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This is a critical evaluation of my teaching experience since September 2019 until May 2020, whilst being a trainer in South Wales Police, currently based in Bridgend. The role I have is varied, the student dynamic is also extremely varied, from new police officers, whereby I would teach them aspects of law and build up their knowledge for exams at degree level, as well as to have the knowledge to become operational police officers. Other students range from new Police Community Support Officers (PCSOs), existing officers and PCSOs whether it is to revisit already trained areas or to give new legislation to the staff in order that they can carry out their roles.
The majority of the full time courses that are being carried out in the unit will give qualifications to the officers e.g. Degree in Professional Policing Practice, with the University Wales Trinity St. David’s is the governing body for the academic side of the course. If a student officer already has a degree, then they will be educated in the same way, with the same content from the lessons, but they will receive a Certificate of Professional Policing Practice. 
The course for initial police learning is set by the College of Policing, and lasts for six months, as opposed to an academic institute which generally has a course from September until June. My teaching skills also fall within the Higher Education Academy professional standards framework, as well as professional standards of South Wales Police, and the national Code of Ethics in which all Police Officers have to adhere too. (Site: Gov.uk; Higher Education Academy; College of Policing)
	‘Many teachers seem to follow a ‘teach it in September and forget it till June’ strategy. Learning needs to be reinforced by recall and practice, not left to be revised right at the end of the course’ (Petty 2014)
The quote would lead to a question being ‘is the theory of last minute assessment for any form of learning appropriate?’ to which I would argue not.  If there is an exam due at the end of the academic year, how much pressure is then on the student to ensure that what they learnt approximately nine months prior still within their memory in order to answer any exam based assessment. There again, continual assessment could lead to a ‘know it for now’ situation whilst discarding the knowledge, gaining the next aspect of the curriculum for the next assessment. With the Initial Police Learning Course, the six months is continual, and even though the course has 4 exams throughout the six months, it is important to reinforce the learning through different models including Kahoot; question and answer sessions, practical exercises and so on. The exams are externally marked, with a pass mark of 40%, it is important to remind students that although we do not know what topics would be in the exam, there may be cross cutting elements integrated within the exam answers, as well as explaining that study time at home is equally important. For this course, it needs to be established to keep the knowledge current within the memory. (K2, A2)
As the students are from different backgrounds, some of them were civilian staff within the police service and have brought their own skill set with them, which can be used advantageously e.g. when teaching about how to use the personal radios called Airwaves, although I could show them on the PowerPoint, I have used peer teaching, with the students previously employed helping new officers on how to use the radios. This has helped in a two ways, team building and lesson knowledge and to impart their knowledge to those without.
Within my teaching practice, I also use the Professional Standards of the Higher Education Academy (HEA), which are in addition to the government set Professional Standards I am required to work under with the police. Having read the HEA Professional Standards several times, I can clearly state that I am using them every time I teach. I feel that utilising the Professional Standards Framework within my teaching practice will enhance my ability to have a good and balanced class, making it conductive to learning, supportive for the students, as well as being an efficient teacher. By getting the balance right, the student should feel more at ease with myself as a teacher. Although we teach our topics in the unit, the students will also have the ability to research the lessons to a deeper level e.g. UKGov website, Blackstones reference books etc. which also has the law definitions, I encourage students to carry out further reading, to enhance their learning. I explain that the summative exams are based on our teaching and the further research is for professional usage once on patrol etc. One of the many lessons I teach at the start of the course is in relation to equality and inclusion. I used to be a hate crime police officer, and can relay a lot of what victims of hate crime and those who have not been included in some aspect of their lives because of who they are. Prior to teaching any topic, I will read through the lesson plan to ascertain the learning objectives, group work, and thus plan around the criterion required. Geoff Petty stated in his book ‘Teaching Today’:
	‘You will never achieve your purpose if you are not clear what they are’ (Petty 2014).
