Imaginative Play
Imaginative play is an umbrella term for three similar types of play, Tassoni and Hucker (2005) note that these types of play are pretend play, fantasy play and symbolic play and as a whole it can sometimes be referred to as role play. According to Zero to Three (2015) imaginative play begins from age 2-3 where children will begin to take part in pretend play, acting out familiar experiences. Imaginative Play or pretend play is what can be observed as children “manifesting ideas that are connected with reality” (Hughes, 2012). It is when children take real life experiences and roleplay them for their own enjoyment and interest. Tassoni and Hucker (2005) state that when engaging in imaginative play children can use many different resources such as dressing up clothes and tea sets and that using these props allow children to extend their imaginative play. 
According to Lindon, Fantasy Play is “when children rearrange the world in their own way, to create situations that will not occur in childhood and perhaps never” (Lindon, 2001, p.43). Fantasy Play is full of creativity and is without reason, “this play decreases as reasoning increases” (Tassoni and Hucker, 2005, p.10). It allows the child to pretend to be whatever they want such as a dog or a pilot. 
Lindon describes Symbolic Play a type of play that “allows children to exercise control and explore without the risk of being out of their depth” (Lindon, 2001, p.42). Mooney (2000) states that Jean Piaget emphasised the importance of symbolic play and its ability to help children make sense of the world around them. 

It is important that children experience imaginative play during their childhood as it has many benefits and it contributes toward their holistic development (Tan, 2016). The Foundation Phase Framework (2010) states that children should be given opportunities to work independently and with peers to improvise and think imaginatively. Tassoni and Hucker (2005) state that through imaginative play children are able to develop their physical skills, cognitive skills, language skills, emotional skills and social skills. 
Children are able to develop their fine motor skills through their pretend play. Tan (2016) notes that children dressing up dolls will be developing their hand-eye coordination. Tassoni and Hucker (2005) note that children can also develop their gross motor skills through Fantasy Play where they can pretend to be a superhero; this requires them to run around therefore developing their co-ordination and balance. 
A child’s cognitive skills can be developed through pretend play. Children playing shop are able to develop an understanding about money, what it’s used for and its value. 
Imaginative play can have a huge impact on a child’s language development by simply engaging in play with a peer; this will also develop social skills. Tassoni and Hucker (2005) state that a child’s language skills can also be developed through imitation. “Imitating allows a child to reconstruct a situation in a way that makes meaning for her” (Bruce, 2011, p.3). According to Tassoni and Hucker (2005), children will imitate adult’s speech from their own experiences and will acquire new vocabulary by playing with peers. 
During imaginative play, children are able to take on a number of different roles. Tassoni and Hucker (2005) state that taking on these roles allow children to understand the world. Imaginative play allows children who may be having a hard time at home to express their feelings through their play. 

