
Successful Futures marks a radical departure from the curriculum of the last century and provides an opportunity to build a new curriculum for Wales which is fit for the 21st Century and beyond

(i) It is essential to critically analyse and consider the evidence across both time and agencies (Nano to Supra level) in order to realise the effectiveness of the Successful Futures Curriculum design along with its implementation.  By failing to doing this, we are in danger of repeating the shortfalls of past findings and preventing the curriculum to have the impact intended in reforming education in Wales.  A change this paramount requires a sound foundation to ensure all agencies have faith, are on board and thus implementation is as effective and coherent as possible.  The correct design and implementation of Successful Futures is imperative to the Welsh economy.  In Wales we have a large proportion of low achievers (OECD, 2014) therefore unless this is addressed in the most effective way possible, the socio-economic gap will continue to grow; and as a result stunting our economic growth.  A concept we cannot afford with a post Brexit unknown future fast approaching. 

Despite many changes since being established in 1988, the National Curriculum is no longer being seen as fit for purpose. As stated in The Hadow Report (Board of Education, 1926) a curriculum should provide pupils with the skills required by modern society and as these fundamental skills are tested and reported by PISA on a triennial basis it is evident that this is in fact true from Wales’ position on the international leader board.  Following the disappointing PISA results of 2009, the OECD investigated into both the strengths and weaknesses of the Welsh education system; driving the government to commission Professor Graham Donaldson (author of the Curriculum for Excellence in Scotland) with a reform plan for the education system here in Wales.

In recent years, several countries have similarly embarked upon curriculum reforms moving away from Kelly’s ‘Content’ curriculum model and towards ‘Outcome’ and ‘Process’ models (Kelly, 1999).  Mark Priestly is undoubtedly a supporter of the process model and accuses the Curriculum for Excellence of disguising as a process model behind content and objectives (Priestly and Humes, 2010). Although he somewhat contradicts himself by reiterating the importance of contents and objectives, this is a factor to keep in mind when critically analysing Successful Futures.  Donaldson’s proposal of moving away from traditional subjects and introducing four purposes to be taught across six Areas of Learning and Experience appears to be a balance between an objectives and process model (Donaldson, 2015). However the proof will be in its implementation.  Many socialists favour the process model with Bernstein (cited in Kelly, 1999) stating this model emphasises pupil’s rights by encouraging participation, promotes inclusion as well as fostering development.  On the other hand, Stenhouse (cited in Priestly and Humes, 2010) outlines the biggest issue of the process model is the added pressure of preparation and assessment for teachers.  This could be a factor which might have contributed to the English government’s decision to reject the idea of moving towards a process model. 

According to Donaldson, as part of his research, a wide range of schools were visited; 60 schools to be exact.  There he undertook a national call for evidence to which he received 700 responses in total, with 300 of those being from children and young people. He states where possible he spoke to parents and carers.  When considering that at that time there were approximately 1574 schools in Wales (Statistics for Wales, 2017), his sample would equate to only 3.7% of all schools.  The sample of 300 children and young people would equate to only 0.0006% (Statistics for Wales, 2017) of all pupils in Wales.  This in my opinion may be insufficient in providing the research with a sample which reflects the population in a fair manner.   There is no mention in Donaldson’s proposal of any sampling techniques used in which he attained his national call for evidence which may indicate it was performed on a voluntary basis.  A major disadvantage of this model is the sample may comprise of highly opinionated responses thus implying bias towards the polar ends of the spectrum. 

Parents and carers were consulted where possible is the most concerning statement to me.  Firstly involving parents in the education of their children at any stage is essential in ensuring inclusivity, which is one of four priorities recommended by the OECD for education in Wales (OECD, 2104). Secondly, the success of Successful Futures and any curriculum for that matter is reliant in it being reinforced and supported by parents.  Donaldson boasts of evidence gathering from abroad however he’s overlooked the substantial efforts made by both the Canadian and Finnish Governments (Volante, Fazio and Ritzen, 2017), (Välimaa et al., 2007) in involving parents to promote pupil achievement and well-being.  This might be a contributing factor to both countries being top performers in the PISA tests.

