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[bookmark: _Toc26785934]Task Description
Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.
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Ella is four years old and reportedly a settled, happy and popular member of the Reception class. However, her class teacher has concerns about Ella’s progress based on information supplied on her Foundation Phase Profile (Moodle, 2019) when she joined the class. This document suggests that Ella’s progress is limited across a number of areas of development including social, physical, emotional and cognitive. 

It is noted that the profile only provides a glimpse of Ella’s current progress and ability. There is no information available about her home life, the views of her parents, whether she has siblings and so on. As such it is difficult to obtain a full picture of Ella, and whilst Bronfenbrenner’s Ecological Systems Theory (Pound, 2009) can be partially used to set Ella in a broader context, we need more information to properly assess the influence of the four systems on her.

For now, I will focus on her social, cognitive and physical development, considering various child development theories, how Ella’s development relates to these and suggest activities to support her development.
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The World Health Organisation defines child development as encompassing “physical, socio emotional, cognitive and motor development between 0-8 years of age” (2019). Over the course of a child’s early life, they are monitored and assessed in various ways to determine whether their development is in line with widely accepted developmental milestones (Wikipedia, 2019); these assessments are made by medical professionals, parents, carers and teachers, both formally and informally. 

In the context of education, teachers have a significant role in child development. Whereas teachers used to be viewed as having one single purpose, namely “to impart knowledge to the young” (Aubrey, 1968, p277), they are now perceived to be fulfilling many more roles including, but not limited to, surrogate parent, data analyst and counsellor – these being a sample of suggestions made by fellow students during this course’s induction week in September 2019. Additionally, teachers must meet statutory responsibilities including having a duty of care towards all pupils, ensuring that pupils are safeguarded, protected from discrimination and their welfare and rights promoted (NEU, 2019, UNICEF, 2019).

For teachers to make a positive impact on child development, they should understand what it is so as to create learning opportunities that are appropriate to the stage of the child (Katz, 1996). Equally an awareness and understanding of what is meant by stages of development, and how development takes place is needed. For example, Piaget (Pound, 2005) suggests there are four stages a child will go through during their cognitive development, with children needing to experiment and construct knowledge for themselves. Vygotsky (Smidt, 2013) agrees that a learner will develop their knowledge and understanding through the experiences they construct and have, but that socialisation and language are also of significant importance. Introducing the Zone of Proximal Development (ZPD), Vygotsky suggests children have a ‘performance level’ where they can do things without help, and then a level of ‘potential development’ where things can be done with the help and support of an adult or more knowledgeable peer through reciprocal teaching or cooperative learning (Keenan, Evans & Crowley, 2016). Teachers who have an understanding of these concepts are able to create a curriculum that allows children to explore their world, build understanding themselves, and gain further knowledge and understanding with the support of others. Furthermore, by considering the theories put forward by other theorists like Bruner, Bowlby, Sylva, Rogoff and Drummond (Pound, 2005, 2009), and contemporary research into physical development (Wainwright et al, 2019), teachers can create learning experiences that provide opportunities for the holistic development of the child supporting their emotional, social, cognitive, physical , moral and spiritual development and linguistic ability. In doing so, teachers can deliver a learning environment that is welcoming, supportive and fun for learners, whilst supporting development through exploration and first-hand experiences (Welsh Government, 2015).
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The profile supplied gives a snapshot of Ella’s progress in relation to the seven Areas of Learning within the Foundation Phase (Welsh Government, 2015). In some respects, she is demonstrating normal levels of development for her age; she is toilet trained, able to put puzzles together and understand the use of common household items (4Children, 2015). However in a number of areas she shows developmental stages closer to younger children; for example Ella goes up and down steps with two feet to each step rather than one foot per step, she engages in solitary play a lot and often plays silently (Boyd & Bee, 2014, Welsh Government 2015).

As Ella is in Reception, it is expected that a significant amount of her time in class will be described as child-initiated activity, most commonly seen as play.

For children, play can be (and often is) a very serious business. It needs concentrated attention. It is about children learning through perseverance, attention to detail, and concentration – characteristics usually associated with work. Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development. (Welsh Government, 2015, p4)

Based on the information in her profile and considering her age, I believe that many of Ella’s developmental needs can be supported through play. Piaget proposed that children explored their environment, experimenting with play materials to find out ideas for themselves (Lindon, 2001), however he tended to view children in terms of what they could not yet do. Vygotsky identified the social aspect of play and how it could create the ZPD as discussed earlier (Lindon, 2001). With this in mind, it is possible to consider some activities and interventions that could support Ella and be beneficial to the class as a whole. Note that if a provision is to be made specifically for Ella alone, parental permission would be required following discussion with them about what is proposed; creation of an Individual Education Plan (IEP) would also set up structures for regular review and third party involvement from specialists such as speech and language therapists if required.

