able to identify what their peers had done well, boosting their confidence. They were also able to point out where their peers could improve in a kind, respectful way e.g. Could have drawn inside the lines more, use assorted colours etc.

	What have you learned?

	From teaching these lessons, I learnt that AfL is an essential part of my teaching as questioning is used regularly for me to identify any misunderstandings the learners may have and their understanding and inform the next lesson. For example. If learners are not understanding the task, I may need to explain it again in a different way, include more visuals or change it to suit my learners. However, if I did not regularly use questioning, I would not know if my learners understood their task or not until after they have completed the work incorrectly.

	What next?

	In the future, I would like my learners to peer assess each other's work as part of a focus task rather than a class discussion because this was not done regularly on my PTE3 due to not allowing time for it. However, there were several maths lessons where I took the opportunity to allow learners to self-mark their own work by putting ticks or dots and I found this effective.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I created blended learning experiences throughout my PTE3, and one example was when I planned for a maths lesson introducing o’clock and getting the young learners familiar with clocks. For this lesson I planned an outdoor focus task of making clocks using chalk, sticks and Numicon. Learners were engaged during this activity and were able to recognise that one stick was shorter than the other, using it as the shorthand and the other as the long hand. This was particularly useful for my ALN learners as it was a very practical activity. 

Another focus task I planned for which my TA-led was making clocks using paper plates. For this task, I created arrows of different sizes and made a WAGOLL for learners to see what their clock should look like. Learners then had to draw the numbers on the paper plate and use a split pin to attach the arrows. As a challenge, learners did the odd and even numbers in different colours as this is something I had taught them previously. These paper plate clocks were then put up around the classroom as a display. 

For my independent group, I planned for and made enhanced provision activities such as a laminated snowman where learners use a whiteboard pen to write the numbers in the correct place. I also enlarged an o’clock board game and laminated this as well as printed, laminated and cut an o’clock jigsaw where learners were required to match the clock face with the correct o’clock time.

	What have you learned?

	I have learnt that creating innovative and blended learning experiences is beneficial for learners as it engages them into the topic and therefore makes them more willing to participate in the learning as they get excited.

	What next?

	In the future, I would like to create more blended learning experiences as a hook to engage learners in a topic or lesson. However, creating these experiences can take a lot of time and therefore need to be planned and can also cost money so is not always possible. 



	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	As part of an introduction to a new topic of ‘Wonderful Life,’ I took the learners on an outdoor hunt for living and non-living things in the playground. I set up two hula hoops to separate them and had learners find living/non-living things and put them in the correct hula hoop. Learners were excited to go and look for living things and they were able to find plants, a worm, ladybird, and an ant. Once learners had found all living things in the school yard, they then drew additional living things in and around the correct hula hoop that they may find in other places.

They also found non-living things such as balls, cones, and twigs. This led to a meaningful discussion of how when sticks are attached to a tree and attached to a root then they are living, but when they are no longer attached, they are then non-living. Once learners found examples for each hula hoop, I had them draw with chalk some more examples of living things as we were quite limited in the playground, and they also drew a tree inside the hula hoop as we could not pick up the tree and put it inside. 


	What have you learned?

	I learnt that using the outdoor environment where possible is an engaging way to introduce a new topic to the learners. I also created a word that if I shout, they must come and find me, which was useful for when I needed to get their attention. Before the lesson, I clearly outlined my expectations of behaviour and told my learners that if they are silly that they will have to go inside. This worked for most of the learners, but some of them were too excited by the outdoor environment and I had to keep reminding them of my expectations.

	What next?
	In my future practice, I would like to create more real-life authentic contexts for learners. I could do this by taking them on school trips where possible and by setting up roleplay enhanced provision areas to enable learners to act out a situation they could come across in their life. E.g., a shop or estate agents.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I planned for a lesson on flying kites because the class topic was winter/weather and the mid-term plan I was referring to had report writing on it so I thought having learners participate in making and flying kites in the wind then reporting on it afterwards would be an engaging and practical activity. The kites were made from plastic bags and string and at the end of the week the learners got to take them home which they were very excited about.

For the introduction of the lesson, my learners and I recited a poem called ‘Whatever the Weather.’ They were familiar with this poem as I created actions with them Pie Corbett style. Therefore, this linked to the Language, Literacy and Communication AoLE and the ‘Literature fires imagination and inspires creativity’ what matters statement as they joined in with a familiar poem. Whilst I did this, my TA and a supply TA helped a group at a time to tie ribbon to their plastic bags. Then we took our kites outside and we talked about what we thought might happen as it was a windy day, encouraging learners to use their oracy skills. Learners thoroughly enjoyed this lesson and particularly engaged with running in different directions to see which direction the wind was blowing. Whilst we were outside, I also encouraged learners to think about how they feel in the wind, emotionally and physically. 

