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Research proposal for the following research project title:
Explore the experiences of ‘some’ young people with additional learning needs when transitioning to secondary school

INTRODUCTION:
This research proposal will focus on exploring the experiences of ‘some’ children and young people with additional learning needs when transitioning from a primary to a secondary educational setting. The author feels as though this can have a major impact on an individual’s development, as their experiences at this time will impact the way they grow and what they achieve later-on in their life. Through-out this research proposal, key information regarding educational policies such as the new Additional Learning Needs framework, the Welsh Government’s seven core aim’s and Donaldson’s Successful Futures report will be discussed. Firstly, the author will provide a brief overview of what the main aim of this research proposal. Then they will move on to the methodology choice that they feel will be of benefit the study. The following three methodology choices will be discussed: Focus Groups, Unstructured Interviews and Questionnaires. The author will look at the strengthens and weaknesses for each methodology and explain how each methodology will benefit their research project. Following the methodology, the author will be looking what measurement processes will be used to measure the research, for example, how will the data collected be analysed and measured. The author will also be discussing the key ethical considerations they feel may occur whilst conducting the research project. Along with identifying these issues, actions that can be taken to help prevent any ethical issues occurring will be discussed in detail. Other matters such as timeline and dissemination will be addressed, to ensure that all aspects of the research proposal have been covered. 
The research proposal title will be ‘Explore the experiences of ‘some’ young people with additional learning needs when transitioning to secondary school. Which means that the study will be focusing on children between the ages of ten and eleven/twelve, who have been identified as having an additional learning need, and will be carried out within a rural county in Wales. According to Stats Wales (2019), research shows that in 2018/2019 there was a total of 2,661 pupils who have been identified as having an additional learning need in Ceredigion. With only a total of 125 statemented pupils in Ceredigion, the remaining 2,536 pupils have been identified as having additional learning needs, however, have not received a statement. Statistics show that there are a total of 103,976 pupils in the whole of Wales who have been identified as having additional learning needs and are receiving some sort of assistance, however only 13,168 of these pupils have been statemented (Stats Wales, 2019). According to Gov.UK (No Date), an individual who has additional learning needs and/or disabilities can be impacted in every aspect of their lives. Individuals ability to learn, grow, develop and socialise will be impacted, along with their concentration levels, educational abilities such as reading or writing and their behaviour, in some cases an individual’s physical ability can also be impacted, depending on the additional learning need. Therefore, is it vital to ensure that these individuals receive the appropriate care and support from a young age, and are supported and catered for when going through difficult adjustments/changes in their lives, such as an educational transitioning process.  A statement is a document which highlights the areas of which a child with additional learning needs will need help and support in, whether it be in school or at home (NI Direct.gov, No Date). This documents states what a child’s needs are and how/what help and support should be provided to ensure that the individual child’s needs are met at all time. These statements are reviewed every year, to ensure that as the individual grows and develops, the statement of support and help grows to cater their changing needs (NI Direct.gov, No Date). According to Dauncey (2018), statements will no longer be issued after September 2020, Pupils who are newly diagnosed with additional learning needs will be issued with the new process, and current statemented pupils will be transitioning over to the new system which will be called Education, Health and Care (EHC) plans (IPSEA, No Date).  IPSEA (No Date), explains that the EHC plans will be a legally binding document, in which a child or young person’s additional learning needs will be stated, along with the required support and any possible outcome they would like to achieve. With this extra educational support, individual’s with additional learning needs will be able to achieve to their fullest potential whilst in education. 


