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Introduction
The following essay describes an observation made while on a bridging placement to a school within a deprived area over two days. The observation is linked with theory, learning techniques and approaches. These links are made with a critical approach about the benefits to the learning styles incorporated throughout. Linking practice from first-hand experience to theory. This essay also outlines, demonstrates and justifies the observers ideal learning environment, included key features the observer feels necessary to a child’s learning, cognitive development and crucially their well-being. The observer makes links to the upcoming changes to the Welsh Curriculum through the Successful Futures and the key purposes this will bring to future education in Wales, this was an accessible feature to the observation as the school is a pioneer school (Donaldson, 2015). The observer considered ethical reasoning while on this placement and is adhering to BERA (2018) guidelines and will only refer the place of observation as “the school” and the educator in this instance as “the teacher”. The observer is aware of ethical risks that involve working closely to schools and people and does not wish to breach these guidelines (BERA, 2018). 


Observation

I visited a school during a bridging opportunity for two days. The school I visited was in a deprived area with a 30.5% rate of children who use free school meals (Welsh Government, 2017). The school comprises of just over 620 pupils, close to 800 pupils when including the flying start pupils. The school is a Pioneer school, as this school is one of appointed schools recommended by the Welsh Government to help create the new curriculum, piloting the ideas of Professor Graham Donaldson and the four key purposes (Donaldson, 2015). This school among many other schools across Wales are working this new curriculum currently and are testing it out, giving input and building the new curriculum before it is set to be in all schools, these schools are making huge discoveries and progress to make education in Wales better for the students and the teachers (WG, 2015). I personally found that being in a pioneer school, compared to my previous experiences in schools to be fascinating and made a big impact on the observations I made as it made me understand and look at education being practiced in a new way, especially in Key stage 2. 
During the two days at this school I made observation to several events while in one of the three year 5 classes, the school had on average three classes per year group. These events were all interesting, thought provoking and in my opinion, examples of good practice that I will look back on and possibly adopt when I become a teacher or during my teacher practice. The first event I found particularly interesting and a wonderful idea to incorporate into the classroom was a wellbeing register, this was done alongside the regular register where the teacher asks in welsh how the children are on a scale of one to three, one being good and three being upset. Once the child has established how they are feeling, if any children have said they are feeling a number three on the scale then the teacher or the teaching assistant will take them quietly to have a talk about why they may be feeling the way they do, if it needs to go further, the school has a nurture room as well as a success room where the children can go and seek further guidance or help in this situation. If it is something that does not need further attention then the child and teacher/staff will have the talk, try to come to a solution to work on throughout the day. At the end of the day the children who rated their emotion on a level three will have a follow up talk to see if they have improved or if the problem remains. This practice is very in keep with the Successful Futures criteria as Donaldson (2015) wants all children’s well-being to be a primary focus within education by teaching children how to express their feelings and how to recognise their emotions, by having this scale in the classroom it allows children to start thinking about how they feel every morning and this also allows further development. 
Another observation I made was in relation to the school’s behaviour policy, which encourages children to reach their full potential, while not disrupting others, the school’s behaviour policy is a very positive policy and has a primary focus on having a relaxed atmosphere to allow children their best potential to shine (The School, 2017). This is very accurate of the school I visited, as they do have areas in the school that allow children to go to if they have misbehaved or are disrupting the other children on multiple occasions to allow them to continue their work in a quiet room to focus. In this room named the ‘success room’ is learning support staff who will initially speak to the child to find out why they are being disruptive or misbehaving. The school has a behaviour charter that they follow, these focus on the UNCRC articles, for example Article 19 ‘You should not be harmed and should be looked after and kept safe’ (UNCRC, 1989). Relating the articles to behaviour, responsibility and consequence, linking further to other articles. In the success room the staff will speak with the child and go through the charter before implementing any consequence and progress is made from there. The school also uses a series of behaviour charts, for the year 5 class I was in, they use a cross method, for example, each reason for a cross has a column so the children know why they may have received a cross, two crosses will result in a consequence and so forth. These charts are colour coded and go on a whole year system giving points for good behaviour towards the different coloured ‘house’ team which will contribute to the end of the year for sports day. 