A statement made by Donaldson in his review is that the link between primary and secondary education is weak in Wales.  A possible reason for this could be the decline in parent involvement as pupils make this transition (Park and Holloway, 2013). Whether this is a result of a greater number of teachers being involved in the child’s education, parents themselves feeling more vulnerable and inadequate with higher level subject specific work or as pupils grow, they become more independent and take responsibility for their own learning as a result.  Research conducted by the education review office in New Zealand looked at the engagement of schools and parents and discovered that the majority of parents want more opportunities to be involved not only at home but also in the school setting.   This to me only reiterates the importance of parent involvement, a factor I don’t believe Donaldson has sufficiently factored into the development and implementation strategy of Successful Futures.   

Aligned with International curriculum reform, Successful Futures proposes six Areas of Learning and Experiences to promote four purposes intended to put young people in the best position possible once at school leaving age.  The reform highlights the need for the curriculum to provide pupils with varied experiences both in and outside the classroom, to foster well-being and reiterates The Hadow Report findings (Board of Education, 1926) in that the education young people receive should not be isolated from society, that it should be an integral part of their everyday lives. Following this, the Successful futures review promotes an authentic curriculum and recommends that schools work more closely with the local community and businesses to provide a richer experience through the mediums of both Welsh and English.

There are four aspects which currently hinder the above happening as part of the current curriculum and thus provides a strong argument for reform.  These are: Time, skills, money and accountability, which I will discuss in greater detail. The review addresses the need to reduce curriculum content in order to allow teachers the time to provide these enriched open ended experiences for pupils.   It has taken on board John Furlong’s report ‘Teach tomorrow’s teachers’ reaffirming the need to alter the ITT programme in order to foster highly trained teachers with the skills and confidence to effectively implement the Successful Futures curriculum.  In addition, it acknowledges the need for continual professional development for teachers. Estyn’s annual report in 2013 (cited in Donaldson, 2014) highlighted the lack of confidence teachers had to integrate the numeracy framework across the curriculum, yet it was made a statutory requirement as of that year.  This reiterates the importance of allowing practitioners time to develop in order to successfully implement a new curriculum.  As part of the curriculum reform in Finland, teachers are subject to re- training i.e. as health and well-being teachers (Välimaa et al., 2007) and in Singapore the Ministry of Education have established the STP (Singapore Teaching Programme) a professional learning community for teachers.  I take on board that the Successful Futures review outlines the need for further investment in professional capital in the Welsh education system, however I am cynical as to where this additional financial backing will come especially in light of the OECD proposing there are already financial efficiency gains to be made in the Welsh education system (OECD, 2014).

The Successful Futures review suggests a movement in the cross-curricular direction not unlike many other recent international reforms.  Donaldson proposes that cross curricular teaching will promote engagement within young people, aid them to make links between various topics as well as giving practitioners greater allowance and opportunities to be creative in their teaching.  This can currently be seen via programmes such as STEM which successfully engages pupils in a cross-curricular manner by employing Science, Technology, Engineering and Mathematics to solve real world problems. UNESCO’s report sides with Donaldson’s proposal by questioning whether the current paradigm set of traditional subjects are longer relevant (International Bureau of Education, 2016).   However, Professor Michael Young contradicts this theory in his book, ‘Knowledge and the Future School’. Here he argues that pupils gain powerful knowledge by learning within subject based lessons and sees the cross-curricular approach as a downgraded curriculum; posing problems for young people as they move on to higher education (Young, 2014).   

As previously stated, Stenhouse (cited in Priestly and Humes, 2010) outlines the added pressures a process cross-curricular system may impose on teachers; and in response Donaldson encourages collaborative working within and between schools not only in order to develop expertise but also to alleviate these pressures - to make this curriculum a manageable one.  This however has been reported by Estyn (cited in Donaldson, 2015) as weak practice within our current system.  Singapore’s education system are successfully collaborating in clusters as part of their education philosophy ‘Thinking Nation Learning Schools’ in order to develop resources to promote skills such as critical thinking and problem solving, skills which are also outlined in the Successful Futures review (OECD, 2016).  An advantage for schools collaborating in Singapore is that English is their main school language.  This may not be as straight forward in Wales with 32% (Statistics for Wales, 2017) of schools teaching through the medium of Welsh and with some of these schools situated in rather remote and rural areas which would make collaboration less fluent.  
   
