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Element 1
Reflective practice enhances and facilitates the process of learning and teaching along with helping a teacher develop professionally and personally. When the teachers reflect on their methodology related to teaching or interacting with students, they moreover understand their students better, their practices improve on a significant level and their students show a marked progress. Carolina Kreber argues that ‘Reflection has become a buzzword in the education literature.’ She also adds how the differences among the understanding and a great absence of theorizing of the concepts related to reflection can hinder the basic understanding of these models that can help with educational development. Catherine Beauchamp (2006) in her article discusses different critical theories that debate over the concept of reflection. The term reflection was called ‘vague and ambiguous’ by Noordhoff and Kleinfeld (1990). They were termed so by the critics because reflection can vary in its meanings and terminology. Similarly, Hatton and Smith (1995) argue that reflection or critical reflection are used rather loosely and not defined perfectly as they wrap a range of varied concepts and strategies. Kompf and Bond (1995) too critiqued on the term reflection, describing it to be related a number of mental activities that are different on different levels. On the contrary, Rudi Dalos and Jacqui Stedmon rightly state that reflective practice should involve reflective and critical analysis. They further explain how through reflective practice a person can view a whole new perspective through a wider lens. They also suggest that is deemed best as a process that is successive and progressive, it analyses and reanalyzes an activity or a perspective, keeping in mind that there is always room for change and novelty. 
The type of reflection, perhaps, the earlier critics talk about is superficial reflection. Reflection needs to have an outcome. A step-by-step guide to reflection must turn out an output. A conscious cognitive progress should have an output where the knowledge and ways applied must show their effect on the children and the teacher, both. Dr. Nicole Brown states how, in a class or while teaching, reflections must not consist of any superficial evaluation. The teacher, the staff member or the guardian must not resist to admit errors or must not hinder to narrate the actual event. The teacher must have a solid knowledge of the reflective models and must apply them in accordance to the need. According to Dr. Brown, the learning is productive as long as reflections are critical and honest. John Dewey, who was among the initial scholars to explain reflective practice, expressed that ‘we do not learn from experience, but from reflecting on experience.’
A question arises whether models of reflection are useful? Probably, one of the most famous model of reflection, ‘Gibbs’ Reflective Cycle’ was developed in 1988. The nature of the model manifests itself to allow the learner to plan and assess things the way they went i.e., through the positive and negative lens. The stages cover description of the experience that took place, feelings of the teachers as well as the students, evaluation of the situation/experience negatively and positively both, analysis of the situation to better grasp it, conclusions regarding the knowledge gained and an arranged action plan for how the teacher deal with situations at large or any changes that the teacher thinks must be made. Gibbs’ originally manifested the model around frequent and repetitive situations so that the situation is well understood by the learner. Gibbs’ model asks frequent questions that tend to make the learners question themselves time and again. Questions like, what is happening or happened, when and where is it happening, who was there at the time of the event, what did the learner or the people around do in action, what were the results of the situation, what was the reason of people being there? The depths of reflection might vary is different situations as we further explore the situation. 
In comparison, Professor Gary Rolfe et al (2001) introduced a framework consisting on three simple steps of interrogation. What? So what? Now what? Although this framework is less structure, this useful model focuses on the three steps of describing a situation, then focusing on what is achieved. Furthermore, it also let’s you discuss about the lesson learnt about oneself through relationships, attitudes and thoughts. And finally, it lets you focus on what to do about the situation in the future relating it to the development of learning. Yet again, the element of superficiality is to be avoided completely in order to get honest and perfect results. 
Both the models are very intricately and thoughtfully devised if compared and contrasted. However, Rolfe’s model provides a wider range of thought-provoking reflective practice compared to Gibbs’ frequent and repetitive questions. In Gibbs’ model there is a visible lack of critical thinking (Atkins & Murphy 1993). Gibbs’ model also lacks probing questions that are present in Rolfe’s model. While Rolfe’s model is more enhances and better in design, this deeply structured model might be too confusing and in-depth for a person new to reflection or reflective practices. 
Models of reflective practice help teachers to identify barriers and easily recognize any loopholes that stand between them and their students. It not only helps the students through teachers but the teachers themselves to overcome any hinderances and to open their minds to development and changes. Studying different models make sure that the teachers find new ways to teach their children while self-accessing their own teaching method and constantly changing the teaching method according to the needs and situation. Trying, studying and understanding different models of reflections help the teachers grow from within, broadening their horizons, readying them for different situations with different students. Trial with different methods can also increase the knowledge of the teachers about how different methods work, which method is helpful and an amalgamation of different points from different methods can also help the teachers to form various new reflective practices that are unconventional and novel. 
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Finlay (2008) describes reflective practice as ‘learning through and from experience towards gaining new insights of self and practice’. 
                                      PURPOSE OF REFLECTIVE PRACTICE
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· INSTILLS SENSE OF RESPONSIBILTY IN TEACHERS FOR STUDENTS AND THEMSELEVES 
· ENCOURAGES INNOVATION, NOVELTY AND PRODUCTIVITY
· BRINGS ABOUT ENGAGEMENT OF TEACHERS AND STUDENTS BOTH
· FOCUSES ON STRENGTHS, PREFERNCES AND DEVELOPMENT
                              TIPS AND GUIDANCE ABOUT HOW TO REFLECT
· KOBE’S REFLECTIVE MODEL 
· GIBBS’ REFLECTIVE MODEL
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	KOLB PROS: ACTS OF DOING, ASKING HOW/WHY, JUDGEMENT AND TESTING, REVIEWS AND REFLECTION.
KOLB’S CONS: NO IN-DEPT QUESTIONS AND PROBING QUESTIONS
GIBBS’ PROS: SIX DISTINCTIVE SELF-EXPLANATORY STAGES, AWARENESS THROUGH EXPERIENCING AN EVENT
GIBBS’ CONS: LACKING CRITICAL COGNITION, ASSUMPTIONS AND EVALUATION