Though ultimately, I have decided to focus on one main observation which was a learning technique that I found the most interesting over the course of the two-day experience. The event that took place was a lesson about fair futures, in this activity the children were told to engage in a ‘Flipped’ activity, where they watch a video provided by the teacher on a sharing website called Nearpod. A flipped activity is a work done before class to encourage student centred learning and active learning as an individual, this activity is then built from in the classroom the following day or soon after the flipped activity is set (Sheffield Hallam University, 2017). The video they watched was one explaining the new curriculum with illustrations and key facts, after watching the video the children were prompted to answer a series of questions about what they learned, within the portal. When the teacher was going over the task, the teacher had the children re-watch the video as a class, then the teacher went through the answers the students gave within the portal, asking the children to explain their answers in more depth, showing deeper understanding. After discussing the questions, the teacher asked the children to say any words that stood out to them during the video and what they think those words mean for education. Once they did this, the students went back to their tables, working in groups on large pieces of paper and wrote down all the words they can think of in regard to Successful Futures. They then had a break but after their break, they came back to their groups with iPads and laptops to create a word cloud. This is a feature online that the children were instructed to use, they could choose any shape provided – did not have to be a cloud necessarily. The teacher wanted the children to choose a shape that best represented the new curriculum (e.g. a trophy or star), it could be any shape as long as they could justify their choice. After it was complete, they were printed off and stuck into their topic books with the learning objectives stuck at the top of the page. This outlines the learning intention, the success criteria with a feedback and feed forward section. I particularly liked that the teacher gave these out to each child with every task they do in their books as it gives the child to read the criteria and understand what the task is for. I have had experiences in a different school where the teacher writes the learning objective on the board and asks the children to copy them into their books without much explanation, I feel that the children will gain much more understanding by reading the criteria themselves and identifying their strengths. On this sheet, next to the learning intentions are two circles next to the year 5 and year 5 expectations, the circles are to be filled in according to the child’s understanding prior to the task and after the task using the traffic light system. This allows the teacher to assess and moderate what level the student is working to. The feedback and feed forward section is always done by them self or by a peer to help further knowledge and understanding for future tasks in this area of learning. 

The reason I chose this observation to be my primary focus and point of interest was because of the current and upcoming changes happening for education in Wales. I really appreciated the opportunity to observe in a pioneer school and it was fascinating to see it in practice. Other reasons why I chose this as my focus as it has a range of areas met throughout the task such as independent work, collaborative work, ICT as well as critical thinking skills following the four key areas of the Successful Futures (Donaldson, 2015). I also decided to focus on this activity as it links with learning techniques such as questioning and exploratory talk as well as visible learning (Hattie, 2012), repeating the video to form memory and connections (Watson, 1913), and this activity takes on a social constructivist approach (Vygotsky, 1978), also using a range of ICT which links with the Digital Competency Framework (Learning Wales, 2016). I connect these learning techniques to the learning activity in more depth in the next section. 
The method I used to observe this activity was by taking notes while being engaged and involved in the activity rather than silent and invisible note taking. The observation technique I used was an unstructured observation because I was involved in the group and activities while taking notes to reflect upon after the events (Palaiologou, 2012). The observation technique I did could have also been benefitted if I used a semi-structured technique as although, I did not have a clear focus before entering the classroom, it would have provided me with a more in depth context and focus if I had observed with an aim or objective in mind (Palaiologou, 2012). The type of notes taken during this observation were ‘narratives’, this is because I wrote a description of events recorded in both a running and anecdotal method, as I made brief summary notes on selected observations and more continuous notes on others that I found may be more useful (Palaiologou, 2012). There are positives to using a sampling or check list approach to observation, though for this type of observation I did not find it necessary to include those methods as I was not focussing on frequency nor was I observing over a length of time to collect data (Palaiologou, 2012). 

Connecting Observation to Theory
Connections can be made linking theory, techniques and ideals to practice and to the observation made. The observation that took place has an obvious ICT connection as well as independent and collaborative work which all link to the new curriculum, Successful Futures (Donaldson, 2015) and the Digital Competency Framework (Learning Wales, 2016). Other connections can be made to John Hattie’s Visible Thinking (Hattie, 2012). As well as repeating techniques, exploratory talk and questioning. The observation takes on a social constructivism approach which will be discussed later in this section. 
