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I began my teaching career back in 1999. I volunteered to deliver training to police staff in the use of the new computer systems. I completed the Further Adult Education and Teaching Certificate, which gave me the basic teaching skills. This gave me the ‘bug’ for teaching and in 2006, I applied to become a trainer and attended Cwmbran Police Training College, where I gained my Police Trainer Certificate. Although Police trainers are renowned for their high standard, the Policing certificate’ is not recognised nationally, and my goal has always been to complete a nationally recognised qualification. I am currently teaching the Level 4 Certificate in Education & Training (CET) which means I am teaching staff to be more highly qualified, on paper, than myself. Even though I have been praised for my training and facilitation skills, I am constantly asking myself, ‘How can I be teaching people to be more qualified than I am?’ I considered the quote by Robert Merton “A false definition of the situation evoking a new behavior which makes the originally false conception come true” Merton (1968, p. 477), his words describing self-fulfilling prophecy and I did not want my unsubstantiated thought process to influence my behaviour. (positivepyschology.com. 2020). I was delighted with the offer of completing the Post Compulsory Education and Training (PGCE/PCET), as this would enable me to negate my negative mindset. (V4)

My placement during this first year has been my place of work, within Learning and Development for South Wales Police. Here, I am part of a delivery team for the Level 3 Award in Education and Training (AET), Level 4 CET and Level 3 and 4 Training, Assessment and Quality Assurance (TAQA) qualifications. Learners are police officers and staff employed as police trainers and, as a national requirement by the College of Policing, must have a Level 3 or 4 qualification, depending on their area of business. The Police Sector Standards ‘Trainer’ Standard is mapped to national teaching requirements, and is the minimum standard for personnel within the Police Service. (College of Policing, 2020). (V4)

