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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research. 

This essay will be used as a thematic resource for teacher to use with 7-11 year olds in Key Stage 2 to inspire them to incorporate the expressive arts into their lesson using a modern Welsh artefact. Key Stage 2 has been chosen for these activities because they are more suitable for Key Stage 2 ability. Creativity is an important part of education that should be shown across the curriculum in a cross-curricular way. Cross-curricular teaching allows children to see meaning in their learning as long as the cross-curricular links are not forced otherwise the learning becomes meaningless (Barnes, 2015). Although creativity is difficult to define and can be interpreted in different ways. Edwards (2010) defines creativity as going beyond what we have by using imagination, originality and fantasy. Whereas Csikszentmihalyi (1997, cited in Edwards, 2010, p.48) suggests that creativity is shown within people who have new ideas, make vital discoveries and are usually intelligent. However, seeing creativity applying to only a few talented individuals lowers children’s 
self-esteem and they become disinterested (Grigg, 2015).

Creativity is seen to be a low priority within schools as it towards the end of the curriculum documents (Clegg, 1999, cited in Grigg, 2015, p. 105) and teachers are restricted by resources, timetabling and pressure on curriculum planning with high demands for Literacy and Numeracy skills (Grigg, 2015). The status of creativity and Expressive Arts needs to be pushed as it is vital for children’s development. Gove (cited in Grigg, 2015, p. 106) believes that children need to learn basic skills before being allowed to be creative but Robinson (2013, cited in Grigg, 2015, p. 106) suggests that focusing on learning basic skills does not allow children to become creative thinkers. The Welsh Government (2008b, 2015a) encourage creativity within both curriculums, there is Creative Development area of learning within the Foundation Phase and promote thinking skills within the Key Stage 2 curriculum. On the other hand, Grigg (2015) suggests that creativity is high in younger children but declines as they get older. Also, Donaldson (2015) believes creativity is a building block to the new curriculum Successful Futures as one of the four purposes is allowing children to be enterprising, creative contributors. In the Labour Manifesto they included a Creative Britain to promote creativity nationwide by having festivals, £10 theatre tickets and museums to allow people to experience creativity in many forms (Higgins, 2010). Teachers also can hinder children’s creativity by giving too many instructions (Edwards, 2010).  It is important to inform children that anyone can be creative and not to fear taking part in Visual and Expressive Arts by raising the awareness of the different ways to be creative (Edwards, 2010).

Expressive and Visual Arts take many forms such as music, dance, drama, film and media. Creativity is embedded within the Visual and Expressive Arts and is explored in many ways. Expressive and Visual Arts allow for children to be able to express themselves and gives them the real-life experiences that they can engage with (Edwards, 2010). It gives them meaning behind their learning and gives them the confidence they need to for the real world. Grigg (2015, p. 72) suggests that it is vital for teachers to have opportunities to recognise children’s feelings through body language and art, which can be experienced through expressive arts. It gives children creative thinking skills, social skills and is a major factor in their personal development which gives the country economic and social benefits (Janes, 2014). Robinson (2001) suggests that schools kill creativity that employers are looking for in their employees, putting more emphasis on Expressive and Visual Arts can hinder killing creativity in children.

The theme for the Visual and Expressive Arts activities is the local area. This theme is traditionally seen as a topic used for Geography, but it can used for a variety of different elements of the curriculum. Picking a topic that can be used cross-curricular enables the children to see learning in a variety of ways (Barnes, 2015) although this can be challenging it must be done without losing the focus of the learning. The local area is a topic that the children can relate to and involves concentrating their education around their own environment which Montessori (cited in Pound, 2005, p. 30) believed is vital in supporting children’s development. The local area topic has strong links with Curriculum Cymreig enhancing the cultural, environmental and economic elements (WAG, 2003). The range of ideas that could be used for this theme within the different subject areas are shown in appendix 1.

