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Literature Review: 
Exploring academic writing anxiety among cultures: a mixed-method investigation among university students in the UK and China

Abstract
Recognising the escalating mental health crisis among university students globally, this research places a specific focus on academic writing anxiety—a subset of academic anxiety associated with writing tasks. Through an extensive literature review, the research delves into the theoretical underpinnings of anxiety, academic anxiety, and specifically writing anxiety, examining the multifaceted nature of this phenomenon. Based on the identified research gap in cross-cultural and mixed-method exploration, this study will investigate the levels of writing anxiety and experiences of writing anxiety among university students in the UK and China, aiming to uncover how cultural factors influence writing anxiety in academic settings. Through a cross-cultural and mixed-method research design, the study intends to present both comprehensive and deeper exploration of writing anxiety. The study is motivated by the need to enhance student well-being, address the challenges of academic writing, and understand the cultural nuances affecting students' writing experiences. The research aims to provide insights into the extent, differences, and contributing factors of writing anxiety among students in the contrasting educational systems and cultures of the UK and China, offering a comprehensive understanding that could inform further educational policy and practice.
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1. Introduction
1.1 Research background
It has been widely recognised that mental health issues are on the rise among university students globally (Gao, Ping and Liu, 2020; Ramón-Arbués et al., 2020). In Regehr et al.’s (2013) systematic review, it highlights that nearly 50% of college individuals have encountered mental health problems, such as stress, anxiety, and depression. Consistently, over the past decade, the concerning rates of anxiety among college students are manifested in the research both in the UK and in China (Jenkins et al., 2021; Li et al., 2022). For example, it indicates that over 20% of university attendees are struggling with anxiety symptoms, which may impact students’ academic performance, sense of self and future educational choice (Liu, Gao and Ping, 2019; Jenkins et al., 2021). 

Situated in the global context of growing anxiety among university students, it shows common recognition of the pressing need for enhancing students’ well-being in current educational policies in numerous countries (Campbell et al., 2022). In this sense, well-being refers to students’ state of mental and physical health, relating to how they perceive their values, happiness, etc. (Hascher, 2007). Nevertheless, despite a shifting focus on college students’ well-being within educational policies, challenges persist, such as disjointed mental health service (Lo et al., 2020) and a lack of mental health awareness (Gagnon, Gelinas and Friesen, 2017), which necessitates a deeper exploration into this field. Whereas there exist various factors causing college students’ anxiety, academic anxiety (anxiety specifically relating to academic tasks and accomplishments) is reckoned as a major concern for university faculty (Campbell et al., 2022). Within the higher education field, academic writing has been identified among the most challenging skills for college individuals, involving not just the generation of ideas but also their organization into coherent and logical texts (Alameddine and Mirza, 2016). In this sense, as a demanding academic practice, the capability of producing qualified academic writings is closely associated with students’ academic success. Given its difficulty and importance, it is not uncommon for students to feel anxious and worrying in the face of academic writing assignments (Martinez, Kock and Cass, 2011).
Moreover, despite the academic requirements at the university level, the cultural and social contexts also have influences on students’ writing anxiety (Xie and Leong, 2008; Von der Embse et al., 2018). In this sense, various educational settings, and cultures that students are sitting in could bring different academic experiences and perceptions towards academic writing (Lowe, 2019). In other words, from students’ family economic status to cultural values attached on academic writing, to learning community, all these profoundly impacts on students’ writing anxiety and adds to the complexity of this construct (Amanda, 2018). For example, in Chaliawala, Vidourek and King’s (2024) systematic review, it shows that Asian students may encounter greater academic challenges due to Asian traditional familial values attached on students’ academic achievements, which may cause greater academic anxiety. Besides, at the university level, students not only need to navigate the academic pressures from assignments, but also at a critical juncture of decision-making regarding further education or career paths (Lo et al., 2020). In either situation, the academic performance plays a role in shaping students’ future choices, which may also lead to anxiety among university students situated in the social contexts (Li et al., 2022).

The above discussion suggests a complex interplay between the demanding academic expectations and socio-cultural contexts shaping university students’ academic experiences. However, while the cultural impact on academic anxiety is recognised in existing literature, there is still a dearth of cross-cultural studies looking into students’ academic anxiety and writing anxiety (Lowe, 2019). Therefore, this research aims to 
Therefore, this research intends to investigate university students’ experiences of writing anxiety in the UK and China, in a wish to present a more complex understanding of writing anxiety across cultures and to help bridge the current research. 

