[bookmark: _Hlk48648856]To discuss factors which can put certain groups or individual at risk of being excluded from an educational setting.

When considering groups or individuals that may be excluded from an educational setting, one is essentially partly considering the concept of social exclusion. Social exclusion is a multi-dimensional concept that, ‘describes a state in which an individual is unable to fully participate in economic, social, political and cultural life’ (UN, 2018, p1). The participation in social inclusion may be ‘hindered by a lack of access to resources such as employment, housing, education and healthcare’ (UN, 2018, p1). Social exclusion is a vast topic with multiple overlapping layers, for the purpose of this essay the main focus will be education but other factors will be considered due to the complex nature of the topic. It is recognised that certain groups in society are more likely to become excluded or disengaged from education, such as an individual living in poverty,  being from certain ethnic minority groups, having English as a second language, being a refugee or asylum seeker, having a disability or an additional learning need, poor physical or mental health, being from the Traveller community, becoming a teenage mother or being a young carer or even living in care themselves (WG, 2014a). This is not a definitive list and being from one of the groups listed does not mean a definitive disengagement from education but there is a greater likelihood (WG, 2014a).Accessing education for all is an important factor with  theorists such as Paulo Freire in his major work, ‘Pedagogy of the oppressed’ (1970), believing that ‘education can place a significant role in freeing people from oppression’ (Aubrey,2019,p166).Which led Freire to develop ‘literacy programmes for underprivileged workers in his home country of Brazil’ (Aubrey, 2019, p167). To empower the workers to gain skills and knowledge through education, so that they may question their oppressive government and develop independent thinking skills.  Article 28 of the UN Convention of the Rights of a Child (1989) states a child’s ‘right to an education’, with all children ‘regardless of race, gender, disability or background’ having access to formal education to give  children skills for future life so that they can contribute to  their society positively as an adult.  Some of the groups mentioned above will be considered in greater detail in the main body of this essay with policies to support particularly from the Welsh Government that are in place to attempt to reverse the social exclusion from being part of the said groups. 
A looked after child (LAC) or a child that has been adopted from care may have ‘experienced levels of trauma which may have a detrimental effect on their ability to thrive in a school environment’ (WG, 2018). A child may enter the care system due to a failure of the primary care giver to provide basic levels of safety/care or the untimely death of their caregiver. The resulting trauma can have a detrimental physiological effect on the developing brain of a child as ‘exposure to stressors can result in the child being locked into a higher state of alert to threat’ (PHW, 2016). The results of these stressors may affect the child’s ability to develop relationships, to concentrate due to worry or fear or to be able to regulate emotions and behaviours. These effects may affect a child’s ability to actively engage with others and education positively as their brain is not receptive to new information, for the child is ready to ‘fight/defend’, to self-preserve rather than to learn. An ‘Adverse Childhood Experience’ (ACE) is not exclusive to a LAC child and the same effects apply to all children affected. ACE’s include verbal, physical and sexual abuse, domestic violence, household drug or alcohol use household member incarceration (PHW,2016) and witnessing violence when considering refugee or asylum seekers. Each of the listed ACE’s has its own complex issues, but ultimately it is the feeling of not being safe that can  affect a child’s ability to engage with education and relates directly to Maslow’s Hierarchy of Needs where a child needs to feel safe, be warm, have food and loving relationships before they are able to build towards a goal of self-actualisation and achieve their  full potential. The example of domestic abuse does not only expose a child to fear and violence but it may ‘result in families becoming homeless and living in temporary accommodation or shelters’ (WG, 2014a). A child that lives in temporary accommodation whether LAC or a domestic violence victim, may experience several home and/or schools moves and this will affect the child’s ability to form and maintain friendships and to become settled in a school (WG, 2014a) and thus affect educational engagement and/or attendance.
The Welsh Government (WG) acknowledges the long-term life changing effect that an ACE or being in care can have on a child and through multiple policies aims to support with early intervention, the scope of this essay will only touch upon a few. The WG ‘has a strategy for developing school-based counselling services for children and young people’ with the author’s setting using the ‘Exchange’ counselling service. The ‘Samaritan’s’ run the ‘DEAL programme’, which ‘Develops Emotional Awareness and Learning for 14 – 16year olds with the WG supported ‘SEAL programme’ for younger pupils, where there is a whole primary school approach ‘to promoting social and emotional skills.  ‘Meic’ is a ‘helpline that is available to children and young people in Wales for advice and support’ (WG,2014a).The Pupil Development Grant is given directly to state maintained schools and Pupil Referral Units to support the needs of Looked after children and those eligible for Free School Meals (eFSM) ‘ to provide ‘support to disadvantaged learners to overcome additional barriers that prevent those from disadvantaged backgrounds achieving their full potential’ (Williams, 2018). With the aim for a school to provide interventions, staffing and support as necessary to support pupils.