Donaldson has proposed that Health and Well-being becomes an area of learning and experience, with equal weighting to all other AOLEs.  There are many indicators suggesting there is a need for health and well-being to have a greater role in young people’s education. The OECD takes a broad stand point stating that social well-being of young people will in turn promote economic growth (OECD, 2014) which of course is essential to Wales’ economic survival post BREXIT. However it’s also essential to consider the individual pupil.  Figures show that in 2015, 22.2% of Welsh children in less deprived areas were obese, these figures increasing to 28.5% in the most deprived areas  (Your Assembly, 2018).  Not only is obesity the leading cause of preventable death in Wales, it causes unproductivity which would in turn effect economic growth and can also develops mental health issues.  Another factor under scrutiny for causing mental health problems amongst young people is the current curriculum in Wales.  These all lead to the conclusion that Donaldson is correct in bringing health and well-being of young people in Wales to the forefront, giving it the platform it needs.

Linking to health and Well-being, the Successful Futures review suggests that pedagogy should develop a positive mind-set towards learning within young people.  Carol Dweck a Stanford University Psychologist, has spent decades researching the concept that through dedication and hard work ability can be developed, which in turn will foster enjoyment in learning (Dweck, 2010).  So often the current content heavy curriculum and its frequent assessment procedures drain young people’s enjoyment of learning therefore if implemented correctly , this will certainly serve its purpose to develop young people whom are ready to learn throughout their lives.   Many successful international education systems incorporate a health and well-being programme such as Singapore with its Holistic Health Framework (Ministry of Education, 2018).

It is a general finding in Wales that the pedagogy of most secondary and even some primary schools is to deliver some, if not all, of the current curriculum by setting pupils according to academic ability.  By teaching in this way, some practitioners may argue that they can provide pupils with a more tailored approach however a counterargument could be that setting pupils according to ability can have a detrimental effect on their confidence and can be demoralising (BBC, 2018).   Donaldson states that we as practitioners should prevent from over estimating our ability to categorise young people in a way which could be harmful.  Looking abroad, according to the OECD, in a country with a successful education system, in New Zealand it is common practice to set pupils according to ability. However extensive international research made by the OECD suggests that this practise could be detrimental to low achievers (OECD, 2013).  As previously stated it has been highlighted that Wales have a high proportion of low achievers; therefore in order to reduce the gap between the numbers of high and low achievers within schools it is essential to take on board Donaldson’s view point on implementing the new curriculum with mixed ability classes. 

Research shows that providing young people with equal access to a curriculum regardless of their socio-economic background and ability is an aim of the majority of curricular world-wide.  According to Donaldson’s call for evidence, people view inclusivity in Welsh education as a strong point.  The reliability of this evidence is to be questioned, especially when taking into consideration the high proportion of low achievers there are in Welsh schools.  This is concerning as the aspect of improving inclusivity directly may be overlooked during the reform.  If implemented effectively young people’s access to the new curriculum will indirectly be improved via better health and well-being for those pupils from underprivileged families; in addition, mixed ability classes may provide low ability pupils with a greater chance to succeed. 

The 2012 PISA results concluded that Pupils’ results in Wales weren’t as dependant on their socio-economic backgrounds as in other countries (OECD, 2014); yet pupils who qualify to receive free school meals underperformed compared to those from families earning above the threshold of £16,190 (Welsh Government, 2013). It must be acknowledged that due to stigma, a high proportion of pupils who qualify for FSM in Wales don’t in fact make a claim (Welsh Government, 2013).  This could be distorting this data as the PISA results of those who qualify and do not claim may be bridging the gap between the results of the FSM and non FSM pupils; in turn disregarding the findings that socio-economic background has little effect on pupil performance.  It is therefore essential for the reform to directly address inclusivity issues in Welsh education.   Confirming this is Priestly (Priestly and Humes, 2010) as he argues that poor policy decisions were made in Scotland during the Curriculum of Excellence reform due to the lack of regard for differences in social class factors; an overlook we cannot afford in Wales with a staggering 29% of its young people recorded to be living in Poverty in 2016 (Children in Wales, 2016).  