 SOME BARRIERS OR QUESTIONS THAT MIGHT HINDER REFLECTIVE PRACTICE:
· MIGHT GET DIFFICULT AND CONFUSING FOR EVERYONE TO GRASP THE IDEA OF REFLECTIVE PRACTICE
· SOME TEACHERS MIGHT FEEL CHALLENGING QUESTIONING THEIR OWN KNOWLEDGE AND PRACTICE.
· MIGHT BE TIME-CONSUMING AND CONFUSING AS TO WHAT SITUATION TO REFLECT UPON. CLINICAL CASES MIGHT NOT BE DEALT WITH. 
[bookmark: cysill]Element 3 Reflective log
	Brief description of the activity (no more than 50 words)


	· A scavenger hunt with math shapes activity was carried outdoors, where the children/students had to locate props cut out in circle, triangle, square and rectangle. The props were well hidden to increase the curiosity of the children but also, not too difficult to find as to not frustrate or tire the children.
· A group of five, 6 years old children were present in the setting of the backyard/play place of the primary school. 
· As the children were learning shapes in the class, a different activity related to the mathematical shapes needed to be introduced to avoid monotony in the class regarding the same lesson. 
· 2 adults and I were present with the children so that each child was given full attention with care and supervision. 



	Aim/Objective of the activity

	· Aim of the activity was to investigate and search the mathematical shapes of squares, circles, etcetera. The promotion of the understanding of shapes was promoted through this activity. 
· Being outdoors also promoted the understanding of the outdoors within the children. 
· The children not only were asked to hunt for the colourful props cut out into shapes but were also guided about certain rules and regulations regarding the outdoor. For instance, each child was asked to assist each other while hunting. This promoted a sense of teamwork and unity among the children. 
· Another major aim was to put myself in the outdoors with the children to investigate how can I handle children while they are outdoors. As teachers mostly tend to stay indoors with children, an activity outside the vicinity of classrooms and without books and boards was much needed for self-reflection. 
· It is a highly recommended activity as children behave differently with in different settings. Dealing with children in different settings brings about a challenge for the teacher as she can judge her own behaviour and her students’ in order make better decisions for the future. 



	Your role

	· The activity was solely planned by me with the help of sites and learning, throughout the course. Different ideas from different reading materials helped devise the activity. 
· I was present in the setting as the children searched enthusiastically for the shapes. Little legs, to make the shapes look a bit like bugs, too were added to the shapes so that the children could enjoy more at the sight of a shape when found. Children were also encouraged to give names to the bugs they found. Later, on in the class the shapes would be displayed in the classrooms with unique names from the children. The devising of different names had children excited as their thought wandered wider. 
· For instance, upon finding a green triangle shaped bug from behind the tree, the founder named it ‘Mr. Greeny Leafs’. When asked why? The child said because it is green in color and was hidden behind the leaves. This not only broight about an understanding of shapes but incorporated an understanding of colours too among children. 
· The activity beforehand was explained thrice in the classroom on different days. The children were informed very earlier as to increase the excitement. Before the activity, the children were very excited for the day to arrive and had prepared beforehand for their day outdoors. The children discussed how they had boots, spades, and buckets ready to go digging in the backyard to find the shapes. 
· I, as a practitioner, listen to each child probing different but easy questions so that the children would not tire of the activity beforehand. 
· A 5-minute discussion at maximum was held in the class thrice before the activity to answer the children’s curiosity. The time was kept to 5 so that there remained some curiosity for the actual day. 