1.2 Researcher positionality
The author is aware that her educational and cultural background consistently informs the research procedure. Growing up within China’s highly competitive educational system and then getting her masters’ degree in the UK, the author has experienced two different academic cultures and their respective demands related to academic writing. Correspondingly, she had experienced writing anxiety in both contexts, which, on the one hand, serves as a motivator for greater investment in academic writing practice. On the other hand, it also provoked negative emotional responses such as fear of failure and procrastination, which negatively influences her writing process. These personal experiences have brought the author an empathy for students facing writing anxiety. However, research bias may also occur during the process of literature reading, data collection and analysis (Klamer, Bakker and Gruis, 2017). Therefore, the review process and strategies are described clearly in this essay for peer review. 

During the author’s undergraduate studies, a clear conception of what is a “good” academic writing is missing. For many Chinese college students, academic writing is seen merely as a collection or a summary of knowledge. The educational system in China is more outcome-oriented and extrinsic values, such as future educational and employment opportunities, are added to academic writing because it directly points to academic achievement during university. In contrast, UK’s educational approach emphasized on the process, valuing critical skills, the capability of analysing and synthesizing, etc. These huge differences bring the author overwhelming anxiety when she starts to approach academic writing in UK’s university.

Therefore, the author’s personal experiences of academic anxiety and educational knowledge acquisition have motivated her to delve deeper into the cultural differences of writing anxiety. Besides, given the plausibility, since the author can get access to a great number of university students from China and UK, cross-cultural comparative study will be conducted to explore writing anxiety in different cultural contexts.

1.3 Research context: China vs UK
Previous empirical studies indicate a notable percentage of students in both China and the UK experience stress and anxiety relating to writing tasks. A survey conducted in 2021 revealed that approximately 40% of university students in China reported experiencing moderate to severe anxiety when faced with academic assignments (Zeng et al., 2021). Likewise, as highlighted in Yorke and Longton’s (2007) report regarding UK’s higher educational experiences, numerous students find themselves daunted by the university-level standards expected in good academic writing. In other words, the impact of writing anxiety extends beyond students’ academic performance, but also influences students' self-esteem, as well as their future educational choices (Martinez, Kock, & Cass, 2011). For Chinese postgraduate groups, the pressure is particularly acute due to the requirement to publish papers as part of their degree completion criteria in many universities (Wang, 2022). In addition, the quantity and quality of publications can also influence postgraduate students’ opportunities for further education and professional advancement in China, which adds to their writing anxiety (Liu and Park, 2014). 

Cultures should be taken into account when conducting educational investigation (Chaliawala, Vidourek and King, 2024), and it show clear differences of educational systems between China and the UK, which will be discussed in a more depth in Section 2.3.1. Current educational policies in the UK, have increasingly prioritized student support services and well-being initiatives, aiming to provide students with a more holistic educational experience (Universities UK, 2015). Concurrently, in China, despite the absence of specific educational policies relating to college students’ well-being (Ning et al., 2022), the Ministry of Education issues an action plan with the objective of fostering mental health education and support systems within universities (Ministry of Education, 2023). However, despite the progress in attaching importance to students’ well-being, the overall educational system is still high-stake and outcome-oriented, which may cause students’ greater academic stress (Jia and Jing, 2020). 

Given the growing prevalence of anxiety among university students in the UK and China, it is of significance to probe into this critical issue through a cross-cultural approach. It is hoped that this study can offer insights for policy development regarding enhancing student well-being and provide hindsight for educational practitioners and families. Additionally, despite the recognition of cultural impact on students’ anxiety, it still lacks research regarding cross-cultural and comparative investigation into this field (Lowe, 2019). Therefore, this study intends to investigate the writing anxiety among university students across China and UK, in an attempt to probe into the association between cultural factors and students’ writing anxiety, which helps present a more nuanced and comprehensive understanding of this field, contributing to further research in the anxiety field.

1.4 Research aims and objectives 
Interwoven with contextual factors, students’ anxious experiences and level of anxiety is profoundly influenced by their underlying cultures (Xie and Leong, 2008). However, despite the general recognition of cultural factors, there is a lack of knowledge regarding cross-cultural exploration of students’ writing anxiety (Lowe, 2019). Besides, existing research focuses more on general comparison of anxiety in different countries (Abbassi and Stacks, 2007; Xie and Leong, 2008). However, as noted by King and Aono (2017), different types of anxieties may show varying results in the setting of cross-cultural research. Hence, the study aims at probing into college students’ writing anxiety in the context of China and the UK. The complexities of academic anxiety in two different cultures will be focused on and discussed throughout this study. Based on it, three Research Questions (RQ) are formulated below:
   RQ1: To what extent do university students in the UK and China experience writing    
   anxiety?
   RQ2: To what extent do the levels of writing anxiety differ among university   
   students in the UK and China?
   RQ3: What do university students in the UK and China perceive contributes towards   
   writing anxiety?
To answer these three RQs, a cross-cultural and mixed-method approach will be employed in an attempt to provide an understanding both in depth and breadth. It is anticipated that the study may make contributions to the ongoing cross-cultural exploration of academic anxiety and shed light on future educational policymaking to alleviate students’ writing anxiety. Additionally, it is expected that the study may provide implications for family, students, and educators when dealing with writing anxiety.    

