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Reflections on early years practice 
Element 1 – Models of Reflection 
Tutor2 u (2018) states that a model is a process and set of steps which can also be diagrammatically represented that enables you to reflect effectively and allows to transfer theory into practise. Models are also used within reflection which is demonstrated by David Kolb and Graham Gibbs. Baker et al. (2012) explain that David Kolb and Graham Gibbs are two theorists that can be used to develop skills of reflective practise who are there to help transfer theory to practice. 
Husebø et.al (2015) explains that Gibbs's (1988) reflective cycle includes six stages and is a reinterpretation of the experiential learning cycle by Kolb (1984). Bergsteiner (2010) says that Kolb was the first approach then Gibb’s model came afterwards. Kolb’s approach includes three main components: a theory of experiential learning; a learning cycle graphical model. Panayiota and Platsidou (2008) defines learning style as the comprehensive modifications in learning orientation based on the grade that individuals highlight the four modes of the learning process. This process is portrayed in Kolb's (1984) Experiential Learning Model and visualises a repeated four-stage learning process. Dewey (1933), influenced Kolb by his research on reflection, resulting in Kolb linking reflection with thinking. Dewey defined reflective thought as “active, persistent, and careful considerations of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends” (Dewey, 1933, p. 118). The result of the effort made by Kolb (1984), Dewey (1933)  and Gibbs (1988) is that they set reflection in the framework of learning (Moon, 2013). The University of Edinburgh (2020) goes onto say that Gibb’s model offers a framework for exploratory experiences, and given its repeated element leads itself particularly well to experiences that are recurring, which allows to learn from things that were a positive or a negative aspect and possibly plan differently in the future. It includes 6 stages: description, feelings, evaluation, analysis, conclusion, action plan which allows one to work through experience. 
ASC Experiential Learning (no date) states that from a modelling viewpoint, Kolb's conceptualization is flawed in numerous respects. Whilst evaluating Kolb’s cycle the language used is complex and requires each stage to be broken down to enable a full understanding of each stage. On reflection, whilst I was using Kolb, I found it difficult to apply his theory to benefit my practise as I couldn’t understand what each stage of his model meant. However, Gibb’s cycle uses more simplified language which makes the cycle to be more understandable therefore resulting in beneficial links between theory and practice (Moon, 2007). Adding onto this point, the structure of Gibb’s cycle be a positive aspect. Education Arena (2010) explains that the use of structure is significant to Gibbs because individuals potentially have problems moving from one phase to the next. He suggested transitions to be clear on a well-structured and easy model to follow so that his cycle can be used with reflecting on events in practice effectively and without any confusion or misunderstanding on reflective work (Lawrence, 2008) 
One similarity between both Kolb and Gibb’s cycle is that they both follow and set of stages, However Kolb’s cycle has 4 stages and Gibb’s Cycle has 6 stages. All these stages in Kolb’s cycle can occur over a short period of time or a longer period. However, Kolb’s model does not explain how an individual will engage at each stage to communicate with other learners and co-operate with technology. Therefore, individual leaders need to modify learners’ needs by specifying learning purposes and activities of each stage based on their learning involvements and surroundings from before. Gibbs model is more in depth in comparison to Kolb’s model on the basis that each stage has been prolonged to include a learner’s appropriate response to each stage. Reflective Observation and Abstract Conceptualization of Kolb’s model have been prolonged in Gibbs’ model so that it is divided into Feelings and Evaluation and then into Analysis and Conclusion. In comparison with the process of Kolb’s model, the advantage of the Gibbs’ model is that the stages can be changed depending on the purpose of reflection (Fietchter, 2019). 
According to Rosser et.al (2013) one of the main similarities between Kolb and Gibbs’ reflective cycles is that they both enable a reader to think systematically about an experience gained while going through different phases of the activity. This can then allow readers to enhance involvement, transfer skills and other learning experiences found from using the reflective cycle onto other experiences and identify areas on improvement when looking back at their own personal experience.
One limitation with the Kolb’s model is that it provides no guide to the accomplishment of better-quality reflection, whereas Gibb’s cycle consumes an action plan at the end therefore provides opportunity for an individual to reflect on an activity or experience and make changes and improvements for next time (Moon, 2007). Similarly, Kihlgren et al. (2014) supports the view that Gibbs's reflective cycle does include deeper reflection when compared to Kolb’s cycle. 
After looking at both Kolb and Gibb’s cycles, in conclusion Gibb’s theory was more effective and useful than Kolb’s theory as Gibb’s essentially added to Kolb’s making it a structured and easy-to-follow model for individuals such as early years practitioners to be able to use to reflect on their learning and further their practice and experience. Throughout research it has been found that models are there so practitioners can reflect effectively therefore it is important to maintain focussed and refer to these models to improve practise by using theorists such as Gibb’s and Kolb.
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Introduction 
The aim of this briefing paper is to talk about the importance of reflective practice as a means of maintaining quality services for young children and their families which is targeted towards early yeas practitioners. 
According to Reed and Canning (2010) reflection is described as behaviours that involve feelings and thoughts linked to experiences which identifies any problems and advances new understandings. 


