ECAD6001	The Principles of Practice and Progress	
Background of school 

Cherry Tree School is based in the Morriston area of Swansea. There are currently 400 pupils on roll between the ages of 3-11. There are 12 classes in the school, which include; 8 mixed-aged classes, 3 single-aged classes and a nursery class with 45 part-time pupils. The three-year rolling average of pupils eligible for free school meals is 48%, which is above the national average of 19%. 

The school identifies around 20% of pupils have additional learning needs. This is just below the national average of 21%. Very few pupils have a statement of special educational needs. A few pupils have English as an additional language, but no pupils speak Welsh at home. 

The individual school budget per pupil in 2016-2017 is £4258. Cheery Tree School is 21st out of the 79 primary schools in Swansea in terms of its school budget per pupil. 

The school was last inspected by Estyn in March 2018. 
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Standards: Adequate 
Wellbeing: Unsatisfactory 
Learning experiences: Adequate
Teaching: Adequate
Care, support and guidance: Adequate 
Learning environment: Adequate 
Leadership: Adequate
Improving quality: Adequate
Partnership work: Good
Resource management: Good 
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R1	Improve standards of reading and writing 
R2	Challenge more able pupils in order to ensure they achieve as well as they could
R3	Address well-being issues identified in the pupil survey 
R4	Ensure teachers meet the well-being needs of all pupils consistently 
R5	Improve the effectiveness of strategic leadership 

Following the Estyn inspection, Cheery Tree School has revised its school development plan to specifically address some of Estyn’s recommendations. 
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Intervention – Choice and Rationale 

I have chosen an intervention aimed at ensuring smoother transitions for pupils moving schools. The rationale for this choice was based on three personal experiences. 

The first experience was as a parent. In 2016 my wife and I relocated back to Swansea after 16 years. At the time our eldest son Dylan was 7 and our youngest son Iestyn was 6. Whilst our youngest settled into the new school effortlessly, the same could not be said of Dylan. As well as moving home and changing school, Dylan also had to cope with moving from Foundation Phase to Key Stage 2. As our move took place during the summer, Dylan missed out on the often-well-planned transition activities that schools put in place to help children transitioning between phases. Following the move, Dylan experienced emotional turmoil and it had a significant impact on his confidence, behaviour and feelings of self-worth.

The second experience was whilst working in a school in Swansea. The initial position was as a teaching assistant. However, after the first week, I was asked to cover teachers who were on PPA or training. One morning I was covering a Year 3 class. At 8.50 the class began to fill up and I noticed a girl looking anxious and a little upset. As I introduced myself, she explained it was her first day. I had not been made aware of a new pupil and therefore had not made any provisions. The situation was further complicated as I did not know the class and had no insight into who would make a good ‘buddy’ for her. I made sure she had a warm welcome and checked in with her frequently throughout the day. At the end of the day, I invited her parents in for an informal chat. Later I spoke to the Head who apologised for not informing me about the pupil and said it was an “oversight”. I asked about typical protocol for a new starter and was told that unless the child has additional needs, the induction process was “fairly limited”. 

The third experience was with a child in the football team I coach. During the first training session, the boy’s dad told me that his son gets very anxious doing new things and we discussed ideas on how to best integrate him into the team. We agreed that when introducing a new training drill, I would select other children to demonstrate and let his son observe until he felt comfortable joining it. The initial face to face discussion proved invaluable in established an environment which helped the boy settle into the team and begin to flourish. A few months later the boy moved to the same primary school as my sons. For the weeks that followed, I would see the boy screaming at the school gate refusing to leave his mum. I asked his mum how he was getting on and she said he had found the move “traumatic”. She said with hindsight, she wishes they had taken him to the class before the move and had a more staggered introduction. She also said that she didn’t manage to talk to his class teacher until day 3.  

The above experiences highlight how challenging it can be for children to cope with changing schools and how inadequate some of the current transition protocols are. Despite the shortcomings identified, I believe that a well-planned and well-executed intervention strategy can mitigate against some well-being and attainment issues associated with moving schools. 