According to Lindon (2001) Lev Vygotsky believed that play was an important part of a child’s development and he emphasised the importance of a child’s imagination throughout their play stating that “children could step outside the restrictions of their real lives and explore meaning free from the constraints of what was possible as a child” (Lindon, 2001, p.31). Vygotsky had a concept called the Zone of Proximal Development (ZPD), according to Mooney (2000) he believed that any child who is just learning a new concept will benefit greatly with interaction from their teacher or peer. Practitioners can apply Vygotsky’s theory of ZPD to Imaginative Play by ‘scaffolding’, according to Mooney (2000) the term scaffolding refers to the support given from adults and peers to help a child ‘reach’ a new concept or skill. Practitioners can observe children, find out their current interests and plan accordingly for children to thrive within their imaginative play.
Rough and Tumble Play
Lindon (2001, p.61) describes Rough and Tumble play as “close encounter play that is playful and obviously enjoyed by the children”.  She also notes that rough and tumble play is a physical kind of play where children are able to play energetically with peers and sometimes with an adult. As stated by Helen Bilton (2010, p.61) Rough and Tumble play can be referred to as ‘play fighting’ and differs from aggressive fighting, children can usually confidently tell the difference. Moyles (2010, p.63) notes that practitioners often struggle or refuse to see the difference between aggressive and play fighting but they cannot let their lack of understanding or personal views stop children from enjoying play fighting. Moyles (2010, p.65) notes that play fighting may be observed in playgrounds and can take the form of games such as ‘tag’. She also states that children are able to differentiate between aggressive fighting and play fighting through emotive cues such as a playful smile. Blurton-Jones (1967) declared through his studies that Rough and Tumble play is constructed of several different movement patterns including running, beating with open hands and laughing. Moyles (2010, p.62) is in concurrence with this finding by stating that “rough and tumble is something innate not alien and that there is a process to it”. 
Bilton (2010, p.62) states that with knowing that Rough and Tumble play is not aggressive, is constructed and innate then practitioners should not feel the need to ban the activity on the school playground. “If children do not have opportunities to engage in such play in early-mid childhood, they may later experience problems in social interaction due to poorly developed social competences” (Moyles, 2010, p.171). Rough and Tumble play plays a huge part in a child’s social development, Moyles (2010, p.171) notes that play fighting on the playground and socialising with peers allows children to develop their ‘social intelligence’ and gives children opportunities to practice complex social skills ready for their adulthood. Jennifer Lindon agrees that play fighting develops a child’s social skills stating that “play fighting is one way that relationships are formed and friendships gel” (Lindon, 2001, p.173). Hart and Tannock believe that Rough and Tumble play allows children to develop holistically not just socially and that if the opportunity for Rough and Tumble play were to be taken from children then they would miss out on a variety of development opportunities such as emotional, social, physical and cognitive. 
Blurton-Jones’ findings of Rough and Tumble play movements informs that play fighting is a physical and gross motor activity, therefore it develops a child’s physical ability. Tassoni and Hucker (2005) note that physical play can develop a child’s co-ordination and control and gross motor movements such as running and jumping can develop a child’s muscle and balance. The Foundation Phase Framework (2010) states that children should be given opportunities so develop their co-ordination, gross motor skills, muscle tone and balance; this can be achieved through child initiated Rough and Tumble play on the playground.
Self-Directed Play
Self-directed play is play that is child-initiated. Janet Moyles (2010, p.83) describes self-directed play as an activity that is started by the child that meets their needs and interests. “Children should have opportunities to be involved in different types of play and a range of planned activities, including those that are child initiated” (Welsh Assembly Government, 2010, p.40). The Welsh Assembly Government (2006) created a document highlighting the importance of play. Within this document there is a statement declaring that “the child’s free choice of their own play is a critical factor in enriching their learning and contributing to their well-being and development” (Welsh Assembly Government, 2006).
Howard and McInnes (2012) conducted a study on 129 children aged three to five. The children were separated between two activities, one deemed like ‘play’ and the other ‘not like play’. The results of the study showed that the children who viewed their activity as ‘playful’ had an increased level in their emotional well-being. The study highlights a need for practitioners to pay close attention to how children view play and act upon it to support children’s learning as best they can. Moyles (2010, p.85) states that child-initiated play may form from an experience at home or an experience with an adult. Bayley et al (2008) state that if a child conveys an experience into the setting then practitioners should take the child’s lead and plan according to this experience; this shows respect for the child’s current interests. Practitioners are able to facilitate self-directed play by planning for “possible learning opportunities and not for specific activities” (Moyles 2010, p.93), Moyles (2010, p.93) notes that practitioners may plan for a previously observed type of play or to support a theme. Practitioners may provide relevant resources that the children can play with. With practitioners providing materials the play is still child-initiated because “the child has chosen to play that way” (Moyles, 2010, p.85). Bayley et al (2008) state that practitioners can participate in a child-initiated experiences by seeing themselves as a co-player with the children; this means no intrusive questions or actions that may adulterate the play.
Juster (2015) notes that there are benefits of self-directed play such as children learn how to take risks, they begin to problem solve independently and they begin to choose freely without the fear of failure. Hollis Montessori School (2018) agrees, claiming that self-directed play can develop children’s imagination, confidence and encourages them to be independent.  