METHODOLOGIES USED:
[bookmark: _Hlk30626073]Methodologies refers to a system or a way of doing, teaching, studying, or researching a subject (Cambridge University Press, 2020). There are many different types of research methods, which all have different aims, advantages and disadvantages. The method selected depends upon the type of data required to be collected, and a few research methods can be found below (Virginia Polytechnic Institute and State University (VPISU), 2017);
· Interviews – un-structured or structured
· Experiments
· Surveys
· Observations / participant observations
· Focus Groups
· Dairy
· Questionnaires
There are two type of research methods, these are qualitative or quantitative. According to McLeod (2019), qualitative data refers to in-depth information being gathered and aims to understand individuals, groups and cultures. It is a non-numerical data observation collection process, and refers to the meaning, definition, concept, characteristics and description rather than measuring the data. Research methods such as open-ended questionnaires, observations and un-structured interviews, can all be qualitive research methods, as these all provide a quality look at a phenomenon (McLeod, 2019). Qualitive research can be seen to be a creative and interpretive method of research, and different techniques can be used to gain the relevant information. Whereas, quantitative research methods such closed questionnaires and structured observations / interviews, all aim to gather information which can be measured and compared (McLeod, 2019). Quantitative research is normally carried out under controlled environments, as it requires extraneous variables to be controlled and measured, with the main idea of either supporting to disagreeing with a theory (McLeod, 2019).
There are three different research methods which are going to be used within the research project, which are as follows, focus groups, unstructured interviews and questionnaires. Each research method aims to gather different information, most of the information collected from the research project can be seen to be qualitive. As the information which is collected aims to assess the thoughts, beliefs and opinions of those being studied. The researcher feels as though these particular research methods, will best facilitate the type of research they wish to collect. 
Focus groups, allows the research to gather information from several individuals simultaneously (Punch, 2005, p.171). within focus groups, the researcher becomes a facilitator rather than an interviewer, as the discussion will be unstructured, however may be steered into a certain direction by the researcher if needed. Fraser et.al. (2004, p.166-167) states that focus groups give’s individuals the opportunity to discuss a specific topic freely, ensuring that the answers given are not bias or guided in anyway. Lambert (2019, p.14-15) explains that unstructured interviews allows individuals to communicate on a one to one basis, with the freedom of expressing themselves in their own way. The focus groups will be carried out in each secondary school within the chosen rural county of Wales, who have given consent to participate in the research project. These groups will include all of the research participants in the school, coming together and share their thoughts and feelings regarding how they feel their transitioning experience has been from their primary to secondary educational setting. The researcher will aim to gather as much information as possible, and will ask the participants what they feel could have made their transition experience better, to help inform the schools for future pupils with additional learning needs.
Unstructured interviews can be seen to be similar to an everyday conversation between a group of individuals, meaning that those being interviewed will feel more relaxed, aiming to gain further genuine information. Punch (2005, p.172), explains that unstructured interviews are powerful research tools when conducting social research, ensuring that rich and valuable data is gathered. These will be conducted on a one to one basis, either at the school or home environment, depending on what the pupil feels most comfortable with. This is more of a close discussion with each participant, ensuring that all of their thoughts and feelings are documented, and their voices have been heard. This may be a better way of gaining information to aid the research from participants who struggle to communicate and express themselves in a social setting, ensuring that every participant is being included and treated fairly.
Questionnaires are a structured research method, which aim to collect as much data as possible, with little work needed from the researcher (Kellett, 2005. P.75). This research method is similar to a structured interview, however it is less time consuming, and will be completed by the parents/guardians of the pupils who are involved in the research project, aiming to gather their thoughts and opinions on how they feel their child’s transitioning experience has been.