Governor Script 		https://youtu.be/a3APpG3jtfs 			
Good Afternoon Governors 
Let me begin by thanking you for your time and for giving me the opportunity to talk to you about an intervention that I believe could have a significant impact on pupil progress and well-being at our school. Furthermore, I believe it will give us an opportunity to be innovative and at the forefront of developing best practice. The intervention is aimed at welcoming and supporting children who are moving from another primary school to ours.  

“Children are perhaps most routinely vulnerable and in need of particular support from teachers… at times of transition and transfer” (Pollard, 2008, p. 137). The Welsh Government invests heavily in strategies to help children with standard school transitions, for example, key stage 2 to key stage 3. Well planned transition activity can ease anxiety and apprehension and ensure better outcomes both academically and emotionally. Despite the success of these transition strategies, there is limited guidance on how to support children when they move from one school to another. If a child feels anxious moving phase, imaging how daunting it is for a child moving to a new school, without any friends facing the same transition. From a young age a child’s sense of self is formed based on social comparisons with those around them. During a move to new school, their sense of self and self-esteem can be impacted greatly. 

Research consistently shows that in-year moves to a new school have a disruptive impact on pupils. To compound the problem further, it has been identified that children from deprived backgrounds move more frequently. This is another example of the most disadvantaged pupils facing additional challenges disproportionally. 

In acknowledging the well-being and academic issues linked to school moves, the Welsh Government has produced school mover’s guidance and parental support packages for; looked after children, Gypsy Traveller children, children with ALN, children with EAL and children of serving military personnel. However, despite the existence of effective guidance and practice, very few of these support mechanisms are currently used for children outside the groups previously mentioned. Kirsty Williams believes we should have an inclusive education system, where no child is left behind. Therefore, we should not settle for a system, where some groups of children have well considered processes in place to help ease the transition to a new school, while other groups of children received limited support. 
 
Last year we welcomed 22 new pupils to our school, this represents 5.5% of our total cohort. With increasing social mobility and challenging economic conditions, most data indicates the number of school movers will continue to rise. We need to take our new starters out of the new school transition lottery and give them the best chance to maximise their potential and achieve the four purposes set out in the new curriculum. 

One of the challenges developing an intervention for new starters is the complex and almost endless list of possible reasons for a child changing schools. Would a child moving schools to escape bullying, need the same support as a child who loved their old school and is moving due to their mum getting a promotion at work? The questions are not limited to the circumstances behind the move, other questions also exist, for example, how does gender impact the support needed during transition? what impact does age have? how big a factor is the child’s personality? Although the range of circumstances and individual needs or traits of each child can differ significantly, research consistently shows that children do worse in the year of a school move and often the impact continues in the long run. 

I propose an intervention menu that will support children and parent’s, pre-transition and throughout their time at our school. The rationale for a menu, is through collaboration between; the child, the outgoing school, the receiving school and the parents, a strategy can be tailored around individual needs. Broadly speaking the strategies are aimed at pupil well-being, family well-being and pupil progression. 

Pre-transition our objectives should be to address the child’s anxiety, support parents or guardians and gather as much information about the learner as practical. The first step is to invite the child and parents to visit the school, tour the facility, visit their new class and meet the head, class teacher and designated HLTA. During this visit they should be given a new starter pack and the child and parents should have plenty of opportunity to ask questions. This starter pack should contain a map of the school, school rules, information on after school clubs and practical information for the parents or guardian. The initial visit may be a little overwhelming and the child may leave with lots of unanswered questions. To address this, the teacher should obtain an email address for the pupil and parents and encourage open lines of communication in the lead up to the move. Children often worry about issues that adults may consider trivial, what if I forget my homework? what if I get lost? An email exchange can be a platform for these concerns to be addressed.

Prior to their first day, the child should be emailed a new starter video created by their predetermined buddy and other class members. The video could contain, ‘a day at our school’ and an interview with a previous new starter discussing how they settled in. 