Benefits of Risk
It is important that children are exposed to risk during their early years, Bilton (2010, p.27) argues that children need to experience risk in order to realise their own capabilities. Casey (2010, p.72) states that without risk children would never be to act upon curiosity or exploration. Children are able to experience risk in many aspects of their life, Bilton (2010, p.28) notes that the outdoors seemingly provides more opportunities for children to take risks.
Brussoni et al. (2015) produced a review on the links between risky play and children’s health. The review states that risky play overall benefits children positively by supporting their physical development, social development and behaviour. The conclusion of the review states that the benefits to health from risky play are greater than those associated with avoiding risky play and there is emphasis on supporting children’s risky play opportunities to promote active lifestyles. Play Wales (2016) agrees, stating that there are many benefits of risky play for children including helping them to build up a physical and emotional resilience, it helps build their confidence. 
As well as physical risks (running, jumping, climbing), children also need to take emotional risks. Play Wales (2016) notes that practitioners need to be create an environment where children feel able to take emotional risk, but also be aware of when emotional risk may become too much for children. Practitioners can create an accepting environment for all differences and children can express how they feel. 
Play Wales (2016) states that all the benefits and skills that children gain from taking part in risky play will be with them as they grow and develop into adults therefore allowing them to live a safer life. 
Risk requires children to venture into the unknown and Lindon (2001, p.166) states that adults have a responsibility in making sure that children are kept safe but also have the responsibility in ensuring there is a balance between safety and sufficient challenge and enjoyment. Bilton (2010, p.28) agrees that practitioners have a responsibility in facilitating risk for children in order for them to rise to challenges in all aspects of their life. Play Wales (2016) provides examples on how adults can support children throughout their risky play such as allowing children to figure out situations for themselves, remembering that accidents happen and children need to learn how to deal with situations independently and think about the benefits that a situation has before saying no. The Welsh Assembly Government (2002) recognises the desire that children have to take part in risky play therefore they believe that adults should respond positively and provide an enabling environment filled with opportunity for children to take risks while still being kept safe. Adults are able to allow children to take risks but still be safe by producing a risk-assessment. Casey (2010, p.77) notes that a risk-assessment is the balance between a child’s need for risk and the need to keep children safe from serious harm and when producing one practitioners are able to make a judgment on the level of risk and whether it is deemed acceptable. 
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Crossing roads
	Children
	· Pedestrian crossings
· Staff Kerbcraft trained
· Group briefed on road dangers
	· Children to wear Hi-Visibility jackets
	Team Leader
	Preliminary walk
On the day

	
2
	Unplanned entry into water (Drowning)
	Children
	· Activity to take place in front of the local Lifeguard station
	· Children to wear Hi-Visibility jackets
· Staff and children briefed on set boundaries
· Lower staff to child ratio
	Team Leader
	On the day

	
3
	Slips, trips and falls
	Children & Staff
	· All staff First Aid trained
· Bring First Aid kit 
· Method of summoning help (mobile phone)
· Suitable levels of provision in place
	· Safety talk with children and staff about specific hazards
· Appropriate footwear to be worn
· Children’s home contact details to be accessible on trip.
	Team Leader
	On the day

	
4
	Child with ALN
	Child
	· 1-1 provision
· Member of staff aware of needs
	· Prep child for upcoming experience (Social story).
· IEP 
	Team Leader
	On the day





	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	5
	Children getting lost
	Children
	· Regular head counts
· Staff positioned to ensure effective supervision.
	· Children and staff briefed on procedures in the event of a child getting lost.
· Emergency contact details. 
	Team Leader
	On the day

	
6
	Pollution (Glass, dog mess)  
	Children
	· Through check carried out by staff member before trip.
	· Visual check upon arrival.
	Team Leader
	Preliminary walk
On the day

	
7
	Water borne diseases
	Children & Staff
	· Staff carry Anti-Bacterial hand wipes for staff and children.
· Wash hands upon arrival back to school.
	· Where possible, wash hands using local public washing facilities.
	Team Leader
	On the day