I have chosen to use Gibbs Reflective Cycle to structure this essay, as I find it is much better suited to critical reflection as it allows me to explore my thoughts and feelings at a deeper level.
Since starting this qualification back in September 2019, I feel that I have gained in confidence, knowledge and ability. I have been able to transfer new knowledge into my place of work, which has been positively received by colleagues and my line manager/mentor. 
The first module was Emergent Technologies, a subject that I felt I was relatively familiar with. According to Misra, “Possessing openness to emerging technologies is critical for teachers in the technology-rich 21st Century as technology continues to accelerate at a rapid rate. Readiness for new technologies is a challenge associated with change. Teachers who resist change may impede and/or limit their students' learning and skills.” (2010, 6(1), pp. 14-23.). I feel this is a true reflection on how I needed to embrace the rapidly changing technologies that are available for use to enhance learning. However, I also agree with Banks (2020) who, in his blog Leadership Skills and implementation, quotes Lillian Taiz, when she talks about online courses, stating that, “they are only for certain types of students; they won’t meet everyone’s needs” (sharetolearn.com, 2020). This is an important argument as we should not forget that learners have different learning styles and therefore, we must carefully consider the technology we use. (V1)
The module has made me consider the vast array of technologies available and the necessity to move with the times, how I need to introduce more emergent technologies in my sessions to enhance learning, whilst ensuring my sessions use a blended approach to meet different learning styles. Gravells and Simpson (2014, p.133) identify the advantages of blended learning, which includes how all learning preferences can be met, but also identify the limitations, for example, learners not having equal access to technology.  This supports my earlier argument, and that of Taiz, that technology based learning will not suit every learner. (K2, K3, K4, V1)
[bookmark: _GoBack]As a result of this learning, I was able to introduce additional technology-based learning to my team, with a view to using them in the classroom. I designed an online quiz using Quizizz, it was free, easily accessible and would appeal to visual learners (using colour and images), auditory learners (adding sound) and kinaesthetic learners (accessing it via a mobile device).  Observing the manner in which my team completed the quiz, allowed me to gauge how learners are motivated. The intrinsic motivation of completing the quiz in a competitive way was apparent and, Vroom (1964) as cited by Lee (2007) states that ‘‘an outcome is positively valent when the person prefers attaining it to not attaining it’’, putting this into context for me, is simply, that the learners want to achieve. (A1,A2,
Embracing technology enhanced teaching methods will certainly bring our courses in line with the ever growing technological world we live in today, and by using a blended learning approach, will ensure we eliminate potential barriers to learning and keep learners engaged and motivated. 
I have embraced the concept of emergent technologies and how these should be used to enhance learning and not simply replace classroom-based learning. Crawley (2011, p.26) compares the traditional looking classroom where desks are in rows, the board is at the front and students are sitting in the same place throughout the session, with a learning site being a location where teaching takes place and how, through the medium of technology, the teacher can teach at any time and from anywhere in the world. He references an excellent quote by McLuhan, (1964), that this phenomenon is known as ‘classrooms without walls’.  With this ever growing technology, which lowers cost and abstraction, my belief is that, in the future, this is the way the majority of lessons will be delivered. 
My confidence in the use of technology based learning has grown as a result of the module Emergent Technologies. For example, I have utilised the organisational corporate online evaluation tool, SLido. This generic evaluation gives basic feedback from the learners, which although beneficial, needs to be more specific in the questions asked.  For example, it asks for feedback on the teaching skills of the trainers and although a valid question, it does not allow individual trainers to identify their strengths or development needs, which could result in learning opportunities being missed. (K5)
My newfound confidence with technology has enabled me to make improvements to, and use various technologies I would otherwise not have used. For example, I have redesigned more specific questions within SLido, which will aid in the development of staff and teaching materials, making it a more effective evaluation tool for trainers, and have written a simulated scenario, using our HYDRA suite. The HYDRA suite puts learners into a simulated and safe learning environment, where I can monitor small groups via video link, and feed tasks electronically.Hydra is a summative assessment at the end of a week’s course. (A1,A2, A3, A4, K1, K2, K4, V1)
Moving on through the year, the next module was Effective Teaching, Learning and Assessment (ETLA). 
One of the elements of the module was andragogy and pedagogy. I first learned of this on my training course in 2006 but knew little more than what the words actually meant and therefore, putting it into practice, or understanding where it was placed in teaching was something that I wasn’t able to do confidently. However, due to a really well facilitated session by the lecturer, who explained pedagogy and andragogy, in sync with simple to complex and the taxonomies of learning, I finally understood that as a teacher, it is important for me to start by taking learners back to the pedagogic starting point.  A proactive approach, such as using an initial assessment is far more effective than a reactive approach and this is why initial assessment is so important. Gravells and Simpson (2014, p53) state that, “Using initial assessments will help find out your learners’ current skills and knowledge, and identify any particular aspects which might go otherwise unnoticed”.  Therefore, by using an initial assessment, I am able to design my sessions with this concept in mind, for example, in my Harvard referencing lesson, I now use questions which start by asking learners to explain what a reference is (pedagogic) before giving them books and statements to actually reference (andragogic). 
Whatever learning strategy I choose, it is important that I consider the sliding scale of pedagogy to andragogy.  With teaching and learning, it makes more sense to start with a pedagogic approach, more lecture style, moving towards a more student-centred, andragogic approach, such as group work.  As a result of this learning, I am now able to link this with the taxonomies of learning and consider Dales Learning Pyramid. In his article on 6th March this year, Dr Wilda discusses the retention rate of information and how the original Cone of Learning illustrates the percentages that people best remember information i.e. lecture 10%, teaching others 90% etc. The article also argues how this theory is not reliable as it is not supported by evidential research, (Dr.Wilda.com. 2020). I argue the point that it is not a reliable concept, and that adults learn best by doing, this is supported by the Malcolm Knowles Theory (1968). Knowles highlighted the concept of andragogy in 1980, and how it is “the art and science of how adults learn”. The principles from Knowles andragogy theory, in particular; they are self-directed and want to take charge of their learning journey, support the percentage retention rates as given in the Learning Pyramid, and therefore my justification for arguing that there is indeed a link between the two. (Western Governors University, 2020). (A1, A2, A4, K1, K2, K3, V1, V3)
In my thirteen years as a teacher, I have only ever worked with Blooms Taxonomy.  However, this module has now made me aware of other models, such as the Structure of the Observed Learning Outcome (SOLO), adapted from Biggs and Tang (2011). Whilst Blooms is an effective taxonomy to learn, I feel that it is important to be able to use, compare and promote other theories, models and concepts into my teaching. This is important not only because it expands my own knowledge and that of my learners, but because it is also important to be able to contrast and compare the similarities and differences between theories and models  and make informed and educated choices about which is best suited to your own values and beliefs and the needs of particular groups of learners and their learning needs. (Future Learn, 2020). (A1, A2, A4, K1, K2, V1)
During this teaching experience, I have delivered elements of the Level 4 CET course and TAQA.  I believe I am a competent facilitator, evidenced in the feedback from Caroline and Mark during my observed sessions. Their comments, retrospectively, “Group work is appropriately timed and structured, class respond well to task set and you circulate well within time set for the task”, and “the group work facilitation was expert.” (A5)
In her article on ‘The Art of Facilitation’, Daphne Woolf, makes a really good point when she compares presentations with facilitation. She explains that when a teacher gives a presentation they know exactly what, how and when they will give the information and that the audience is listening, whereas,“facilitation on the other hand, brings teams and groups together in an interactive discussion to solve problems and generate ideas. The what, when and how you do anything as the leader and facilitator of the session shifts constantly in response to the group's dynamic and the content that emerges. You are listening to your audience and still have objectives to meet.” (Woolfe, 2013, p.19).  The comparison she makes, is exactly why I always aim to facilitate my sessions, as I believe it draws out more learning from the group, and allows me to formatively assess their knowledge. (A3, K2, K5, V1)
Another element of my teaching experience was to observe other trainers and reflect on what I learned. There were two main areas, firstly, to always check that the technology works effectively. This point links well with my reflection on the emergent technologies and how important it is to be confident in my ability to use the equipment, and that the equipment will work. Secondly, to ensure that I am knowledgeable in the subject I am teaching, so that I am an active rather than a passive teacher. Not knowing my subject might push me towards a passive response, similar to those suggested by Geoff Petty, when he described the negative outcomes passive people may focus on, such as ‘It’ll be a disaster’. (Petty, 2009, p.580). (A2, A3, K4, K5, V1, V3), 
The last term of my teaching experience has had its challenges due to COVID-19. When lockdown started, I was midway through delivering a Level 4 CET course.  This training was identified as ‘critical’, as these trainee trainers needed to be fully qualified by June, ready for the uptake of student officers in Initial Police Training. Lockdown meant that as a team, we needed to prioritise our course, and convert the lessons so that they could be delivered online. This was a challenging time, not only for myself, but also my learners, who had to adapt their learning preference and become very much self-directed learners almost overnight.
According to Armitage et al, in their section on Managing Distant and Blended Learning, “this type of learning offers a number of advantages to adults whose lives are busy and for whom regular attendance at class is difficult”.  On planned occasions, I would agree that this is a valid point.  However, they also argue that self-directed learning relies heavily on three factors, Firstly, self-motivation, for the learners to work on their own without group support, secondly,  that they have effective self-study skills and thirdly that they have access to efficient and effective technology. I strongly believe that all three factors had a major influence on my learners, as they were forced, with no time to prepare, into a blended learning environment, primarily working alone, with no classroom contact. As Armitage et al argue, if any of these factors exist “the efficacy of this type of learning is severely limited and learners can become demotivated quickly”.  (Armitage et al, 2012, pp.113, 114). Taking all of this into consideration, it was imperative that I offered constant support and feedback in order to negate any of these factors and keep my learners motivated.  Additionally, when the scheme of work was written, consideration was given to Knowles Adult Learning theory to ensure we offered the right support and that learners were motivated. That motivation was based on the intrinsic value of learning and achievement and therefore, in order to make sure that this happened with our online learning, we broke the sessions into small, achievable sessions. Delivery was via Skype, allowing the learners to complete tasks quicker, receive timely feedback to keep them motivated and feel a sense of personal achievement. This unprecedented situation meant that sessions could not be delivered as planned but, with careful adaptation and extra support, learners achieved the required results. Gravells and Simpson (p.71, 72, 2014). (A1, A2, A3, A4, K1, K2, K3, K4, V1, V2)
Conclusion
I feel that this experience has increased my knowledge to a higher level of thinking and overall, has been a positive experience. Whilst I was confident in my skills as a trainer and facilitator, I believe this made me somewhat complacent, and, whilst I know there is always room for improvement, I did not believe I would learn so much. 