Developing Theory 

Edshare (no date) explains that Dewey (1933) was the founder of reflection as it related to personal learning that is a deliberate and active process. It goes onto say that Dewey believed that reflection could be useful for making sense of situations and coming up with questions to explore why things turned out the way they did, and possible actions has different outcomes. 
Furthermore, Solent Online Learning (2012) says that Schon built on Dewey’s work and linked reflection to professional development and professional practice more solidly. This information is the theory that reinforces what practitioners do often by instinct. Additionally, this new understanding can help practitioners improve their practice and become expert in all they do with wholeheartedness which is the idea to do things with thought which involves empathy, motivation and vocation. 



                          Element 2 Briefing paper 

Theory 
One theorist that links to reflection is Donald Schon (1983). According to Lindon and Trodd (2016) Schon explored aspects of reflective practice along two main parts: reflection-in-action and reflection-on-action. Additionally, reflection-in-action is when you think about or reflect on something while carrying out what you’re doing or an activity in the moment (Lindon and Trodd, 2016). Schon (1983) states that reflection-in-action would be reflected by an experienced practitioner as the professional would recognise choice points and even use limited time to make effective decisions in the moment.  Reed and Canning (2010) explains about reflection-on-action and says that it is talking over or thinking about what has already happened with the intention of the positives and negatives and what can be done to improve for next time which is usually used by novice practitioners. Schon (1983) says that this kind of reflection can enhance self-awareness as a practitioner begins to become conscious of feelings and character. 


Reflective practice 
Reflective practice is the capability to reflect on actions to engage in a process of nonstop learning (Bleach, 2014).  Reflective practice involves paying critical attention to the practical principles and theories which includes everyday actions, by examining practice reflectively (Johns, 2013).
Hawkins and Rogers (2016) mentions that reflective practise is important because it can be used for professional and personal development and it enhances practitioners understanding. It goes onto say that reflective practice enhances professionals’ roles, responsibilities and awareness within situations. Hargreaves and Page (2013) state that practitioners reflect to:
· Enhance development 
· Improve practice 
· Provide effective outcomes 
Therefore, meaning they:
· Reflect deeply on experience 
· Reflect on personal learning 
· Use reflection to develop skills 
Lindon and Trodd (2010) say that reflective practice is beneficial for increasing self-awareness and in developing a better understanding of others. This links to practitioners providing quality services for young children and families. Reflective practice can also help to advance and maintain creative thinking abilities and encourages active interaction within work processes.















Tips for practitioners 
1. Keep a journal of learning experiences so it can be reflected on for what went well or what needs to be done differently for next time (skillsyouneed, 2020).

2. Reflect on things as they happen (Schon: reflection-in-action) to prove the situation has been acknowledged (Cambridge Assessment, no date). 


3. Give time to be able to reflect to ensure reflection is consistent and most effective (Khalid, 2016).

4. Gain the ability to analyse feelings which links to self-awareness which involves evaluation of how a situation has affected an individuals feelings so reflection can take place (Bridgen, no date). 


Outcomes of reflective practice
According to Mallett (2008) the main and most important outcome after reflecting is ensuring that a practitioner provides young children and families with quality, professional and experienced services. 
Positives and negatives can also be identified, enabling an improvement in the progress of areas needed to be improved which can be the result of reflection (Reed and Canning, 2010). 
Sempowicz (2012) states that a professional practitioner should be able to effectively reflect on situations and be able to pick out the positive and negatives from the situation to better quality of practice. 

Continued developing theory 
This is Kolb’s Model of Reflection 
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Simply Psychology (2017)

Baker et al. (2012) says that Kolb highlights a significant point that individuals tend to prefer to carry out one part of the learning cycle over the others. The basis for this model is personal experience, that is studied, examined and assessed in three stages. Once the course has been undertaken completely, the new involvements will form the opening idea for another cycle. Gibb’s model followed on from Kolb’s adding more sections and detail (Reed and canning 2010)





Summary- After looking over and researching different models such as Kolb and Gibbs, it is evident that they are useful and can be effective while reflecting, especially for professional practitioners. Looking at the outcomes proves that reflection is beneficial for improving practise and ensuring quality work is carried out successfully. 


Element 3 Reflective Log 
	Brief description of the activity (no more than 50 words)

	The activity I have carried out is painting pictures using different objects which will be taking place in the childminders house who I am currently on placement with in the arts and crafts area. There will be 4 children taking part aged between 3 and 5 years of age and 2 adults that will also be taking part and observing.

	Aim/Objective of the activity

	This activity is beneficial because it enables each of the children to be creative with the paint and gives them the freedom to use different objects such as paint brushes, finger painting, using sponges and even things like potatoes that are cut into different shapes. One of the children was finding it difficult to settle into the childminders but had an instant attraction to paints and paint brushes therefore an providing an activity like this helped him settle into the setting and become more confident as he was doing something that he enjoyed. This activity also gave me the opportunity to learn new skills on how to help children settling in. 


