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Section 1
The Curriculum for Wales Framework is designed to support each individual setting and is adaptable to suit the settings needs, it includes both the curriculum requirements and supporting guidance (Welsh Government, 2021). In 2010, the Welsh Government replaced the National Curriculum for early years and introduced the Foundation Phase Curriculum for children aged 3-7 years (Welsh Government, 2015).
The child then became the centre of the learning and planning as well as a focus on child-based learning and learning through play after concerns were raised how teacher led learning and focused activities can negatively impact a child’s development (Welsh Government, 2015).
Play Wales, (2022) states that play is an activity which is intrinsically motivated that can take on many forms and is always child led, usually between birth and eight years old. During this time the child’s cognitive skills, social competence and emotional wellbeing with develop and form the foundations for a successful development into adulthood. During play children can solve problems, freely ask questions and critically analyse their situation and environment around them. Play is an important part of the children’s development and provides them with opportunities to expand their thinking and interact with their peers while holistically developing their skills (Welsh Government, 2015).
The framework allows schools to adapt and design their own curriculum which has a more integrated approach from both the children and the practitioners, as well as encouraging strong bonds to be formed between the school, families and community. The Curriculum for Wales has four main purposes which should be at the starting point and centre of the curriculum design:
· Ambitious, capable learners, ready to learn throughout their lives,
· Enterprising, creative contributors, ready to play in a full part in life and work,
· Ethical, informed citizens of Wales and the world,
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society 
(Welsh Government, 2022).
The new Curriculum should be designed and implemented by various organisations, governors, community, and users. There are several challenges associated with its implementation. Some challenges are teacher training and professional development as teachers need to undergo training to effectively implement the new curriculum. Implementing the new curriculum may require additional resources, including updated teaching materials, technology, and infrastructure, providing settings with adequate funding and resource allocation is crucial for a smooth transition. Communicating to the parents and the community of the changes is vital for successful implementation, ensuring they understand the new framework and the benefits it brings can contribute to a positive learning environment. During the transition period there may be uncertainties and adjustments for both educators and students, managing the challenges that arise during this period is crucial to maintain a positive learning environment.
The Foundation Phase Curriculum is underpinned by Piaget’s constructivist theory in the belief that children who take are involved in their learning and environment will make connections between past and new experiences and learning (Piaget 1972). The Foundation Phase is also supported by Vygotsky’s social theory (1978). Vygotsky (1978) believed that children could achieve a higher level of knowledge and learning by communicating with their peers than when independently learning.  Vygotsky (1978) refers to what children can achieve with and without support as the Zone of Proximal Development
The Foundation Phase integrated elements from effective early years programs like Te Whariki (New Zealand), the Reggio Emilia approach (Italy), Forest School (Scandinavia), and Montessori programs (Welsh Government 2015). Research indicated that approaches emphasizing experiential play yielded better educational outcomes compared to formal methods (OGL, 2018; Welsh Government 2013). The pedagogical strategy aimed to foster a comprehensive approach to children's learning and development, with practitioners serving as learning facilitators (Welsh Government 2015).
Early assessments of the Foundation Phase indicated elevated levels of well-being among children in Wales. The shift away from a formal outcome-based curriculum, as advocated by the Welsh Government in 2015, was proving beneficial for children. Learning approaches aligned with a child's interests, such as those emphasized in the Foundation Phase pedagogy, were identified as contributors to increased motivation and engagement in learning experiences (Harackiewicz et al., No Date). Moreover, children's attitudes toward learning exhibited greater independence, with boys showing heightened engagement in their learning.
However, evidence suggested that practitioner’s knowledge and understanding on the benefits of child led play and the use of the outdoor for learning had created various levels of the Foundation Phase implementation across the country according to Welsh Government (2015). Additionally, concerns regarding the proficiency of numeracy and literacy, as underscored in the OECD (2017) PISA 2009 table, led to the integration of the literacy and numeracy (LNF) framework into the Foundation Phase in 2012, as outlined by the Welsh Government in 2016.
One area of the Curriculum for Wales is the "Health and Well-being" Area of Learning and Experience. This area focuses on promoting the physical, mental, and emotional well-being of learners. It encompasses aspects such as physical education, mental health education, relationships and sexuality education, and broader well-being themes (Welsh Government, 2022). The Health and Well-being Area of Learning Experience aims to help learners develop the knowledge, skills, and attitudes necessary to make informed decisions about their health and well-being throughout their lives.
An educational system that provides every learner with an equitable chance to realize their potential can enhance both individual and societal capabilities to contribute to economic growth and social unity. Following its notably below-average performance in the 2009 Programme for International Student Assessment (PISA), Wales initiated an extensive school improvement reform in 2011. The primary objective was to enhance the quality and equity of its educational system, as documented by the OECD (2017).