A key point I have learned over the past year is that we need to incorporate more emergent technologies into our sessions. My research has made me realise that a blended learning approach, which incorporates emergent technology is more than just getting away from the traditional classroom.  There is, of course, a place for classroom contact, but the importance of this blended approach is to ensure that we move with the times, keep up with technology, but not forget that we are all individuals, with differing needs, expectations, learning styles and preferences, abilities and motivations.  If we do not consider all of these things when planning our ‘blended’ sessions, we are in danger of going backwards rather than forwards, and isolating those who need our support the most. Therefore, a blended approach should include emergent technologies but only if they enhance learning and assessment and motivate learners. 
Reflecting on my teaching experience has not only taught me how far I have come in the last year, but ultimately how much experience I can consider since I started teaching back in 2006. It has also made me think about how much more I can improve.  I am excited about learning more and having the opportunity to continue to refresh and improve my knowledge.  (A1, A4, A5, K1, K2, K3, K4, V1, V2, V3,V4) 

Action plan:
I have identified two main goals as a result of my teaching experience. 
My first goal is to continue to develop a more blended learning approach for our L3 and L4 courses and embrace and use emergent technology in the design. As a result of COVID-19, a blended learning approach is not only a personal goal, but also a departmental and organisation goal, to ensure business continuity in the event of a similar situation happening in the future. 
I have been tasked to redesign the Level 3 AET course, which is currently classroom-based over 2-weeks. The new blended approach will combine face-to-face and online learning technologies to support a more active and enquiring-based learning approach.  This will involve me in researching emergent technologies, which can be used, such as Skype, Slido, Quizziz and Padlet. The new course will then be evaluated in terms of usability, teaching, resources, materials and assessment etc. using learner feedback via Slido.  
Although the plan for the AET online course is in its early stage, the timescale is realistic and the course will be ready for delivery in September, allowing sufficient time for amendments to be made before the next course in 2021.  Monitoring key performance indicators, will help us determine whether the changes are effective and how and what amendments need to be made.

My second goal is to ensure I know my subject thoroughly. Doing research for this assignment, has taught me how much personal reading I can do to enhance my knowledge in my subject area. This will form part of my CPD and research into emergent technologies, will link to my first goal .

Completing this first year has encouraged me to research far more than I have previously. I have discovered many journals, websites and YouTube clips that I can use to design and implement in the blended learning approach that is now being pursued by my organisation.

Research has shown me that there is a very competitive market with regards to online tools for teaching and although there is no extra cost for hardware, a balance has to be achieved between those that are ‘free’ and those that are not as ultimately our goal is to ensure that we enhance learning and use tools, which meet the needs of our learners.  
(A1, A2, A3, A4, A5, K2, K4, K5, K6, V1, V2, V3, V4)
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