Next the class teacher should contact the child’s current or most recent teacher and have a discussion that brings the child to life. We often talk about how we as teachers ‘know our children’, however, when a child moves schools this knowledge is often lost. There is a system in place to transfer data, but that doesn’t tell us that, Ollie gets anxious if the class gets too loud, or Sophie finds group work difficult as she is very shy. It is unacceptable that we allow valuable teacher insight to slip through the net during a school move. It should be mandatory that every effort is made to communicate with the child’s previous teacher. 

Once the child joins the school, they should be introduced to a suitable and carefully selected class buddy. The buddy should receive training from the teacher to ensure they understand the best way to support the new pupil. In addition to a class buddy, the child should also receive a buddy from an older age group. This will offer an additional point of contact who they can talk to if they are facing any difficulties settling in. 

During the first week(s), the child could be given the opportunity to contact parents or guardians to check in. However, this is an example of where the teacher’s professional judgement needs to be used. Some children may benefit enormously from a quick call home, while for others it could trigger emotions and lead to additional turmoil. Where practical the child should also be given the opportunity to send their previous teacher an end of week update email, informing them how they are settling into the new school. Research shows that lack of continuity is a significant factor during a move. A short weekly exchange with an adult they trust could provide important continuity during this initial phase. An initiative like this would require school to school collaboration, something which is high on the agenda for Kirsty Williams and Welsh Government. The new starter should be given the opportunity to display samples of work from their old school on the wall in their new class. This simple act could boost the child’s self-esteem and give unfamiliar surroundings a small focal point of familiarity.  

Beyond the child’s first week, we need to ensure the intervention provides ongoing support. In your intervention packs you will see additional strategies that can be selected based on pupil, teacher and parent collaboration. Two aspects I will draw your attention to is the well-being questionnaire and the missed curriculum content support.
 
To measure the success of the intervention, we need to have a method for monitoring the impact. Well-being data would be obtained through teacher observation and through: 1-month, 6-month and 12-month well-being questionnaires. Feedback from questionnaires would provide information on individual children and also provide valuable insight into how to develop the intervention programme for future starters. As professionals we need to listen to pupil voice and have an intervention that is flexible and responsive to the needs of our learners. Article 12 of the UNCRC lays out the importance of children having a say over matters that impact them. 

The next aspect to discuss is pupil progress and curriculum coverage. Children typically do worse academically in the year of a school move. Children from disadvantaged communities move schools more frequently. These two statements are supported by extensive research. The government priorities are: to reduce the impact of poverty on educational attainment, to raise standards in literacy and to raise standards in numeracy. By supporting the academic progress of children moving to our school, our intervention will meet all three of these objectives. To do this we need collaboration with previous schools, multi-agency collaboration where necessary, a clear understanding of expected outcomes and knowledge of curriculum coverage. Missed curriculum content is one factor contributing to a drop-in attainment during a school move. A school to school book transfer system, would enable missed curriculum content to be identified. A HLTA will work directly with new starters to ensure missed content is covered. This will also be supported through strong home school links and dialogue with parents. To monitor the success of this aspect of the intervention, we will collate individual assessment data and examine if the progression is consistent with data from their previous school. We will also collate group data for all new starters and compare that to the group data of the children who have been with us throughout their education.

From a cost perspective, many parts of the intervention can be developed internally. The staff have been on well-being courses. Literature can be produced by the school and distributed digitally. I would suggest £100 for miscellaneous costs, for example, printing support pack for parents who are unable to access them digitally. The real cost is the time required to provide support that is effective and not tokenistic. I suggest we utilise Mrs Poppins our HLTA to support all new starters to the school. I propose we free up half a day per week of Mrs Poppins time and provide cover at a cost of £50 per half day. Over 39 weeks, this is a cost of £1950. Part of this cost will be offset by additional funding received through additional pupil deprivation grant eligibility.

