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[bookmark: _Toc108134595]Introduction
Reflective practices is the approaches that enable one to watch what is transpiring in hard circumstances, reinterpret what one sees, and modify the strategy to get great returns (Atkins, 2014). They create fresh insights on difficult work conditions. Reflective practice is a form of education in which students demonstrate their educational potential in the real world (Clift, 2010). The following work will analyse the nature of reflective practice with focus on my personal experiences using reflective model with concluding remark at hand. 
[bookmark: _Toc108134596]The nature and purpose of reflective practice
Learning is enhanced by reflection. Learners are able to make sense of what they have learnt, why was it learned, and how each step of the process of learning occurred by reflecting on what they have learned and why they have learned it. In addition, reflection is about relating one step of learning to a broader social learning perspective; it is a step toward gaining a better understanding of the overall picture (Van Manen, 2015).
Learning becomes more incorporated, assimilated, and individualized when it is done through reflective practice. The act of thinking about an event is primarily a mental activity; nevertheless, reflection is indeed a physical and emotional process, and it is tied to our beliefs, as well as our cultural and psychosocial identities. Examining a problem from a variety of angles forces one to question preconceived notions and well-established habits of behavior, and it stimulates the formation of new ways of perceiving the world (Amulya, 2004).
Learning, according to transformational theories, is predominately an action of meaning-making; obtaining employment skill sets and spending quality time on ongoing professional development provides the potential to develop a better understanding of oneself as a learner in addition to obtaining a knowledge base; and that This is what people often mean when they talk about the double loop learning (Finlay, 2008).
While there is many theoretical models available, Kolb's model (1984) takes things a step further. Kolb's model goes one step farther. This approach, which was developed based on beliefs about how individuals learn, emphasizes the importance of gaining comprehension from one's own direct experiences and is comprised of four distinct phases.
[bookmark: _Toc108134597]1. Concrete Experience
Practical experience is the first phase in Kolb's learning process cycle. This could be a brand-new encounter or a reinterpretation of a past event. During a tangible experience, each student engages in a specific action. Engagement, according to Kolb, is the key to comprehending. It is insufficient for pupils to just read about it or see it in action (McLeod, 2017). Learners should take an active part in the work to obtain new knowledge.
[bookmark: _Toc108134598]2. Reflective Observation
After participating in the practical experience, the learners reflects on the assignment. This phase of the learning cycle enables the learner to express questions and engage in group discussions on the experience (Sekarwinahyu, 2019). Communication is crucial at this level because it helps the learner to discover any gaps between their knowledge and the practical experience. In addition to allowing for a comprehensive evaluation of the events that transpired, a rich vocabulary also facilitates this.
[bookmark: _Toc108134599]3. Abstract Conceptualization
The next stage in the learning process is to understand these experiences. The learner strives to derive inferences from the experience by reflecting on prior knowledge, using well-established concepts, or debating possible alternatives with others. When the learner learns to classify concepts and make conclusions about previous events, they moves from reflection to experimental learning. This includes examining the circumstance and relating it to the learner's current understanding of the concept (Watson, 2019). Learners can analyze new information and change their findings depending on pre-existing notions; current ideas do not have to be fresh.
[bookmark: _Toc108134600]4. Active Experimentation
This step of the cycle consists of testing. Learners perform another activity, this time attempting to apply their findings to new settings. They may use what they've learned to make predictions, solve problems, and prepare for the future. You ensure that the material will be remembered in the future by helping students to gain insight and illustrate its relevance to their life (Markkanen, 2020).
Because Kolb's learning theory is cyclical, anybody may engage the process at any time. However, the cycle must be finished in it’s full to guarantee effective learning. Each stage is interdependent on the others and must be finished in order to get new information.
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                                                    Figure 1: Kolb's Experiential Learning Cycle
[bookmark: _Toc108134601]Reflection on personal experience and relationship between theories
The Reflective Cycle by Gibbs is an effective paradigm that helps individuals to think carefully and methodically about their experience, particular events, and happenings. This methodology makes it simpler for individuals to determine the main cause elements and alter their actions or behaviors appropriately (Adeani, 2020). The following discussion will be my comment on a written group project for which I was graded. My group, which consisted of three other students from my course and myself, agreed to divide the many components so that each of us would only have to do research in one area. We expected to complete the assignment the afternoon before the deadline, meaning that we wouldn't need to set aside time to write it together. When we sat down, it was evident that the portions were not written in the same manner. As a consequence, we had to rework the whole project to make it clearer. We had allowed ourselves plenty of time before the deadline to compose our articles separately, but we hadn't accounted for much time to revise if anything went wrong. As a consequence, two members of the group had to abandon their plans for the evening in order to complete the assignment by the deadline. I will elucidate my reflection on this experience using the Gibbs reflection cycle - 
[bookmark: _Toc108134602]Feelings:  Before we came together and discovered we still had a lot of work to do, I was very satisfied and thought we had done well by splitting the workload between us. When we did eventually get together, we found we still had a lot of work to do. When we discovered we couldn't turn in the work in its former shape as intended, I felt really furious. But, although I was certain it would be a success, I lacked the drive to make the required changes. Because a few others in the group had to cancel their plans, I ended up feeling bad, which motivated me to work harder in the afternoon and finish the task at hand in less time. When I think about it, I'm glad we chose to put in the effort because it makes me happy.