Visible learning is a theory by John Hattie in which he says that visible learning is learning with a goal to the activity, feedback is given as well as received, it is active and engaging (Hattie, 2016). The observation made relates to this theory as it has a particular goal set by the teacher for the task. The way the task was set up, there was clear engagement from the beginning during the flipped task as the teacher could see the engagement the following day when the activity progressed. During the task, the teacher engaged with the children which allowed feedback as Hattie does express that visible learning is not just about the children’s engagement but with the teacher’s engagement also (Hattie, 2016). Hattie (2009) believes that what teacher’s do matters, as they can calculatedly intervene when important to ensure that learning happens in various ways, whether it be in a shared or specific way. 
Repeating is a method that is part of the Behaviourist approach method to learning by John B. Watson (McLeod, 2017). Watson believed that the environment in which someone is learning in plays a vital part in the learning (McLeod, 2017). Repetition is part of the conditioning that Watson experimented with, and repeating an activity can form long term memory and can be a stimulus to recalling information (Watson, 1913). The observation made relates to the theory of repeating and the behaviourist approach because repeating the task of watching the video on the curriculum will create a stimulus for learning that information, as well as repeating the words learned from the video three times in three different types of tasks, reiterates that information and will serve well in the child’s long term memory. The memory is based off frequency and recent events (Watson, 1913), this relates to the video portion of the activity observed as the children watched the video the night before, then again in the classroom, keeping the activity recent and fresh their minds, but also reiterating the information by repeating the video, along with the questions and the word association activity that took place. 
Although the observation had elements of the behaviourist approach to learning, it also had elements of social constructivism learning also. This is because of the manner of the activity, being in a social context and working collaboratively (Vygotsky, 1978). Vygotsky’s theory on agreed with Piaget’s views on constructivism, but disagreed with his view that children are lone scientists and that rather working together and in a social climate will benefit their learning further and that learning comes before development as learning plays a big part in one’s development (Vygotsky, 1978). Prompting and encouragement form the teacher allows children to realise their full potential, while working with others who may be more skilled can help learners see how things are done, thus learning in a social context, these points together allow children to eventually have the knowledge and understanding to recognise tasks they can and cannot do (Open University, 2018). This is called the Zone of Proximal Development, created by Vygotsky to demonstrate the different levels to development (Open University, 2018). This way of Vygotsky’s thinking is an assessment tool to assess a child’s development and potential, and that social context could strengthen a pupil’s development in some cases (Open University, 2018). This relates to the observation made as there are opportunity for social, individual and teacher/student learning techniques, and therefore a child can gain optimal development through such activities. 
Questioning is a learning technique that links to the observation made. Questioning stimulates understanding, curiosity, shows understanding not just remembering facts, and shows active learning. There are many ways of questioning and data recall was one used in the observation (Kerry, 1982). Data recall is remembering information that the student has previously learned (Kerry, 1982). This also links to the repeating theory by Watson (1913) as data recall and repeating information relate as data is recalled once the information has been understood, this understanding can come from repetition of information. Reasoning questioning was given to the children to expand their knowledge and to give justifications for their opinions during the observation, this is another type of questioning done in the classroom (Kerry, 1982). Evidence based questioning was also done in this observation as the teacher would ask children questions relating to a topic they will have learned during the activity, therefore allowing the children to answer with evidence from the video and research they had done involving the topic (Kerry, 1982). During this observation, the teacher made praise to each child when they answered or asked a question, which not doing so can often be a mistake by teachers as when a teacher appraises a child on their answers and questions, it will encourage them to do it more, while if the teacher does not give praise then it can have a negative effect on the child’s confidence to answer questions and their curiosity to ask in fear their question may be wrong (Kerry, 1982). These techniques were incorporated throughout the observation activity as the children were involved in discussion, were curious, engaged and enthusiastic during the activity through answering questions, voluntarily and selected by the teacher and all children were answering with confidence and eagerness, particularly after appraisal.  