The artefact chosen to use for this theme is the Snow Dog ‘Enfys’ (appendix 2) which was created by a Welsh artist called Rhiannon Roberts. Rhiannon is a 25 year old self-taught artist from Aberaeron but now lives in Cardiff Bay. She takes photographs of landmarks and uses them as her inspiration for her paintings. Within her paintings she works with watercolours and acrylics to create colourful paintings. Her artwork is a mixture of reality and fantasy, inspired by another Welsh artist Dorian Spencer Davies who is known for his colourful childlike paintings. The Snow Dog is named after her sister and means rainbow in Welsh to symbolise the colourfulness of the dog. The artefact represents a symbol of happiness and joy, encourages people to never hold back and to use their imagination. Rhiannon is a passionate Welsh woman who uses Welsh scenery in all her paintings which enhances the Curriculum Cymreig. This artefact has been chosen to enhance the children’s learning by giving them a visual to their learning and basing it on a real-life experience (Dewey and McMillan cited in Pound, 2005). Using a piece of art as a stimulus encourages children to express their opinions and allows them to explore the world through a piece of art which interests them, developing their language skills (Donaldson, 2015, Montessori cited in Pound, 2005). The Snow Dog has strong links to Curriculum Cymreig as the art piece celebrates Welsh landmarks in Cardiff, giving the children a sense of belonging to their country and highlights the cultural and environmental aspects of Curriculum Cymreig (WAG, 2003). The Snow Dog highlights the Welsh culture by celebrating traditions such as daffodils and the Welsh environment by including many famous Welsh landmarks in Cardiff such as the Millennium Centre and the Senedd. 

The first activity the children will participate in will be Art and Design but would be in the Expressive Arts in Successful Futures (Donaldson, 2015). This activity is to create painting in the shape of a dog including local landmarks using Rhiannon Roberts Snow Dog as an inspiration. The Snow Dog will be in the classroom for the children to physically experience the artefact which is supported by Piaget (cited in Pound, 2005). Although Owen (cited in Pound, 2005) believes that emotional support is key to children’s development. To allow the children to understand Rhiannon’s style and ideas (WAG, 2008a), the children will participate in a whole class circle time. Circle time allows the children to share their opinions, improve oracy and confidence (Kent County Council). Within the circle time the children and teacher will investigate the artefact looking at the different landmarks, discussing the meaning of the different colours and exploring questions which is vital for creativity (Barnes, 2015). This gives the children a good understanding of the artefact and self-esteem to create their own Snow Dog individually for creativity to happen (Rousseau, cited in Pound, 2005). However, Griffiths (2010) suggests there should be some standardisation in creativity for learning to happen.

Prior to this activity the children would have been on a visit around their local area to choose what parts of their town are important to them and take photographs of landmarks to include in their painting. Also, the children would have had previous art lessons learning about mixing primary colours as it is vital for children to develop skills and explore the elements of art (WAG, 2008a). Using their photographs, the children will choose their 5 landmarks using the think, pair, share strategy to encourage discussion (Black and Wiliam, 1998) and enhance their learning (see Appendix 3 for LNF elements explored). 

The children will be encouraged to draw in the style of Rhiannon, by mixing reality and fantasy which Vygotsky (cited in Pound, 2005) is a firm believer of, putting that into their drawings using watercolours and acrylics developing their understanding of Welsh art (WAG, 2008a). Giving the children a task they can relate to provides concrete experiences and develops their understanding of their local area from interacting with it (Donaldson, 1978 cited in Fumoto et al., 2012, Edwards 2014). Art allows the flow of creativity from an active experience to marks on paper which have meaning (Griffiths, 2010). It is important to remember not to give too much instruction in regard to the children’s drawing as it can hinder their creativity as Estyn (2016-2017) and Edwards (2010) believes. Abbs (1998, cited in Oliver,1993, p.32) suggests that children cannot develop their creativity from their own originally and Polanyi (1969, cited in Oliver, 1993, p. 32) advises that children can only give ideas and emotions they have been taught to do. 

When the children have decided on their 5 landmarks, they will draw their landmarks using pencil. The drawing must be done in detail and encourage the children to notice small details of their landmarks and the different sizes and shapes. Once they have drawn their landmarks, they will colour them enhancing the skills they have learnt in previous lessons on primary colours using watercolours and acrylics. The children will need to be reminded to use their creativity and express their feelings through the colours they use (Bloomfield, 2000, Oliver, 1993). Art activities allow for children to freely explore their feelings, safe place to make mistakes and learn about themselves (Edwards, 2014). It is vital to not discourage children when taking part in visual and expressive arts as it can damage their self-esteem and sees themselves as a failure (Robinson, 2001). Every child can be seen to be creative in art as creativity can be expressed in many ways (Grigg, 2015) however Csikszentmihalyi (1997, cited in Edwards, 2010, p.48) believes only talented people are creative. 

