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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I consider the pupil report to be the best aspect of my work. 

	Which aspects do you consider could have been improved in this piece of work?
	I could have improved the both the rational and reflection and been more critical especially during the rational.

	What have you found most satisfying whilst undertaking this submission?
	I found the creation of the rubric and the completion of the observations to be the most satisfying part of this assignment. 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore, a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 





Rational for Rubric: 
Physical education is a socially constructed activity that forms one component of a wider physical culture that includes sport and health/physical activity. The terms sport and physical education are often used interchangeably in school contexts, where sport and health continue to shape what is understood by the term physical education. (Caulter, M. & Chróinín, D, 2013). Physical education is key to a child’s development not only physically but also socially, affectively and cognitively, there are numerous aims to physical education, according to Capel & Whitehead (2013), the key role of PE in their eyes is to nurture the development of cognitive and physical competencies to provide individuals with the confidence and motivation to continue with physical activities outside of school and feel well equipped to promote and gain a lifelong active healthy lifestyle. When looking specifically at key stage three for physical education, children should be given the opportunity to build a platform of skills on which future activity choices can be made (WAG, 2008). The curriculum set gives children a wide variety of opportunities across a number of areas, from creative to adventurous and even competitive activities to experience and develop these said skills. With this literature to support the roles of the 4 domains in the learning of children and also the link to the levelling is why the rubric will be developed on these areas.
When looking at these particular areas it then comes down to “how do you know if the students have learned what you intended them to learn?” (Metzler, 2011), this is where assessment comes into play. ‘Assessment is integral to learning and teaching and plays an important part in the role of a physical education teacher’ (Capel S. & Whitehead, M. 2010). Assessment is a “collection of information in order to establish whether, and to what extent, something has been attained or achieved”, (Green, 2008). There are different types of assessments, these are; assessment for learning and assessment of learning. Assessment for learning is more commonly known as formative assessment, this type of assessment is a process used by teachers and students during instruction that provides feedback to adjust ongoing teaching and learning to improve students’ achievement of intended instructional outcomes (McManus, S. 2008). Where assessment of learning is a more summative approach which is where information is provided at the end of a lesson or unit of work concentrating on what pupils have achieved. (Capel S. & Whitehead, M. (2010). The report below has been conducted as a summative method of assessment as it is going to the physical education department in the chosen secondary school of the pupil, but with the use of less formal wording and given with the rubric it could be given to pupils as a form of formative assessment so they are able to see their progression and see their areas of weaknesses. 
The rubric below has been created with links to 3 of the 4 domains of learning physical, cognitive and social, all of which are situated as the main learning outcomes of physical education, it has been argued that these four learning outcomes go a long way to helping students’ engagement with a physically active lifestyle (Bailey et al., 2009; Kirk, 2012). Alongside the use of the four domains the rubric also has links to the levels of the curriculum set by the Welsh Assembly Government, (2008). With the use of the level descriptions from the WAG (2008), national curriculum for Wales it states that by the end of key stage 2 (Year 6) the performance of the great majority of pupils should be within the range of Levels 2 to 5, this is the area the rubric is specifically looking at assessing as the child is a Year 6 pupil transitioning to a Year 7 pupil. When looking at the design of the rubric the choice was made to create it this way due to the need of looking at the child in a holistic manner. A holistic approach to child development looks at the overall development of a child, this can include the physical, emotional, relational, intellectual and spiritual aspects of their development. The rubric also included a traffic light system so if the report was used as a formative type of assessment it would be clear to identify strengths and weaknesses. 
[bookmark: _Hlk5949319]The decision was made to use Bailey et al, (2009) 3 of the 4 domains of learning and the levelling in the creation of the rubric because together they gave a much more well-rounded holistic view of the child, each domain was included in the levelling structure given by the WAG (2008). Although they don’t specifically reference the domains, they give a small statement that covers all four, so with the more in-depth approach of using both it gives a better view of the child.
The physical domain was a key aspect of the rubric as it is a key element to physical education as stated by Fairclough & Stratton (2005) during this physical domain children gain the appropriate knowledge, understanding and behavioural skills and techniques to ensure physical activity becomes a regular part of their daily life which links back to one of the main aims of physical education, with promoting lifelong engagement in physical activities which has become more of a regular statement by Green (2002) and Penney & Jess (2004). This is then supported by the WAG (2008) as they state ‘pupils should be given the opportunity to engage in frequent and regular physical activity beneficial to their health, fitness and well-being and also develop, consolidate and then apply the skills and techniques needed to take part in a variety of activities throughout their life’. 
It has been said that engagement in physical education has the potential to encourage positive social behaviours (such as cooperation, personal responsibility and empathy) in young people, Burt (1998), with this participation in physical activity programmes it can also help to improve pupils’ attendance, behaviour and attitude within school (QCA 2001). For the creation of the rubric it was seen that social skills were key to looking at the child as a whole and in particular giving the PE department of the new school a clear, well rounded report of the pupil. This again has links to the levelling in the curriculum as there is a continuous focus on working cooperatively with others. 
The cognitive domain focuses on the development of learning and enables students the opportunity to understand why they do particular opportunities, Snyder and Sprietzer, (1977) claimed that physical education has the opportunity to support intellectual development in children, this is also supported in throughout the curriculum as the children engage in planning, development and reflection of their own performance and others (WAG, 2008). Adding this domain into the rubric was key as the lessons that were observed had a key focus on cooperative learning tasks, so this domain was crucial to the rubric.
The decisions for the creation of the rubric was based on the literature above and with the links to 3 of the 4 domains of learning and the levelling set by the WAG (2008) has linked well together to allow the observer the opportunity too view the child holistically. 