Exploratory talk is a fundamental part to learning and cognitive development, to their thinking and their learning (Alexander, 2010). It is agreeable that talk sets the foundations to learning and can be a that start of true exploration and learning (Alexander, 2010). There are a few theories surrounding talk, one being that talk identifies in three parts, relating to learning, administration and discipline (Pollard, 2008). Exploratory talk creates engagement between the teacher, student and other students, it makes something have meaning, promotes cognitive development through creative and critical thinking, and allows a child to have a sense of their own personality and sense of self (Alexander, 2010). Exploratory talk connects to the other theories aforementioned, such as the social construct approach as exploratory talk and social context go hand in hand, particularly in a learning environment. The observation relates widely to the ideology behind exploratory talk as the task allowed for the children to speak to the teacher freely, expressively and critically, as well as talk to others in the group to come up with words and expressions in relation to the topic. The children were encouraged to come up with words that would express the topic, in groups and as individuals, they were told to think of a shape that would best describe the topic using justification and their creative thinking. 

Learning Environment
[image: ]
Focussing on a Foundation Phase age group for my ideal learning environment, it was important to incorporate outdoor learning and make it a fluid theme of the environment. As, in my opinion, outdoor learning contributes largely to the process of learning and can benefit children not only in their development but also in their well-being. A quote that struck me as thought provoking and contributed to my thinking when involving and revolving my ideal classroom environment to be an outdoor learning prominent environment was “Children shut indoors too long either go brain-dead or wild.” (Day, 2007 quoted in Griggs & Lewis, P.9, 2016). Griggs and Lewis (2016) express that outdoor learning sets children up for their future and the skills needed of them by future employers such as flexibility, openness and willing to be innovative, to name a few qualities. While outdoor learning may set a child up for their future by gaining skills they may need for their careers, it also influences their development, such as their physical development, which is the most obvious development they will gain, other developmental gains children will have from outdoor learning are personal and social development through fieldwork, viewpoints and opinions (Griggs & Lewis, 2016). Their moral and spiritual development can be improved by outdoor learning, their cultural development will expand by being outdoors, particularly when leaving their usual learning environment by going on class trips, their cognitive development will improve as memory, critical thinking skills and creativity will be boosted as well as their understanding (Griggs & Lewis, 2016). Outdoor learning caters to a child’s every need and it allows children to have freedom (Bilton, 2010). Though, Bilton (2010) has outlined the setbacks outdoor learning can have on the teacher, such as potential dangers of being outdoors, head teachers demanding results and coming up with innovative ideas for learning outdoors can be mentally exhausting, I personally believe that the well-being and the development the children will gain can outweigh those negatives, while still meeting targets and planning lessons. I have taken those negatives into consideration, that is why the learning environment I have made is realistic in the fact that there is an outdoor element inside the classroom, so when it is not appropriate, it can be possible to adapt the outdoor learning style, indoors. 
To make the focus on outdoor learning apparent, I have included a garden/forest area to adopt the ethos and values of forest schooling. Forest schools are good for children’s well-being and social development (Knight, 2011). Forest schools focus on collaborative work not only between the children but with adults also, while building a relationship for the children with the natural world, this will be a positive addition to the learning environment as it teaches children about sustainability and the world they live in while taking supported risks (Forest School Association, ND). 
The outside areas will include an outdoor stage that will allow children to be free with their creativity and expression and will be used as a place for lessons and outdoor learning, for example, it would make a great area for a hot seating task. This also serves for an alternative area for story time and a place for role play activities, and combining role-play and story time together and will be a prominent feature in the children’s learning. The outdoor area will also have a large area which I have labelled as the ‘outdoor kitchen’, this will be a messy area for the children with sand pits, water bowls and a mud ‘kitchen’ but will also be fully functioning as part of a cooking activity, with portable hot plates. The messy area will be a place for children to learn through messy play, as well as for guided tasks, particularly when learning to write. This messy area is also an area for learning about sustainability and about other places and environments in the world, in particular with the sand pit, beach scenarios can be made when the opportunity to physically go to the beach is not available. The outdoor area will be big and open with materials for experimental learning, such as with magnets, balls, hula-hoops and chalk, just to name a few resources. These will be for the children to use in different individual and guided tasks as well as for on break time. The children will always be encouraged to be creative and use the space around them as a resource and an area to learn. This leads me inside the classroom, particularly the doors leading into the classroom from the outdoor area. The doors will form a glass wall as the back of the classroom, bi-folding doors so the wall can disappear to bring the fluidity of the outdoor learning, inside. These will not be viewed as simply glass doors but it will also be a learning tool, as the children will be encouraged to use it as they would a white board. They can use it to solve questions when working, they could use it when they are feeling creative and want to draw. This will be their own space to create displays if they wish to, or simply a place to help them during their learning. IPADs will be encouraged to use to take photos of their work if they need to or want to, to later print and add to their books. 