As previously mentioned, accountability and assessment measures are causing many problems in the current curriculum which Donaldson outlines in his reform proposal.  Professor Dylan William, an Emeritus Professor of Educational Assessment, has researched into the effectiveness of assessment, particularly assessment for learning, in great depths and describes assessment as the bridge between teaching and learning (William, 2013).  Donaldson argues that all too often assessment is seen as an add-on to teaching as opposed to being an embedded practice giving invaluable information in which to tailor teaching of the future, promoting progress in addition to fostering pupils’ metacognition.  During research the OECD stated that teachers in Wales lacked the skills to react effectively to assessment results (OECD, 2014).  Donaldson’s review proposes tailoring professional development for teachers in order to improve assessment.  This again comes down to funding and the government being more efficient with their spending.  Evidence for good assessment for learning practices is currently being seen in various countries such as Australia, Canada, Korea and the Netherlands (OECD, 2014). The Netherlands also happen to consistently perform above average on Pisa tests; highlighting the possibility of positive change in Wales.  

As Donaldson proposes a move towards a process curriculum, the aims and objectives have been the first consideration.  Wiggins and McTighe endorse the ‘Backward Design’ of a curriculum by suggesting that outcomes and assessment should be planned first in order for practitioners to design their teaching in the most effective ways to promote learning (Wiggins and McTighe, 2008).  Some educationalists concur with the process model for assessment suggesting that a content model may not always assess the entire learning that occurs (Tenant, 1994).  

A major problem with the current curriculum and assessment is that it’s time consuming leaving little time for practitioners to design their teaching in such a way.  Providing authentic, engaging lessons at times has been an opportunity cost of assessment. However this may not be an issue in a less content heavy curriculum.  

Another downfall of the current assessment framework which Donaldson fails to mention is the negative impact it has on young people’s mental health.  Not only are they subject to countless formative assessments, but an increasing amount of large scale summative assessments. Charles Ungerleider, a Professor of Education and Psychology at the University of British Colombia in addition to being the director of research, states that teaching is very rarely adjusted according to results from large scale assessments (Ungerleider, 2003) thus loses its effectiveness. This confirms the validity of Donaldson’s proposal that there is to be reduced summative assessment.

Having looked at the current curriculum, considered the pedagogical factors and assessment changes involved in the new reform the final step is to look at the implementation.  The radical idea of creating a Pioneer Schools Network to develop resources for the areas of learning has certainly initiated the process in the innovative direction the reform had outlined.  It instantly empowers practitioners, initiating networking which may result in career long collaborations as aimed by Donaldson’s proposal.   Professor Jean Young’s findings during an investigation into what benefits there are in involving teachers in the design of a curriculum both support and contradict Donaldson’s method (Young, 1985). She found from a random sample of teachers from 15 curriculum designing committees that the main reason teachers participated was to be a part of the decision making. Their greatest gain from doing so, according to the study, was the interaction with other educators. The greatest dissatisfaction was the pace of the process.  This however must be accepted as the OECD suggested an education reform should be a long term plan, a concept which Donaldson took on board (OECD, 2014).   Therefore in order for the Pioneer School Network to be successful, practitioners must accept the long term plan in order to sustain the effectiveness of the implementation despite short term pressures of every day teaching life.

Another aspect proposed by Donaldson with regards to implementation is that the Welsh government must detach itself to some degree in order for the curriculum to retain the flexibility and for teachers to have space to creatively design authentic and engaging experiences for young people.  Professor David Hogan, Principle Research Scientist at the National Institute of Education in Singapore, states a factor which he believes to contribute to the success of the education system in Singapore is the increased decentralisation over recent years (Hogan, 2014).  Further supporting this theory is the OECD who highlights New Zealand’s ever devolved education system, giving schools more autonomy (OECD, 2013).  With consistently good results in PISA tests, this could be a major factor in both countries’ educational successes. 

Although as part of the reform, the provision of education is expected to vary pedagogically, the OECD has discovered there are inconsistencies in the support schools are getting from across local authorities (OECD, 2014).  In order to secure the support of schools across Wales during implementation, consistency in support must be ensured.  
 

