After half an hour we went back inside to have a class discussion on what we had done and how it made us feel. This linked to the Humanities AoLE and the ‘Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future’ what matters statement. This is because learners were beginning to communicate their observations and experiences in simple ways. Although this was done as a class discussion first, I did do a focus task with each group individually to find out exactly what they could report back. The MAT and HA learners wrote the report and the MA and LA learners orally reported to me which I then typed up and put into their books. They did it orally as I was able to get more out of them through talking than I would have in writing due to the learning barriers some of them have. 

The last cross-curricular link in this lesson was the Health & Wellbeing AoLE and the ‘Developing physical health and well-being has lifelong benefits’ what matters statement. This is because learners were expected to move outdoors and develop gross and fine motor skills as they had to run and hold onto a piece of string at the same time.

	What have you learned?

	I discovered that learners could find holding a kite and running at the same time difficult as it requires using gross motor and fine motor movements/skills. 

	What next?

	If I were to teach this lesson again, I would have them cut the strings a bit shorter as some of them were dragging on the floor because my learners are so young.
































ECAD6008 Assignment Part 2
As part of the new education transformation, the new curriculum for Wales considers Donaldson’s 12 pedagogical principles (Donaldson, 2015) which outline what good teaching and learning in Wales should look like. The pedagogical principle that will be discussed in this assignment is “Create authentic contexts for learners.” In this assignment the writer will be discussing this pedagogical principle in relation to their third and final professional teaching experience (PTE3) as teachers are encouraged to be reflective practitioners. This pedagogical principle has been chosen as an area for development as the writer would like to establish how this can be effectively implemented in the classroom. The writer would also like to explore the benefits and limitations of creating real-life authentic contexts in the foundation phase classroom and link this to experiential learning. This assignment will consider the constructivism theory and how this links to perceptual thinking. It will critically discuss experiential, authentic, and kinaesthetic learning experiences as an aspect of real-life authentic contexts. The writer will critically reflect on their progress in planning, preparing, and teaching lessons that incorporate the chosen pedagogical principle and justify the next steps in their development.
Real-life authentic contexts in education refer to a wide range of educational and instructional techniques aimed at connecting what students learn in school with real-world issues, problems, and applications (Sabin, 2021). Educators and policymakers have advocated for teaching and learning models that change the teacher's role from a knowledge deliverer to a knowledge facilitator therefore enabling more active student learning (Knobloch, 2003). This enables learners to be more involved in their learning as they are active rather than passive participants, engaged in the learning process. In my experience, I have found this effective when I taught a lesson on time. For this lesson, I facilitated a range of practical blended experiences such as making clocks outdoors using sticks, chalk, and hula hoops, making paper plate clocks in the craft area and ordering numbers on a laminated clock. This lesson engaged the learners into the new topic of time and enabled them to familiarise themselves with the face of a clock in different contexts. However, a limitation of doing this lesson is that when the outdoors is used, the learners would get excited and therefore disruptive behaviour would occur. However, I resolved this issue by setting out clear behaviour expectations for the learners beforehand, asking them to give me the rules on how they should behave.
This is a constructivist learning style (Piaget, 1936; 1950). The constructivism learning theory is deducted from the idea of children constructing their own learning through active participation, discovery and practical activities and drew heavily on Piaget’s observations of his own children (Gray and MacBlain, 2015). Learners are encouraged to discover, discuss, and meaningfully structure the concepts being taught therefore their knowledge and skills become more meaningful. This is more effective than learners memorising information and knowledge given from the practitioners (Donovan, Bransford & Pellegrino as cited in Aynas and Aslan, 2021). However, Kirschner, Sweller, and Clark (2006) believe that constructivism advocates a teaching style in which students are given minimally guided instructions which could imply that practitioners are not being effective in monitoring pupils’ learning. In my experience, I have found it to be very time consuming to plan for and prepare lessons where learners construct their own learning as it often involved creating resources for the lesson. For a constructivist lesson, practitioners must ensure that the learning is reflected on afterwards and put into a real-life context which is more time-consuming than a didactic lesson which has only worksheets. Therefore, the writer can conclude that the constructivism theory allows practitioners to still be effective in monitoring the progress and learning of pupils, but in a different way.
 Furthermore, researchers such as Brown and Campione, 1994; Hardiman, Pollatsek, and Weil, 1986; Moreno, 2004; and Tuovinen and Sweller, 1999 as cited in Alanazi (2016) believe this approach makes learners become frustrated and lost due to a lack of direction and instruction. To prevent this, practitioners should strive to use a variety of teaching methods to create a stimulating and interactive classroom environment (Abbas, Othman, and Rahman, 2012).
