Assessment in PE- Exam
1) The use of pedagogical/instructional models, or models-based practice, has emerged as a potential future for physical education in schools. Using examples of different pedagogical models from literature (e.g., Sport Education, Teaching Games for Understanding, Cooperative Learning), discuss how a teacher may incorporate a range of authentic assessments to monitor pupil progress and support learning when using a models-based approach to physical education. Consider also any potential challenges associated with integrating authentic assessments with a models-based approach to physical education. (25 marks).
Within the physical education literature, models-based practice focuses on the theoretical foundations, teaching and learning features and implementation needs and modifications of particular instructional models (Metzler 2011).
Sport education
Sport education (SE) is an instructional model which links the sport taught in physical education to the wider sporting culture”. (Siedentop, 1994). Siedentop lists six key features of the sport experience that make it authentic: (a) sport is done by seasons; (b) players are members of teams and remain in that team for the entire season; (c) seasons are defined by formal competition, which is interspersed with teacher and student directed practice sessions; (d) there is a culminating event to each season; (e) there is extensive record keeping; and (f) there is a festive atmosphere in which the season (and particularly the culminating event) take place. (Dyson, Griffin and Hastie, 2004).  Within sport education, everyone in each team gets a role such as manager, coach and everyone gets the opportunity to umpire. Sport education helps give teachers a more authentic assessment as they can use peer-assessing as every “role” can have the job of assessing a specific aim throughout the lesson. For example, when acting as an umpire, the pupils can assess the physical skills of the players they’re umpiring giving advice and feedback after the game. 
Tactical games
The aim of tactical games is to reduce the technical demands of the game through appropriate modifications so that participants are able to first develop an understanding of the tactical aspects of the game. This then helps them to build on that understanding with technical or tactical practice to progress toward the advanced game. Tactical games help students develop a sufficient level of skilfulness so that they can experience the joy and pleasure of games that will perhaps afford them continued motivation and increased competence to continue to play later in life (Allison, Pissanos, & Turner, 2000; Corbin, 2002; Griffin et al., 1997).  The Game Performance Assessment Instrument (GPAI) is a form of assessment that was developed to measure “game performance behaviours that demonstrate tactical understanding, as well as the player’s ability to solve tactical problems by selecting and applying appropriate skills” (Oslin et al., 1998).  This may be a more authentic way of assessing PE as its focuses on more than just the physical skill side of games. The GPAI can be used within various sports, and can be used to measure tactics (Mitchell et al, 2006) such as zone defence. However, when playing certain sports, different positions in the game may not use certain techniques or tactics, for example, in netball a goal keeper wouldn’t usually use zone marking, as a centre probably would. Therefore, the teacher must ensure that pupils play an arrange of positions, or incorporate ways in which every pupil can be assessed in every area. 

2) Physical literacy is defined as the “motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for physical activity for life (IPLA, 2017). Discuss how physical literacy could be assessed and also any issues associated with these assessment procedures. (25 marks).
A physically literate child is able to move capably and confidently in a range of physically challenging situations, is able to read the physical environment, anticipating possible movement needs, and is able to respond intelligently and imaginatively (Whitehead, 2011). Assessment and evaluation are fundamental to education. There has been demand over the years to have a conceptually appealing, universal “test” which measures the essence of physical literacy. Physical literacy is the foundation of skills such as social skills, cognitive skill, behavioural skills, and physical skills that children need to develop in order to receive the inherent benefits of taking part in physical activity and sport for life-long enjoyment and success. (Lloyd et al., in press; Lloyd & Tremblay, in press).  Emerging literature has demonstrated that fundamental motor skills are related to physical activity. Physical activity is related to physical fitness and motor skills are related to physical fitness and knowledge is a critical component of skilled motor performance. (Barnett, Van Beurden, Morgan, Brooks, & Beard, 2008; Haga, 2008; Okely, Booth, & Patterson, 2001).
In Canada, they came up with the Canadian Assessment of Physical Literacy (CAPL). The goal of the CAPL is to provide a valid, reliable, feasible and informative tool to assist in the assessment of physical literacy in Canadian children. CAPL aims to measure and assesses the four domains of physical literacy: physical competence, physical activity behaviour, motivation and confidence, and knowledge, awareness, and understanding. 
Physical competence. 
There is now a great deal of research that supports the fundamental importance of movement development. Research has shown that improving one’s physical competence can help to encourage life-long participation and create confident movers. (Whitehead, 2010) which is why many argue that it should be assessed.
The CAPL aims to assess physical competence by fitness testing. This is done by the children participating in fitness tests such as the PACER test. Their results get recorded and compared to each other/national norm. However, some may argue that this kind of testing isn’t a successful way of assessing physical fitness as fitness tests are not reliable enough as “it is still often incorrectly assumed that children’s fitness is primarily a reflection of the amount of activity they do, and that those who score high on fitness tests are active and those who do not are inactive.” (Pangrazi,2000). Also, physical literacy is described as being a life long journey that is personal to the individual. (Whitehead,) Therefore, some may argue that if physical literacy is a personal concept, then there is no need to compare it to national norms and it should only be used to compare against the pupils previous scores.
