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Additional Learning Needs 
Learning Support Report
A child, young person or adult may be classed as having Additional Learning Needs (ALN) if his or her learning ability is significantly lower than that of his or her peers (Wearmouth, 2022).  Gov.Wales (2021) explain the umbrella term of ALN, covers any student with a medical condition, disability or otherwise which calls for an additional learning provision. ALN Support in education is not limited to those with a medical diagnosis, many students require support for a variety of reasons, including pregnancy and short-term stress (UWTSD(a), 2022). Knowles (2018) tells us that having an ALN is not always a barrier to learning, depending on the severity of need and providing the right support, learning can be enhanced to an equitable level. Teachers, parents, and agencies need to work with the student to agree support strategies that make learning accessible and enable student success (ibid). A recent Welsh Government reform, the Additional Learning Needs and Education Tribunal (Wales) Act 2018, provides Independent Development Plans (IDPs) to ensure the early identification of learning needs (Senedd, 2022). Once identified, a flexible and person-centred package of support is provided for those in education up to the age of 25 (Gov.Wales, 2021). However, it is important to note that IDPs are not automatically transferred to universities but can successfully serve as a basis to familiarise oneself with the student and his/her learning needs (ibid).  If a student has applied to the university through Disabled Students Allowance, the application will inform the university institution of their specific need, however, it is up to the individual, or their advocate, to liaise with the student support team to decide what, how and when help is needed (Wales, 2022).  The student's preference on how they are supported is considered on an individual basis and each request is treated with confidentiality and sensitivity by the institution (UWTSD(a), 2022).
 
Educational institutions are required by law to make reasonable adjustments where possible to ensure that all students are included and have the same opportunities as their peers (Gov(a), 2022). Reasonable adjustments, such as the installation of a lift, allow physical accessibility for students who are in wheelchairs, as does a teacher who moves the location of lessons to the entrance floor (Knowles, 2018). Any adaptation must be attainable and realistic for both the student and the institution (ibid). Both parties are protected by legal guidelines to create an inclusive environment. These include the Equality Act 2010, the Well-being of Future Generations (Wales) Act 2015 and the Additional Learning Needs and Education Tribunal (Wales) Act 2018. Gray (2018) states that inclusive pedagogy is demonstrated in differentiated teaching and learning experiences, which are also considered reasonable adjustments. Staff training and resources such as sign language and digital aids provide an educational community in which all students can participate, regardless of their ALN (ibid). Furthermore, higher education institutions (HE) must adhere to professional standards with inclusion at their core (Academy, 2011). HE Practitioners are encouraged to share good practice and collaborate to create a learning environment that recognises and values student diversity (ibid). However, as disabled people are less likely to graduate from higher education, it can be argued that inequality still exists in the UK today, regardless of national disability legislation and HE standards (Warwick-Booth, 2019). In addition, a review of the HE standards has commenced in 2021 to assess their impact and relevance and update the framework as appropriate. A project group of colleagues from HE is committed to redesigning the framework to create the best learning and teaching opportunities for all (Advance, 2021).


With the aim of positively transforming society, the Well-being of Future Generations (Wales) Act 2015 ensures that public bodies work towards seven well-being goals (Future Generations, 2023). The Higher Education Funding Council for Wales (HEFCW) is subject to this Act. The HEFCW works closely with higher education institutions to ensure that both students and staff experience effective, accessible and inclusive practice that contributes to equality and diversity (HEFCW, 2022). In Britain, however, education was not always barrier-free, Warwick-Booth (2019) explains that disabled children and adults were excluded not only from education but also from society. Until 1927, historical legislation described disabled people with pejorative terms such as "backward", "idiots", "imbeciles" and "lunatics" who had to spend their lives in asylums. In the following years, small steps were taken to integrate disabled people into society, but it was a ground-breaking law that cleared the way for positive change (ibid). In 1970, the Chronically Sick & Disabled Persons Act and the Education (Handicapped Children) Act introduced universal education and disabled people were no longer disadvantaged but encouraged (ibid). Lindsay et al (2020) explain Baroness Mary Warnock paved the way for subsequent legislation in the 1981 Education Act by introducing the concept of 'special educational needs' and the right of children to be educated in mainstream schools.  History had low expectations of people with disabilities and gave them no independence or control over their lives, this thought process is known as the medical model of disability (Mooney, 2019). Focusing too much on the medical challenges people face causes discrimination and isolation, resulting in unequal rights to all areas of life. Positively, society has moved to being accepting and accommodating to disabled people, seeing their strengths rather than weaknesses and working with disabled people collaboratively. Known as the social model of disability, society continues to move forward in removing barriers to learning and activities, offering independent living and giving a voice and support to those who face challenges because of their need (ibid). Knight and Crick (2022) recognise Wales as an inclusive society and with positive changes in policy and practice where the educational rights of persons with disabilities are celebrated, recognised and protected. 