1.5 Review process
To answer these research questions, the literature review is conducted through the electronic database of Google Scholar and UWTSD library. The review process follows the suggestion and includes the key stages from Winchester and Salji (2016). Key search terms include anxiety, stress, academic anxiety, writing anxiety, or writing apprehension. 

Besides, the research also searches the keywords in terms of the target group (e.g. university/college/higher education students) or the chosen methods (e.g. cross-cultural/cross-national/mixed-method study). There are no set restrictions on the publication year, but priority is given to the relevance to this study and the influential work in this area, which incorporates seminal journals, books, empirical studies, policy documents, and systematic review regarding writing anxiety and the chosen contexts. Through reading the literature, notes are made and coded into different themes, which informs the structure of the literature review in this essay. The author familiarise herself with the codes and generated themes, are consistently revising and improving her structure (Braun and Clarke, 2012). 

A critical approach is employed throughout the review process (Jesson and Lacey, 2006). Conscious of her own potential bias, the author provides a thick description of her positionality. Besides, the author views the article in an evolving and questioning way through which the agreement, disagreement, and further development of the identified are presented in the following literature review (Pascoe, 2022).
1.5 Summary
This essay consists of three sections. The introduction section is divided into five part, starting with the overview of research background. The following part presents the reflection of researcher positionality, and then the specific research contexts of China and the UK are briefly introduced. Based on the contexts and research gap, the research questions, aims and objectives are identified in the fourth part. To achieve the research objectives, the literature review is conducted with the review process described in the final part.

In the second section, a through literature review is presented. The first part discusses the definitions and theory development of the broad term anxiety and academic anxiety. In the second part, the review is narrowed down into academic writing anxiety and relating theories and empirical research, including academic writing in higher education, writing anxiety, writing self-efficacy, the influences and contributing factors of writing anxiety. The third part focused on cross-cultural studies of anxiety, and a deeper analysis of contexts in China and UK is presented. Based on the above review, research gap is identified in the fourth part, followed by the conclusion section.

2 Literature Review
Writing anxiety, falls into the category of academic anxiety. As a complex and much-discussed concept, the term anxiety links to plenty of elements across different fields. Therefore, this literature review starts with an overview of how the theory of anxiety evolves over time and how anxiety links to other educational constructs. Then the review is narrowed down to academic anxiety, followed by the specific focus on writing anxiety and the related empirical studies.

2.1 Anxiety and academic anxiety: definitions and influences
2.1.1 Anxiety 
Despite the controversy regarding this term, anxiety is commonly characterised by intricate emotions affecting individuals both mentally and physically (Horwitz and Young, 1991; Bourne, 2011; Zeidner, 2014). The theorisation of anxiety spans across a wide range of academic disciplines, such as education (Horwitz and Young, 1991), psychology (Freud, 1941), and physiology (Gray, 1982). It not only includes the phycological states of worrying, uneasiness, and apprehension (Spielberger, 1983), but also relates to physical reactions such as headaches and trembling (Gray, 1982). Correspondingly, as a multifaceted construct, the taxonomy of anxiety has gone through varying interpretations and classifications over time. 

Tracing back to the 1950s, Freud (1941) describes anxiety as a common occurrence tied to the ego’s recognition of potential threats. In this sense, anxiety is a universal phenomenon dealing with subjective feelings of nervousness, tension, and fear (Freud, 1941). This seminal conceptualisation has informed a great amount of further research, such as Crocetti et al.’s (2009) argument that anxiety links to self-identity, which generally refers to how people perceive themselves and their interactions in the world. Yet, Sullivan (2013) later questions that this concept is dependent on individuals’ unconsciousness and is hard to be supported through empirical research. Instead, Sullivan (2013) stresses the role of social environments in the anxiety theory, which is aligning with May’s (1977) emphasis on the sources of anxious feelings. Sarason (1980) further develops with the idea that anxiety arises from challenging situations in which individuals are overly concerned about their perceived inadequacies or fearing negative judgements. 
 