(ii) 	In order to perform a contextual study I took part in two learning visits.  School A is a 3-19 British International School in the hustle and bustle of a populated Asian city. This is in high contrast to School B which is a highly sought after Primary school in an affluent area of the tranquil Malvern Hills.  Strangely however both schools presented me with both similar and dissimilar thought provoking ideas for ways in which the Successful Futures Curriculum could be implemented in my own school environment.
The first opportunity I found was that both schools activated learning in a mixed ability setting despite the apparent distinction with one being a private joint primary-secondary and the other a state primary. Having previously stated the research on mixed ability classes, and previously being rather cynical of this practice myself, I was keen to find out more. Both schools outlined their pedagogy of using group work in order to differentiate their teaching provision. The careful distribution of roles was very calculated in that pupils were very aware of their own strengths and weaknesses and the roles within groups which best suited their skills. This reiterates Donaldson’s ideals of metacognition, pupil’s awareness of themselves and their own learning in addition to fulfilling his proposal that there should be greater opportunities for pupils to work in a team given the increased requirements of team players in the modern work place.
Due to the fact that setting according to ability is very common practice in Wales, a challenge for this would be getting all stakeholders on board.  As studies have shown it is lower ability pupils who are most affected by setting according to ability therefore convincing the most able pupils and their parents could be a task. For the senior management team it would mean professional development for teachers in order to develop the pedagogical skills to ensure a mixed ability learning environment is an effective space. For practitioners it would mean extra preparation initially until routines become instilled in their teaching. 
The second opportunity arose in School B where all learning occurred through the idea of a vehicle. A context selected partly through pupil voice through which all other learning occurred. School B had developed their own tailored school curriculum and in preparation for any vehicle this was their first point of call.  Only when outcomes from the school curriculum were incorporated was the national curriculum then considered.  It was evident that pupils felt empowered with this tact and were engaged in their learning seeing real life purpose to the content they were taught. This certainly follows Donaldson’s proposal of authentic and engaging teaching and learning. These vehicles not only broke down the cross-curricular barriers but also bridged education to their everyday lives giving their learning great purpose.  In doing this School B had collaborated with many outside agencies to enrich the curriculum as suggested for Welsh education in the Successful Futures review. 
The idea of thematic cross-curricular teaching may initially face varying challenges in most secondary school settings in Wales. Firstly, for many decades secondary school teachers have been protected by the walls of their own subject knowledge and to bring these walls down would be a big disruption to routine.   Preparing thematic cross-curricular activities would take extensive collaboration between teachers, perhaps even inter-school collaboration. This would require time and money especially if my school were to adopt the same approach as School B where vehicles were not repeated.  Time is already a scarce factor therefore to provide teachers with time to not only deal with the everyday pressures of teaching but in addition to prepare a well thought out vehicle would be difficult.  If a solution to this was to release teachers of their everyday duties finance would be required in order to cover lessons, another resource in shortage in our education system. 
School A provided departments with outside learning spaces where desks, notice boards and ICT would be available for pupil use during lessons.  The pedagogy behind this is to promote pupils to take responsibility for their own learning by providing them with an element of independence.  In addition this naturally encouraged pupils to work effectively in teams.  All of these pedagogical factors are suggestions in Donaldson’s review for Welsh education.  This was clearly factored into the planning of the school construction where a challenge for my school to adopt this opportunity would be both cost and space.  Cost will always be an issue for my school in comparison to School A, being a private school they are not dependant on government funding.  The final challenge I feel this opportunity would arise is the liability of protecting the ICT equipment being in an openly public space.