Learning in contexts that encourage real-life application of skills was first deemed to be successful by Resnick (1987) as she believed in thinking that is perceptual that logical (De Bono, 2014). Perceptual thinking is the process of improving responses to stimuli or information through experience in specific environments utilising a variety of tasks and methods (Loh, 2022). This has been utilised as part of my PTE when I froze toy arctic animals and told my learners they had to save them. As part of this lesson, learners went outside with toy hammers to set the animals free by breaking the ice as well as using salt to help melt it faster. This lesson was effective in engaging learners and the goal was to get learners to orally report to me what had happened for me to then collate their reports and put them in the floor book. Learners were able to do this, however a limitation of this lesson was that all learners reported the same sort of things as they all experienced the same thing. Therefore, next time I would freeze different things alongside the arctic animals to have some variety in their responses. However, logical thinking skills enable learners to comprehend what they have read or seen, as well as to build on that knowledge without the need for incremental guidance. Logical thinking teaches students that knowledge is fluid and can be built upon (Plessis, 2021). Perceptual thinking can be combined with experiential learning established by Kolb (1984) to make classroom teaching more effective.
Experiential learning involves learning through experience. Hands-on learning is a type of experiential learning but the difference between experiential learning and authentic learning is that experiential does not necessarily involve learners reflecting on their work whereas authentic does (Kolb, 2014). For example, when teaching about odd and even numbers I stuck numbers to bean bags and had the learners sort the odd and even numbers by throwing the beanbag into the correct box, therefore making the learning hands-on and engaging. I also had learners sort Numicon plates into odd and even circles on the carpet. A limitation of doing this lesson was that I had to give the bean bag activity to my teaching assistant as I had a focus group. Therefore, I was unable to see if it worked well and had to rely on the TA’s opinion after the lesson. If I were to do this again, I would label each box with odd and even on instead of saying black box is odd and red box is even, as this caused some confusion. I would also try to find a space indoors for them to do it because if I have a focus group then I will still be able to observe the activity. However, because it was outdoors, and I was indoors it was very difficult to observe.
This method of learning is supported by Dewey (1938) as his theory suggested that knowledge is based on experiences and is socially constructed. He believes knowledge should be organised around real-life experiences that put the information into context and that experiential learning promotes the ability to be a lifelong learner (Boud, Keogh, & Walker, 1985; Kolb & Fry, 1975). This can be linked to Donaldson’s four purposes as he states that “ambitious, capable learners are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts” (Donaldson, 2015). However, Clark (1987) believes that not only is unguided instruction such as experiential learning ineffective, but it can also be harmful to some learners (Kirschner, Martens and Strijbos, 2004). Similarly, when pure-discovery methods are used in science lessons learners frequently become lost and frustrated. Their perplexity can lead to misunderstandings (Hardiman, Pollatsek and Weil, 1986). As this conclusion is based on science lessons, the writer cannot be sure whether these views are different in other parts of the curriculum. 
Authentic contexts for learning were not discovered to be effective until 2004 by Renzulli, Gentry and Reis. They identified four criteria for authentic learning through real-life experiences which involved investigating real-life open-ended problems, motivating learners to create solutions that alter people’s behaviours, beliefs or attitudes and targeting an audience outside of the classroom (Rule, 2006). This approach aimed to transform the student’s role from learner to disseminator of knowledge as supported by Knobloch (2003). However, authentic learning can prove to be a challenge for practitioners to implement as the proper planning and follow-through of experiences are what makes this approach effective (Bruner, 1966). For example, when I took my learners on a hunt for living and non-living things, I planned which area I would use, how learners can be supported and what the limitations of this lesson may be. I found that constructing a tick list with the class beforehand was beneficial as they could use this if they needed prompting. I also established that a limitation may be a lack of living things in the school yard so a solution I thought of was to take chalk out with me and once learners had found the living things in the yard, they could draw additional living things in the correct hula hoop to broaden their thinking. This approach to learning can take longer than didactic teaching methods as learners must also reflect on their experiences to construct meaning from them (Hedin, 2010). This was done in the form of a class discussion where learners shared what they found with each other and discussed how they knew whether it was living or non-living. This links to the new curriculum for Wales as one of the pedagogical principles is “create authentic contexts for learning” (Donaldson, 2015, p.69). However, the term “real life authentic contexts” is used under the pedagogy: advancing section of the QTS standards (Welsh Government, p.32, 2019).
Kinaesthetic learning originated from the theory of multiple intelligences (Gardner, 2004). This theory challenged the idea that there is just one type of intelligence and instead emphasised that there are eight types of intelligence which included bodily-kinaesthetic intelligence. Gardner believes this type of intelligence contains the ability to comprehend the world through one's body. This supports the chosen pedagogical principle as Gardner concludes that teaching children with bodily-kinaesthetic intelligence can be optimized by using manipulatives and physical movement (Nolen, 2003). However, Gardner’s theory was challenged by Stahl (1999) as he discusses knowing and understanding a student's learning styles or intelligences, and then matching instructional methods to them, has no impact on their learning. This is also supported by Willingham (2005) and Dommett et al., (2011) as they believe dividing students into groups based on their learning styles is a waste of time and resources. 
