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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum 
                          of additional needs
[bookmark: _Hlk209355883]‌ This essay will look at the wide and complex spectrum of additional needs and the way in which society views and classifies those that fall under this umbrella term. First it would be prudent to define the term additional needs and explain the change in terminology from “special needs” to “additional needs”.  In 2018, The Welsh Assembly Government brought in an act called The Additional Learning Needs Act (Wales), 2018, replacing the previous legislation and guidance on what was previously known as “special educational needs”. The new act was designed to bring together all the previous systems into one unified system for additional learning needs (Additional Learning Needs and Education Tribunal (Wales) Act Factsheet 5, n.d.). The previous system covered those children and young people in various stages, classifying the support required and deeming the legally bound support to those with the most complex learning needs. The old system had a three-tiered approach to support; school action (support limited to school), school action plus (this involved outside agencies such as speech and language therapists) and a statement of special educational needs (a legal document created by multi agencies input which specified the support given to the child). The new “ALN” system ensured a fairer system allowing those children/young people whose needs cannot be met with universal learning provision to access the curriculum with an IDP (individual development plan), specifying the additional learning provision to be provided. IDP’s are legal documents in which the school has to adhere to (GOV.WALES,2022).
The change in provision is largely down to the societal shift in thinking. Society once believed in the medical model of disability which defined the person by their impairment of disability. The thought was that the reason a disabled person could not access services or unable to fully integrate in society was due to their impairment. This discriminatory belief saw what a person was unable to do and focused on fixing the impairment, not providing a solution (Parliamentary and Health Service Ombudsman, 2015).
In 1983, the first shift in thinking became apparent when Mike Oliver published a book describing the social model of disability (Oliver,2013).  Society’s views largely shifted around the time of 2014, when The Government Equalities Office endorsed the social model of disabilities. The social model of disability was created by disabled people who wanted to change the way society viewed them (Parliamentary and Health Service Ombudsman, 2015). The social model of disability puts the blame on society, not the impairment being the issue when accessing services. The barriers once removed allow equality to the disabled person. Barriers (which are defined as the physical environment) are removed to give more control, freedom and independence to the disabled person (Disability Rights Uk, 2012). Barriers do not always have to be physical to prevent a person’s impairment from effectively integrating into society. A negative attitude, bullying or even derogatory terms can be a huge barrier to accessing societal activities, jobs or education (SCOPE, 2024).
Today, it is accepted that the social model of disability is the most accurate way to support students in educational settings along with most organisations who use the language at a policy level to influence inclusion (Disability Rights UK, 2012). This model underpins the additional learning needs framework and scaffolds the policies that support learners in Wales. By removing the barriers to learning, the curriculum becomes accessible to all students regardless of impairments or difficulties previously experienced. Providing ramps to classrooms instead of steps provides access to wheelchair users, providing laptops to those that struggle to write enables a mode of producing work and providing teachers that can use sign language provides communication to those with no voice. By making those adjustments the classroom becomes an inclusive place for all to learn however that learning may look to the individual.
When looking at theorists that may support this social model of disability, Maslow is at the forefront of pioneers. Comparing Maslow’s Hierarchy of Needs to the social model of disability provides some interesting overlaps in thoughts. Maslow believed that survival needs were to be met before the individual can meet higher needs (McLeod,2025), those very survival needs could be as basic as providing the necessary tools to the individual learner to allow them to access a full and equal education. It is documented that learners that feel safe in the learning environment and have a sense of belonging amongst peers are better able to learn (+ProActiveApproaches, 2023). This promotes a truly inclusive classroom.
The Additional Needs Learning Act 2018 was largely designed to support all learners, providing an accessible education to all and removing barriers. The comparison to the social model of disability in written throughout the entire piece of legislation, supporting the full spectrum of disability, providing full access to the curriculum. However, as with all new policies, it is not without its flaws. In one study it was shown to have increased the workload of the ALNCo (Additional Learning needs coordinator) and put additional accountability on schools adding to an already tight budget (Murphy et al, 2024). Cuts to school budgets hasn’t helped schools adhere to the new ALN policy, however, there is such a belief in the new system supporting the needs of so many that it’s seen as a welcome change. The United Nations Convention on the Rights of the Child states that every child has the right to an education without discrimination of any kind in article 28 (UNICEF, n.d) however, equally important is article 29 which states “education must develop every child’s personality, talents and abilities to the full” (UNICEF, n.d). That can only be done in a fully inclusive classroom.
To conclude this essay, which has explored the wide and complex spectrum of additional needs, significant strides have been made to support the full spectrum of impairments which could impede a learner’s access to the curriculum. From a significant change in the Welsh Governments policies to the way the policy is delivered in schools throughout Wales we are moving forward in overcoming the challenges faced by learners. Adopting the social model of disability has given disabled people the access they so desperately needed to live as equals in society and cements the theory that Maslow imparted on us. By meeting the very basic rights and needs of all learners, educational practitioners and schools are enabling them to reach their full potential.
In the words of Stephen Hawking “We must not allow other people’s limited perceptions to define us.” (BC Disability, 2025)
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner
1. My family and friends. I like to know where my family are and what they are doing.
2. I like to have opportunities to move, run, climb and spin. I like to be active.
3. I like routines and structure.
4. Sensory Play: I love sand and water.
5. Numbers: I enjoy number work especially on my tablet.
6. I love big hugs as it reassures me and helps me feel calm.