Considering the intricacy of anxiety, Spielberger (1983) distinguishes between trait anxiety and state anxiety in the educational settings. Trait anxiety reflects a person’s general tendency to feel anxious across different circumstances, representing a stable aspect of personality (Zeidner, 2007). Contrastingly, state anxiety points to the relatively temporary feelings of apprehension in a specific situation, such as before exams (Spielberger, 1983). Zeidner (2014) further explains that, compared with trait anxiety, state anxiety may fluctuate and vary over time, and hence it is commonly associated with understanding temporary anxiety levels. Nevertheless, this seminal classification of anxiety is critiqued by MacIntyre and Gardner (1991) because it is implausible to simply divide all anxiety into these two categories. Consequently, they propose an additional category: situation-specific anxiety, referring to anxiety experienced in a specific context. 

Other scholars conceptualize anxiety in terms of its negative consequences, suggesting that anxiety hinders people’s capability to express themselves and to manage daily challenges (Bourne, 2011). Likewise, McCullough and Mann (1985) describe anxiety as self-doubt or feeling frustrated in adverse circumstances. Despite the common focus on the negative impacts from anxiety, Alpert and Haber (1960) introduce an alternative perspective on anxiety, dividing it into a facilitator or debilitator to performances. On the one hand, debilitating anxiety hinders successful performances, which is related to negative feelings and overwhelming pressure. On the other hand, facilitating anxiety may motivate people to invest more in practices and stay alert, which may help present a better performance. This classification, as endorsed by Jahangiri and Rajab (2014), should be taken into consideration in both dimensions, rather than being simply viewed as two extremes. Besides, Horwitz (2017) later cautions that regardless of its potential to facilitate or debilitate, managing students’ anxiety still needs a full consideration.

2.1.2 Academic anxiety
When the broader concept of anxiety is narrowed down to the academic context, it becomes what is commonly termed as academic anxiety. Due to the complex nature of anxiety, the theoretical works regarding academic anxiety are also interpreted in various ways (Liebert and Morris, 1967; Zeidner and Mathews, 2005).

Consistent with the theorisation of anxiety, Liebert and Morris (1967) define academic anxiety as the emotion of tension, fear, and stress in the fact of academic tasks and accomplishments. Schniering and Rapee (2004) further adds that academic anxiety is associated with potential threats in the academic setting. In this sense, as noted by Bhunia et al. (2014), the degree of academic anxiety varies by different stressors and environments. Besides, as summarised by Zeidner (2014), this specific form of anxiety is triggered by academic-related situations such as exams, classroom performance, and the anticipation of academic evaluation. Specifically, it could be specified into subjects such as mathematics, language learning, and writings (Bülbül and ODACI, 2023). Consequently, as discussed in previous section, academic anxiety encompasses the cognitive, psychological, and behavioural reactions when students fret over potential negative outcomes in the academic activities (Zeidner and Mathews, 2005). General academic anxiety can be broken into more specific types, such as test anxiety, social anxiety, and writing anxiety (Zeidner, 2014). In this sense, social anxiety refers to the concern about being evaluated or scrutinised by others in social situations (Hofmann, Anu Asnaani and Hinton, 2010). Each of these types of anxieties do not work in isolation and interfere with each other, impacting academic progression at university level. 

[bookmark: OLE_LINK9][bookmark: OLE_LINK10][bookmark: OLE_LINK11][bookmark: OLE_LINK12]The relationship between academic anxiety and academic performances has become a rising research interest since the mid-20th century when role of motivation in students’ learning has been receognised (Shams, 2006). Since then, a great number of studies have pointed towards the negative relationships between academic anxiety and academic experiences, which include academic performance (von der Embse et al., 2018) and students’ learning (Pellicer-García and Antón-Solanas, 2020). For instance, von der Embse et al.’s (2018) meta-analysis highlights the correlation between high levels of academic anxiety and lower academic achievement, suggesting that the stress associated with academic evaluations can hinder cognitive processes essential for learning and performance. However, the debilitating and inhibiting quality of anxiety (see in Section 2.1.1) suggests that academic anxiety may also bring positive learning outcomes (Green, 2022). Empirical findings embody that this influence can vary by task complexity, and individual differences, and other factors (Taylor, 1953; Spielberger; 1983; Green, 2022). For instance, Taylor (1953) notes that high-anxiety students might outperform on simple tasks, whereas when it comes to more complex tasks it may show reverse results. Furthermore, Spielberger’s (1983) empirical research indicates a positive correlation between academic anxiety and academic achievement in high-IQ students, but a negative correlation for others. 