Kinaesthetic learning was first discussed as part of the Visual, Auditory, Read/write, Kinaesthetic model (Fleming, 1987). This model was designed to make learners aware of different learning styles and allows them to reflect on how they learn and their preference. VARK considers visual, auditory, read/write and kinaesthetic learning styles. Fleming believes hands-on learning opportunities are ideal for kinaesthetic learners (Akplotsyi and Mahdjoubi, 2011). He also discusses the need for students to be more active in the classroom rather than passive which links to authentic learning as both approaches involve moving away from didactic teaching and learning methods. The VARK model encourages learners to consider how they learn which is a helpful step towards understanding, and thus improving, learning (Fleming and Baume, 2006). However, the VARK model has the potential to limit learners' perceptions of what they can and cannot learn (Baker, 2020). Instead, he believes that the content of lessons is best learned through a combination of VARK approaches and that this is actually just good teaching. 
To support learners, establish which learning style they prefer, a VARK questionnaire was created by Fleming and Mills (1992). However, this questionnaire is aimed at older learners and therefore needs amending to be more user-friendly for foundation phase learners. The best way to ensure teachers are being inclusive towards all learning styles is to create a classroom that incorporates all different types of intelligence and learning (Kolb, 1984). This can be done by having elements in each lesson that are visual, auditory, kinaesthetic and allow learners to read/write where appropriate. However, there are challenges with this approach as it is time-consuming for practitioners to incorporate every element into each lesson and sometimes this is not possible due to abstract concepts such as Mathematics. On the other hand, this can be overcome by ensuring practitioners use a broad range of techniques within their teaching (Hudson and Whisler, 2007).
In conclusion, the writer has identified ‘creating authentic contexts for learners’ as an area for development as this constructivist approach is beneficial for pupil engagement and progress. However, this approach could be seen as a way for teachers to provide less support to learners and to prevent this, practitioners should make every effort to supply learners with a stimulating and interactive classroom environment. This pedagogical principle links to Donaldson’s four purposes, particularly ambitious capable learners because learners are developing a body of knowledge and the ability to connect and apply that knowledge in various contexts. As a result, they demonstrate that they are ready to learn, participate fully in life and work, live fulfilling lives as valued members of society, and are prepared to be citizens of Wales and the world.
The writer has discovered that the chosen pedagogical principle is supported by thinking that is perceptual more than logical. Therefore, allowing learners to utilise tasks and methods where they can respond to stimuli and information through experiences is proven effective pedagogy. This approach can be even more effective if it is combined with experiential learning. The writer has ascertained that experiential learning is most efficient when learners reflect on their experiences afterwards. This allows learners to put what they have learnt into context therefore enhancing the learning. However, a limitation of experiential learning is that it could be confusing for learners if practitioners do not provide enough instruction and input before the experiences take place. This can be prevented by the practitioner ensuring that guidance is given before the experiences and reflections are made after the experience, as well as support being available for learners during the experience if they do feel lost.
Additionally, the writer has explored authentic learning in relation to real-life contexts and established that although this approach can be time-consuming, allowing learners to discover the learning for themselves rather than the practitioner telling them the information is an effective learning method. However, this approach is only effective if the practitioner has planned appropriately and prepared a follow-up reflection.
The writer has established that kinaesthetic learning was derived from Gardner’s multiple intelligences theory. This theory suggested that teaching can be optimised by making use of physical movement and manipulatives within lessons to support all types of learners. However, a limitation of kinaesthetic learning is that not everyone is suited to this style of learning. Therefore, this can be overcome by practitioners ensuring they cater to all learning styles within each lesson by having a range of different resources, activities, and elements. This will make the classroom more inclusive because children who learn visually, auditorily, kinaesthetically and those who learn through reading/writing will all be able to access the learning. The VARK questionnaire can assist practitioners with identifying which learning style each pupil learns best from, however this should not be relied on as some learners will not have a preferred learning style, and others may have multiple. 
In the future, the writer will strive to create authentic contexts for learners where possible whilst catering to all types of learners in each lesson. This can be accomplished by providing learners with meaningful experiences that allow them to put their learning into real life contexts. The next steps for my development would be to continue providing real life authentic contexts for learning as this is an effective pedagogy. However, I would like to delve deeper into kinaesthetic learning and the VARK model to discover how effective identifying pupils’ learning styles is and to establish if it does improve learning outcomes. Furthermore, I would like to compare my findings in foundation phase with key stage 2 as I feel like it is easier to provide kinaesthetic learning opportunities in the foundation phase than KS2. This could be because learning is more hands-on with younger learners and therefore, I would like to implement this with KS2 learners to explore this further.
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