In Donaldson’s review he suggests health and well-being having an equally important role to other areas of learning and experience.  As part of the daily timetable in school A the teaching and learning would finish at 2pm. This would then be followed daily by an hour of non-compulsory teacher led extra-curricular activity, which would create the final hour of the school day. Pupils are given a form at the end of every term outlining the activities for the term ahead and are encouraged to participate in a different activity each day. The activities on offer ranged from football to yoga, chess to mindfulness.   In my school not only would this strengthen the already acknowledged strong relationship between staff and pupils but also would really embed health and well-being into the school curriculum.  
As this would be a radical change in my school setting it would create many challenges. Firstly funding would prevent the council from providing two bus services in the afternoon therefore the extra-curricular activities would need to be compulsory.  This would mean a complete overhaul in the timetabling.  If health and well-being was timetabled for five hours a week this may face backlash from stakeholders who did not believe this allowed sufficient time for all other areas of learning and experience.  Practitioners in my school may also resent an added pressure of having to prepare an activity every day.  
Both school A and B had a thriving Parent Teacher Association (PTA) securing strong parent-teacher relationships.  School A, being a private school in a city with much poverty, allowed the PTA’s fundraising to focus on supporting local charities. The PTA in School B performed fundraising activities to purchase extra resources to enrich the pupils learning and to provide outside learning experiences.  In Donaldson’s review he states that in order to ensure the success of any reform it must ensure the support of parents.  My school does not have a current PTA. In my opinion initiating a PTA in my school setting could give our parents a voice. As 97% of our parents are non-Welsh speakers, having their children in Welsh medium education is a challenge in itself; therefore a PTA would secure the opportunity for further communication.   In addition a PTA could be a perfect way to raise money in order to subsidise resources and educational excursions and also improve inclusion for those parents who are disengaged in their children’s education.   
The first challenge would be to encourage those parents to get involved and avoid the PTA including only those parents who already play an active role in their child’s education.  Secondly, the catchment area for my school covers a large area in the South Wales valleys where public transport isn’t always readily available. This may therefore pose as a hurdle for the many parents of my school who do not drive.   
The final opportunity in line with the Successful Futures review which arose from my learning visits is the professional development available to staff.  School A is a Nord Anglia school, 1 of 47 schools across the globe.  All staff have access to the Nord Anglia University which is an online community providing continual professional development of the highest standards.    This incurs no cost to the individual practitioner as fees paid by attendees of the schools fund teacher’s development.  This model reflects Donaldson’s recommendation that Wales needs a broad and continuous programme for professional learning.  
In order to replicate this model effectively it would need to be a central hub for all practitioners across Wales to have access. Therefore the challenges it would face in my school setting would be similar to those of all schools in Wales. The first and main challenge would be the cost of setting up and running a programme as extensive as this.  Secondly despite many practitioners wanting to better their practice, as a programme such as this doesn’t currently exist in Wales; I foresee an initial reluctance to participate.  A reason for this may include the extra work load it would entail especially if no personal financial gains were to be made.    
















