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AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. [Prompt] 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 






Please refer to the next page for examples.
Prior to submission of your assignment, please delete any information on these pages that is not relevant to your submission, including the examples given below.

Examples of AI statements
Example 1: 
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 10 February 2024 to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 2: 
I acknowledge the use of SciSpace (https://typeset.io/) on 7 March 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the biology of the liver. 
2. Please provide me with materials on liver cells. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 3: 
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 13 April 2024 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph at university level. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 

Example 4 - acknowledgement of the use of multiple AI tools: 
I acknowledge the use of SciSpace (https://typeset.io/) on 28 June 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the American Civil War. 
2. Please provide me with materials on the reception of Gone with the Wind. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
I acknowledge the use of Adobe Express (https://www.adobe.com/express/) on 24 June 2024 to edit photographic material: 
1. Remove background from Figure 1. 
I confirm that I have not presented any AI generated materials as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
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Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
The United Nations Convention on the Rights of the Child (UNCRC) allocates Article 28 as the right that every child has to an education (UNICEF, 1989). Based on this, it is crucial for schools across Wales to provide an inclusive and engaging education to support the learning of every pupil, especially those with Additional Learning Needs (ALN). Contextually, the approach to ALN education was inequal and inequitable as pupils identified as having ALNs were separated from mainstream education (Wang, 2009). This differs hugely under the reformed curriculum for Wales, however, as pupils with ALN must now be included within mainstream education classrooms in which inclusive and engaging environments are now established. Similarly, the role of parents has changed within education, with past involvements including singular attendance to parents evening as opposed to regular engagement in activities and often lessons in today’s education (Lepkowska and Nightingale, 2019). In consideration of these two aspects, this essay will discuss the ways in which one school, referred to as ‘School X’ in accordance with BERA (2024) guidelines, can improve its approach to an inclusive and engaging education in order to support all the learners attending the school.
Information provided by the Welsh Government (2024) highlights School X as a small, rural primary school on the outskirts of the Swansea local authority. The school provides education to 361 pupils, with each child receiving a school budget of £4187. Though less pupil populated schools have shown improvements academically (Berliner, 2002), the demand for educators to meet each individual child’s needs within a classroom size of (on average) 20 pupils might cause additional stress for the staff, consequently affecting the staff’s mental health and wellbeing (NASUWT, 2019). This could be further argued based on observations made in School X’s most recent inspection, in which it was determined that pupil’s Welsh oracy progress was inconsistent, potentially signifying that staff might struggle to meet the specific needs of each individual child arguably due to the expectations of the curriculum (Estyn, 2017). Furthermore, the Welsh Government (2024) further states how 3.2% of pupils attending School X have an Independent Development Plan (IDP), therefore emphasising the importance of providing adequate support to ensure that the education provided is inclusive. The inclusivity of School X’s education is arguably evident through the school’s vision statement, in which they wish to establish an inclusive setting for children to learn and develop as individuals (School X, 2024). Estyn (2017) highlights how pupils with ALN often participate in different opportunities throughout the school, such as performing roles as representatives for the school council. This is significant as allocating pupils with ALN to different roles and tasks might allow them to develop a sense of independence within their learning as they can understand the importance of ownership, resilience and communication if help is needed as reported in a case study conducted by Estyn (2022). This implies that the school do provide inclusive education, however the Estyn’s verdict of the school’s “Wellbeing and Attitudes to Learning” being “Good” (Estyn, 2017, pg.2) arguably suggests that the school must continue to improve its support network for all pupils to provide an entirely inclusive education. An inclusive education, however, can only be achieved through stable attendance, which might be an implication for School X’s small pupil population. As of 2023, the whole school had a total average attendance rate of 91.6%, with the total attendance rate for primary schools across Wales reporting as 91.7% which illustrates a significant drop from 94.6% in 2018 (Welsh Government, 2023). A potential cause for this is put forward by Senedd Research (2023), who claims that the disruption in education due to the Coronavirus pandemic had negative implications on pupil’s attendance, in particular those with ALN. A case study by Estyn (2024) emphasises the significance of increasing the attendance of pupils, which School X are aware of based on their connection with services to support those who struggle with daily attendance (School X,2024). 