Physical activity behaviour.
Physical activity behaviours are measured within CAPL by getting the children to wear pedometers for seven consecutive days as well as a daily log sheet. However, in order for this to be successful the teacher must ensure that every child has access one, meaning the school may have to supply them. Also, this means that the teachers must trust the child to wear it every time they participate within physical activity. If this is not done, then the results may be invalid. Timing of the week chosen to wear the pedometers may have an effect on the results too. As a cold and wet week may see the childrens physical activity decrease, while a warm and sunny week may see an increase in physical activity. In order to assess this in a reliable way, it would need to be done over a long period of time.
Motivation and confidence.
Motivation and confidence are only worth 18% of the overall physical literacy score within CAPL. However, the definition of physical literacy is “the motivation, confidence, physical competence, knowledge and understanding to maintain physically active throughout life” (Whitehead, 2010). Due to this some may argue that motivation and confidence deserves a higher % score.  The way motivation is assessed through CAPL is via questionnaires and self-expressions.  However, some may argue that these are unable to measure/assess an individual’s physical competence as they are reliant on self- perceptions and/or perceptions of others (Kentel, 2007).
Knowledge and understanding.
Knowledge and understanding are also worth 18% of the overall physical literacy score in CAPL. It is assessed by questionnaire asking questions about physical activity and screen time guidelines, definitions of cardiorespiratory fitness and muscular strength and endurance, the meaning of being healthy, safety gear when participating in activity (e.g., when you should wear a helmet), how to improve skill and fitness, and preferred leisure time activity. The pupils get asked about Physical Activity Comprehension and Understanding (worth 6 Points), Daily PA Guidelines (Worth 1 Point), Cardiorespiratory Fitness Definition (worth 1), the Point Muscular Strength & Endurance Definition (worth 1 Point) and Improve Sport Skill (worth 1 point). While these questions get a general understanding of the pupil’s knowledge, they don’t get a full understanding of what the children know. Also, just because the pupils know the definitions, doesn’t mean they understand how to prevent the illnesses, or why they need too.
3) In order to create assessments that are effective, teachers should consider a range of important factors. Using examples from physical education, discuss the key factors a teacher should consider when devising assessments (15 marks).
In order for the teachers’ assessments to be effective, they should consider the following points;
· Feedback- The teacher should give feedback within assessment in order to help the pupils understand what level they are currently working at and how/what they can do to improve. In order to do this, the teacher must have thorough subject knowledge and understanding “to make decisions for improving instruction when not enough learning is occurring” (Metzler, 2011).  This can be done within a PE setting by getting students to peer assess. 
· Grading- The teacher should be able to effectively “judge or evaluate the quality of that learning” (Metzler, 2011) in order to understand whether the pupils are learning what is intended. Reoccurring weaknesses throughout tests/performances can help the teacher to identify areas to improve on. This can be done in a PE setting by the teacher observing tests and performances in every lesson as well as on assessment days. In order for the teacher to be able to do this, the teacher should have the “Ability to set appropriate criteria” and the “Ability to make judgements about what pupils have done in respect of criteria” (Lockwood & Newton, 2004; Lockwood & Bowler, 2013).
· Measure improvement- A teacher should be able “To describe how much learning has taken place within a given amount of instructional time” (Metzler, 2011) in order to assess that their learning aims and outcomes are being met.  The aims and objectives should “achieve a clear purpose and should be fit for purpose.” (Lockwood & Newton, 2004; Lockwood & Bowler, 2013). The teacher can help to ensure their lessons are meeting the aims and objectives of their lessons by using a check list to ensure they’ve covered everything, as well as asking the pupils questions throughout the lesson to ensure they’ve got an understanding. 

4) The use of fitness testing in schools is a contentious topic that has been highly debated. Discuss the potential negative impact of using fitness testing to assess pupils in physical education. (20 marks)

Advocates of fitness testing claim that it promotes healthy lifestyles and physical activity; motivates young people to maintain or enhance their physical fitness or physical activity; facilitates goal-setting, self-monitoring, and self-testing skills; promotes positive attitudes; and enhances cognitive and affective learning (Pate, 1994; Whitehead, Pemberton and Corbin, 1990). While there are advocates for fitness testing in PE, there are also specialists in the subject who argue against it. The testing usually used is described as “elite performance testing” by Corbin et al (1995). They describe this form of testing as a way to reward a few gifted youngsters who are capable of achieving high performance levels on a number of fitness test items. However, research suggests that “for children, especially young children, high performance scores may have more to do with heredity and maturity than personal accomplishment.” (Corbin et al, 1995). Therefore, this type of testing may be unlikely to be useful in promoting physical activity for all children. Pangrazi (2000) would agree with this argument as he states that It is” still often incorrectly assumed that children’s fitness is primarily a reflection of the amount of activity they do, and that those who score high on fitness tests are active and those who do not are inactive.” Cobin (2002) backs up this stamen stating that “an active child who scores poorly on a test might become demotivated and turned off activity because he or she feels it does not pay off, whereas an inactive child who scores well might be delighted with the outcome, conclude that everything is alright when it is not, and might not be motivated to change.” These statements can be connected to another argument about fitness testing on the validity and reliability of the tests. More recently, there has been claims that unless fitness testing in children actually improves fitness and increases involvement in physical activity, the need for it is questionable. (Keating, 2003). Fitness tests are described as “plagued” by methodological limitations by some researchers, with the validity and reliability of some of the tests have been questioned. The limitations come from the factors that are influenced by performance and are reflected in fitness-test scores, given that such limited faith can be placed in the data, we argue that the use of fitness testing for promoting physical activity is also limited. (Cureton, 1994; Freedson, Cureton and Heath, 2000; Keating, 2003). Often with fitness tests, they are completed in front of friends, groups and the rest of the class. Rowland (1995) argued in his research that fitness tests are “antithetical to the goal of promoting physical activity because they can be demeaning, embarrassing, and uncomfortable for children (often those for whom there is most concern)” which might then reinforce the opinion that exercise is competitive and unpleasant to participate in. Keating (2003) warns of problems that come with the lack of privacy with testing and test results, and Corbin, Pangrazi, and Welk (1995) agree warning that testing that is done improperly could potentially turn many youngsters off rather than on to activity. To date, “the link between fitness in youth and health status is still not supported in the literature” (Freedson, Cureton and Heath, 2000). 