Once the children have completed their art work, it is important to reinforce the importance that everyone’s art will be different as it is important to have individuality and to express creativity. To show case the children’s work, they will participate in a show and tell, to the class. Within the show and tell the children will display their work and explain the reasonings behind why they chose those landmarks, the colours used and the meaning behind their art work encouraging the LNF (see appendix 4). This activity enhances the cultural and environmental elements of Curriculum Cymreig as they learn more about their local landmarks, develop a knowledge of a Welsh artist (Rhiannon Roberts), visiting and appreciating the local area (WAG, 2003). The learning objective for this activity would be by the end of the lesson, create a Snow Dog in the style of Rhiannon Roberts including 5 local landmarks through the use of colour. The main focus skill for this activity is use their knowledge about the work of Rhiannon Roberts to influence their piece of art work but many other skills are covered and shown in appendix 5 (WAG, 2008a). In Successful Futures this activity would be place in Expressive Arts and currently is situated in Art and Design in the current curriculum (Donaldson. 2015). The Habits of Mind included within this activity are creating, imagining, innovating, thinking about thinking and applying past knowledge to new situations (Costa and Kallick, 2008).

The second activity for the children is Design and Technology. Using their Snow Dog, they created from the first activity, the children must produce a bag using flexible materials for the school craft fayre to sell as an enterprise with their Snow Dog on it. Donaldson (2015) suggests that it is important to encourage children to become enterprising, creative contributors which is reflected within this activity.  Prior to this activity the children would have had a design session where they investigated the different types of bags as children enjoy investigating (Janes, 2014). The children will be introduced to Julien Macdonald a modern Welsh fashion designer (appendix 6) as inspiration for their bag design encouraging the cultural strand of YCC but keeping it contemporary (WAG, 2003). Giving children examples of bags will allow them to achieve a high standard in their own (Estyn, 2015). Within the design process the children need to think about the six essentials in Design and Technology which are the user, purpose, innovation, authenticity, functionality and design decisions (O’Connor and Wujec, 2011 and DATA, 2013).

 The children will be given a choice of materials as it is important to allow children to have choice as makes it their learning more meaningful (Barnes, 2015, Malaguzzi cited in Pound, 2005, p. 52-53). Additionally, Wien (2008) believes that involving children in making the decisions about their learning increases their enthusiasm and enhances the learning. There will be numerous stations within the classroom that the children can go to try different techniques to connect their bag together. The teacher will be at one station showing the blanket stitch and the teaching assistant will be at another showing a weaving technique. Giving the children a variety of techniques and social interaction allows them to make their own choices, explore with different materials and scaffolds their learning (Vygotsky, cited in Pound, 2005, p. 41). Furthermore, enabling children to explore different options is evidence of creativity according to Craft (2005). The classroom environment needs to be enriched with different materials and equipment that are easy to access to promote creativity within the children’s bags (Arthur and Cremin, 2010, p. 365). Moreover, Montessori (cited in Pound, 2005, p. 31) believed that children should have free movement within a classroom and be able to access materials easily. It is vital to model to the children that making mistakes is a positive thing that we can learn from, giving children an environment that they feel safe to do so is a huge factor that teachers need to consider (Steiner, cited in Pound, 2005, p. 27). Donaldson (2015) suggests that children need to be confident, but this can only be done by giving them an environment that they feel safe to do so and do not think they have failed (Robinson, 2001). 