I firmly believe that if we are bold and commit to this intervention for new starters, we can be a pioneering school in this area and make a real difference to the wonderful new children who join us each year. The intervention will also support the well-being points in our school development plan. Thanks for listening and I welcome any questions. 
[bookmark: _GoBack]Reflection 
This challenging and engaging module required comprehensive research and an ability to evaluate and synthesise information to develop a practical intervention, that would have a tangible impact on primary school children. The freedom of choice over the intervention selected, allowed the opportunity to explore an issue that I had both a personal connection to and a professional interest in. Although I relished the freedom, it did present its own challenges. I chose an area for intervention where there is limited research and best practice. Speaking to fellow students, I became increasingly conscious that I would not be able to provide such a compelling body of evidence to support my chosen intervention. On more than one occasion, I thought about switching my focus to an area with a greater body of research and hard evidence. However, I passionately believe that better transition support is needed for children who move schools and I decided to commit to this area. I enjoyed the challenge of locating information from other groups of children who frequently face the issues created by pupil mobility. I found compelling evidence from both the UK and US, which supports the argument for greater support for children moving schools. 

I like the format of presenting to governors, however, I found it challenging to write a script that reflected both my style of presenting and my style of writing. I was concerned that if I wrote as I speak, it would appear too informal on the page and if I spoke as I write, the presentation would appear too scripted and wooden. Reflecting on my presentation, I think I struck a reasonable balance, although I think my personality, knowledge and ability to influence, would have been better demonstrated in a more interactive environment, with a live panel of governors. Overall, I found the module to be extremely beneficial as it pulled together research, theory and a practical element that can be carried forward to my life as a teacher. 
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Appendix
Governor Handout

· 70% of Teachers in England were concerned about in-year admissions (Ofsted)

· Over 60% of children who move school are eligible for pupil premium or have a special need* (RSA).

· Only 27% of pupils who move school three times or more during their secondary school career achieved five A* to C grade GCSE’s, compared to the national average of 60% (RSA). A similar study is needed that analyses the impact on outcomes / progressions steps for frequent movers in primary school. 

· Frequent school movers are 2.5 times more likely to suffer psychotic symptoms and we more likely to suffer from bullying (University of Warwick).

· On average pupils who move schools lose about 3 months of reading and maths learning (Education Week).

· Teaching professionals should provide the additional capacity to meet the needs of every child (Kirsty Williams, Our National Mission).

· At major transition points… the needs to be more face-to-face discussion between teachers… and less reliance on simply transferring data. The progress of all children and young people needs to be considered at transition points, not only those who need additional support (Donaldson, 2015, p.82).


*Data not available for Wales, but it would be an educated assumption to assume a similar story in Wales 


Intervention Menu

The intervention menu would be a flexible ‘tool kit’ for teachers to use to help settle new learners to the school and to mitigate against any negative impact on well-being or progress. 
Some aspects of the intervention require collaboration from the child’s previous school and this may not always be practical. Teacher discretion and professional judgement will also play an important role, for example, teachers may choose not to activate the option for children to contact their parents during the first week, if they may feel it would create additional issues rather than smooth transition. The final consideration with the menu is pupil voice. It is important we listen to the thoughts of the pupil involved in the move. Some children may love the idea of maintaining contact with their old school, while others could find it distressing and prefer a clean break. Likewise, some children may find talking to previous ‘new pupils’ at the school beneficial, while others would feel uncomfortable. Due to the complex circumstance surrounding school moves, it is important the intervention plan remains flexible and adaptable to meet the needs of each individual child. 

In addition to the intervention menu, the school would adopt a whole school approach and develop a school charter outlining guidance on helping new pupils settle into the school. The charter would be developed collaboratively between teachers and pupils. It would be embedded across the school and displayed in prominent positions. 
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Based on the rolling average of new starters over the last 3 years, we can expect 22 new starters per year. 6 will typically join us at the start of a year, with 15 in-year admissions. On average 8 join during Autumn term, 5 during spring term and 3 during summer term
Cost Breakdown 

£100 - miscellaneous costs, for example, printing support pack for parents who are unable to access them digitally. 
£1950 - cover for Mrs Poppins. £50 per half day. Over 39 weeks, this is a cost of £1950. Part of this cost will be offset by additional funding received through additional pupil deprivation grant eligibility.
Total £2050 pa. 
Following the Estyn report Mrs Poppins has already been on a pupil well-being course. If we chose to utilise a different teaching assistant, we would need to send them on the same course at an additional cost of £1000. 