iii) Force field Analysis
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Implementation of the Successful Futures review in my school setting
The need to ensure young people leave school fully equipped with the skills needed in the modern workplace
The need to instil an enjoyment for learning in producing life-long learners 

The need for more coherent assessment providing effective feedback for young people
The need to Improving inclusivity, providing opportunities for all stakeholders to be more involved 
The need for better continual professional development for practitioners
The need to improve the health and wellbeing of young people in Wales in turn reducing govt spending and improving economic growth
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The lack of practitioner’s awareness and participation in educational research
Practitioner skills confined to their own subject
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In order to move forward with the implementation of the Successful Futures review in my school setting I aim to address those areas under our control as a school which I believe will initialise a positive change in the education we provide in line with Donaldson’s proposals.   In doing so I will outline how in my setting each Force for Change can be reinforced in turn addressing the corresponding Forces Resisting Change. 
Force for Change 1 - The need to ensure young people leave school fully equipped with the skills needed in the modern workplace
As stated in part (i) the National Curriculum is no longer fit for purpose when preparing young people for life after school.  The four purposes as proposed by Donaldson aim to better match their skills with those which employers in industries in the 21st century require.  In the Successful Futures review it is outlined that Key Stage 3 years should not be used for exam preparation only and thus I propose that my school adopt a thematic cross-curricular approach for the progression step 11 – 14.  This would enable young people to make connections in their learning and promote collaboration between teachers in and across schools.  Being a Welsh medium school and therefore a central hub for the Welsh language for local English medium schools the collaboration for these thematic projects could occur here.  This would also promote the Cwricwlwm Cymreig whereby the themes can take on a localised approach raising awareness of young people to their own surroundings. 
In order to do this, I suggest all schools contact a variety of local businesses in order to see where possible they can contribute in the projects ensuring an authentic context.  Not only will this foster engagement and target the four purposes, but also will aid to further bridge the gap between primary and secondary schools by providing continuity in the thematic experiences pupils have.  A result of this may be that parents become more involved, the information they receive will become more coherent and with less teachers to keep in contact with, improving the parent teacher relationship.
Force for Change 2 - The need to improve the health and wellbeing of young people in Wales in turn reducing government spending and improving economic growth
There is imperative evidence that better provision for young people’s health and wellbeing needs to improve in Wales. As previously stated obesity and mental health issues are rife between young people in the UK as a whole, however the vast deprivation in the catchment area of my school setting elevates the need for greater provision.   With two of our local areas where the average Gross Disposable Household Income was £14,836 (ONS, 2017) in 2015; £4270 less than the UK average, initially reiterates the amount of our pupils who are eligible for FSM.  A study by Cambridge University found that the price of unhealthy foods cost a third of the price of their healthy alternatives in 2012 (The University of Cambridge, 2014).  This means a high percentage of our pupils depend on the school dinner as their main meal of the day which in turn argues the case for healthier, high quality and nutritious provision. 
Studies have shown that there is a link between nutrition and academic performance. The Wilder Research is a body often used by the American government for statistics on health issues. Their research project ‘Nutrition and Students’ Academic performance’ discovered that improved nutrition was linked to better attendance in addition to attainment (The Wilder Research, 2014).  
Another suggestion in which to implement this change is to restructure the daily timetable of the school - reducing lesson time to 50 minutes allowing for an extra lesson at the end of every day for Health and Wellbeing.  My proposal is that as a school we adopt the idea from School A whereby pupils select an activity for each day which will run over the course of a half term.  These activities would be provided by practitioners and fall into one of three categories. These are Physical, Mental and Creative. All pupils must select at least one from each category ensuring a broad selection of health and wellbeing.
Improved health and wellbeing would not be the only benefits as a result of this implementation.  It would see improved student-teacher relationships which may transpire to increased attainment in the classroom.  I suggest the theoretical aspect of health and wellbeing to be taught in a cross-curricular manner throughout the other areas of learning, meaning no assessment for these activities; an hour for pupils to purely relax and decompress.  An added benefit for this would be an activity free lunch period for pupils and staff members.  
Time is a limited source and thus there is a need to free time in order for our practitioners to implement these changes. By reconstructing the timetable, my recommendation aims to ensure a period in the school week where faculty meetings can be held as opposed to after school.  In addition, all lunch time activity clubs will transpire to the Health and Wellbeing hour at the end of the day, freeing up lunch times for teachers. 
Force for Change 3 - The need for better continual professional development for practitioners
Practitioners’ skills are currently subject specific and therefore will mean extensive training will be required in order for teachers to fully adopt the reform; bringing me to the third force towards change which is the need for continual professional development for teachers.  Post ITT there has been very little in Wales as way of professional development partly due to the cost attached. As stated in part (ii) to establish a professional development framework anywhere near that of the Nord Anglia as seen in School A would be out of any school’s control and would lie with an external central body to initiate such a programme.  However my suggestion is that the senior management team launch networks to which all members of staff select one according to their pedagogical interest.  As part of this, teachers within a network collaborate to perform primary and secondary research where findings are shared during whole school meetings.  This would promote collaboration between teachers across areas of learning, in addition to a whole school approach to educational research and professional development at little cost.  Once established in school, this could be rolled out instigating collaboration with other schools in the local area.