5) Using specific examples of assessment from physical education, discuss the advantages and disadvantages of different forms of assessment within physical education (15 marks).
There is multiple was in which assessment can be used within PE lessons. Assessment is important as “regular assessment with follow-up action produced a substantial increase in student learning.” (Lynn Fuchs and Douglas Fuchs, 1986).
Formative assessment is one way in which PE can be assessed.  It is done within a unit of work, over multiple lessons and can be done in many ways. Formative assessment is done “by concentrating on specific problems with their work and giving them a clear understanding of what is wrong and how to put it right.” (Black and Wiliam, 2010). There are multiple ways in which formative assessment can be conducted. 
Formative assessment can be done by via questioning. This could be done in a PE setting at the start of the lesson before the warm up questioning what they learnt from the last lesson. It could also be done during a warm up game to get “points.” Questioning helps to increase knowledge and improving understanding. (Black and Wiliam, 2010). Some may argue that questioning is a negative way of assessment as pupils sometimes too scared to answer in case they get it wrong, therefore, only the confident pupils actually get assessed. This can be solved by asking the pupils questions individually and privately while giving them time to respond, if they still struggle then they should be given a choice between different possible answers and asking them to vote on the options. This way of questioning could be done while other participants are focusing on physical aspects of the lesson, meaning they won’t be concentrating on the person being questioned. Paul Black and Dylan William (2010) describe questioning as a “productive” way of assessment as it can be done at any time, and doesn’t take up much time of the lesson. 
Self-assessment and peer assessment are another form of formative assessment. “Self-evaluation is an intrinsic aspect of reflection on one's own learning”. Self-assessment can be used within lessons to ensure the pupils “understand the main purposes of their learning and thereby grasp what they need to do to achieve.” (Black and Wiliam, 2010).Self- and peer-assessment is an intrinsic part of any programme which “aims to help students to take more responsibility for their own learning.” (Black and Wiliam, 2010). Black and Wiliam (2010) described self and peer assessment as a successful assessment tool as “pupils are generally honest and reliable in assessing both themselves and one another; they can even be too hard on themselves.” However, the disadvantages of self and peer assessment may be the lack of knowledge pupils have, for example, “pupils can assess themselves only when they have a sufficiently clear picture of the targets that their learning is meant to attain.” (Black and Wiliam, 2010). Therefore, in order to aid this, check lists could be given out for students to go off, so they know what they are looking for while assessing. When allowing pupils to peer assess it is important to remind the pupils that the aim is to get advice on what the other pupil can do to improve, avoiding comparisons other pupils so they don’t ger demotivated. Within a PE setting, peer assessment can be done by watching performances for example, a basketball game, and then giving feed back afterwards or at quarter time. A way in which self-assessment can be used within PE could be by for example, videoing themselves doing a dance routine and then watching it back afterwards to evaluate their performance. 
Summative Assessment
Summative Assessment is a form of assessment “that intends to capture what a student has learned, or the quality of the learning, and judge performance against some standards” (National Research Council, 2002). This form of assessment usually occurs at the end of the school year and is always nearly graded. This form of assessment gives the students the chance to demonstrate their knowledge and understanding, but also give students the opportunity to “think critically as they apply their understanding under novel conditions to solve new problems or to explain novel phenomena.” (National Research Council, 2001). The most common form of summative assessment is testing. Within a PE setting this can also include any activity that provides an opportunity for students to demonstrate their learning or knowledge. Performance-based assessments are considered one of the best forms of assessment as “they require students to demonstrate their knowledge instead of simply parroting back memorized facts.” (McTighe & Ferrara, 1998). This kind of assessment can be done in PE through moderation days in which an external examiner examines the pupils. This can help to ensure the grades are reliable, however, this form of testing may not be as accurate as formative assessment as there are factors such as nerves that could influence the pupil’s performance on the day. 
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