MEASUREMENT PROCESSES:
It is important to remember that each research method will be useful in different ways, therefore it is important to consider the advantages and disadvantages to each of the chosen methodologies before conducting any primary research. Primary research can be defined as factual research. This research type refers to information which has been gathered through ‘self-conducted’ research methods carried out by the researchers (Fraser, 2004), (Purdue University, 2020). Whereas, secondary research refers to research that has been analysed and interpreted by a research as a result of reading primary research.  This research project will be conducting primary research, through gathering valuable information through the methodologies chosen. The research must take into account all of the possible strengths and weaknesses of their chosen research methods, prior to deciding on which research methods they feel will best suit the research project. There are strengths and weaknesses to every research method which all need to be considered, along with how the information gathered from the research will be measured effectively. 
Discussed below are the strengths, weaknesses and data analysis methods for the three chosen methodologies within this research project; focus groups, unstructured interviews and questionnaires. 
Focus groups are considered useful when gathering a vast amount of research from different participants, as detailed information, feelings and perspectives of all participants can be obtained. However, this can be presented as a weakness if not properly managed, as the opportunity to have disagreements and discuss irrelevant information is high. Focus groups are an efficient use of time and money, as they present the opportunity to gather a broader range of information from all participants in one session (Evidence Base, 2006). Although if the focus groups are not properly documented, the researcher may find it difficult to analysis the information discussed. According to Punch (2005, p.171-172), focus groups can help maintain a greater anonymity amongst the research, as there are several participants who are involved in the research method.  The second research method, unstructured interviews also present advantages and disadvantages to consider when choosing this research methods. Unstructured interviews are also a great way of obtaining an individual’s feelings, thoughts and perspectives, however, do so in a more detailed way (Lambert, 2019, p.14-15). Although unstructured interviews can be very time consuming, as there will be a vast amount, of participants to interview, meaning that more time and money will be needed, unlike focus groups. Another advantage to unstructured interviews is that every participant will have their voice heard, which may not always be possible when participating in focus groups (Evidence Base, 2006).  The data collected from the focus groups and unstructured interviews will be analysed through the researcher identifying key themes discussed through-out. From these key themes the researcher will be able to highlight the strengths, weaknesses and key issues children experience through the transition process from a primary to a secondary educational setting. Once the strengths, weaknesses and key issues have been highlighted, the researcher will be able to assess whether there are any patterns through-out the children’s experiences that have participated in the research project. 
The final research method which will be used within this research project is questionnaires. Questionnaires are similar to focus groups, in the fact that they are a method of research of which can obtain a vast amount of information, with little time needed to be spent, these also present a low cost element to this research method. There are three different types of questions that can be used in questionnaires; open questions, closed questions and scaled questions, each gathering information in a different way (Evidence Base, 2006). Questionnaires are an efficient way of collecting information in a standardised way, however, they present the risk of participants not completing or returning the questionnaires. The researcher will be using a scaled question type of questionnaire, with this there is a risk of participants misunderstanding the questions or scale, resulting in uncompleted or inaccurately completed questionnaires. To prevent this, the researcher must ensure that the questions and scales they are answering are easy to understand.   To do this the researcher will spend time in explaining the questionnaire to the participants and  ensure that all participants are given the chance to ask questions if required. However, a scaled questionnaire will be easier to analyse once the information has been gathered, as every question will be answered using the same scaling process. The questionnaires will provide clear quantitative data to be analysed.

