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In this essay the student will introduce inclusion in education and its basis in law. She will discuss developmental theories around inclusion, factors which create barriers to inclusion, and the effects these can have on educational outcomes. She will discuss parental engagement, theories around it and why we work towards it as well as introduce methods to overcome these barriers and the benefits to offering a fully inclusive education.
The National Curriculum’s Statutory Inclusion Statement (2000, p.1) reads: 
	“Schools have a responsibility to provide a broad and balanced curriculum for all 	pupils. The National Curriculum is the starting point for planning a school curriculum 	that meets the specific needs of individuals and groups of pupils.”
The Equality Act 2010 made it unlawful for all education providers to discriminate against pupils on the “grounds of race, sex, disability, sexual orientation, gender reassignment and religion or belief.” (CSIE 2018 pg.1) This was the latest piece of legislation designed to promote inclusive education ideals reaching back nearly 50 years to the Education (Handicapped Children) Act 1970, where the responsibility for providing education plans for disabled children was transferred from health authorities to Local Education Authorities (LEAs) in line with mainstream pupils. When the UK adopted the UN Convention on the Rights of the Child (UNCRC 1989) in 1992, it agreed to provide education for all children, irrespective of their background or needs, and that the education must be suitable to “develop every child’s personality, talents and abilities to the full.” (UNCRC. 1989, p.1) Inclusion was a key topic in the 1994 UNESCO (United Nations Educational, Scientific and Cultural Organization) meeting in Salamanca, Spain, where Governments were called upon to make the process of inclusion normal practice. Known as the Salamanca Statement, UNESCO officials proposed a “Framework for Action” where all pupils, regardless of any additional needs, would be educated in their local school. 
These legislative changes have enabled the UK to provide an increasingly inclusive education setting for pupils. The Welsh Assembly’s (2016, p.2) definition of inclusive education, in contrast to the National Curriculum statement, is the “process by which schools, local authorities and others develop their cultures, policies and practices to include all children and young people.” This recognises that the provision of an Inclusive education system is the responsibility of all in education, from MPs and policy makers, to the pupils, parents and staff.
But, why be so focused on engaging families in education? Developing a strong relationship between educators and parents has long been recognised by researchers as beneficial to a child’s success. As early as 1933, Henry Hadow’s Infant and Nursery School report highlighted the importance of cooperation between not just parents and teachers, but also doctors and school nurses. The Plowden report of 1967 continued in its calls for increased parental involvement, and in its proposals to introduce part time nursery schooling suggested  
	“We think of primary education as something that ought to start gradually without a 	sudden transition from whole time home to whole time school, from the day with 	mother to the day with teacher.”(pg.1)
This change, they felt, “would be a symbol of the partnership between schools and parents that we hope will persist in different forms through the whole length of education.” (p.1) Despite numerous pieces of legislation being introduced throughout the years to encourage inclusion, parental partnerships have not always received a strong focus. It was following the tragic death of Victoria Climbie in 2000, and the subsequent 2003 Lord Laming enquiry, that the Children Act 2004 was introduced. This amended Act focused on the importance of working together with parents to help provide a safe, appropriate background to learn and develop. It also re-emphasised how important it was for organisations working in multi-agency roles to put in place appropriate steps to protect the welfare of children. The Munro review (2012) into child protection again re-iterated the importance of a strong working relationship between professional bodies and parents in order to improve educational outcomes. Legislative changes to parent partnerships were made with the introduction of the Additional Learning Needs and Education Tribunal (Wales) Bill 2018. This Bill established a statuatory framework for supporting children with ALN. For example, ALN students are now recognised from the ages of 0 – 25, ensuring appropriate care can continue to enable individuals to attain qualifications. Multi-agency plans will now use 1 simple Individual Development Plan (IDP), ensuring all relevant information is shared in an easy manner between other professionals and the pupil / parent. Mandatory ALN Code and children and parents are more involved in the decisions needed to be made for care.
Engaging parents in their child’s education presents schools with a number of difficulties, but the rewards for effective engagement can be substantial. Harris and Goodall (2007) recognised parental engagement as “the most powerful school improvement lever we have.” (FaCE Toolkit pg 5). The FaCE toolkit identifies possible reasons for families failing to engage. These include time pressures on family life, such as working factors or additional care demands, family circumstances, including socio-economic factors and health, physical barriers such as lack transport or inaccessible schools, lack of confidence in themselves to deal with the matter, perhaps due to low literacy or fear of being seen as a “poor carer,” and mistrust towards professionals. A Joseph Rowntree study in 2007 also identified groups who struggled with engagement services; fathers, parents with disabilities, parents with teenagers, Black and minority ethnic (BME) families, asylum seekers, homeless parents and rural families. 
Inclusion and parent partnership theories are supported by work from a number of prominent development theorists, including Maslow’s Hierarchy of Needs and Urie Bronfenbrenner’s Ecological System.