Creating the bags will be a challenging activity for the children but challenge is needed in order to push their creativity and increase their persistence (WAG, 2016a). Creativity is enhanced by allowing the children to be curious and critically think about solutions to create their bags and giving them the opportunities to ask questions (Arthur and Cremin, 2010, p. 359). Their curiosity encourages them to express themselves and enhance their thinking skills within their own learning (Tough, 1980, cited in Griffiths, 2010). Connecting the bag making with the previous art activity allows the children to have cross-curricular learning and creativity (Barnes, 2015). When the children complete their bag, they will have a sense of achievement and physical evidence of their creativity. The bags produced by the children will then be used in a school craft fayre where they have to sell them to make money for their enterprise. This shows the numeracy skill to be able to use money to pay for items up to £10 and calculate the change (WAG, 2014). 
The learning can then be moved on by giving the children a challenge to create a sleeping bag for an egg using the different techniques to attach the bag together, as learnt within the bag creating. This challenge would encourage the children to apply previous knowledge to another challenge in a creative way (Seltzer and Bentley, 1999, cited in Craft, 2005, p. 7).  The Design and Technology activity enables the children to expand on the ideas of others within a group through discussion and collaboration (WAG, 2014).  The YCC element of this activity is within the learning about Julien Macdonald, incorporating their Snow Dog design which has Welsh cultural element and an economic aspect within the enterprise (WAG, 2003). The learning objective of this activity is to create a bag using your creativity including your Snow Dog design in order to sell it in the school craft fayre. The main skill the children will learn from this activity is to “choose appropriate materials, ingredients, equipment, tools/utensils and techniques, from a range made available to them” (WAG, 2008c, p.12) and the other skills covered are in appendix 7. The Habits of Mind included within this activity are persistence, thinking independently, creating, imagining, innovating and taking responsible risks (Costa and Kallick, 2008). Although in the current curriculum this activity sits within Design and Technology within the new curriculum Successful Futures it would sit in Expressive Arts and Science and Technology (Donaldson, 2015).
 The third activity within this theme is a Drama activity. The children will create an advertisement for the local tourism board using green screening as a cross-curricular way to incorporate ICT (Barnes, 2015). Using the internet, travel brochures and existing advertisements will allow the children to research examples of advertisements from a number of sources to improve their knowledge and accuracy of advertisements (Janes, 2014).  Previously the children would have created brochures for their local tourist board which they can use to help them with their advertisement, giving them a solid knowledge beforehand, allowing for creativity to happen (Prentice, 2000 cited in Fumoto, et al., 2012, p. 120). Bloomfield and Childs (2000) believe that drama should be learnt and taught through participation, repertoire, context and critical awareness. Children learn about drama and performing from the Foundation Phase through the use of storytelling and role play (Froebel and Steiner, cited in Pound, 2005, p. 15). However, Vygotsky (cited in Pound, 2005, p. 41) believed that children learn from another person who has more experience. Edwards (2010) believes that creative drama comes from the children’s imagination and knowledge not the teacher’s.
Working in small groups of 4 enables the children to work collaboratively increases their creativity by sharing ideas and roles within the group (WAG, 2016a). Giving a purpose behind the learning and a topic that relates to them allows the children to be enthusiastic and immersed within the activity (Wien, 2008). They will be given a story board with three boxes to fill out, to allow them to put their ideas down on paper and give structure to their piece of drama, as giving children time to make their own decision enhances their creativity (Fumoto and Robinson, 2006, cited in Fumoto et al., 2012, p. 126).  Once, the children have created their story boards they will need to put it into action. Working together the children will create their three scenes of their advertisements incorporating speech, expression and actions. The aim for the activity is to get the children so immersed and passionate about the activity that they are in the ‘flow’ of learning where creativity is at its peak (Robinson, 2001 and Csikszentmihalyi, 1997). Drama allows children to become more confident to express themselves through actions, expression and speech, opening the opportunities for children that do not feel confident expressing themselves through writing and becoming more inclusive (Griffiths, 2010, p. 83 and Estyn, 2015, p. 7). 
The teacher will use a pit stop after all the groups have created their first scene to ensure they are on task. Each group will perform their first scene to the class to ensure they are including speech, expression and actions. It is important to get children to evaluate their own and other’s work as it raises the standard of the children’s work (Black and Wiliam, 1998 and Hattie, 2008). When the children feel their three scenes are ready, they will record them using green screening. The children would have had previous experience of green screening to allow them to complete this activity. Using ICT as an education tool helps children to develop their creativity, social skills, organisational skills and technical know-how (Grigg, 2015, p. 222).  To celebrate the children’s work the completed advertisements will be shown in a class premier for the children to look forward to. Also, the advertisements will be on display in the foyer of the school so visitors can see the children’s work on the local area. 