One way in which School X can make use of its location to support the learning of all pupils is through using the local park and woodlands more regularly to ensure an inclusive education is maintained. The stronger emphasis on supporting ALN education under the new curriculum for Wales acknowledges the significance of high-quality teaching (Conn and Hutt, 2020). Spencer (2018) concurs with this notion as they argue that the broad guideline of the new curriculum no longer limits teachers to potentially ineffective methods of educating, subsequently resulting in higher quality teaching as teachers can freely use methods that they find successful and adapt them to the needs of their learners. This is highly significant as the 3.2% of pupils with an Independent Development Plan attending School X can be provided with an inclusive education through each teacher’s individual approach to education Welsh Government (2024). An opposing viewpoint, however, is put forward by Davies (2023), who argues that the Welsh Government’s emphasis on education being important in increasing the number of Welsh speakers by 2050 might risk losing Additional Learning Needs support in the classroom based on the lack of sufficient Welsh speaking teachers potentially overruling the focus on providing ALN support. This is further confirmed by the Welsh Parliament (2023) who recognise a lack of Welsh speaking teachers, potentially resulting in practitioners experiencing heightened stress to ensure the needs of all pupils are met and supported thoroughly. However, van Garderen et al. (2019) challenges this notion by considering the significance of collaboration between teachers, particularly in difficult subjects such as mathematics, thereby insinuating that the 29 members of staff working in School X could effectively collaborate with one another to ensure that each pupil’s learning is supported regardless of what subject is being educated. The idea of collaboration is further addressed by Thomas and Lewis (2016) as both collaboration and reassurance is necessary for all practitioners to find new ways of effectively educating all pupils, with collaboration being essential for approaches such as outdoor learning due to safeguarding regulations (National Guidance, 2024) Opinions on the use of outdoor environments for educational purposes are divided, with some arguing that it is essential for a child’s holistic development due to the opportunities for sensory learning in areas such as woodlands (Welsh Assembly Government, 2009). This notion is agreed upon by Dewey (1938), who theorised that education and experience are coherent with one another in a child’s development; thus, pupils should be encouraged to engage with the curriculum in individual ways (MacBlain, 2014). Though the use of sensory learning can be significant for children with ALN considering the increasing use of sensory rooms in schools across Wales (Welsh Government, 2023), it is important to note the complications of such practices, particularly when outdoors as overstimulating conditions such as sounds and scents could overwhelm a child with Autism (Moor, 2008), hence placing the child in a potentially distressing position where meltdowns might occur. Though this is significant, outdoor learning can be practical considering the flexibility of the practice, as educators can alter the learning outdoors to support the needs of their learners such as changing location to a quieter area (Estyn, 2023). Based on these findings, School X might benefit from utilising the local woodlands as visual, sensual and auditory learning can engage and support all pupils, with the community also benefiting from the use of areas with a rich history that the children can learn and engage with through experience (Swansea Council, 2023). 

School X could also make effective use of the local facilities to engage thoroughly with the parents of pupils with ALN. Findings suggest that children spend on average 80% of their hours awake outside of school, thus stressing the significant responsibility of parents in supporting their child’s learning (United Way of Greater Cleveland, 2020). There is a general consensus, however, that this heightened responsibility is difficult to maintain for parents of pupils with ALN due to the limited resources available, thereby impacting the parenting effectiveness (Hsiao, 2018). Shenaar-Golan (2017) adopts a supporting argument, highlighting the financial and social implications common within families of children with ALN, ultimately limiting the child’s support and negatively affecting the parent’s subject well-being. This significantly implies that schools should advocate for and support parents of pupils with ALN during their struggles. More recent government input, however, arguably reduces these extremities as the “Additional Learning Needs and Education Tribunal Act” of 2018 provide the rights for children with ALN and their parents, ultimately advocating for the necessary support in ALN pupil’s learning through engagement with parents (Welsh government, 2023). School X currently achieves this through using ‘owl diaries’ to follow the child’s academic progression (Estyn, 2017) and annual parents evening sessions (School X primary school, n/a). The Welsh Government (2017) supports the use of annual parent evening sessions as one-to-one support encourages effective parenting whilst maintaining communication at a low-cost (Education Endowment Foundation, 2021). In spite of this, the use of parent evenings can be criticised based on the potentially “intimate” and “intense” (Lepkowska and Nightingale, 2019, pg. 69) one-to-one sessions, thus potentially causing parents to be uncomfortable engaging and immersing themselves with their child’s education through communicating with their child’s educator (Lepkowska and Nightingale, 2019). As a supporter, Hornby (2011) highlights how schools that offer annual parent’s evenings do not successfully achieve parental education nor support for the pupil’s learning, resulting in parents evening arguably becoming an ineffective practice for parental engagement for School X. Based on longitudinal studies by Waters (1967) concluded that 90% of parents showed interest in attending workshops to learn how they can support their child’s academics and 59% preferred evening workshops and/or meetings that engage further. This is significant as it implies that there are more effective approaches to engaging the parents of ALN pupils in ways that allow them to be support their child’s learning effectively with the adequate support. Howard (2019) advocates the use of parent workshops as they can allow parents to develop an understanding of how their child develops to provide the necessary support for their academics. Based on this consensus, it might be more appropriate for School X to engage the parents of their pupils with ALN through conducting parent workshops that provide parents with the opportunity to grow their knowledge on their child’s learning and how they can support their education outside of School X. In regard to the community, the local library could a useful location for the school to hold these parent workshops as the central facility includes links to different council services and organisations as well as a large space for collaboration (Swansea Council, n.d). This might benefit the community as it could encourage more individuals to utilise the library and the opportunities it provides such as the weekly clubs and useful facilities such as its workspace (Swansea Council, n.d).

To conclude, the new curriculum for Wales strongly advocates for the continued progression of inclusive education throughout schools across Wales. Though School X evidently depicts strong aims in achieving this, the possibility for improvement is realistic and achievable given the possibilities through engaging with its community. Outdoor facilities within the local area can ensure an equitable and rich education for each pupils’ learning and can therefore be an effective approach to education for the school (Swansea Council, 2023). Likewise, the changing responsibilities of parents within their child’s education equally highlights the school’s position in supporting the learners and their parents due to the heightened stress commonly experienced by parents of pupils with ALN in order to ensure their needs are met. Current yet potentially ineffective methods used within School X (School X primary school, n.d) could hinder the child’s learning based on the parents’ lack of engagement, thereby using more desired methods such as parent workshops can build a strong relationship between the parent and the school in which the parent feels supported to aid their child’s education. 
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