	Positive aspects – why?  How could these be developed further?

	· The activity had a great positive aspect on the children as the children loved incorporating their studies with play. 
· The activity was positive because each child was very eager to find the shape and then name the actual name of the shape. The also enjoyed giving them imaginary names and imagining the shapes as bugs. 
· The children also enjoyed the activity because it was conducted on a bright sunny day with a good amount of time. No child was rushed or hurried. It was made sure that children who had a little difficulty in looking for shapes were encouraged by the teachers and their class fellows to keep looking and were given enough time to think about where to look. 
· As I have worked with children before in other settings, I knew the development level of each child well. It was made sure that each child was given enough time, space and attention during the activity making sure that each child uses their own skills to locate the shapes. 
· I made sure that each child was provided with their favourite colour spades and buckets so that they would enjoy the activity more. Though, the activity did not include much involvement of the spades and bucket, the sole purpose of the activity was not to just teach the children about the shapes but to help them understand outdoors and working in a team. The children dug inside the mud looking for the shapes and managed to find real bugs that made the activity even more interesting.
· Another positive aspect of the activity was that the communication between me, the other two adults and the children was very transparent and clear. The children grasped what was said and followed the instructions as the instructions and rules were not very detailed or tough. The children were able to easily remember the rules as there were only 2 to 3 rules that were taught while being outdoors. 
· The activity was well-prepared, and everything was ready beforehand. Everything went smooth as the children were told about the activity long before so that no confusion takes place, and each question is answered before the day of the activity. 


	Challenging aspects – why?  Link to your own practice.

	· I and the other two adults faced a challenge as the children sometimes got too engaged with the spades ad buckets and started playing with mud forgetting about the shapes. 
· The challenging aspect occurred because spades and buckets were provided to the children which diverted them a little from the actual activity making them play with the mud and digging for things other than shapes.
· As the main purpose was not to only look for shapes, still the younger ones indulged in frequent play and all of them constantly needed a gentle reminder to focus on looking for shapes rather than stones and bugs only.
· The alternate could have been only providing the spades and no buckets. As the buckets that children had were filled with a lot of stones and dirt which made the activity a little less focused. 
· Another, realisation was to cut out the props a little bigger for that children to find earlier and easier. 
· Smaller props made the children look harder and by the end of the activity the children felt tired. 
· Glovers were not added to the activity which was also a challenge as the children had their hands too dirty by the end of the activity. 


	What knowledge did you demonstrate?

	· Through this activity a knowledge of mathematical shapes was introduced to the young children. 
· The developed a good understanding of maths and the outdoors.
· I developed a better understanding of what lacked in the activity and how to make changes in the future to inculcate positivity.


	What skills did you demonstrate?

	· I, as a teacher, demonstrated various skills that I had learned throughout the practice and studies. For example, I made sure that there is a clear and frank communication between the children and myself.
· It was made sure that the way I talk to children is easy and understanding and supports a soft and low tone. 
· While, explaining the activity and being outdoors, it was made sure that using hurried tone or loud voice was avoided by myself and the other two adults. 
· It was made sure that each child was provided full attention, and none felt ignored.
· It was made that every question during the activity was answered timely and that no child was left unsupervised. The safety of the child is foremost. 
· It was made sure that each child communicated with each other as well in order to inculcate teamwork and unity among the children. As some of the children took time to open up to their class fellows, their time and restraints were fully respected, and they were given time to open up whenever they felt comfortable. No child was forced to answer questions or ask questions. 


	Which values did you demonstrate?

	· Values are an important part of self-reflection. It was made sure by me that each child is included. Inclusion encourages children to do more in a group setting.
· Each child was clapped for finding the shapes and other were encouraged to do so. Celebrating each other’s achievement is one of the main values that needs to be inculcated among the children. 
· Children with different developmental levels were helped by me and other children. As some children were fast friends, they go along extremely well and a rapid increase in the activity was observed as each helped one another through the activity. 
· Each child was respected for making their choices. If a child did not want a certain colour bucket or spade, or if a child decided to join in abut later and wanted to first watch other children play and search, that child was given time and space to think and investigate the activity first. 
· No child was rushed into finding the shapes or rushed into who finds the shapes first. It was made sure that each to their time and that there is no competition or time limit to the activity. This helped the children relax and look for the shapes with a relieved mood and confidence. 