Part 2 
I am a lecturer of Education at University of Wales, Trinity St Davids, Swansea, SA1 Campus.  The university is a higher education setting with my students studying a degree level course. Learning is blended, with some lessons taught via Microsoft Teams and others within the classroom.  There are off site visits and experiences throughout the three-year course. I have received some information regarding the following students and have therefore provided a support statement for each student, documenting recommendations and interventions. 

• Megan
  
Firstly, I will a refer Megan to the student services and request an assessment for Specific Learning Difference (SpLD).  Should Megan be diagnosed with dyslexia, this will explain some of the anxiety she is experiencing (BDA(a), 2010).  Furthermore, an assessment can identify support needs; including extra time to complete assignments and consideration made for grammar when marking assessments (ibid). As normal way of working, I will ensure the class knows that all the lecture content is available online before the lesson.  Giving information prior to the lesson provides an opportunity to become familiar with the content and extra time to understand concepts (JISC, 2018). Having timely access to lesson content will hopefully eliminate some of Megans anxiety.  All my digital learning resources, such as PowerPoint and Word, will be typed using Ariel font, 14 in size and typed onto a cream, pastel colour background (BDA(b), 2022).  I will ensure that text is limited and spaced out to avoid visual stress and improve reader tracking (ibid).  
I also believe that the Student Assistance Programme will benefit Megan.  The university provides a 24-hour telephone number, operated by trained mental health professionals and is open 365 days a year.  The helpline is also available as a smartphone app and offers a range of confidential support, including that of stress and anxiety (UWTSD(b), no date).  
To help with worries about speaking up in class, I will provide Megan with information on the Peer Assisted Learning (PAL) scheme so that she can speak to other students who feel anxious and get support and advice from upper-level students (UWTSD(c), 2023).  Mixing with new people and speaking up in class is a common concern for new students and Megan may benefit from being around peers who feel the same (ibid).  During my lessons I will demonstrate respect for Megan by getting to know her interests and past experiences so I can draw on these and encourage class discussion. Bates (2019) suggests HE learners prefer subject matters to be relatable and will then feel more comfortable to share their knowledge with others. I will encourage Megan to share her experiences in small group activities and give her the opportunity to share with the class as her confidence grows, but I will never be insistent as this can increase student stress (Cleaver et al, 2018).  
All pupils can access study support groups (UWTSD(d), 2023), I will signpost Megan to this group and advise she attends when possible as the extra support can build confidence and is effective for academic and job success (Us, 2023).  Although study skills are not subject specific, Megan can learn a study approach that will help with organisational skills, problem solving, analysing and self-discipline, all of which are transferable and favoured by employers (ibid). 
 Tummons (2019) explains that formative assessments not only engage students but also help teachers assess student understanding and learning. I will use these assessments to monitor Megan's learning and make sure Megan knows she can reach me for support in person before and after class, or through my work email. I will take regular study breaks. Megan does not need to concentrate for lengthy periods at a time, so she does not have to be anxious about having poor attention (Cottrell, 2019). Through one-to-one meetings and class discussions, I can provide positive and constructive feedback, which Cleaver et al. (2018) considers a good motivational teaching method.