Critical considerations 
During a school move children experience an ecological transition. Bronfenbrenner (1979, quoted in Mehana and Reynolds, 2004, p.94) describes ecological transitions as “changes in the settings, roles, or expectations of an individual”. Bronfenbrenner believed that instability and lack of consistency in a child’s ecological system could have a negative impact on aspects of their development. This idea is supported through research reports highlighting the detrimental impact a school move can have on academic performance and well-being (RSA, 2015; Mehana and Reynolds, 2004). During a school move, children are required to adjust to a new learning environment and a new social environment. The latter can be particularly challenging, with some reports suggesting that children who move schools are more likely to suffer from bullying (University of Warwick, 2016). 

Despite broad agreement supporting the idea that school moves are detrimental to both well-being and academic achievement (RSA, 2015), there are still significant gaps in the research. To date, researchers have been unsuccessful “isolating the causal effects of mobility and often fails to distinguish the heterogenous impacts of moves” (Schwartz et al, 2015, p. 1). In a US study into school mobility, Mehana and Reynolds (2004, p. 112) concluded “the link between school mobility and achievement is correlational and predictive rather than causal”. I believe there is a casual effect but disentangling it from the other factors behind mobility is extremely challenging. If a child’s well-being and academic progress suffers following their parents divorcing and a forced school move as a result, how do we distinguish between the impact of the divorce and the impact of the school move? Aligning impact and cause when the variables are so broad and inconsistent makes research in this area very problematic. 

With most commentators agreeing that we are likely to see an increase in social mobility and an increase in school movers, the Welsh government needs to conduct extensive research to understand the impact that school moves have on learners here in Wales. Donaldson (2015, p.82) wrote, “the progress of all children and young people needs to be considered at transition points, not only those who need additional support”. I would argue that all children moving school need additional support, however, guidance for this transition point is currently inadequate. If this is not addressed, a growing body of children in Wales may suffer emotionally and academically.  
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rather than smooth transition. The final consideration with the menu is pupil voice. It is
important we listen to the thoughts of the pupl involved in the move. Some children may love
the idea of maintaining contact with their old school, while ofhers could find it distressing and
& prefer a clean break. Likewise, some children may find talking to previous ‘new pupils” at the
Pre-Transition Who school beneficial, while others would feel uncomfortable. Due to the complex circumstance
* Schoolvisit . ‘é‘l':s‘: ?:d "“‘m‘an; ead teacher surrounding school moves, it is important the intervention plan remains flexible and adaptable
© Q&A Email « Pupil to class teacher to meet the needs of each individual child
o Class teacher to pupil
o Parents to class teacher
o Class teacher to parents
o Day in the life video o Watched by new starter and parents In addition to the intervention menu, the school would also develop a school charter outlining
Produced by previous new starters guidance on helping new pupils settle into the school. The charter would be developed
* Parents support pack * Provided to parents by the new
cchool collaboratively between teachers and pupils. It would be embedded across the school and
* Teacher collaboration o Current teacher and future teacher displayed in prominent positions.
A conversation to bring the child to 5 G~
life and supplement the data provided
in the CTF (Child Transfer File)
First week
 Buddy system * Class teacher to appoint a class
buddy based on shared interests.
o Child would also be given a buddy
from an older year group (if possible,
a child who has previously changed
school and could understand the
range of emotions and practical
issues the child may be facing.
* Daily calls / emails to parents  Pupil to parents
informing them hovw their day is
oing
 End of week email / call  Pupil to previous class teacher
explaining how they are settling into
their new school
o Celebration of work * Pupil displays some work they are
proud of from their previous school
on the class wall oo
Week 2 onwards
o Invitation to join new starter nurture | Pupil
sroup
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new pupils settle)