The learning can be moved on then to concentrating more on improvising using props to help the children see the drama piece from a different angle and explore characterisation. The learning objective for this activity would be by the end of the lesson, you should be able to create an advertisement for the local tourist board including actions, speech and emotions whilst using green screening to record it. The main skill for the activity is “explore issues and themes through role play” (WAG, 2016b, p. 3) and the other skills covered are shown in appendix 8. Although there is not a drama curriculum there are a few drama skills that sit within the English curriculum but with the new Successful Futures curriculum Drama will be included within the Expressive Arts (Donaldson, 2015). The YCC included within this activity is the cultural element through learning about the traditions of Wales and environmental element by including various landscapes of their local area within their advertisement. The Habits of Mind encouraged within this activity are to listen with understanding and empathy, creating, imagining and innovating and thinking flexibly (Costa and Kallick, 2008).
In conclusion, all the activities within this theme use the Visual and Expressive Arts as a focus and include different elements of the curriculum within them. In order to celebrate the children’s work from these activities the children will be selling their bags they produced in a school craft fayre to build on their enterprising skills (Donaldson, 2015) and an exhibition for the parents to come and see their child’s art work enabling the children to explain the meaning behind their paintings and how important their local area is to them. Involving parents in their children’s education allows them to engage with their children and helps to improve behaviour and attainment (Grigg, 2015 and Arthur and Cremin, 2010). The children’s advertisements will be displayed within the school to be seen as it will improve the children’s self-esteem (Estyn, 2015) and give the children a rich learning environment (Steiner, cited in Pound, 2005).
From the activities there are many skills that are learnt throughout and the theme allows the children to see that creativity can take on many forms within the Visual and Expressive Arts. The activities give the children opportunities to improve their effectiveness of their brains by using creative thinking (Ratey, 2008). However, if the teacher lacks enthusiasm and poorly plans the activities for the children to think creatively it leads the children to lack confidence (Barnes, 2015). It is not about being the best artist within the class, you can be a creative thinker and apply what you already know to something new in a creative way. Although, trying something new for children can be scary, the children know that from these activities they are in a safe environment where making mistakes is a good thing. Visual and Expressive Arts are inclusive, and anyone can participate and enjoy it. Although, some pupils may still find Expressive Arts difficult to participate in, the teacher must be understanding and give the children time to slowly integrate them into the activities at their own pace which enhances the healthier Wales well-being goal (WAG, 2015b).  The Expressive Arts give the children transferable skills that they can use within other areas of the curriculum and everyday life (Janes, 2014). The importance of Curriculum Cymreig is shown throughout the activities to ensure that children understand that being Welsh is not just about one singular thing it is a celebration of all aspects. They have more knowledge of their local area, have a sense of belonging and are proud to be part of a Welsh community (WAG, 2013). 
Donaldson (2015) knows the importance of the Expressive Arts and has included Expressive Arts as an area of learning in the new curriculum. Currently, Expressive Arts do not have a major place within the curriculum in Key Stage 2 but in Foundation Phase there is the Creative Development area of learning, this leads to the point earlier made that creativity declines with age in schools (Grigg, 2015). The reason behind this is due to there not being a major focus on Expressive Arts within the curriculum in Key Stage 2, teachers do not see it as a priority like Numeracy or Literacy. Teachers lack the training for expressive arts so do not feel confident teaching it and from PTE, the school hired in a musician to teach the children samba which then deskills the teacher (Fumoto et al., 2012, p. 120). Research has shown that teachers who are enthusiastic about teaching the expressive arts improve the children’s learning (Janes, 2014). There is a lot of pressure for teachers to raise the standards of Literacy and Numeracy and schools prioritise these over subjects like Expressive Arts. As discussed previously, the Expressive Arts are of a huge importance in children’s education and more time needs to be dedicated to the Expressive Arts. With Successful Futures the Expressive Arts should have more importance within the curriculum but there needs to be more training and support for teachers to be able to teach it. Assessment of the Expressive Arts is an aspect that many teachers struggle with as there is little information and resources to inform teacher how to assess it. The Habits of Mind (Costa and Kallick, 2008) is a useful way to assess how creative children are in different elements of creativity, but this needs to be expanded and adapted to be used for teaching. Resources and materials need to be updated as books such as The Creative Arts by Linda Edwards were written in 2010, that was 18 years ago. Technology has moved on so much since 2010 so teaching resources need to be modernised in line with the modern world in order for there to be a future for Expressive Arts. Furthermore, schools are constantly faced with budget cuts and lack the funding to implement needed resources and training.
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