Force for Change 4 - The need to Improving inclusivity, providing opportunities for all stakeholders to be more involved 
The next force for change is the need to improve inclusivity and provide opportunities for more stakeholder involvement.  Despite the great efforts already made by my school in closing the gap for these pupils and the call for national evidence highlighting inclusivity to be a strength of Welsh education; I strongly believe that if implemented effectively the Successful Futures review could both directly and indirectly address and improve inclusivity.  As education is a major factor in reducing poverty (IBE, 2016)this should be a main priority for my school.  
My first recommendation in improving this force of change is that pupils are taught in mixed ability groups.  Often it is the case in my school setting where by low ability pupils attend many lessons with pupils of similar ability thus the bar is set at a lower standard for them across many subjects.  As stated in section (i) it is low ability pupils whom are most affected by setting according to ability and with a high proportion of said pupils across Wales I feel strongly this is an area that needs to be addressed. This will completely change the pedagogy for teachers of current core subjects, me included, however by sharing good practice lessons can be learnt from our non-core peers. 
Another effective way in which I believe inclusion can be improved is to instigate parent involvement in the transition to the Successful Futures curriculum.  Having witnessed the positive impact a PTA can have on a school community I believe this will reduce the resistance for change.   In my school setting I believe greater parent involvement would be insightful as many of our practitioners do not come from our surrounding areas.  A PTA would strengthen our bond with the local community in addition to improving the provision and support our pupils receive at home.   
Force for Change 5 - The need for more coherent assessment providing effective feedback for young people
A major force for change is to better the assessment procedures in Welsh education.  As stated by Donaldson all key stages provide uncoherent information to parents and other stakeholders.   Providing parents with pupil progress information is an aspect as a school we have improved over the last couple of years however in order to further develop this I suggest an increase in the parent-teacher contact time.  This, in my opinion, would improve the support network for pupils via teachers having the extra opportunities to provide ways in which parents can support their children further at home based on more regular progress information.   The OECD states that schools in New Zealand aim to provide parents and teachers with an informal opportunity to meet at the beginning of the academic year (OECD, 2013), a concept I believe we could adopt in my school setting.  I don’t believe that meeting parents once a year at a Parents Evening is sufficient and effective in providing pupils with the best possible feedback for improvement and development.   Therefore I recommend it is made possible for teachers from each area of learning and experience to hold faculty meetings during the school day in order to allow more time to meet with parents.
These recommendations do not however address the fact that, due to accountability factors, practitioners may prioritise surviving the short term over long term changes.  Having said this, Donaldson does suggest in his review that with better synergy between Estyn, the local authorities and regional consortia, schools will be better supported in terms of accountability during the implementation phase.      
Force for Change 6 - The need to instil an enjoyment for learning in producing life-long learners 
The last force for change I wish to address is the need to instil an enjoyment for learning and in turn produce lifelong learners.  Being one of the four purposes and a focus for all areas of learning and experience I feel this needs to take on a whole school approach.   There is already evidence of departments incorporating pedagogical ideas in lessons aiming to develop resilience and a positive mind-set towards learning. However due to the lack of coherence across the school, I feel its impact is lost.    Compared to other more radical changes which need to take place this may seem rather trivial however if developed in an effective way I strongly believe it will be a strong foundation for all of the other changes.  
My suggestion is that all pupils receive a learning passport in which they can document their learning journey.  This could be done electronically developing digital competency skills in the process and could span all progression steps further strengthening the continuity between primary and secondary education. With this learning passport, parents can also have access from home in order to track their child’s achievements.    Merits incorporated should include effort and thus not academic achievements only.  Examples of achievements might be activities they’ve attended as part of the health and wellbeing programme, additional support they’ve sought out in order to improve understanding or helping a teacher set up an exhibition.  
Another achievement which could be documented in the passport is any attendance to presentations or talks by special guests from industry or those discussing global issues. These presentations will be based on pupil voice and be open to pupils across all progression steps; stepping towards providing opportunities according to interest and away from confining provision according to age.    
Although a small change in the grand scheme of implementing a new curriculum, by listening more to pupils it would empower them, improve their self-worth and improve their sense of fulfilment when learning.  In addition by inviting a wider range of people to the school, it would open their horizons and improve their global awareness. 
In order for practitioners to have time to create resources in line with the new aims and objectives finance will be required to provide teaching cover.   It has been found that there are many efficiency gains to be made with regards to finance in the education system in Wales, however unfortunately this will be out of the hands of the school and the responsibility of the government to provide the financial support required by all schools in Wales in which to implement these changes.  
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Having considered the theoretical literature it is clear to see that there is a great need for reform in Welsh education and despite some discrepancies, I strongly feel that Donaldson’s research from micro to supra level provides sound foundation for most recommendations he provides.   By incorporating practitioners in its development, Donaldson has set the tone to the implementation process to be a radical yet empowering one for stakeholders.
Having been a practitioner for 10 years I can certainly see how having greater freedom to be creative in my teaching will result in better outcomes for pupils and the Welsh economy.  Learners will leave school better prepared to participate in the modern world, with greater self-awareness and better well-being. 
I for one am excited to see how the reform unfolds and to be a part of such an important landmark in Welsh history. 
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