Dafydd
Cerebral palsy is a disability that affects movement, balance and coordination, which means everyday activities can be a little more difficult for Dafydd (Bates, 2017). The University is required to comply with the Equality Act 2010 to ensure Dafydd is not disadvantaged or treated unfairly (Equality Act, 2010). Dafydd should contact the Disability Advisor as soon as possible to arrange a meeting to carry out a needs assessment and discuss learning support (UWTSD(a), 2023). The university recommends that disabled students visit the place where learning is taking place to assess accessibility (UWTSD(a), 2023) However, it is already known that there are lifts on the Swansea campus so I can advise Dafydd that accessibility is appropriate. However, a risk assessment should be carried out to identify any hazards. I will request a ground floor classroom to facilitate access and minimise Dafydd's fatigue (HSE, no date).
Dafydd is also visually impaired, so I will submit class content online before class and enlarge all handouts to facilitate learning visually (RNIB, 2022). Any type of learning support will be welcome in the classroom, including support staff and assistive technology (Bates, 2017). Support staff can act as scribes and take notes during lectures so that Dafydd can focus on what is being said and not worry about taking notes (ibid). Devices that can help maximise learning potential are screen magnifiers and the voice recorder, which converts speech into text, minimising Dafydd's difficulty with typing (Microsoft, 2023).

I would advise Dafydd to choose his accommodation wisely, as he needs an accessible room and a location that does not require a long walk to campus. It might also be an option for Dafydd to study part-time to limit the workload and give Dafydd time to settle into the unfamiliar terrain and maintain his independence while he settles in at university (RNIB, 2022).  However, should Dafydd find that being away from home is having a negative effect on his wellbeing and education experience, he can continue the course at home with distance one-to-one specialist support. This bespoke learning experience is provided using MS Teams, Skype and phone for students who are entitled to DSA funded support (UWTSD(b), 2023).
As per the professional standards, it is my duty to ensure that Dafydd does not experience physical, procedural and social barriers to his learning experience (Advance, 2017). I will create an inclusive classroom by making sure Dafydd is seated in an area where he will be able to access his chair without obstacles to navigate. I will use Dafydds name to attract his attention when giving instructions and ensure that class activities are designed with participation for all (Bates, 2017).  I will challenge any negative attitudes about disabilities and when giving real life examples of inspirational people I will include those with a visual impairment so Dafydd can keep his expectations high. I will use group activities to promote peer relationships as this is important for self-esteem and the feeling of belonging (Academy, 2011). 
Alys
Pregnancy and maternity are protected characteristics under the Equality Act 2010 and a duty of care is placed on the education setting to ensure fair treatment and equality (Equality Act 2010). At all times, staff must ensure that Alys is not treated less favourably than any other student based on her pregnancy and eventual maternity.  As a response to Alys informing me of her pregnancy, UWTSD are required to respond withing five working days and a meeting arranged soon after. I will ask for Alys to consent to me sharing her pregnancy and treat all information confidentially and sensitively (UWTSD(e), 2023).
In supporting Alys, I will offer myself as a point of contact, as her lecturer I can support her academically and pastorally as per the university's Student Pregnancy, Maternity, Paternity and Adoption Leave Policy (UWTSD(e), 2023).  I do not envisage any health and safety concerns that would put the unborn baby at risk in the classroom as we will not be using any chemical substances, although a risk assessment will be carried out as precaution (HSE, no date).  Alys will be informed that students are not normally permitted to take part in field work after the 7th month of pregnancy. A meeting will be held with Alys and myself where she will be able to discuss time off for medical appointments, antenatal appointments and timetable modifications (UWTSD(e), 2023).   The legal recommendation is a minimum of 2 weeks maternity after birth; however, most people will take up to one academic year parental leave. It is important to note that all information is impartial, and I or other members of staff should not influence any decision making.  Should Alys choose not to take the full year, I can accommodate adapted learning with online lectures, recordings and PowerPoints, with regular tutor meetings.  However, Alys can make this decision after she has given birth, we will maintain contact and offer clear advice on the options available (UWTSD(e), 2023). The registration department should be notified of Alys return as soon as possible. 
Alys should seek advice from student services where they can advise on any financial implications of a disruption in her studies, it would be beneficial for Alys to contact her funding provider for further advice and support should be in receipt of a student finance. I will inform Alys of the Accommodation and Residential Services on offer, here they can help Alys find suitable accommodation should she require this. The email address is accommodation@uwtsd.ac.uk and the telephone number for Swansea area is 07984 696202 (UWTSD(f), 2023).  
Alys may be eligible for a Childcare Grant to help with nursery costs, the link for information and application is: https://www.childcare.co.uk/  (UWTSD(g), 2023).  There is a day nursey service at the Swansea campus should this be suitable for Alys.  If Alys should breastfeed, I will find a room, other than a toilet, that is comfortable and private within the campus, breastfeeding is a protected area covered by the Equality Act, 2010, providing the baby is under 26 weeks. 
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