Although as a police officer of 15 years’ experience, the lessons themselves may seem common sense to myself, I can forget that I am teaching people who have little or no knowledge of policing or police regulations; albeit they need the information to perform accordingly when they leave the classroom, they need the information on both a short and long term basis, to cover the exams and the operational aspect of policing. It is important that they are taught as to the learning outcomes and it would not be appropriate to just wing the lesson based on previous working experience. The purpose of the lesson is important to meet these requirements and to match the curriculum exactly, as any variation could be detrimental towards their working practice and to the exams, as such, I will need to be disciplined. It is important to encourage an educational discipline to the students, without being authoritarian, ensuring that I am available to support the officers in their learning. (K3, V3, K6, V4)
Some feedback that I have received from University Wales Trinity St. David’s was that the class that I taught had the highest average pass marks on their exam, therefore, I realised that my teaching methods with the students worked. I had often engaged a process of the officers researching the topics of the lesson, by generating group work with them, instructing them as to what was required, and to make sure that the learning objectives were met in this method. I would feedback on the presentations that they would teach their peers to put their presentation into context of the lesson. I would also still go through the PowerPoint accordingly, e.g. information on a slide may not have been covered in their presentation, so I would cover it accordingly. If the information had been covered, I would state ‘we have covered this, any questions on this slide?’  This was to ensure that the students had full opportunity to learn slide by slide and within the lesson. (A2, A1, A3)
	‘Other teachers blame poor achievement on their students’ lack of motivation. There can be some truth in this view, but never forget that motivation is not a fixed characteristic of the student: it is an emotional response to their previous experience of learning’ (Petty 2014, p473).
As stated, it is important that students will need to remain focused throughout the day, hence, I gave comfort breaks and slightly longer tea breaks on a regular basis. I do this to keep them motivated. I slightly agree with what Petty has stated in the above quote, however, motivation in aspects of student behaviour and achievement may not necessarily be down to previous learning experience. There are many different factors to motivation that can influence how much effort the student will put into the classroom, a lot of which can be down to the attitude and tone of the teacher as well. If the teacher targets one individual who may be under performing in a negative way, this will reinforce the negative attitude and potentially develop a ‘why should I bother’ attitude. Alternatively, if a student is under performing, it be far more prudent to speak to the student privately and confidentially, in order to ascertain why they are not achieving the goals of the lesson. I have done this to those struggling to achieve 40% in their exam, to ascertain how I can help them. Furthermore, as a supportive measure, any problems that come to light can be supported e.g. undiagnosed dyslexia; autism spectrum and so on. (A4, V1)
[bookmark: _GoBack]I do find that some of the lessons can be very didactic, which can have a detrimental influence over the motivation of the student officers in that they ‘switch off’ to which the motivation is highly evident when observing the body language of the students, therefore, Petty’s opinion could be corrected to subject the matter itself. I have found that observing body language of students is very important in order to gauge the breaks to be able to give them the time to re-focus on the lesson and to prevent them from ‘switching off’. At times, the students have been grateful during the day for extra time on their lunch breaks, however, it was not just a case of me telling them to have an extra half hour; lunch time is scheduled in between 12.00hours and 13.00hours, to which I have assigned them group work and given them extra time during lunch to complete it e.g. come back at 13.45hours. However, they have stated that when they have had this extra time, even for group work, they have found it beneficial, as they will also revise for the exams if need be, especially if the exam is imminent. (K1, V2)

‘Temperament is our style of responding to our environment’ (Woods, B 1995) 