We know that Ella is able to identify and name some simple objects, and that she understands the use of common household objects. Additionally we know that she engages in pretend play and appreciates the difference between fantasy and reality. Role play areas predominantly equipped with items that Ella recognises like a vacuum cleaner, kitchen items and so on could provide an environment in which she feels more comfortable and confident, which in turn may lead to her gradually becoming aware of other children playing alongside her. Furthermore, proactive involvement by the teacher in modelling scenarios within the area whether through joining in, showing videos that link to the scene, or encouraging the children to discuss what happens in their own homes provides a scaffold against which Ella and her peers can develop their own play, social interactions, language and motor skills (Bodrova, 2008, p366). Over time the teacher can reduce the level of modelling offered, replacing hands on involvement with making suggestions to encourage more pretending, or facilitate dispute resolution (Bodrova and Leong, 2015). However, it is important to ensure that the teacher doesn’t restrict the social interactions, particularly when handling conflict between Ella and her peers, as she needs to learn how to resolve conflicts herself; as such, opportunities to play must not be rushed (Trawick-Smith, 2015).

Expanding play opportunities beyond the role play area will provide further support for Ella. Whilst some of her time in the classroom will be focussed by the teacher for example during a literacy or numeracy session, skills and knowledge gained during such sessions can be reinforced and strengthened during linked play time. During time spent in bridging activities I have seen how the theme for learning has been used to provide a range of opportunities for cognitive and physical development. For example, where the theme has been Julia Donaldson’s book ‘Stick Man’, children have engaged in numeracy session where they have the members of the Stick Man’s family in front of them and arrange Unifix cubes into towers of the same height. They are supported and encouraged in counting the number of cubes, discussing which character is the tallest or shortest, and have used fine motor skills to select and join the cubes. After this, play opportunities during ‘Amser Dewis’ have included choices such as painting the Stick Man family, modelling them in playdough and creating a home for them in the role play area. Activities like these can help Ella overcome her difficulty with counting to more than ten and her reluctance to take part in sorting, matching and counting games. By spending some time with Ella and involving her parents in conversations to establish characters that she is interested in, the teacher’s future work themes could reflect this, which may make Ella more willing to engage in the learning activities. It will also provide Ella’s parents with the opportunity to reinforce and support learning in the home environment, something which has been shown to improve children’s intellectual gains in the classroom (Sylva et al, 2004). 

It may also be possible to involve Ella’s parents in other aspects of play and learning. We are told Ella can be unsteady on her feet, needing adult supervision especially when playing outdoors. Foundation Phase Settings are expected to provide opportunities to explore the outdoor environment, and also engage in physical activities. Encouraging Ella’s parents to spend time outside with her, playing ball games like catch, will support the development of gross motor skills and reflect school-based activity. Additionally, social, cognitive and linguistic development can be extended through taking turns to throw and catch the ball, counting how many times the ball is bounced and so on. Setting up simple obstacle courses in the playground will also be of benefit to Ella and her peers; during a bridging day I observed children lining up to take turns along a newly constructed obstacle course in the playground, where they climbed, balanced and crawled to complete it. Children who experienced difficulty with certain aspects were helped and encouraged by their peers, gradually becoming more confident before completing the course unaided, something I believe to be a demonstration of Vygotsky’s ZPD. Including Ella in SKIP (2016) sessions with other students will also provide opportunities to improve her physical literacy, as well as her linguistic, social and cognitive skills as she joins in with others in the group moving through the different ‘gardens’.

During this observation I also noted children referring to not being able to it ‘yet’, rather than simply saying ‘I can’t do it’ and giving up. The school uses a growth mindset approach across all learning areas, and throughout all year groups. The central concept is that the ‘growth mindset is based on the belief that your basic qualities are things you can cultivate through your efforts’ (Dweck, 2012, p7). Whilst there are some who feel that having such an attitude and approach does not yield any noticeable improvement in attainment or development (Li and Bates, 2019, p1652), from my observations within the setting, it would appear to have a positive impact on teachers and students alike. The school also utilises the concept of ‘The Learning Pit’ (Nottingham, 2013), and this combined approach does appear to encourage children to take ownership of their learning. Ella may not yet be fully able to understand the benefits of such approaches herself, however the supportive environment I have seen them create would help her as she progresses through school.

It is highly likely that as Ella continues her journey through school, aspects of the curriculum will be revisited, reinforced and further developed. This spiral curriculum concept developed by Bruner (Lindon, 2005) provides scaffolding for her within the ZPD, whilst also allowing her to use different learning materials in multiple ways as she herself develops. She is already using bricks to build a tower; her next step may to be make a small house using these bricks, or mark out a roadway, progressing to counting them out unaided, or comparing weights of different numbers of bricks. Again, this links with the use of the Growth Mindset approach above.


[bookmark: _Toc26785939]Conclusion
[bookmark: _GoBack]
Ella will require support from her teacher, classroom staff, parents and peers in order to progress. Whilst I have not recommended the introduction of an IEP, or other interventions such as speech and language therapy at this stage, if she fails to make significant progress then such steps would need to be taken. A review of her progress by the end of the reception year, if not before, would be sensible.

Activities based in play provide opportunities for speech practice, social engagement, moral growth, physical and cognitive development. Regular, sustained input by adults in the classroom to encourage all of these and modelling of the desired behaviours will further benefit Ella. It is important to remember that children develop at different rates; Ella may catch up with the outlined developmental stages regardless of support provided. Equally over the course of the next few months, it may become apparent that she has more significant developmental needs, in which case collation of evidence and referral to appropriate professionals would be appropriate.
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