The theme of the classroom is wooden and brings the outdoor and forest school, into the classroom environment. The typical learning spaces will be kept minimal with four desks in the middle of the classroom, with ample areas to allow the children to work individually or in groups in comfortable areas such as the carpet, bean bags in the reading or ICT area of the classrooms. The reading area is a big feature in the classroom as it is the main area that brings the outdoor theme, inside. The reading area will look like a camp site. My idea is that there will be a reading tent or tipi in the classroom, with pillows inside for the children to read quietly inside. On the outside of the reading tent/tipi will be a fire pit which is a place for books as well as the log shelve beside the tent, which is ultimately a bookshelf with a laminated log effect curtain. There will be seating areas out of brown bean bags to resemble log stumps that the children can sit on. This can not only be an area for reading, it can also be an area for their tasks. Behind the classroom door is an area for children’s coats and in this section on the back on the door will be a meter or chart for the children to express their feelings for that day as soon as they come into class. This will have pegs with their name or face on and they can move the pegs to the emotion they feel that morning. I, as the teacher will look at this each morning after register, it will be an opportunity, similar to the observation I made with the 1-3 scale, where we can talk to those feeling sad or angry. The children will be encouraged to move the pegs around after each break time. This will give me the opportunity as the teacher to assess the children on their emotions throughout the day. Well-being is a big theme for the classroom, with the benefits of outdoor learning also. Next to that is a sink area to use to fill up the children’s water bottles and to use during lessons. The countertop will extend from the sink and continue the length of the classroom, this creates more space for children to spread out and do their activities and tasks as well as gives them more room to do them and a variety of settings in which they may find helpful when doing particular subjects. This countertop space will also be encouraged to be a place for messy play and messy activities such as play-doh, paint and other creative materials. The carpet will be a large area of the classroom where the children can sit while doing activities with the teacher, it can also be used in various ways for the children during individual or collaborative tasks. The classroom and outdoor areas will be light, spacious areas with bright colours and displays to inspire the children.
The ethos and ideology of the classroom is very inspired by the Successful Futures curriculum and the four key purposes (Donaldson, 2015). I especially wanted to make my learning environment modelled off the believes and upcoming changes that the new curriculum brings, after I saw the new values of the new curriculum in practice in the school I visited. A huge focus on well-being and emotions which is outlined in the key purposes and is a priority regarding the new upcoming curriculum (Donaldson, 2015). I also wanted to make the learning environment an inclusive and equal-opportunity place, where all the children in my class will feel equal, that they will have opportunities to excel and strive for greatness in my learning environment. The learning environment is set up to give children experiences and to get them outside as much as possible to learn, as every child’s home situation will be different, I did not want their school situation to be different if I could help that in any way possible. 
Conclusion 
To conclude, learning events relate closely to learning techniques, environments and theories. The learning event which took place connected broadly to many theories and learning techniques while working closely to the new curriculum and the Successful Futures document (Donaldson, 2015). The learning event used a mixture of approaches and cognitive development techniques throughout, such as questioning and exploratory talk. Not only did the observation connect to the expansive research, it also gave the observer insight to how one activity could adapt to numeral techniques and learning styles. The observation also had an impact and influence on the ideal learning environment that was created by the observer. The observation was made in a progressive environment being a pioneer school, working closely with local authority and the new curriculum, it gave the observer some clarity of how education will become in the following years. The observer has thought of the observation in a critical and analytical way and has found the observation, as a whole, very positive and an example of good practice. Overall, the observer has found insight to techniques and theories and the way they are incorporated into the classroom and learning environment. The observer has thought in detail of how they would like their ideal learning environment to be and to think critically about why certain aspects were chosen and the benefits of those features. 
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