2.2 Writing anxiety
2.2.1 Academic writing in higher education
Academic writing, as interpreted by Alameddine and Mirza (2016), is essential for scholarly practice in higher education, encompassing tasks from module assignments to dissertations, and academic publications, which is crucial for evaluating of students’ academic success. As a commonly adopted way to evaluate students’ comprehension and learning in university level, students are required to showcase their capability of understanding, applying, analysing, evaluating, and synthesising through their academic written works (Elton, 2010). In this regard, as stressed by Martinez, Kock and Cass (2011), academic writing needs learners to develop critical and reflective thinking and organise their ideas in a logical way and use a clear academic tone. To achieve this intended learning outcomes, students make great efforts and face lots of challenges during the process of writing, such as time management, problem solving, and focused attention (Mitchell, McMillan and Rabbani, 2019). In Ahmed’s (2021) empirical research exploring students’ academic perspectives, learners associate academic writing with self-expression, meeting insiders’ (learner) and outsiders’ (parents) anticipations, which embodies the correlation between academic writing to self-efficacy and social contexts (Liu, Gao and Ping, 2019). 

As concluded by Hillocks (1986) and Elton (2010), it shows the tendency that tasks involving productive capability could induce academic anxiety in students. Given the demanding and productive nature of academic writing, a voluminous amount of research has highlighted that students feel anxious or intimidated by academic writing tasks (Wynn, Guo and Wang, 2014). To be more specific, levels of anxiety are altered across different stages in higher education system. In this sense, among the group of graduate students, academic writing is perceived as a barrier to pursue further education (OECD, 2014). This argument is supported by Cassuto’s (2013) research pertaining to students’ dropout from doctoral program in the US. The study reports that approximately 50% of students fail to obtain their degrees and they often quit their doctoral programs during stages of writing research proposal or dissertation.

2.2.2 Theory of Writing Anxiety
In this essay, given the research objective and the complex meanings that the word writing carries, writing anxiety refers to a subset of academic anxiety, which specifically links to writing tasks and practices in the academic context. Besides, in terms of the nuanced understanding, it shows ongoing discussion about the distinction between the term writing anxiety and writing apprehension. Some scholars are in favor of using those two terms interchangeably, yet Wynne, Guo and Wang (2014) questions this conflation for insufficient consideration of the complexities of academic writing. To avoid confusions, this essay follows Wynne, Guo and Wang’s (2014) differentiations that writing apprehension is a particular subset of the broader concept of writing anxiety. 
Historically, writing apprehension was coined by Daly and Miller (1975), describing it as an individual’s inclination to either seek out or avoid situations relating to writing. In order to assess individuals’ levels of apprehension facing writing tasks, Daly and Miller (1975) first developed the influential measures Writing Apprehension Test (WAT), covering the feelings surrounding academic writing such as evaluation from teachers and classmates and students’ self-perceptions of writing. This measure has been widely adopted in courses and research to identify the extent that students experience writing apprehension (Pimsarn, 2013), however, it has also been challenged for it explores writing apprehension in a unidimensional approach.
Contrastingly, the overall academic trends have shifted towards understanding writing anxiety as a multidimensional construct (Bloom, 1985; Cheng, 2004). Bloom (1985) later articulates the term writing anxiety as encompassing a range of negative emotions, beliefs, and behaviours that hinder individuals to approach a writing task, referring to a multifaceted perspective (Mitchell, McMillan and Rabbani, 2019). Cheng (2004) expands on Bloom’s (1985) conceptualisation by categorizing writing anxiety into both enduring and situational elements, aligning with the broader concepts of state and trait anxiety (Spielberger, 1983). Recognising writing anxiety as a multi-faced construct, Cheng (2004) develops another seminal measurement of writing anxiety. Based on the limitations of WAT, this measure is tailored to assess writing anxiety in three subscales: physiological reactions, avoidance behaviour, and discomfort and fear of being evaluated. The two measures are pioneering in an attempt to assess writing anxiety, which informs various models and theories in further exploration (Amanda, 2018). 
2.2.3 Writing self-efficacy
As a construct closely relating to the construct of writing anxiety, students’ self-efficacy plays an important role during learners’ experiences of coping with academic anxiety (Green, 2022). In this essay, Bandura’s (2006) influential conceptualisation is followed, which describes students’ self-efficacy as their beliefs and confidence in their abilities to achieve successful academic outcome and navigating through academic challenges. 