	
	Social 
	Physical 
	Cognitive

	Level 2
	- Communicate different ideas 
- Talk about what they have done and make suggestions on improving performance 
- Open to messages, actively listening, open body language and responding 
	- Move with increasing confidence and physical control
- Copy the teacher’s demonstration 
- Perform the correct technique from memory 
- Practice to improve their skills begin to link actions 
	- Listen and respond readily to instructions
- Remembering and Understanding information and being able to explain why it is important 


	
	
	Throwing
	Jumping
	Running
	

	 Level 3
	- Cooperate in solving problems when working with others
- Following rules and acting within norms
- Say what is good about it and what could be better, beginning to use key words related to the activity
- Ask relevant questions in order to improve and make progress
	- Improve coordination and control 
- Movements show improved tension and a clearer shape and linked actions begin to show some fluency
- Consistently sustain activity over appropriate periods of time 

	- Watch each other’s performance 
- Recognise errors and develop basic ways of correcting them
- Applying this correction to the practice 
- Use understanding to plan and improve their own skills

	
	
	Throwing
	Jumping
	Running
	

	Level 4
	- Communicate their ideas clearly to other 
- Cooperative with others, motivating and modelling performance
- Observe the conventions of fair play, equality and appropriate conduct
- Use key words related to the different activities and ask relevant questions in order to help make progress
	- Improved coordination and control across a range of activities 
- Performance shows greater accuracy and can be sustained over appropriate periods of times 
- Identify what makes a skill, idea or action successful
- Combine more than one skill in a sequence competently e.g. overarm throw and running technique 
	- Take more responsibility for their own actions and begin to understand associated risks 
- identify weaknesses and use knowledge of what is needed to improve the errors 
- make judgements about their own performance to plan and improve

	
	
	Throwing
	Jumping
	Running
	

	Level 5
	- Listen carefully to what others say about their work
- Use their observations (assessing and evaluating performance) to improve the effectiveness and quality of their own and others’ performance 
- Responding to change and balancing multiple perspectives
	- Demonstrate their skills, knowledge and understanding across a range of activities with consistent control and accuracy
- Use compositional principles in creative activities to plan a performance with an awareness of the actors that promote quality 
- Accurately perform skills during gameplay
	- Take increasing responsibility for their own learning and ask relevant questions in order to extend and improve performance 
- Begin to refine and adapt previously learned tactics, techniques and skills and apply them to new situations 
- Increasingly take responsibility for the planning of elements of their work

	
	
	Throwing
	Jumping
	Running
	

	Extra Observations 


	- Needs to be challenged constantly – loses interest if too easy
- Loses interest if a task is too long  
- Can be disruptive to other children’s learning if bored  
- Likes continuous attention from teacher 



Key: 
Green = Competently achieved 
Yellow = Some elements achieved but not competently
Red = Did not achieve / was not seen 


