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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  20/01/2026 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


1 is a 8 year old child with developmental delay who lives with her father 2 in a small town in Wales.1 has needed injections daily for the last 3 years and has recently been refusing to have these administered at home. My objectives for the session were to gauge 1’s level of understanding and ensure 1’s thoughts and feelings were sought to inform any immediate and future interventions around their health and social care needs to support their wellbeing under the Social Services and Wellbeing (Wales) Act 2014 [hereafter SSWB(W)A 2014]. 


I provided the ‘Active Offer’ (Welsh Government [hereafter WG], 2012) and the session was undertaken in English as 1’s preferred language choice. I observed the Welsh Language (Wales) Measure, 2011 (WG, 2011) and the ‘More than Just Words’ Five year plan (WG 2022). In Social and Health services language choice can sometimes get overshadowed by a child’s disability and related communication needs as explained by Iola, mother to Guto (WG, 2012 YouTube) sharing how English only services meant  Guto was unable to communicate at all even though he was a natural and good communicator in Welsh. Having people speak to him in Welsh made him feel equal.  As a Welsh learner I endeavour to speak as much Welsh as I can as this ensures my practice upholds the ethics and values of social work (BASW 2018) and promotes people’s rights, Code of Professional Practice [hereafter CoPP] (SWC 2017).


I discussed with 1 and 2 the purpose of the observation and the name and visual description of the observer and gained consent in advance thus allowing 1 and 2 enough time to change their minds. Consent was sought from 1 again on the day using language that I knew she understood. I considered the impact of feeling observed may have on 1 and was alert to non-verbal cues that would indicate 1 was no longer comfortable and consent would have been withdrawn. I explained to 1, that the observer was there to observe me.




Word count: 326







	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


It is always important and good practice to consider the purpose and legality of an intervention. Being 1’s social worker does not automatically justify interference of their Article 8 right to a private and family life European Convention on Human Rights [hereafter ECHR], however Article 8 is a qualified right and can be overridden by my duty under SSWB(W)A 2014 to those in need of care and support and their carer’s with regards to their Wellbeing and Safeguarding. The session respected the rights and views of 1 and 2 as per CoPP (SCW 2017) by promoting 1’s voice and control (SSWB(W)A 2014) and I implemented the CoPP (SCW 2017) in my practice through observing More than Just Words (WG 2012).

1 chose where we met in order for her to feel safe and secure (Wilson et al., 2008, p. 317) and I chose painting as part of the session as it has proven to be a helpful side by side activity with the focus on something else which allows us to interact without it being too intense (Wilson et al., 2008, p. 317).  Direct work involving children at play can be very effective and is a child focused form of communication (Wilson et al., 2008).  Not talking and listening to children on their own has been a key theme of the early child abuse enquiries (Wilson et al., 2008, p. 314). Some of the necessary communication skills I feel I have with children is that I remember what it was like being a child and not feeling listened to and how demoralising and confusing that can be and I appreciate the therapeutic benefit for a child of being able to talk and being listened to (Wilson et al., 2008, p. 315). Had Welsh been 1’s first language I would have ensured the direct work sessions of this nature were undertaken by someone who speaks Welsh as I understand the relevance and importance of being able to talk about sensitive and confusing things in a first language. 
     
I started by asking if 1 could remember the doctors names as I knew 1 was very good at recalling names.  Initially 1 struggled to recall but by allowing 1 some processing time and being comfortable with the silences, 1 remembered. I included the observer in a bid to reassure and make 1 feel comfortable. I told the observer that 1 had been very brave at clinic and had 3 stickers and I remembered the first one was a sloth but I could not remember the other two.  By doing so I hoped to show 1 that I was paying attention, I was interested in them, and they mattered.  I was redressing the power imbalance again by using closed questions that I hoped 1 could answer easily to make them feel reassured.  1 then told us both what the other two stickers were and made eye contact with both of us.  My analysis in assessment was that they were showing they were engaged in the conversation, and they were relatively comfortable with the observer however I noted 1 chose to sit directly opposite me which was not usual for her.  1 had put me between her and the observer which showed me that whilst she was engaging, she was potentially communicating a concern or reservation about the observer. Being alert to nonverbal communication and what a child is expressing without words is something I am sensitive to and a communication skill I consider important in my role as a social worker in a disability team as disabled children are at greater risk of being abused (Wales Safeguarding Procedures) and communication is a significant barrier to ensuring their safety.    