In Green (2022) empirical research of learners in high education, students with higher self-efficacy are more actively engaging in academic activities and consistently make changes in different learning environments. This is consistent with Iqbal and Nasir’s (2015) analysis that learners with higher expectancies on their academic achievements might work harder to mitigate the anxiety-related tasks than their peers. In this circumstance, their academic anxiety motivates them to make more investments for getting a better result. This may also help explain the positive role of high self-efficacy on coping with learning anxiety and the confidence to achieve better outcomes in Green’s (2022) findings. In contrast, it has been found that students who report lower self-efficacy tend to adopt passive strategies facing evaluative writing situations, which not only aggravate their writing anxiety and may result in more unsatisfying academic performance (Perera and DiGiacomo, 2013).  

2.2.4 Influences and correlational factors of writing anxiety 
In line with what has been discussed previously, an inverse relationship is shown between increasing writing anxiety and poorer academic performance in a voluminous amount of research, including essay writing assignments and standardised writing tests (Larson, 1985; Cheng, 2004; Ahmed, 2021). For example, Cheng (2004) discovers a positive association between writing anxiety and the incidence of writer’s block, alongside a negative association with writers’ productivity. Similarly, in both Bloom’s (1985) case study and Fitrinada, Loeneto and Fiftinova’s (2018) recent quantitative survey, it shows that writing anxiety adversely impacts the writing performance of university students. The qualitative inquiry by Cameron, Nairn and Higgins (2009) provides additional insights, with students explaining that writing anxiety may cause them unable to focus or procrastinate their tasks, and finally leading to lower quality written assignments. 
In the emotional aspect, Cheng (2004) discovers that students may generate a feeling of tension or uneasiness when facing with writing anxiety. In this circumstance, as a response to the challenging writing assignments, they may adopt the avoidance strategies to procrastinate the upcoming academic difficulty or withdraw from the current program, pointing to the behavioural effects of writing anxiety (Wynne, Guo and Wang, 2014). Additionally, in some studies, the writing anxiety is attributed to external factors such as anticipated negative evaluations from teachers and fear of peer judgements (French, 2018). 
Through the lens of psychology, Larson (1985) assumes that situational factors affects students’ writing anxiety, particularly when students could not set plausible and realistic writing goals. Houp (2009) connects writing anxiety to students’ early experiences, profoundly influencing how they approach writing tasks. Other studies highlight that context, such as diverse cultures and different classroom environments, may also contribute to alleviate writing anxiety (Zhang, 2019; Chaliawala, Vidourek and King, 2024). Likewise, as illustrated in Cameron, Nairn and Higgins’ (2009) study, the producing process of academic written works is intertwined with social interactions and identity formation. In this sense, learners change how they perceive their academic roles during academic experiences, which also connects to what Bandura (2006) describes as writing self-efficacy, which would be explained in a more depth in Section 2.2.4. Additionally, underscoring the complexity of writing anxiety, Zhang (2019) notes that it is not solely a matter of individual student’s capability but also influenced by pedagogical approaches, assessment methods, and the broader educational environment. 
Drawing on the context of digital revolution, there has seen a noticeable growth in researching academic anxiety and digital technology, further exemplifying the influences of surrounding environments on writing anxiety (Bradbury, 2014). For example, research conducted by Parmelee (2014) examines writing anxiety in the context of the digital era, investigating the multiple impact of technology-based writing platforms and tools on students' levels of writing anxiety. Their research points out that although digital tools can provide new forms of support and intervention (Hussin et al., 2015), they also bring about specific challenges and sources of anxiety, such as technical skills requirements, audience awareness, and the lasting presence of texts online (Zhang, 2019). This underscores the changing nature of writing anxiety under the context of both evolving educational methods and technological progress. 
2.3 Comparative perspectives on writing anxiety
2.3. 1 Writing anxiety across cultures: China vs UK
Academic writing is mandatory for universities in China and the UK (Zhang, 2016). The pedagogical differences and educational system disparities between the UK and China are rooted in historical, cultural, and philosophical foundations, influencing both teaching approaches and student experiences. Understanding these differences is crucial, especially when examining academic writing anxiety, as these factors may affect students' learning processes, expectations, and performance.