ETHICAL CONSIDERATIONS:
BERA guidelines recommend that through-out a research project any potential ethical issues should be discussed and regularly reviewed. According to BERA (2018) ‘ethical decision-making becomes an actively deliberative, ongoing and iterative process of assessing and reassessing the situation and issues as they arise’. The researcher should ensure that ethical considerations are paramount when developing their research proposal and through-out the research process. 
One ethical consideration which is vital, is to ensure that every participant fills out an informed consent form, to ensure that they give consent for the research to be conducted. This research project will be conducted with children and adult participants. Therefore, it is vital to ensure that the child’s parent/guardian give’s consent for their child to participate in the research project (BERA, 2018). However, the researcher should ensure that the child fully understands what they are consenting to and participating in. The participants parents should also give informed consent on their own behalf, as they will be participating in the research through completing the parent/guardian questionnaires. Along with an informed consent form being collected, the researcher should make all participant’s aware that they are free to withdrawn from the research project at any time and can do so hassle free. It is important to make the participants feel as though they will not be judged regarding any decisions made, when referring to the research project. The BERA (2018) Guidelines has a section regarding the right to withdrawn from a research project, this section states that any participants should be given the choice to withdrawn at any time, without having to give a reason. The researcher must also provide all participants with their own personal contact information, this way the participants will have a way to contact the researcher if they have any questions or would like to withdraw from the research project. BERA (2018), stresses the importance of all researcher project’s being conducted to maximise participant benefits and minimise any potential harm. Which in theory means that the research should have a sole purpose, in which it should be to benefit and should not cause any harm or stress. This research project sole purpose is to help schools and education boards ensure that any child with additional learning needs has a fair chance with their education, therefore the transition from primary to secondary school should not cause any issue or harm to the child, but promote and boost their education. The researcher has a reasonability to consider how the research project can be balanced to maximise benefits and minimise the risk to their participants and the schools involved in their research project. 
Another ethical consideration which should be considered through-out the whole research process is that confidentiality is maintained at all times. The information collected regarding the participants and schools which are participating in the research project should remain confidential and anonymous at all times. According to the Cambridge University Press (2020), confidentiality refers to ‘the state of keeping or being kept secret or private’, they also state that anonymity refers to being anonymous or unknown. All participant’s information should be kept in a safe and secure place in a professional manner, and they should remain anonymous unless stated otherwise. This will help to protect the individuals and schools taking part, ensuring that no harm or negative outcomes will occur as a result of the research project. For example, not all children with additional learning needs will have disclosed this information with their peers, therefore if their identity has been kept and protected, no one will be able to identify them when reading the research. To ensure this is maintained when writing up the research findings, the researcher will replace the names of the schools which have taken part in their research with alphabetically symbols, unless the schools have requested differently. The researcher will also ensure that no names or identifiable information of the children or adult participants will be recorded within the research findings. 
The third ethical consideration should be to ensure that every participant is comfortable with the professional individual who is providing them with support on a day to day basis while at school. If pupils are not comfortable or happy with their support worker, it will negatively impact the way they feel their transition from primary to secondary school has been. This will be assessed through conversations with the participant about what qualities are important to them in a support worker and discussions with key staff in their school regarding the child’s relationship with support staff.  The different levels of power within the relationship will also be considered and whether this is having a impact on what the child is able to say about their experiences. In the same way, the researcher must be aware of their own relationship with the child participant, to ensure that appropriate steps are taken to empower the participant. According to Fraser et.al (2004, p.85), a researcher can have four different views of children when conducting research projects, these include viewing the child as an: object, subject, social actor or as a participant/co-researcher. Within this particular research project, the researcher will view the child as an social actors,  by taking an active part in the research project, ensuring that the child’s voice’s are heard. 
A fourth ethical consideration will be that measures are taken to ensure that every participant has freedom of choice and are given equal opportunity to have their voices and opinions heard when conducting the research. Therefore, the researcher has decided to use three different methodologies, to ensure that everyone has equal opportunity to be heard. The United Nations Convention on the Rights of the Child (UNCRC) set out an international legally-binding document which states that every child have rights, and what these rights are, regardless of their abilities, race or religion (Save The Children, No Date). The UNCRC consist of 54 different articles, all providing guidance on how professionals and individuals working with children can help promote and ensure that every child’s rights are being met (Save The Children, No Date). Article 12 of this document, states that every child has the right to be listened to and taken seriously (CYPCS, 2020). This emphasises the importance of ensuring that all participants are given an equal opportunity to be heard, which is achievable through the focus groups and individual unstructured interviews. These methodologies ensure that every voice has been heard and taken seriously when conducting the research, ensuring that the research being collected is accurate. The author must also ensure that when it comes to producing a research paper on their findings, that they do so in a non-bias way. They must ensure that each school being reviewed, has been reviewed in a fair way, ensuring that every school is treated equally. It is important to remember that there are many different ethical considerations, all of which should be considered in-depth prior to starting any research. These ethical considerations should also be reviewed through-out the research journey, ensuring that changes are made when and if appropriate. 

TIMELINE:
Timeline’s are very important in ensuring that specific tasks are completed at the appropriate times, they are a presentation of a chronological sequences of events, in which individuals can follow to ensure that they are on task (Cambridge University Press, 2020). When planning a research project, it is important to remember that it is not just the research which has to be done, and this is where a timeline is beneficial. To carry out a research project, you must allow time for planning, gathering and reading the research and finally writing and revising what has been found. Therefore, the timeline should consist of 10% planning, 40% gathering the research and the remaining 50% of the time to write and revise the research findings (Texas Education, 2020).  
Within this research proposal, it is vital to have a timeline plan, as it will help to ensure that tasks are completed on time, ensuring that the research is carried out and kept on schedule. The research project’s timeline will allow time for the following: background research, methodologies, data collection, data analysis and writing the research paper. The research timeline for the project ‘Explore the experiences of ‘some’ young people with additional learning needs when transitioning to secondary school’ can be seen in the table below. 