It is recognised that ‘fewer pupils from low income families achieve expected levels of (educational) attainment as compared with better off peers’ with a difference of ‘18% observed at the end of the Foundation Phase’ increasing to ‘32% by the time of sitting GCSE’s’. With 33% of children living in Wales in relative income poverty (WG, 2016). The WG defines poverty as,
 ‘a long term state of not having sufficient resources to afford food, reasonable living conditions or amenities to participate in activities (such as access to attractive neighbourhoods and open spaces) that are taken for granted by others in society’ It recognises that poverty is not just about income but about the effective exclusion of people living in poverty from ordinary living patterns, customs and activities.’
Certain groups are more likely to be living in poverty these include ‘children of lone-parent families, children in large families (more than three children), children growing up in households where there is no-one in full-time employment, children from families of some minority ethnic groups, children in households with a disabled child or adult, children of asylum seekers and migrant workers, poor parental educational standard, looked after children and care leavers,  being a young carer, children and young people in the Youth Justice and teenage mothers’ (WG, 2014a).  There does not appear to be a simple explanation why exactly children from poorer social economic backgrounds tend to perform badly in education. It seems there are ‘multiple factors that influence this outcome at the micro, meso and macro level’ as suggested by ‘Bronfenbrenner’s Ecological Systems theory’ (Goodman, 2010). Whether it be a lack of study space due to overcrowding or a lack of time/attendance at school due to caring for a disabled parent or sibling. Or a parent who does not value education due to bad personal experiences resulting in poor engagement/confidence in an educational setting or has poor literacy skills, therefore is unable to help with homework or English may not be the first language spoken at home. There may be stressors in the home due to lack of money or the child may be required to work in order to support the household income (WG, 2014). The multiple factors that create the ‘environment and structure that a child lives in affects its development’ (Aubrey, 2019, p151) and so the attitude and ability to engage with education. This outcome also supports Albert Banduras theory of ‘learning through observation, replication and modelling’. And that ‘most human behaviour is learnt’ hence the ‘importance of positive role models’ (Aubrey, 2019, p156).  The WG aims to support children and parents in disadvantaged areas even before they start school with ‘positive role models’ with planned early intervention with the provision of the ‘Flying Start’ programme which aims to
 ‘help families with children under 4years of age in disadvantaged areas’, by providing ‘part time child care, an enhanced Health Visiting service, access to a parenting programme and support for children to help them learn and communicate’ (WG,2014c).
Teenage mothers/young parents may also benefit from ‘Flying Start’ support to give them guidance and may be disadvantaged through poverty. They may have poor engagement or left education early due to the demands of juggling education and childcare demands (WG,2014a). The concept of a teenage mother supports Ruth Levitas’ Theory of ‘Moral Underclass Discourse’ or MUD where,
 ‘sexually and socially irresponsible single mothers, for whom paid work is necessary as a means of social discipline, but whose (self) exclusion and thus potential inclusion is moral and cultural’ (Levitas, 2005, p7). 
Suggesting that it is the young woman’s fault that she has excluded herself from the work force/education and is not able to contribute to society.
 It is recognised that food is a basic requirement for life as illustrated by ‘Maslow’s Hierarchy of Needs’ and lack of food is a major element of poverty, therefore the WG aims to support children in access to food. The WG since 2004 has invited all primary schools to take register and take part in a ‘Free School Breakfast Scheme’ (WG,2014b), where’ schools are able to provide a nutritious breakfast prior to the school day’ starting and instil the good practice of eating breakfast. The aim is to ‘improve concentration while in lessons as not hungry and to improve attendance/punctuality’ and thus ‘improve standards and attainment’ of the pupils (WG,2014b). Although this scheme is aimed at disadvantaged children all children attending the school are able to participate as long as registered with the school. Should a child be from a household that claims certain benefits such as Universal Credit or household income falls below a threshold they are eFSM at lunchtime (CCC,2020). Families are also supported with the cost of school uniform at the start of each key stage should they be eFSM through a ‘Pupil Development Grant’ and are able to claim back costs up to £125 per child directly from their local council. This grant can also be used to purchase extracurricular equipment that might be required for sporting activities for example (CCC, 2020). As Vygotsky’s theory of ‘cultural – historical social activity’ supports, by appreciating that the more varied experiences a child has, the more opportunities it has to learn and to be able to draw on those experience and to be able to make links, form opinions and develop (Aubrey, 2019, p55). Thus, children from more affluent households tend to have greater opportunities to attend multiple extracurricular activities and travel as parents are able to fund these activities, whereas poorer families may not have access to transport without the additional cost of an expensive hobby for their child. The opportunity to take part in these activities helps to build the skills pool of knowledge for the child and support their learning in school.	Comment by Tanya Pound: 	Comment by Tanya Pound: 
Some ethnic minority learners may experience barriers to learning or accessing education, with cultural differences or language barriers such as English not being the first language spoken at home. There are over ‘100 different languages and 140 different dialects’(WG,2015) are spoken in Welsh schools, with ‘around 7% of pupils having a need for English as an additional language’ (WG,2015). Support is given ‘primarily through the Ethnic Minority Achievement Service and bi-lingual teaching assistants’(WG,2015). However, this support would heavily rely on suitably qualified, skilled and fluent personnel being available in the locality to apply for supportive roles.