Assessment in the UK education system is diverse, including coursework, essays, group projects, and presentations, in addition to exams (Medland, 2016). The educational philosophy in the UK tends to emphasize critical thinking, creativity, and independent learning (Jesson and Lacey, 2006). Whereas in China, standardized exams still dominate in the high educational system (Zhang, 2016). In this sense, the assessments often prioritize factual recall and the ability to accurately reproduce content from lectures or textbooks (Jia and Jing, 2020). This high-stake exam educational system associates the scores with future educational and career opportunities, leading to higher academic pressure for Chinese students (Li and Cutting, 2011). Situated in this competitive environment, Chinese families tend to prioritize students’ academic achievement, and closely associate it with parents’ own achievement (Chen et al, 2015). Therefore, students may feel more academically stressed to excel in academic outcomes.

In the UK setting, a student-centered approach is endorsed in teaching and learning (Klemenčič, 2017). In this sense, teacher intends to enhance students’ self-efficacy to feel self-motivated in learning activities (Universities UK, 2015). Therefore, in terms of academic writing, the system encourages students to question, analyse, and develop their viewpoints in a logical and critical way (Alameddine and Mirza, 2016). Contrastingly, traditional Chinese education, influenced by Confucianism, tends to place a high value on rote memorization and the mastery of established knowledge (Li and Cutting, 2011). Consequently, academic writing in China often focuses on demonstrating knowledge of the literature, summarizing established viewpoints, and less on critiquing or challenging these perspectives (Chen et al., 2015).

Besides, in Chinese academic system, there is less emphasis on the application of knowledge or critical analysis in writing (Jia and Jing, 2020). Despite recent movement towards a more learner-centred tertiary education, there is a strong emphasis on respect for authority and adherence to established norms in China (King and Aono, 2017). Besides, Li and Du (2013) add that since both students and teachers have habituated to the traditional authoritative role, it is becoming more challenging for Chinese students to show their critical skills and feel more anxious and fearful in the evaluative writing situations. As a result, empirical research shows that this problem is becoming more intense when Asian students switch to the educational system in western countries in which Asian students show higher level of academic anxiety (Chaliawala, Vidourek and King, 2024). It should be noted that the word “western” is worded here to refer to the differences in geological location and in some shared underlying cultures.   

2.3.2 Cross-cultural studies on anxiety
According to Pajares (2003), academic writing process is not mere technical skill, instead, it embodies social practices varying among different contexts (Wynne, Guo and Wang, 2014). Encompassing people’s shared beliefs and practices, cultural contexts shape people’s interpretation and their interaction with the world (Chambers, 2008). Consequently, despite the worldwide high prevalence of anxiety, college students’ experiences of encountering and coping with anxiety show varying results across diverse cultures (Ochnik et al., 2021). Hence, cross-cultural studies serve as a powerful tool in discerning the extent of applicability or references of current anxiety theories in different cultural settings (Abbassi and Stacks, 2007). Besides, situated within the international world, research on the cross-cultural or comparative aspects of anxiety among university students has become increasingly valuable as the globalised trend within higher education (Lowe, 2019). In a mostly quantitative approach, the existing cross-cultural anxiety studies intend to find out how the cultural factors impact on the prevalence, level of anxiety, and identified reasons of anxiety in different academic settings (Xie and Leong, 2008; Ochnik et al., 2021). Specifically, Spielberger’s (1983) seminal contribution to state and trait anxiety is frequently drawn on within the cross-cultural (see section 2.1.1).

Research has suggested that the level of anxiety among university students vary by countries and cultures, underscoring the role of culturally specific stressors in students’ well-being (Lowe, 2019; Abbassi and Stacks, 2007). For example, in Xie and Leong’s (2008) cross-cultural study of anxiety among university students in China and the US, it reveals that compared to their American counterparts, Chinese college learners exhibit higher levels of social anxiety. Xie and Leong (2008) further identify the possible factors attributing to such differences. For example, a cultural emphasis on harmony among interpersonal relationships, which may render Chinese students more susceptible to being evaluated by their peers and teachers (Chen et al., 2015). Besides, the general inclination to prioritise academic success in Chinese familial cultures may also impact on students’ anxiety, which is also reiterated in a lot of anxiety research among Asian countries (Abbassi and Stacks, 2007).

Besides, it unveils in existing theoretical exploration that cultural dimensions, such as individualistic and collectivist culture, power distance, and female roles, helping mode students’ perceptions of academic success and affect their academic anxiety (Kormi-Nouri et al., 2015). For instance, students from collectivist societies might experience higher levels of anxiety related to academic failure due to the perceived impact on their family and social group (Chaliawala, Vidourek and King, 2024). In contrast, students from more individualistic societies might experience anxiety more in terms of personal expectations and self-efficacy (Green, 2022), which is exemplified in Oyserman, Coon, and Kemmelmeier’s (2002) meta-analysis in terms of cultural differences in moulding people’s behaviour and affecting their apprehension.