	Your role

	My role throughout this activity was to facilitate but also to assess and observe the children throughout the process. Another one of my roles was to be the leader of the activity and ensure each child knew what equipment was available for them and how to use them as well as plan the activity to ensure it went smoothly. 


	Positive aspects – why?  How could these be developed further?

	The children were all listening to the instructions which showed that they were engaged from the offset and throughout. This is because each of the children had particular interest in either creating pictures or painting, especially the child who was struggling to settle in. I also provided useful resources so that the children were able to create different images, and I provided these resources so that the children’s needs were met which ensured the task was completed with enjoyment and success. These positive aspects could be developed further by sharing this activity idea with teachers, parents or other child carers meaning that they could try this activity with different children and adapting it to suit them. For example, using different objects or resources.


	 Challenging aspects – why?  Link to your own practice.

	One main aspect of the activity was the age of some of the children, particularly the 3-year olds. I think they were a bit too young to remain interested the whole way through the activity even though their concentration and enthusiasm during most of the activity was kept. I could have just let them use the whatever object they were interested in instead of continuously encouraging them to use a variety of objects, this could have helped them remain interested from start to finish. 


	What knowledge did you demonstrate?

	During my previous placement I was always successfully painting with the children, therefore I reflected on that knowledge gained and applied it to this activity to ensure this activity was also a successful one. I also demonstrated the use of different ways to allow children to settle in by noticing that the specific child was instantly attracted to paint and paint brushes therefore doing an activity like this proved that by acknowledging a child’s needs can be beneficial to both child and carers. 



	What skills did you demonstrate?

	[bookmark: _GoBack]Some skills I demonstrated were communication and active listening. This was demonstrated by making the instructions clear on what was required of them during the activity and making the instructions easy for the children to understand which matched each child’s ability within the activity making it predominantly about meeting the child’s needs through talking communication. 
I also used organisational and planning skills, by ensuring all resources were fully available to each child, ensuring each child knew how to use them, ensuring each child knew what to do throughout the activity which is what made the activity effective for the children.

	Which values did you demonstrate?

	Some values I portrayed were trust, empathy, patience and inclusion.  
I demonstrated empathy because as I stood back and observed the child who was finding it difficult to settle in, I could see him sometimes losing confidence throughout therefore, I ensured I was easing him back into the activity without any force, so he was able to enjoy and this meant that trust also came into it as this child knew I was there if he needed me throughout the activity. 
I also demonstrated inclusion. I made sure that all children were included within the activity and felt they could use their creativity without feeling like they were missing out at any point and I ensured that there was two adults there during the activity so that no child ever felt they weren’t getting sufficient attention or support when it was needed or necessary. 


	What could be done differently in future?  Why?

	The number of children could have been lowered just so there wasn’t any difficulty about children not being interested or remaining interested throughout therefore this could be something to think about for future activities.
The objects that were provided for the children were chosen by me for the children to use so to improve the activity the children could choose their own objects that they want to use to paint with meaning that it would be more child led resulting in the children again remaining more interested and focused.
In the future I would use more skills to observe why children don’t settle into settings and put them skills to practice more effectively so if I was ever faced with an unsettled child again, I would be able to help the child promptly. 















Element 4 Personal Development Plan

	Area for further development 
	Why?
	How?
	Who/Where?
	When?

	To complete the Ba Early Years education and care (practitioner) degree.
	To gain more knowledge and experience with the early years and children and to gain the qualification to enable me to progress onto a masters. 
	I will do this by attending the lectures in university and complete each assignment given to a high standard. 
	Completion will take within University of Wales Trinity St David and within my child minder placement to gain the hours required.
	2021 completion.

	To take part in a mental health awareness course.
	To be able to understand more about mental health and how I could help children / adults in the future if I was ever in a situation. 
	By taking to some professionals, do some extended reading involving mental health issues and complete the required course.
	Look into taking part in the ‘Think Twice’ training day which takes place over one day and entails various information and advices which would be beneficial to learn about.
	Once BA degree is completed. 

	To complete a master’s in social work. 
	This will enable me to learn new and additional information which will allow me to have the opportunity to have the job I have always wanted. 
	I will attend the lectures provided, do some of my own research to expand my knowledge and complete all assignments.
	Completion will take place within Swansea University.
	Within the next 2 years.

	Volunteer for places linked to social work. 
	So, I can gain more experience and deal with real life situations which will be beneficial for when I compete my masters and get a job associated with social work. 
	By contacting the appropriate people who will push towards the right direction and provide information on beneficial places to attend. 
	Ask local authorities and charities such as ‘Shelter UK’ and ‘NSPCC’ to see if they would be willing to give any useful information and see if they have any voluntary hours available. 
	Once my current placement has finished. 
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