1 did several paintings and I asked her what they were as we went along. One was a rainbow and 1 then started telling me that we (1, 2 and me) saw a rainbow in the car on the way to the clinic appointment. 2 had said at the time that whenever they see a rainbow “it’s mummy saying hello from heaven”.  1 had introduced this to our session today without a direct prompt from me so it could be of most importance to her.  I also hypothesised at the time that it could be her way of answering me about what she could remember the doctors had said about her injection.  Her working memory could be recalling the rainbow in a contextual linear narrative of that day and the clinic appointment.  I replied by saying “I remember rainbows mean something to you” and paused for 1 to reply which she did and told me about mummy and heaven.  I waited to see if 1 wanted to talk more about rainbows or her mother which she did not and she continued to finish off painting her rainbow whilst telling me what colours I needed to paint next.  In this regard I was entering her world and being mindful of the principles of communicating with children by being sensitive to painful topics and not pushing her for more answers than she was prepared to give and her right to not say anything or respond (Wilson et al., 2008, p. 317). I feel I was working in partnership with 1 and we were collaboratively working together on both our artwork and our direction of conversation. 

Later 1 was painting something grey and I asked what it was.  1 replied it was a rat who then became ‘daddy rat’ and 1 drew a ‘mummy rat’.  I asked what the rats were doing and 1 explained daddy rat was tired and grumpy and mummy rat was having a baby so needed help doing things.  Effective communication requires planning and consideration as set out in National Occupational Standards (SCW, 2011).  Whilst I could not have planned for the rat story coming up my planning was reflected in how I responded and engaged with 1 especially over the rat story. I had planned for the session by considering 1’s unique circumstances around Trauma and Adverse Childhood Experiences (Children who experience Trauma SCW, 2025) and the theories I would consider as part of the session.  Bowlby’s attachment theory (1988) was very relevant as I felt 1 showed a mixture of insecure attachment styles (Howe, 2009) whilst also considering Identity Theory (Bywater, 2005).   With these theories in mind, I thought 1 might tend to try and please me.  I consciously tried to avoid placing any value on 1’s responses by avoiding saying “well done” or “that’s right”. I wanted her to know I was interested in what she had to say so I asked questions about the rat family, and I listened and showed 1 I was listening by repeating what she had said and asking more questions about the life of the rats.  I was observant to any inferences made by 1 in relation to their attachment to 2 and any possible feelings about the absence of her mother. Whilst the planning of the session was important, I had not planned on asking a set of questions and in this regard, I agree with Seden (2013) that my communication, in order to be ethical and effective needed to be flexible.

I noticed 1 glancing occasionally towards the observer when the observer was writing.  On reflection I should have addressed this better at the time as it left me wondering whether 1 was worried or merely curious about what the observer was doing.  I could have asked 1 directly but I thought it more likely that I would have reminded 1 that the observer was writing notes about me and not what 1 was saying.  Or I might have asked 1 quietly if they wanted me to ask the observer to leave. Had I anticipated this I could have prepared the observer and asked them to make notes that 1 would have understood and we could have shown them to 1 as we went along.    Involving the observer in the painting session may have been a better way of reassuring 1 and would have made her feel more comfortable.

My analysis in assessment and professional judgment was that 1 had a good age-appropriate understanding of her health needs and clinic appointment.  I am aware that 1 did not talk about their feelings especially around the injections but I did not feel it was appropriate to redirect 1 towards these areas at the time. The session has given me areas to explore in future sessions with 1 and today’s session has helped inform that future work and strengthen mine and 1’s relationship.  Word count 1432











Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	
	

	Did Esther explain who I (Oberver) was?

	Ticked smiley face

	Did you like doing work with Esther

	Ticked smiley face

	Did Esther listen to you?

	Ticked smiley face

	  Did you understand Esther?

	Ticked smiley face
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