	
8
	Weather extremes/ time of year 
	Children & staff
	· Suitable protective equipment worn by children and staff (waterproof clothing, warm clothing)
· Children encouraged to apple sun protection if needed.
	· Check weather forecast on day.
	Team Leader
	On the day




Reflection
I conducted a Risk Assessment for a trip to Aberavon Beach for 30 children. During the trip the children will be collecting shells for an activity back at school. I will carry out a preliminary walk the day before the trip to look out for any potential hazards (pollution) and to assess the route we will be taking. Throughout this analysis I will be using Gibbs’ Reflective Model (1988) to reflect on the quality of my Risk Assessment. 
I have never created a Risk Assessment before so when writing it I felt concerned that I was not identifying all possible risks and including enough in order to keep the children safe. I felt there was a need to let children explore but still be kept safe and personally finding the balance between the both became difficult. 
I believe a positive point throughout my Risk Assessment is that I haven’t identified risks that limit children from exploring. Children are free to explore the beach, within their set boundaries. My decision not to limit children too much came from the theories of Maria Montessori and Albert Bandura. According to Age of Montessori (2016) Maria Montessori believed that children should have the freedom of choice. Mooney (2000, p.29) states that Montessori’s theory claims that children should have the freedom to do anything that they feel they are capable of. Applying this theory to my activity, I am allowing the children to choose where they go (within set boundaries), if the children feel they are capable enough to climb the rocks, they are able to do so. 
I also took inspiration from Albert Bandura’s theory of Observational Learning. McLeod (2016) notes that Bandura’s theory explains how children are surrounded by influential models (parents, teachers, peers) and observe their behaviour to later imitate. Children are more likely to copy people similar to themselves (peers) and observable behaviour that has positive rewards. Applying this theory to my activity, I placed adults around the area, interacting whilst carefully observing and marking the boundaries and adults within the area interacting with the children, modelling positive behaviour and praising children who are behaving correctly. With this theory in mind, the children should imitate the positive behaviour shown by the adults and their peers and should stay within their set boundaries while still having the freedom to explore.
During the trip children are able to engage in risky activity; they are able to climb on the beach rocks to search for shells with appropriate supervision. It is very important that children part take in risky activity because as Casey (2010) states, risky activity provides children with the opportunity to expand their abilities, understand and judge the consequences that may come with risk, experience different emotions, develop physical capabilities and develop overall confidence. Bilton (2010, p.27) agrees with these benefits and states that risk is necessary because it gives children the chance to self-regulate their safety and that is a skill needed throughout their life in order for them to learn what is safe and what is not. Bilton (2010, p.28) notes that the outdoors often provides more opportunities for risk. 
The activity planned solely takes place outdoors, children need experience outdoors because as stated by Bilton (2010, p.11-12) the outdoors provides children with things they need such as fresh air, daylight and can be beneficial for social experiences. The outdoors offers many opportunities for children to develop their physical development, Bilton (2010, p.11) notes that the outdoors offers children a chance to learn through play and movement.
 I was nervous creating the Risk Assessment due to the lack of experience and my primary concern was that I did not identify all possible risks. I feel this uncertainty hindered my Risk Assessment and I possibly mentioned risks that were unnecessary and restricting for the children. My over protection attitude towards the activity stems from the current blame and claim culture. A report created by Camilla Turner (2018) outlines practitioners fears of health and safety laws and as a result it is having a direct effect on children’s physical development. “Playing on climbing frames, having cooking lessons and going on trips are now regarded by early years providers as activities which are too risky as youngsters might get hurt in the process” (Turner, 2018). 
Upon reflection, the next time I create a risk assessment I would ensure that I thoroughly examined all necessary risks and write them down in more detail. If I was to change one thing about my Risk Assessment, it would be to give the children a bigger boundary without using as many staff members on the perimeter. I would have more staff members interacting and modelling positive behaviour and have more of a visual aid on the boundaries such as flag posts. 
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