The Welsh Government made the decision to inclusively engage participants from diverse sectors to deliberate and analyse the necessary changes for reforming education in Wales, as highlighted by Carter-Davies and Bristow in 2016. The participants comprised senior academics from various parts of the UK, along with representatives from the Education Endowment Foundation (EEF), Estyn, the RSA, Qualifications Wales, and the Welsh Government, forming a comprehensive group (Carter-Davies and Bristow 2016). The discussions revolved around four key areas: Curriculum reform, Initial Teacher Education and Training (ITET) and Continuing Professional Development (CPD) reform, Attainment and the attainment gap, and Welsh medium education. There was a deliberate emphasis on drawing insights from the experiences and outcomes of the Foundation Phase implementation (Carter-Davies and Bristow 2016).
In 2010, Wales became the first country in the world to pass a law regarding children’s play (Play Wales, 2022). Play-based learning is commonly used in early childhood education, but its principles can be applied across various age groups. It is considered a developmentally appropriate and effective way for children to build a foundation for future learning and academic success.
Play-based learning is an educational approach that uses play as a central tool for children's learning and development. It recognizes that play is a natural and important way for children to explore their world, acquire new skills, and make sense of their experiences. In a play-based learning environment, activities and experiences are designed to be enjoyable and engaging while also promoting various aspects of cognitive, social, emotional, and physical development. Every child and young person requires play. The instinct to engage in play is inherent. Play is an essential biological, psychological, and social need, forming a crucial element in fostering the robust development and well-being of individuals and communities (Play Wales, 2021).
Section 2
Every child is unique individual, who will learn to be resilient, capable, self-confident and should be treated as they develop in each area of development at their own pace and should all be included and valued (Early Years Matters, 2023). Personalized Learning: Treating children as individuals enables educators and caregivers to personalize learning experiences. This ensures that teaching methods, materials, and activities align with each child's strengths and areas for improvement.
Acknowledging and respecting individuality contributes to a child's emotional well-being. It fosters a sense of identity, self-worth, and acceptance, which are crucial for building a positive self-image. Understanding each child as an individual enhances communication. It allows for more effective interaction, as caregivers and educators can adapt their communication styles to meet the unique needs and preferences of each child. Recognizing children as individuals includes being aware of their cultural backgrounds, beliefs, and values. This sensitivity helps create an inclusive and supportive environment that respects diversity. Tailoring activities and challenges to a child's individual interests and abilities increases motivation and engagement. When children feel personally invested in their learning or activities, they are more likely to be enthusiastic and committed. Treating children as individuals fosters a trusting relationship between adults and children. When adults show genuine interest and respect for each child's unique qualities, it builds a foundation of trust and mutual understanding. Recognizing individuality allows children the space to develop their independence. It encourages them to make choices, express opinions, and take responsibility for their actions, fostering a sense of autonomy. Children may have different learning abilities, developmental stages, or special needs. Treating them as individuals ensures that their unique needs are identified and addressed appropriately, promoting inclusive and equitable practices. Children's development is multidimensional, encompassing cognitive, emotional, social, and physical aspects. Recognizing them as individuals supports a holistic approach to development, addressing the diverse facets of their growth.
The Foundation Phase in Wales is for children aged 3 – 7 years old and advocates for play based approach, child and adult led play underpins this curriculum although practitioners understanding the realms of play is an issue across the UK (Infonomics Society, 2018). The curriculum was implemented with the intention of it changing the old adult led approach to a shared approach in which the practitioner and child work together. 
Welsh Government (2017) states that a key part of everyday practice is observing children within the Foundation Phase, when practitioners regularly observe the children, it allows them to gather evidence of what the children are learning, and whether they need further support or opportunities to develop their skills. Throughout the Foundation Phase children will develop their skills across all areas with the support of practitioners and peers. For practitioners to support children effectively they need to build a picture of the whole child. 
Assessing children throughout their time in the setting is important for practitioners to fully understand the child and their current stage of development as well as how to support them further. Bowman et al. (2001) stated that when practitioners complete assessments they provide the baseline for planning as practitioners will then know what to cover in further activities to ensure each child develops their full potential and they are not over supporting children or pushing expectations that cannot be reached, this can then lead to children becoming disinterested.
The Foundation Phase Profile is crafted to work alongside and bolster assessments conducted by health professionals, aiding in the early identification of potential developmental delays or additional learning needs. The objective is to facilitate timely support for children who may require it, ensuring that assistance is provided as early as possible, as outlined by the Welsh Government, (2015). The assessments collected through the Foundation Phase Profile aim to offer valuable information for all individuals involved with a child. However, a challenge arises from the requirement to complete the baseline within a specific timeframe after a child starts compulsory school. This timeline may result in some children, particularly those born in the summer months, being assessed shortly after turning four years old. The potential impact of age-related differences among children, especially those with summer birthdays, adds a layer of complexity to the assessment process. 
The existing assessment framework within the Foundation Phase Profile relies on the use of skills ladders. These ladders are instrumental in generating expected ages of development that align with the corresponding outcomes outlined in the Foundation Phase Profile, as specified by the Welsh Government, (2015). Nevertheless, there are potential drawbacks to this approach for both children and practitioners. O'Loughlin (2009) argues that employing an assessment method based on the assumption that child development follows a linear path is inaccurate. Children are inherently unique, and assessments designed to comprehend their development for the purpose of enhancing learning should be reflective of the diverse ways in which assessments are conducted.