[bookmark: _Toc108134603]Evaluation: One of the aspects that contributed to the group's overall performance was that every group member met the deadline with high-quality work. Furthermore, the fact that two of the group's activities had to be canceled spurred the rest of us to work even harder that night. This added to the group's overall work ethic. The fact that we expected we would all write in the same style was clearly the thing that would not happen, and as a consequence, the group's overall plan for how they would spend their time failed.
[bookmark: _Toc108134604]Analysis: I feel that our initial division of duties went so easily since everybody had a voice in which aspect of the project they needed to focus on, and we allocated the chores based on our individual strengths. Both of these aspects led to our project's success. I've previously worked in this industry, and I learned that when I'm working alone, I like to work in industries that best fit my talents. It seems to reason that this is also true when considering groups.
I suppose we assumed that by employing this method, we would save time when trying to piece back together at the end, and as a consequence, we did not properly evaluate this plan. In reality, it took us far longer than we had planned, and we had to rush through revisions when we were below a lot of pressure. I feel that our lack of forethought on how we were going to write and arrange the pieces is what got us into this situation.
After doing some study on the subject of group work, I discovered two pieces of information that would help me understand the circumstance. According to Belbin's notion of team roles, each member of a group contributes both strengths and weaknesses to the table. Although we did not involve our team members in the same manner as Belbin does, we did take use of the various skills that our members have. This seems to be a critical component of good teamwork and task delegation.
Another argument for why we failed to forecast the plan's failure is the phenomenon known as "groupthink." People in a group may fall to group mentality when they feel pressured to conform to the group's prevailing attitude or choice because they do not want to seem to be on the outside looking in. I feel that if we had been more skeptical of our plan and challenged our assumptions about it, we would have been able to foresee that it would not be effective. Our group displayed some of the characteristics of groupthink, such as "collective rationalization," wherein we managed to keep trying to reassure each other that the plan would succeed, and possibly "illusion of invulnerability," wherein we did believe that so we were all good students, there was no way we could do something wrong. I feel that being aware of group thinking will be useful in the future when seeking to achieve decisions in a group context.
[bookmark: _Toc108134605]Conclusions: If we had prepared how we wanted each section to look and feel ahead of time, we would have been able to put the pieces together and send them in without much, if any, reworking. This is one of the lessons I've learnt about distributing work amongst group members. In addition, I will continuing to have folks self-identify their abilities, and for longer works, I may even recommend using the "Belbin team roles" framework. Last but not least, I've learned that it's critical to examine the decisions that everyone in the group appears to have made in order to ensure that we haven't just succumbed to the impact of group thinking.
[bookmark: _Toc108134606]Action plan: The next time I work with a group, I'll make a point of asking them about the traits they bring to the table. This is something that is easy to execute and remember on the first meeting, and it may also act as an icebreaker if we don't know each other very well. Second, if we do decide to divide the work, I will strongly advise that we first develop a plan for what results we expect from the division of labor. I would suggest that we write the opening or the first part as a group at first, so that we have something to look to later when we complete our individual portions. If someone ever offers that we divide the task in the future, I am certain that our recent experience will prompt me to recommend that we do it in this manner. Finally, in order to avoid groupthink, I will query whether or not our first judgments may be disputed. This will offer us confidence that our selections are based on correct facts. If I have any issues, I will bring them up with the group. Remembering that I want the greatest end possible makes it simpler for me to disagree, even if it causes me discomfort. I will use Belbin's team roles as guidance in the future when splitting group responsibilities. Furthermore, I will advise that we write one section together before beginning our separate projects so that we may repeat that section in our own writing. Finally, if I have concerns, I will not be scared to express them since I know it will assist the outcome.
[bookmark: _Toc108134607]Conclusion
Reflective Practice is vital to the development of new abilities, but it also enhances the individual's ability to react to difficulties, maintain effective partnerships, regulate emotions, make timely choices, and deal with stress. It increases a leader's self-awareness, introduces rigor to rational reflection, and sharpens communication abilities, all of which allow greater effect at the organizational level in a turbulent, unpredictable, complicated, and ambiguous environment that challenges working methods and professional relationships. It links with a number of organizational development concerns, including ethics, participation, independence, well-being, and longevity. 
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