• What is important for the learner
1. To be given time to transition between lessons.
2. Visual timetables.
3. Opportunities for movement.
4. Quiet space during lunchtime and access to ear defenders.
5. Nondirective requests.

• What is working and should be built on
W is a willing communicator and although has full speech, she is not always able to communicate her needs. Having someone to support her with visual aids helps her clarify her understanding.
Arriving a little earlier in the school day and before her peers gives a calmer start to the day. Transitioning to a quiet area in the classroom helps her regulate before joining her peers.
Immediate positive feedback helps W maintain her motivation and engagement.
Having regular movement breaks helps W to burn off her energy and improves her focus.

• What is not working and needs to change.
Loud noises can dysregulate W. This dysregulation can present as screaming and stimming.
W struggles with separation anxiety especially around leaving mum. A slower transition into a quiet space may help with this.
W’s sensory needs and lack of danger awareness contribute to her chewing on unsuitable items such as electric cables.
W is reluctant to respond to any direct demands.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning

W is noted to have a low level of attainment and that her difficulties may increase without sufficient targeted intervention. She struggles to follow routines or complete tasks without adult direction. She has particular needs with concentration and struggles to stay focused on tasks. Recent testing (02.09.25) has shown a significant delay with spelling and comprehension and she interprets language literally.

Communication and Interaction

W has a full vocabulary and is a willing communicator but only on her terms. W is very literal in her speech and struggles to understand humour and sarcasm. W avoids eye contact during communication and prefers to tell you facts rather than having a two-way conversation.

Sensory and/or Physical

W walks with an abnormal gait and prefers to sit in a “w” position. It is noted in a recent paediatric report that W has hypermobility and prone to falls. W is sensitive to certain textures, noise and artificial lighting. These can trigger unwanted behaviours. W has difficulties with fine motor skills and needs support with writing and using scissors safely.

Behaviour, Emotional and social development
In a recent paediatric report, it was noted that W displays challenging, sometimes violent behaviours that are consistent with traits associated with ADHD and ASD. Socially, she prefers to interact with peers on her terms and prefers the company of older children and adults. W can feel overwhelmed and respond negatively if she feels demands are placed on her.






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	W will be able to attend to planned schedules of work for 5 minutes.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Attention and engagement – literacy and numeracy groups. As part of W 20 hours individual and small group work with a level 1 teaching assistant. She will be provided with support daily to make sure attention is maintained to ensure she is understanding the task and making progress. Nondirective requests will be used to maximise engagement.
Immediate positive feedback will be provided by the teaching assistant to maintain W’s enthusiasm and motivation.
	      No
	Teaching Assistant (level 1)
	05/09/25
	                 05/03/26

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	W struggles with concentration so support will be broken down into more manageable chunks. W will be provided with task boards to improve independence. A teaching assistant will help her maintain focus where and when necessary.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	W will be able to recognise and communicate appropriately about her sensory difficulties so she can access appropriate tools/ spaces and other support to help her cope in the classroom.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Sensory differences: As part of W’s 20 hours individual and small group support, she will be provided with targeted support to help develop self-regulation with her sensory and behavioural needs. Teaching assistant time will be provided before events that W finds stressful to prepare her for what is going to happen by talking through scenarios and giving her opportunities to express her needs and worries.
Time will be given before, during and after the events for W to access the nurture room and access to an adult if needed.
This will be provided daily when required throughout the day.
	No
	Teaching assistant (L1)
	05/09/25
	05/03/26

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	W has sensory difficulties that can cause escalating dysregulation.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	W will be able to write correctly formed letters so her written work is consistently legible.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Fine motor and handwriting: As part of W’s 20 hours individual and small group support she will be provided with fine motor activities 1:1 15-minute sessions 3x weekly.


	No
	Teaching Assistant (L1)
	05/09/25
	05/03/26

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	W has difficulty with tasks involving fine motor skills, including handwriting.
W has not developed the necessary skill to write legible letters and will need to develop her fine motor skills in order for her to write effectively.

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To transition calmly and without W getting distressed, to class from the yard when leaving parents in the morning before school starts.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	Transitioning: As part of W’s 20 hours individual and small group TA level 1 support, she will be provided with 1:1 support when coming into school in the morning to support her transitioning into the classroom.
W will access visual timetables, ear defenders and visual timers to support her with this.
	 No
	Teaching assistant (L1)
	05/09/25
	05/03/26

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	W can become very dysregulated when coming into the classroom in the morning her distress.
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