Section 3
I believe that the outdoors plays a key role in a child’s development, not only physically but holistically. This blog will highlight the benefits to practitioners to deliver the highest level of care. I have always loved the natural environment and how beneficial and calming it can be for children who struggle in a typical focused classroom. 
Outdoor play is crucial for a child's development for several reasons:
1. Physical Development: Outdoor play provides opportunities for physical activities such as running, jumping, climbing, and balancing. These activities help develop motor skills, coordination, and strength.
2. Health Benefits: Exposure to natural sunlight helps the body produce vitamin D, which is essential for bone health. Outdoor play also encourages physical fitness, reducing the risk of obesity and promoting overall well-being.
3. Cognitive Development: The outdoor environment stimulates a child's senses and curiosity. Exploring nature, observing changes in the environment, and engaging in imaginative play contribute to cognitive development and problem-solving skills.
4. Social Skills: Outdoor play often involves interaction with other children. Through collaborative activities, children learn to share, communicate, negotiate, and resolve conflicts, fostering the development of social skills.
5. Emotional Well-being: Being outdoors can have a positive impact on a child's mood and emotional well-being. It provides a change of scenery and an opportunity to release energy and reduce stress.
6. Creativity and Imagination: The outdoor environment offers an expansive and unstructured space that encourages creative and imaginative play. Children can invent games, create scenarios, and explore their creativity freely.
7. Risk Management: Outdoor play exposes children to manageable risks, helping them learn risk management and decision-making skills. This experience is vital for developing confidence and resilience.
8. Connection with Nature: Spending time outdoors fosters a connection with nature. This connection has been linked to improved concentration, reduced stress, and increased environmental awareness.
9. Independence and Confidence: Outdoor play allows children to explore and test their abilities in a less structured environment. This fosters a sense of independence and confidence as they navigate challenges and make decisions on their own.
10. Enhanced Learning: Outdoor environments provide diverse learning opportunities. Children can explore scientific concepts, observe natural phenomena, and engage in sensory experiences that enhance their overall learning and understanding of the world.
The new curriculum for Wales aims to promote children’s well-being and creativity. Practitioners in Wales need to take inspiration from the Scandinavian approach to learning in the outdoors. The current curriculum is centres around child-based learning and learning through play, children should be able to explore the environment around them and learn how to take managed risks, for example, climbing a tree, rolling down a hill or playing in rivers and streams – of course with adult supervision!
Risky play is basically when children engage in activities that involve an element of uncertainty or potential danger. It is the kind of play where there is a chance of getting hurt, but it is not about being reckless. It is more about calculated risks that challenge children physically, emotionally, or socially. Think climbing trees, building forts, or even playing tag. It might sound a bit nerve-wracking for practitioners, but experts believe that this type of play is important for children' development, helping them learn about their own limits, problem-solving, and building confidence.
Outdoor environments provide children with ample space to move, run, and explore freely. The open space allows them to engage in activities without the constraints of indoor settings. Being outdoors exposes children to the wonders of nature. They can observe plants, insects, animals, and other elements, fostering a sense of curiosity and wonder. Outdoor play offers the benefits of fresh air and exposure to natural sunlight. The change in environment and the feel of the outdoors contribute to a positive mood and overall well-being. The outdoors engages all the senses. Children can feel different textures, hear natural sounds, see an assortment of colours, and experience changes in temperature and wind, providing rich sensory stimulation. Outdoor play often involves group activities, giving children opportunities to interact with their peers. They can play games, share experiences, and develop social skills through cooperative play. The open space outdoors encourages imaginative play. Children can invent games, create scenarios, and use their creativity in a way that may be more challenging in indoor, structured settings. Outdoor environments often feature structures like climbing frames, swings, and slides. These elements provide physical challenges that are both fun and contribute to the development of motor skills and coordination. The less structured nature of outdoor play allows children to take more initiative and make decisions on their own. This sense of independence can be empowering and enjoyable for them. Outdoor spaces offer a variety of activities, from sports and games to nature exploration. The diversity of options allows children to choose activities that align with their interests and preferences. Outdoor play often involves an element of adventure and exploration. Whether climbing a tree, building a fort, or going on a nature hike, children can experience a sense of adventure that adds excitement to their play. The outdoor environment provides a dynamic and stimulating setting that appeals to children's natural sense of curiosity, exploration, and playfulness. It offers them the freedom to engage in activities that align with their interests, fostering a sense of joy and fulfilment.
As children increasingly spend more time indoors, they encounter a deficit in exposure to nature. Those from disadvantaged or deprived backgrounds may experience restricted opportunities for outdoor play. For these children, early years settings and schools might serve as their sole chance to access outdoor spaces. Practitioners advocating for and facilitating access to outdoor environments play a crucial role in supporting these children and addressing inequalities.
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