Report: 
The summative report below has been conducted on Tiger Woods, who is a pupil transitioning from Year 6 to Year 7. We as a department observed Tiger in a number of cooperative learning tasks based on and around athletic activities. The observations were carried out with the use of a rubric which covered three of the domains of learning; physical, social and cognitive and also had a link to the levelling in the National Curriculum for Wales, baring these areas in mind it allowed us to give the best representation of Tiger’s current level and potential areas of improvement, this method also allows us not only the opportunity to look at his physical attributes but also allowing us to look at him in more a holistic manner. Currently Tiger is at an overall high Level 4 and low Level 5,   
Firstly, we will look at Tiger’s physical domain. Overall for this particular domain we observed Tiger as a Level 4. Individually looking at the fundamental elements of athletic activities i.e. throwing, running and jumping, Tiger scored differently in each activity, for his throwing we marked him as a Level 3, his overhead throwing technique was the first activity he carried out, within this we witnessed the basics of the correct technique and he was able to copy the demonstration given by the teacher competently under control, but when looking at overhead throwing without the direction of the teacher Tiger struggles to follow through with the full technique correctly. He achieved consistent success in throwing for distance but could improve this by working on his follow through and positioning to help increase power and accuracy. Due to this lack of precision in the full technique he was not able to progress to Level 4 as this required him to be able to combine more than one skill in a sequence. The next activity we saw was running, he had a strong running technique which was assessed as a high Level 4, he consistently used the correct technique throughout the tasks given by the teacher and other peers, he was also able to apply more than one skill in a sequence. For Tiger to improve this further and take him to a Level 5 Tiger needs to be able to accurately perform these skills in a game environment without breaking down the sequence. Finally, the last fundamental element looked at was jumping, Tiger had a strong jumping technique which was a clear Level 4, he sometimes was inconsistent when applying more than one skill in a sequence as he struggled to land during the jump and then prepare for the next skill. For Tiger to develop his jumping technique further he needs to develop his sequencing of skills and being able to perform these skills in a game environment. 
The next domain looked at was the cognitive domain, this domain was assessed as a Level 4 with elements of Level 5 included. Throughout the lesson Tiger was able to listen and respond to instructions given by not only the teacher but also from peers, when asked appropriate questions by the teacher he was able to answer them effectively and give reasoning behind his answer. There was a number of opportunities for Tiger to be involved in the development of task and games and he showed a great deal of responsibility in his own actions as he was able to recognise errors and show with the use of knowledge how to use developments to correct these errors. On top of using his responsibility to look at errors and weaknesses he was also able to use this level of maturity to and develop his learning further by asking appropriate and relevant questions in order to progress. For Tiger to be able to move from a Level 4 to a strong Level 5 he must be able to take the knowledge of skills, tactics and techniques he has previously learnt and apply them to new and current situations. 
Thirdly was the social domain, we assessed him as a high Level 4 with again some aspects of Level 5, Tiger has shown a high level of communication throughout the lesson and was able to work cooperatively with others to complete tasks, he was also able to continuously use key words relevant to the different activities and use these to ask relevant questions in order to help him progress in the task. It was clear to see he was listening to instructions and criticisms from other members of his group, although some of the criticisms he did not take very well too but after some explanation he seemed to agree with them. For Tiger to develop his social skills further to become a Level 5 he needs to be able to take the observations made by others in his group to not only improve the effectiveness of his own performance but to help with others’ performance too. 
There were some extra observations made throughout the lesson, these included Tiger’s attitude to some aspects of the lesson where he seemed to get bored if the activity wasn’t challenging enough for him or if the activity was going on for too long, when this happened he started to look for attention from the teacher and started to be disruptive to other pupils who the teacher was helping. With this in mind the use of progressions and challenges is key to avoiding this situation and ensuring he is continuously engaged in the task the teacher has asked them to carry out.  
Overall, Tiger is making constant progress not only within physical education but as an individual too, we as a department wish Tiger all the best starting in his new school and hope he continues to develop and work on his strengths and weaknesses to become a more competent performer and individual to achieve success in whatever avenue he decides to follow. 







Reflection: 
To reflect on the creation of the rubric for this particular assessment process there were a number of factors that determined the creation of the rubric, it was designed to look at 3 of the 4 domains of learning set by Bailey et al. (2009), which allowed us to assess the child as a whole and can be argued that these four domains are crucial in the role of promoting lifelong engagement in physical activities Green (2002). Although looking at these four domains is the best way to see if a child is developing holistically, there is some difficulty especially during a single observation lesson to observe all four domains at once.
It was difficult to assess certain areas of this holistic approach as the observations that were conducted affected the results seen or rather didn’t see. The main issue was with the observation itself, the amount of time given to observe the child in question wasn’t sufficient enough to see some aspects of the rubric, not only was time an issue but when conducting the observations, it was difficult to hear some engagements between the child and teacher and even the child with peers, Malderez, A. (2003) states that “observation does not just man ‘seeing’. It is most often used to include ‘hearing’, as well as using other senses to collect information.” Baring this in mind there was also no opportunity to interact with the pupils to ask questions which again made it difficult to assess certain areas, especially when looking at the affective domain. Observations can be key to assessment as they have the capacity to enhance the validity of the assessment and without the use of observations teachers could miss out on obtaining evidence about particular learning outcomes, especially those involving practical techniques, performance activities, ‘real life’ projects and group work, (Maxwell, G. 2019), but the way observations are carried out especially in the case of the observations for this particular document need to be looked at efficiently especially when looking at specific outcomes that might only be recognisable with the use of questioning. 
During the creation of the rubric the choice was made not to include the affective domain, not because it was an ineffective domain but because without the use of questioning it would be difficult to get little if any evidence on how the child is feeling, their motivation, how physical activity affects their bodies (National Curriculum, 2008) etc. This is supported by Bailey (2001) where he stated the difficulties in assessing learning in the affective domain as measuring effort and judging action and incidences was extremely difficult under the short duration of observations. This is also supported by Pope, (2005) who suggest that even though the affective domain has received a lack of attention due to the impersonal and subjective nature of this form of learning, this not only makes it challenging but it also takes time to develop, with the short observation period it is unlikely that the observer will see the desired results. For this extensive research of the affective domain is why the decision was made not to include it in the rubric, although reflecting back the rubric could have included some aspects of the affective domain. 
Overall, the rubric worked as a summative form of assessment, especially for the areas of learning it was created to look at. A valid, reliable and well-rounded report was created looking at the holistic development of the participant and also showed gave developments on how to progress their learning further. The use of alternative methods of assessment could have been used by in this case why fix something that is not broken.  
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