Maslow’s Hierarchy of Needs promoted the concept that a child could only reach their full potential, known as “Self-Actualization,” once other needs had been met. Using a pyramid function, every individual would have to fulfil their needs on a specific level before moving up. The pyramids base was made up of basic physiological needs, including food, water and sleep. Maslow proposed that a child is not interested in learning if they are starving, exhausted or thirsty. The next step is safety, so factors such as a roof over their head, or living in a home free from abuse. Again, children are not interested in making friends or looking at further education if they have to worry about their safety every day. Once these basic personal needs were met a child would look to develop their psychological needs. First was a sense of belonging, being cared for and love. If a child didn’t feel like they were important then it became harder to understand success and praise. This would be needed to reach the final level before self-actualization, Self-esteem.
In contrast, Bronfenbrenner’s Ecological model focused on how different social groups, such as parents or family , interacts with other groups such as peers or educators, to effect a child’s development. The model uses 4 distinct systems, the Micro-system, Meso-system, Exo-system and Macro-system. The Mirco-system is a small group who the child interacts with. This may be immediate family, friends, school teachers or a local sports team. The Meso-system looks at the interactions between these Micro-systems, for example parents and educators may have different opinions on how to educate their child, and can result in changes in an individual’s behaviour. The Exosystem are factors which do not relate directly to the child, but can have an indirect impact on them. Loss of a family member or moving for a new job are examples of these. Finally the Macro-system looks at societal beliefs and views, for example cultural or gender views, and how these relate to our microsystems. So, within a group of friends an individual may find it appropriate to mock different cultural beliefs, however they would not do it in the presence of the police or a teacher.
Economic factors are one of the most prominent barriers to a child achieving a good education. The 1999 Poverty and Social Exclusion Survey found that in Britain “almost 10 million adults and one million children are too poor to engage in common social activities such as visiting friends and family,”Pantazis, et al, 2006, p.2) whilst 
	“a third of British children are forced to go without at least one of the things they need, such 	as three meals a day, toys, out-of-school activities or adequate clothing.” (Pantazis, et al, 2006, 	p.1).
Poverty levels have been shown to operate as vicious circles, as
	“Young people who have grown up in low income households are more likely than their more 	affluent peers to be unemployed, work in low or unskilled jobs and be poorly paid in adult 	life.” (Griggs, et al, 2008, p.5)
These factors contribute to the creation of future generations of poverty. In line with Maslow’s Hierarchy of Needs it is important that pupils and parents are engaged to ensure their basic personal and safety needs are met. Save the Children have operated a programme known as Families and Schools Together (FAST) in an attempt to overcome some of these barriers. The programme takes place over a 12 week period, and encourages families to work in the school with the pupil carrying out a number of different activities. These can range from sport to cooking. The aim is to try and provide children and parents with experiences they may not normally be able to reach due to economic restrictions, as detailed by the 1999 PSE results. Families then sit down together for a cooked meal. At the end of the programme all pupils and parents are invited to a graduation ceremony to recognise their work and try and fulfil Maslow’s basic psychological need. Following on from this the Welsh Government introduced the Rewrite the Future programme. The aim of this programme is to engage families in their child’s education, and ensure that pupils have the necessary basic needs met by using facilities such as breakfast clubs. 
The UK is going through a turbulent political time at present with Brexit, and a lot of focus has been directed to the status of migrants over the course of the proposal to leave the EU. Parents with different cultural backgrounds and beliefs often experience barriers to engagement , with language barriers often impacting on their ability to communicate effectively. However, using Bronfenbrenner’s ecological model, the Macro-system can be damaged by perceptions of cultures in society. Our social construct can impact on our ability to work together, and can lead to parents developing mis-trust. The use of groups such as Springboard can run parent evenings around a certain topic, designed to improve knowledge and understanding.  
[bookmark: _GoBack]The Welsh Governments 21st Century School programme is designed to provide more inclusive education environments for children, including co-opted sites like adult education centres in Community Schools. But ironically, as Governments are working towards more inclusive processes and procedures to improve the interaction between parents and schools, the external risks to a child’s safety means physical barriers are having to be installed. This changes our perception of a school, and the social construct we have developed about being welcoming. Think of modern junior schools and they are all lockable with play areas fenced off. In the Students local area 1 secondary school has locked entrances and exits, meaning no member of the public can enter an area used by the pupils without permission, where-as another secondary school is open access and has a public right of way through the middle of the school grounds. In certain areas schools are having to introduce metal detectors to prevent knife crime, and have random visits by the police with sniffer dogs due to continued drug usage. When presented with these factors, do we assume a school is open to parental engagement? In America this has progressed to talk of teachers being armed with guns. Does this help?
The Family and Community Engagement toolkit provides educators with numerous activities to overcome many of these barriers. The under-represented families in schools are notoriously hard to involve in education, even with dedicated resources. 
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