My attitude within the class can be the make or break in relation to the motivation and approachability of individuals or the class as a whole. In order to self-develop aspects of what I can achieve and also to make sure that I am on the same level as the other trainers I work with, I had observed three different trainers in relation to the course, but also, what have I learned from the observations. Firstly is that all trainers are open to student questions and development, and thus creating an element of trust, the teachers fall back on their working experience to put things into context. Secondly, feedback to the students is under Ask Tell Ask, (K4) students are asked how they feel the situation went e.g. role plays, presentations, the trainer will give their opinion, the student is then asked to finalise the feedback with another opinion. Although I use this system myself, I have found that sometimes the way in which the student officers have been spoken too may not have been as supportive as it could have been. The one thing I can take away from that is that a) we are not an educational institute per se, however b) you can still be developmental in what you say to the student officer in a positive way. As the curriculum is designed by the College of Policing, which sets out the qualification framework. It is built on the knowledge that some of the students will already have a degree, others not, but the level of education within the training unit will be taught equally, as a teacher, I will need to adhere to the curriculum as I feel that this is important to help the students know their subjects, and for myself to be student focused to help them achieve their goals. (A1, A4, K5)
	‘Learners construct new knowledge on the foundations of their existing knowledge. However, radical constructivism states that the knowledge individuals create tells us nothing about reality, and only helps us to function in your environment. Thus, knowledge is invented not discovered’. (Study: Simply Psychology)
It can be said that in the general concepts of constructivism, the students construct their knowledge based on areas of what they know through other educational aspects. In particular, the line regarding functioning within our own environment is very close to what we teach here in the police training unit. We teach how the police have to act and within what laws they can act, creating our working environment. A major part of the constructivism theory is that we learn from our experiences, although the core area of my teaching is academic, however, it has been stated that the course does not have enough practical exercises to allow the students to develop their own learning experiences, which can be detrimental to an experiential learner, Therefore, I can argue that the course is not balanced accordingly to help the students obtain what they need for a career, but balanced towards a more academic level. This is one reason that as a trainer, I will need to put the lesson into practical context by explaining the side of policing to allow the students to gain a deeper understanding of the role. I am aware that the course is continually being developed, taking the practical side (constructive experience) into account, the course will improve successfully. I do feel that my skill set as a trainer changes and enhances. Each class has naturally been different to the other, which is only to be expected, but to gain an understanding of their needs when they arise is necessary for their support in learning. I am very passionate about the students learning and achieving good results, however, I am also aware that there can be external issues ongoing that can affect the student and/or class into learning to their full potential e.g. one student in another class has had a bereavement, which has effected several students, yet they still need to be taught due to the time constraints and curriculum of the course. (A4)
	‘Understanding the way the student learns effectively is important for teachers so that they can then more effectively design their learning Experiences’.  (Study: Research Gate)
It is vital that I have an understanding of how the students learn and correlate that with the lesson plans and the curriculum, and to be student focused.  At the very beginning of any course, the students are given the Honey and Mumford test to ascertain their learning styles, and as such, I would need to accommodate all student needs accordingly by varying the way the lesson is presented. This can be difficult if the lesson plan dictates otherwise, however, by making the necessary adaptations during the lesson planning stage, I would be able to help all students with a broad spectrum of teaching styles, as I believe that although through the Honey and Mumford questionnaire, there may be just one overarching trait, I will also state that students cycle their way through the differing traits stated. (K3, V1)
In relation to learning about teaching, I have researched articles in relation to psychological development of teaching. A lot of educational psychologists used a the theory of pedagogy and focused their attention on children, however, some have stated that the pedagogy stage of learning never leaves us, even in adulthood, as a training unit, we teach adults, whereby andragogy would be the more appropriate theoretical terminology, it does not necessarily fit with the concepts of teaching the police profession per se, and I would state that it does not state a time frame from which a child becomes an adult in relation to learning, as each person’s perception will be different, therefore, I would state the same would be said about me as a teacher. (V4, A5)
Moving forward, my own development is currently ongoing within taking the PGCE (PCET) course to develop my skills, and my action plan is currently based on researching aspects of the course as well as the Kirkpatrick Assessment Scale for a potential of changing the way in which the unit I work in develops. Although this could be measured under SMART objectives, all aspects are realistically time bound by operational necessity.
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