	Task
	What needs to be done to complete task
	Month:
[bookmark: _GoBack]Start and Finish

	Planning
	· Carry out simple research to understand research topic
· Contact the primary schools and the secondary schools which have children who have recognised additional learning needs, to ask if they will be a part of the research project
	January
	July

	Planning research methodologies
	· Decide what questions should be asked for the questionnaire
· Devise a plan for the focus groups and unstructured interviews – what information needs to be collected – any questions that needs to be answered
· Decide who will be participating in the different research methods; children and parents/guardians for the focus groups. - children for the unstructured interview’s (unless they require their parent/guardian or support worker to be present), and the questionnaires to be sent to the participants parents/guardians for them to answer themselves
	July
	September

	Contact the participants in primary school
	· All participants must be contacted at in year 6 of primary school to ensure that the relevant procedures and processes can take place prior the children finishing year 6 of primary school 
· Once contacting and meeting the participants, the researcher should explain the whole purpose of the research project, and explain how the research will take place
	September
	April

	Contact the participants in secondary school
	· The previous participants should be contacted after the first term of year 7 in secondary school – this is to check up on their progress
· Once these have been contacted, the research methodologies should take place
· Questionnaires should be sent to every participants parents/guardian to collect their thoughts and views on how they feel their child has handled the transitioning process
· Un-structured interviews should be conducted by the researcher with each participant individually – this can be done in the school or home environment 
· Focus groups should be conducted in each secondary school – all participants from the same school should be included in the focus groups.
	November
	January

	Data Collection
	· All data should be collected from all research methods: questionnaires, unstructured interviews and focus groups
· Data to be stored in a password protected computer or in a lockable cupboard to ensure that the data protection rules and regulations are being maintained
	October
	March

	Data Analysis
	· The information/research that has been collected should be examined – this will help pick out reoccurring common positive and negative aspects to the transitioning process.
· Highlight what has worked well for each school, and what has not worked
· These findings can be compared through-out the secondary schools – information should be analysed by different secondary school results rather than each individual participant
	March
	May

	Writing of research
	· Once the data has been analysed, the researcher must then document their results and findings into a research paper – which will include all aspects of the research project, the main aim of the research, data collected, any recommendations for the schools and educational boards
	May
	September

	Feedback to all participants
	· It is important to ensure that those involved in the research project are provided with a debrief of what was found within the research
· Participants should be informed of the findings that have been analysed as a result of the research
· The researcher must also thank all the participants for being involved and making the research project possible.
	September
	September



DISSEMINATION:
Dissemination refers to sharing/spreading information that has been maintained, ideas, etc to a large group of individuals (Cambridge University Press, 2020). The main group of individuals that the finished research project should be disseminated to will be the schools and educational boards within the rural county in Wales. With the aim of informing professionals who work with children with additional learning needs with the research information that has been collected during the research project. This information will help to inform the educational community of how children/young people with additional learning needs have found their transitioning process from primary to secondary school. The report will provide guidance on how these experiences of transition can be improved, aiming to ensure that the next group of children/young people with additional learning needs has a positive transition experience. 
The finding of the research project could also be put into a poster for the parents/guardians of children/young people with additional learning needs, aiming to inform them of the process their children will be going through soon, along with any possible tips and tricks they can implement themselves at home to ensure the transition process for their child is positive and with minimal stress.

CONCLUSION:
In summary, the main aim of this research is to explore the experiences of ‘some’ young people with additional learning needs when transitioning from a primary to a secondary educational setting. The author has discussed key educational policies, such as the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Dauncey, 2018), highlighted some of the changes that are currently being made to the educational system such as children/young people previously would have been issued a statement, this will now be changed to Education, Health and Care (EHC) plans, which has been discussed during this research proposal. These changes and findings have had an influence on the researcher’s research proposal. The author has clearly highlighted the chosen methodologies for the research project, these being: focus groups, unstructured interviews and questionnaires. Along with highlighting the research methods, the advantages and disadvantages of each methodology has been discussed, ensuring that each research method is appropriate. The author has also given a brief outline of how the gathered data will be analysed, whilst providing a proposed timeline for the research project. The author has in detail explained some of the key ethical considerations which must be considered throughout the research process, ensuring that the research being conducted is ethically minded. The key ethically considerations which have been discussed include: informed consent, confidentiality, freedom of choice and the importance of every individual having a voice. As previously mentioned, it is important to continually consider ethical issues as others may be presented through-out the research process. Dissemination will take place with the schools and education boards through-out Wales, with the aim of informing and shaping future policies and decisions.
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