1 month, 6 month and 12 months —
wellbeing questionnaire

Pupil. As well as an assessment tool
for the school, this is also an
opportunity for the pup to share
their insight into what has worked
well and help shape future practice

Missed curriculum content

HLTA to support children catch up
on missed content

Outcome assessment support

Collaboration to ensure children
achieve the same or better progress
against expected outcomes /
progression steps as they would have
if the school move had not occured.
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Firstweek [« displayed in prominent positions.
 Buddy system Class teacher introduces buddy based
on shared interests.
Child would also be given a buddy Pre Transifion Who
from an older year group (if possible, ®  School visit *  Pupil and parents
achild who has previously changed ©_Class teacher and head teacher
school and could understand the * Q&A Email ® Pupil to class teacher
range of emotions and practical o Class teacher to pupil
issues the child may be facing) o Paseats to class teacher
* Daily calls / emails to parents or Pupil to parents or guardian o Class teacher to pereats
guardian informing them how their ® Day in the life video *  Watched by new starter and parents.
day is going Produced by previous new starters
 End of week email / call Pupil to previous class teacher, « Parents support pack  Provided to parents by the new
explaining how they are settling into school
their new school o Teacher collaboration « Current teacher and future teacher
® Celebration of work Pupil displays work they are proud of A conversation to bring the child to
from their previous school life and supplement the data provided
* Week 2 onwards in the CTF (Child Transfer File)
« Invitation to join new starter nurture Pupil
group
* Invitation for parents to join on Parents, new parents, guardians, 1601559
online forum where they can ask parent governor and member of the
question and liaise with parents of school leadership team
other new starters
 Afier school and extra-curricular Club ambassadors to pupil (lots of
club ambassadors to present their research to support how inclusion in
clubs to the new pupil extracurricular activities can help
ECAD6001 The Principles of Practice and Progress
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Background of school
Schiool X is based in the Morriston area of Swansea. There are currently 400 pupils on roll
betwween the ages of 3-11. There are 12 classes in the school, which include; § mixed-aged
classes, 3 single-aged classes and a nursery class with 45 part-time pupils. The three-year A veporton oriston Prmary
rolling average of pupils eligible for free school meals is 48%, which is above the national March 2017
average of 19% STmieTy
The school identifies around 20% of pupls have additional learning needs. This is just below The school’'s current performancs Adequate
the national average of 21%. Very few pupils have a statement of special educational needs. A The school’s prospects for improvement ‘Adequate
few pupils have English as an additional language, but no pupils speak Welsh at home. Current performance
The current performance of the school s adequate because:
The individual school budget per pupil for School X in 2016-2017 means that the budget is
£4258 per pupil. The maximum per pupil in the primary schools in Swansea is £5232 and the M :gse'l'(‘,:"‘:":r{t"f pupils make appropriate progress in their leaming and skill
‘minimum is £2,703. School X is 21 out of the 79 primary schools in Swansea in terms of its Many pupils develop their mathematical knowledge and information and
technology communication (ICT) skills appropriately
chool budget L
school bucget per pupt Pupils in the specialist facilities and the observational assessment unit make
good and often very good progress in relation to their starting points
The school was last inspected by ESTYN in March 2018 * Many pupils behave appropriately and have a positive atfitude to leaming
However:
« The progress that pupils make in developing their reading and writing skills varies
too much between classes
There are too few opportunities for pupils to apply their reading, writing and
numeracy skills at an appropriate level across other areas of the curriculum
Curriculum planning is underdeveloped
Teachers do not always provide pupils with work that matches their ability
Prospects for improvement
Governor Script The school's prospects for Improvement are adequate because:
Pagelof2 22words [F 83
« Senior leaders and staff are committed to the school’s vision
« The leadership structure is appropriate
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‘The school was last inspected by ESTYN in March 2018

Summary

The school’s current performance Adequate

The school’s prospects for improvement Adequate

Standards: Adequate
Wellbeing: Unsatisfactory

Leaming experiences: Adequate
Teaching: Adequate

Care, support and guidance: Adequate
Learning environment: Adequate
Leadership: Adequate