 It is recognised the ‘cultural values and practice of the Gypsy travellers or occupational travellers such as circus performers, may lead to interrupted rather than continuous attendance in school’ (WG,2013).  Although the traditional seasonal travelling occupations are becoming less prevalent with more permanent homes, it is the duty of the ‘local authority to provide education to all children of compulsory school age, whether a permanent resident or not’ (WG,2013). A child may be absent due to travelling for work or significant cultural family events, such as weddings/funerals and this can be documented as an authorised absence from school, thus recognising and respecting the cultural differences of this particular ethnic group (WG,2013).Although the Gypsy and traveller community ‘recognise the value of gaining functional numeracy and literacy skills through Primary education’. They have a culture that views school as only ‘part of a child’s education’ with ‘boys working at a relatively young age with their fathers’ and ‘girls helping with domestic tasks and childcare’ in preparation for their roles in adulthood (WG,2103).However, it seems that only ‘paid work is acknowledged, as well as (being) more rewarded’ in our society, with the more traditional unpaid roles such as raising a family being seen as a lowly task, but is still valued within the Gypsy  traveller community (Levitas, 2005, p8). Due to the reduction in traditional travelling occupations, it is becoming more recognised by Gypsy traveller parents the necessity of continuing education beyond KS2 due to a child requiring a more formal education to gain employment (WG,2013), but the Gypsy traveller community still has the  ‘lowest attainment and highest rate of exclusion’ of any group (WG,2014a). ‘Children who are excluded from school are vulnerable to social exclusion, offending and educational underachievement which may increase the risk of poverty in adult life’ (WG,2014a).Local Education Authorities in Wales with an established Gypsy traveller population attempt to build links with the community and have ‘peripatetic staff  based in  a dedicated Traveller Education service’, that aims to ‘support, liaise and reverse the negative perceptions that parents may have from education’, providing ‘limited home tuition and support for home education’ if required (WG,2013). Although it does appear that the WG is providing support for cultural differences, the author proposes that some policies/support might be  a form of  behaviour modification’, which was presented in the theorist B.F. Skinners’ ‘fictional work – Walden Two (1948), in which he presented a utopian vision of the future whereby people became good citizens as a result of behaviour modification’ (Aubrey,2019, p72). So that a minority groups such as gypsy travellers can comply and contribute with what is considered to be socially acceptable at this current time in history.
The scope of this essay has not covered many of the groups that may become disengaged from education, this is due to the complex vast nature of the topic of social exclusion that covers many aspects of and levels of society, but hopefully has illustrated the difficulties and challenges that are faced by some  disadvantaged children in society. However, the groups that have been discussed highlight that the WG is through multiple policies attempting to move ‘toward an inclusive approach to education and learning, to ensure that young people have the opportunity to reach their full potential’ (WG,2013).  With Estyn finding that schools that excel,
‘ in disadvantaged areas have very effective leadership and consistently good teaching, give substantial attention to developing pupils’ social and emotional skills, and improving their confidence and self-esteem, place an emphasis on extra-curricular and out-of-school-hours provision, as well as extra educational support such as homework clubs, have high expectations of standards and behaviour and do not accept excuses for poor provision or underachievement, work closely with parents and the wider community to reinforce expectations’ (WG,2014a) . 
 Thus, schools from pre-school through to further education play a vital role in our society and communities, by not only providing formal education, but becoming a moral compass and a positive role model in a young person’s life, so that hopefully a young person can achieve their full potential and become an adult that contributes positively to society. 
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