Research has also highlighted the influence of cultural stigma associated with mental health issues. In some cultures, admitting to feeling anxious or seeking help is often stigmatised, leading to a lack of awareness of anxious emotions (Komiya, Good and Sherrod, 2000). This stigma may exacerbate the feelings of isolation and anxiety among students, exacerbating the impact of anxiety on their academic performance (Krendl and Pescosolido, 2020). Nevertheless, even though previous findings have exemplified that cultural or national differences could shape students’ experience of anxiety in the academic world, other studies, on the contrary, provide an alternative perspective. For example, in King and Aono’s (2017) comparative study of undergraduates in Japan and the UK, two national groups do not differ in quantitative findings in their situational specific anxiety when facing one-to-one tutorial. Besides, Abbassi and Stacks (2007) also find that the state and strait level of anxiety shows no significant differences among students in Thailand, Taiwan, Japan and Korea. 

This section discussed the available research on different types of anxiety among college students and possible attributive factors. It could be concluded that despite the common acknowledgements of cultural role in anxiety, the empirical studies of cross-cultural comparisons are still limited. Moreover, there remains a noticeable gap in comparative studies on academic anxiety, particularly in the domain of writing anxiety across different cultures (Lowe, 2019). Apart from this, another noticeable gap is the limited geographic diversity in research samples. Much of the current research focuses on students in western countries and east Asian societies, with insufficient representation of students from other regions, such as Africa, the Middle East, and Latin America (Arnett, 2016). 

2.4 Current research gap
Drawing on the developing trajectory of theories of anxiety, academic anxiety, and writing anxiety, it shows the general inclination to be more inclusive and endorsing its complexity. Besides, as a construct closely relating to students’ well-being, academic experiences and perceptions, the review embodies the impact from writing anxiety in students’ learning, teaching, and self-efficacy. 

In the meantime, current research gaps could be identified based on the above literature review. Firstly, even though the intricacy and criticality of writing anxiety in university settings are commonly acknowledged, longitudinal studies examining the trajectory of student anxiety across the duration of their university education remains limited. Secondly, in terms of methodology, large-scale quantitative methods dominate this area to examine the causal relationship between writing anxiety and other factors, which may fail to present deeper analysis and explanation from university students. Besides, the descriptive data may not present the different qualities of writing anxiety, such as debilitating and inhibiting influence. Hence, there exists a knowledge gap for more qualitative or mixed method approaches to present the full picture of this field. Thirdly, as mentioned before, another gap lies in the less research field of cross-cultural comparison of anxiety. Currently, while some scholars have started to explore the relationship between state and trait anxiety in different contexts, it is still rare to find comparative research regarding writing anxiety across cultures.

Hence, considering the importance of cultural factors, it is important to understand the reasons behind university students’ writing anxiety and how the cultural factors impact on UK’s and Chinese students. This understanding not only benefits students and families but also the institutions that support them. 

3 Conclusion
Through the lens of cross-cultural comparisons, the research aims at investigating into writing anxiety among university students in the UK and China. The essay highlights the anxiety prevalence among university students and the educational call for enhancing students’ mental health through educational policy. Besides, in the context of China and UK, it suggests that university students face considerable challenges, with anxiety levels being shaped by the distinct educational philosophies, teaching methods, and evaluation systems prevalent in their respective academic environments. Therefore, the critical role of writing anxiety is highlighted in this research for its influence on students’ overall well-being.
 
In the thorough literature review, it is highlighted that the intricate and multifaceted nature of the construct anxiety. Consistently, it shows that writing anxiety is a complex issue influenced by both situational and enduring elements and had profound influences. Furthermore, the study reveals that writing anxiety can have both inhibiting and debilitating effects on students' ability to focus and produce high-quality academic work. These outcomes not only affect academic performance but also students' self-efficacy and future educational choices. The cross-cultural analysis provides valuable insights into the social and educational dynamics contributing to writing anxiety, highlighting the need for culturally sensitive approaches to teaching and learning academic writing. 

In conclusion, the research contributes to a deeper understanding of writing anxiety across cultural contexts, emphasising the importance of acknowledging and addressing the specific needs of students from diverse educational backgrounds. By doing so, educators, policymakers, and institutions can better support students in overcoming writing anxiety, thereby enhancing their academic performance and overall well-being. This study's findings advocate for a more holistic and inclusive academic practice that considers the emotional and cultural dimensions of academic writing, aiming to reduce anxiety and foster a more supportive environment for all students.
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