Improving quality: Adequate

Partnership work: Good

Resource management: Good.
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Governor Script

Good Afternoon Ladies and Gentlemen
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team
« Self-evaluation activities do not focus well enough on the standards that pupils
achieve in their work
« Targets in the school improvement plan are too broad and it does not drive
forward school improvement effectively enough

A report on Morriston Primary School
March 2017

Recommendations

Improve standards of reading and writing

Develop the curriculum to ensure that it meets statutory requirements, promotes
the ethos of the Foundation Phase and develops pupils' literacy and numeracy
skills across the curriculum

R3 Share the good practice in teaching across the school to ensure that all pupils
receive challenges that are suitable to their ability

R4 Address the safeguarding issues identified during the inspection

RS Improve the effectiveness of strategic leadership

R6 Ensure that targets in the school improvement plan are specific enough to
enable progress to be monitored and evaluated

What happens next?

In accordance with the Education Act 2005, HMCI is of the opinion that this school is
in need of significant improvement. The school will draw up an action plan, which
shows how it is going to address the recommendations. Estyn will monitor the
school’s progress about 12 months after the publication of this report.

o Ulle
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v therecommendation on th ot nspection Action lan:
= mprovepupls apportuntiesfor utcoor esming,parclary nth Foundation Phase
Orveup sandards nreading— Everyon areader by th end of Year 2
" urther improve resing outcamesa heend f K52, iher percetage of pupls  achive  score f 85 nd above onthe WATS.
+ Higher prcentage of pupis o achieve a score of 115 and bove n the WNTS by the en of K52
+ Using ange o assesment tools and baseines, ety the chidren ho need aditionl support n £ and llcate thm tme with the
School Development Plan additional staff. Coach staf and moritor progress and impact of additional support.
+ Researchand ok st ways tofurther mproveth teching and esringof reading.
. Improve numenca ressoning of puplsn K52
Targets and Strategies 2018-19 " i thepercenage of pupls achieing bothascoreof above 85 and above 1151 the WATs fornumercl ressoning across al 52 year
The 5 targets below have been drafted into the school development plan. By the end of July 2015, + Pupls toutlse these sl across thecurum
we aim to ensure that: Inroduce furthr srteges o support the welbeing of al upls
& = Inroduce pupls 0 yoga and breathin echniques o redce anietyand sress
T T Address Estyn recommendations Improve standards of reading and wiiting + Offera rangeofunchtime actvtes for pupis to have achoceof wht they doin order o e reaxed
. 12" skils T writing ndependent) + reateacreste cuth for pups 0 sccess 30 B 0 3wt educiglvesofanity and i rcer 0 fel elased nd calm
mprove pupils’ skills in writing independently ‘Ongoing development of the Successful Futures agenda.
«_Improve pupils reading skills + Ongoing focustoembed the DigtalCompetence Famesiorkand pskilng o staf
2| Address Estyn recommendation: Challenge more able puplls in order to ensure they + Ongoig Peneer chool work
i g e + Ongoin deveiopment of th Aot and pecagogy
y + Orgolng e verk Wil ALt ghot sadeveop new TE srangemants
«_Improve differentiation and ensure appropriate extension activities are planned Increase the number ofpupswho SEeveth hgher oucomes a the en of F and enof K2,
3| Address Estyn recommendation: Address well-being issues identified in the pupil survey + improve the percentage o pupls who achieve O+ and Level S nparticulr in Enlsh/LC.
« Well-being initiatives are regularly and frequently monitored and evaluated
against agreed and known criteria
4| Address Estyn recommendation: Ensure teachers meet the well-being needs of all pupils’
consistently
o staff will receive further training to identify signs and triggers of concern and
recognise the need for early intervention
5 | Address Estyn recommendation: Improve the effectiveness of senior leadership
o Theleadership team will define and communicate a clear vision for the school,
pupils and teachers.
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