	What could be done differently in future?  Why?

	· In future, I plan to incorporate more learning with play.
· The development of a more elaborate activity in a wider space would help the children respond better towards the activity. 
· An addition of gloves and a subtraction of buckets would be a consideration if an outdoor activity of the same nature is conducted. 
· I would also like to add bigger props so that the children can find the shapes easily and would not tire themselves too much searching. 



















Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1) LONG TERM PLAN:
As an early year practitioner, I have decided to take another long-term course, after this course comes to an end. 



	Target: The aim is to educate myself about early childhood education. It Will help me be more learned and professional in the future and provide the children with a better education and learning system.
	Education Specialist: Early Childhood Education


https://www.onlinestudies.com/Education-Specialist-Early-Childhood-Education/USA/University-of-West-Alabama-Online/


This programme offers knowledge based on early education and its theories. The study is mainly based on research and curriculum. 

Further, by the end of the degree I will receive a post-master’s-level education degree and a Class AA Professional Certificate that will add to my future prospect of learning, teaching and jobs. 
	Who: University of West Albama  

Where:
Livingston, USA

Duration
1 - 2 years

Pace
Full-time
Part-time

Tuition Fees*
USD 14,157 (They do provide scholarship, as the amount is high, I would likely apply for a scholarship)
	As soon as the on-going course ends. 

	2) MEDIUM TERM PLAN:

I also aim to do a short course that will help me develop my language and communication in Welsh with the children. 

	Target: The aim is to be able to develop a better communication with the children from welsh. As therw would be no language barrier, the children I would be interacting with will find it easier to understand me and I would be able to understand them well. 
	Online Taster Courses

https://learnwelsh.cymru/learning/online-taster-courses/

This course has different levels of learning Welsh online, from daily words to phrases to complete sentence usage. 


	The intial 'Welcome' Course has Part 1 (5 units, approx. 5 hours) and Part 2 (5 units, approx 5 hours).

Cost: Free


	I plan to do this course during summer holidays in 2021. 

	3) SHORT TERM PLAN:
This course is a short-term course that will help me with understanding all ages of children well.

	Target: This course aims to focus not only early education but child development through the early years. I will gain an insight regarding the ways to support infants, toddlers and pre-schoolers during their early and feeble stage of life. 
	Early Childhood Education

https://www.classcentral.com/course/open2study-early-childhood-education-1000

The syllabus consists of Four modules taught by Helen Lawrence and Caitlin O’Connell.
The world of the child, belonging, being, 
and becoming are the modules named respectively. 




	Cost:Free Online
Course

Language:
English


Duration: 4 weeks long
	I plan to take this course during any long holiday provided. 

	4) PERSONAL DEVELOPMENT:

This is a social sciences course that will help me deal with children in adversity or need of help due to any circumstances. For instance, poverty, conflicted family issues, health issues or any complications the young beings had to face due to events around them.
	Target: Children need to be protected at all costs no matter what the circumstances and no matter what country. This course promises to strengthen my instinct on protecting the children and working for the promotion of the wellbeing of children anywhere. 
	Protecting Children in Humanitarian Settings

https://www.edx.org/course/protecting-children-in-humanitarian-settings


This course teaches:
1) How crises affect a child’s development and behaviour.
2) Why child protection is of utmost importance.
3) The importance of child-teacher relationship
4) How to critically plan and devise approaches to child protection and crises and make positive changes in the future.
5) How to secure a child in crisis and plan a progressive future for them. 
	Length:
12 Weeks
Effort:
3–5 hours per week
Price:
FREE
Add a Verified Certificate for $50 USD

Institution
ColumbiaX
Subject:
Social Sciences
Level:
Intermediate
Language:
English
Video Transcript:
English
Course Type:
Self-paced on your time
	I plan to take this course when as soon as I will be done with my 1 year long term plan curse. 

	5) IMPROVEMENT:
Personal reflection made me realise that I might be a little under-confident in terms of interacting with the parents of the children. 

	Target: My target towards self-improvement consists of shadowing senior practitioners and teachers and learn from the settings that involve parent-teacher interaction. 

	I plan to perform this task on daily basis after the schools and institutes open. And ask for guidance and permission from the staff to allow me to shadow teachers with good and vast experience. 
	The place would be my own institute of learning. 
It would cost me nothing and the time would be divided into daily basis after I am free from my classes. 
	I plan to do this activity as soon the institutes open up for classes and work. 
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